HecnopHo je fa je no caapxajy, METOA0I0TMjA 1 3aXBaTy, OAHOCHO pe-
3y/TaTMa, 300PHMK 3aHNMJBbYMB 33 CTPYYHY, aKaAEMCKY U LLVIPY jaBHOCT,
Meavje, MoIMTNYKE aKTEPE, MOPOAMLIE MOTEHLMjATHUX MUTPAHATa 1 CTY-
JeHTCKy nonynauunjy. KoHuenuujckn je [odpo opraHn30BaH M YKibydyje
NHTEPANCLUMMINHAPHW/MYNTUANCLUUNIMHAPHW NMPUCTYN TEMU.

Mpog. gp MupjaHa 6oduh

OCKM LLTO je 3Ha4ajaH no ToMe LLITO ce daBM MOMyaLjoM KOja je Mpuny-
HO PeTKO NMPeAMET UCTPaXMBarba Y CTYAMjaMa O MUTPaLMjaMa, BaKHOCT
0BOT 300pHMKa Ce oreAa 1y TOMe LWTO je, 6ap Mpema MOoj M Ca3HakbKUMa,
jenaH oa npeux y Cpdujn koju ce 6aBn MMUTPAHTCKOM MOMYAaLIMjOM Mo-
peKJIoM BaH NpocTopa duBLLe Jyrocaasuje. Mopea AoNPUHOCa HayYHM
Ca3HarbMMA Ha NoJby MefyHapoaHMX Murpauuja, npojekat IS-MIGalN n
0Baj 300PHNK MOTY MOCAYXNUTA 1 Kao A0dap METOAO/IOLIKIA NPeAIoKaK
3a Oyayhe ctyavje o murpaumjamay Cpdujn n pervoHy. KoHuenumja nc-
TPaX1Batba BEOMa 100PO 0/1pakaBa CaBpeMeHy CTBAPHOCT CPICKOr Apy-
LITBA, Y KOjeM HeieXXMMO BMCOK HMBO eMUIpaLivja, aan ce, Mo NpBuM NyTY
HOBWjOj NCTOPWjM, HA3MPE M 3HAY3jaH MPUINB MMUIPAHATA M3 3€Masba BaH
ouBLue Jyrocnasuje. OBaj 300pHMK Ou, jegHor AaHa y dyayAHoCTY, Morao
NPeACTaB/baTv BaXKaH AOKYMEHT KOjv CBeA0YM O MCKYCTBMMA MrpaHaTay
npBoj da3n TpaHchopmaLmje Cpduje y 3eMiby AECTUHALM]Y 38 UMUTPAHTE.

/Ip Oirber ObyhuHa

380PHMK je y MOTAYHOCTM MCMYHUO OCHOBHM Hay4YHW /b CNPOBEeAEeHOr
NCTPaXMNBakba, Tj. oMoryhino Beoma [00ap yBW Y KapakTePUCTUKE, MU-
L/beHba 1 CTaBOBE MefhyHapOAHWX CTyAeHaTa M (TPaHC)HALIMOHAMHNX
KOHTeKCTa Koju nx odaukyjy. NocebHa BpujeaHOCT 300pHKKa ce oreaa
y KOMOMHOBakHbY MOT/1aB/ba 3aCHOBaHMX Ha onNpodaHnm dbakToprmMa u
HOBWjM KOHLIEMTYaIHO-TEOPUjCKMM anaTnMa. MICTOBPEMEHO, pe3y/iTath
MPUMMjeHEeHNX acneKaTa NCTPaXBakba, Koju cy y oapefeHom dpojy no-
r/1aB/ba MPETOYEHN 1y MPEMNOPYKE, MOTY Aa MOC/YXKe Kao BpUjeiHe cmjep-
HuWLe 3a yHanpeherbe nocTojehnx 1 Kpenparbe HOBMX jaBHNX MOANTHKA
YCMjePEHMX Ka MPUBJIaYeHby CTPAHWUX CTyAEeHaTa, MOBPATKY CBPLUEHNX
nomahnx cTyaeHaTa, 0AHOCHO MOBOJbHMjEM MO3NLIMOHMPatby Pernydavke
Cpduje y KoHTecTy rodasHMX akafeMCKMUX 1 MPOdEeCNOHATHNX TOKOBA.

lpog. gp Aanubop Casuh

www.idn.org.rs
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UHCTUTYT

OPYWTBEHUX HAYKA

VIHCTUTYT O HaLWIOHaHor 3Havaja
[ ]

3a Peny6nuky Cpbujy

MEBYHAPOOHE
CTYOEHTCKE
MU PALLUJE
N UOEHTUTETH

YpeaoHuuu
BecHa Jlykuh
BnapaH Buguukm

Eavmumija WUcTpaxuBamwa

PafoBy y OBOM TEMATCKOM 300PHMKY Cy da3npaHn
Ha MOZAaLMMA 13 TeOPUjCKM 3aCHOBAHOT eMMMpWj-
CKOT UCTPaXMnBakba O MOBE3aHOCTN MeflyHapoaHe
MUTpaLVvje CTyAeHaTa U OEeHTUTEeTa, CNpOoBeaeHOor
y OKBMPY MNpojekTa ,,International student migra-
tion in the Serbian context and (re)construction of
identity: Main issues and inputs for policy making” —
IS-MIGalIN, drHaHcnpaHor o cTpaHe PoHa 33 Hayky
Penydnuke Cpduje, a noa pyKoBOACTBOM MHCTUTYTA
JAPYLITBEHNX HAyKa. LIk je 1o ga ce 13 BuLle nep-
CMEeKTMBA OCBET/IM Ha KOj HaYMH MCKYCTBO MefyHa-
pofHe murpaumvje ytmye Ha (Mpe)odIMKoBatbe pa-
3/IMYNTIX aCreKaTa MAEHTUTeTa KOoA CTYAeHaTa, Kako
OHNX 13 Cpduje, Tako 1 CTyAeHaTa M3 MHOCTPAHCTBA Y
Cpoujn. IHTEpAMCUMNIMHAPHM MPUCTY Ce Orneaao
Ny XeTEPOreHNM HayYHNUM NPOGUIMMA ayTOPa, KOjU
npunaaajy pasnnynTM HayYHUM OUCLIMTIIMHAMA U
MHCTUTYLMjAMaA.

OBNM M3aHeM Yy OKBMPY eanLuje cTpaxkmBarba
NH HacTas/ba 4a NoAp»KaBa pa3Boj 1 CrpoBoherbe
TEOPUJCKN YyTEMETBEHNX EMMMPUJCKNX NCTPAXKMBA-
Hba M [1a MPaTN CaBpPeEMEHe TPeHOOBEe y ApYLITBe-
HIUM Haykama. Hagorpahyjyhn HOBMM TEXHNYKMM
NHCTPYMEHTMMA M HayYHUM MEeTOA0JI0rMjaMa Ayro-
roAMLLHE MCKYCTBO Y KOHLIEMNTYa11M3aLmji 1 CPOBO-
Retby Kako KBAaHTUTATMBHMNX TAKO 1 KBAIUTATUBHMX
NCTPaXBakba, A40OMjeHM NoAaLn He CToje CaMo Y
LieHTpY OBOT 300PHKKa, Beh NpeacTaB/bajy 1 BaXaH
jaBHO [JOCTYMNaH pecypc 3a [1a/ba UCTPaXKMBatba M 33
Kpenparbe nperopyka y okB1pY oaroBapajyhux jas-
HIX NONINTKKA.
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NPEOrOBOP

Hay4Ha cTyauja, KapakTepa TeMaTCcKor 300PHMKA, KOja je npe HamMa, pe3syi-
TaT je Hay4YHO-UCTPaxXmBaykor npojekTa ,International student migration in the
Serbian context and (re)construction of identity: Main issues and inputs for policy
making” —1S-MIGalN, dnHaHcmpaHor o ctpaHe PoHAa 3a Hayky Penydavke Cpduje
y okBMpY nporpama ,MAEHTNTETW" (1434). MNpojekaT je peann3oBaH y nepmnoay
of anpwna 2023. ao anpuna 2025. rogmuHe. 3a notpede ycnewHor NCTpaXxnBakba
Be3e namefy meflyHapoaHe murpaunje cTyneHaTa n MOeHTUTeTa, KPO3 Capaitby
PA3HOPOAHMX HAYHYHUX MHCTUTYLMjA M CTBapPatbe HOBOT KPO3 MOBE3MBatbe Pa3in-
YNTUX 3HAHbA, GOPMUMPAH je MyNTUANCLUUIIIMHAPHW HaYYHO-UCTPAXKMBAYKM TUM KOjK
CY YNHUAM UCTPAXMBAUM Pa3IMYNTNX Npoduna: Ap HeHa Bacojesuh n ap JeneHa
Mpepnojesuh Jecnnh ns MIHCTUTYTa ApYLWITBEHMX HayKa y beorpaay; op CHexaHa
CtojwmnH 1 ap BnagaH Buanukn ca dunosodckor dakyntetay Hosom Cagy — Oa-
cek 3a coumonorujy; ap JacHa Metpuh n3 MHCTUTYTA 33 apXxXmTeKTypy 1 ypdaHmn3am
Cpbunje 1 ap Munnnua Beckosuh AHRenkosuh ca Punosodckor pakynteTay beo-
rpaay — Ofesberbe 3a counosiorvjy. NpojekTom je pykosoawaa ap BecHa Jlykuh,
Hay4yHa caBeTHMLA MIHCTUTYTa APYLITBEHMX Hayka y beorpaay.

Y NpeTxogHMX HEKOSIMKO AeLeHMja CBeA0YNMO BEJIMKOM MHTEPECOBabY
NCTPaXxMBaya, a/in 1 KpeaTopa NOJINTMKA 33 NMPOoyYaBakbe M yNpaB/bakbe MUrpa-
umjama. Cpdmnja ce cyo4daBa Ca BULIECTPYKMM M3330BMMa Y 0BOj odnacTn. JJok cy
eMnrpaLmja n TpaH3nUTHA MUTPaLIMja TPaXKMNaLa a3nia, Hajuewhe y LeHTPY Naxrbe
NCTPaXXmnBaya 1 jaBHOCTK, MeflyHapoaHa Murpaumja ctyaeHaTa, ynpkoc rnodan-
HOM MOPACTy MHTEPHALMOHANN3aLMje BMCOKOr 0Opa30Batba, 0CTaje penaTMBHO
HEeMCTPAXEH 1 3aN0CTaB/beH GEeHOMEH Y HALLOj HayLu 1 ApywTBy. Takohe, Beoma
Ce MaJio 3Ha O HAaYMHMMA Ha KOoju MefyHapoaHW CTyAeHTM AOXNB/baBajy cede y
O[JHOCY Ha HOBO APYLUTBEHO OKPYXEHsE, O HMXOBOj COLIMO-KYATYPHOj aAanTaLnjn
y 086pa3oBHE NHCTUTYLNjE AN LWNPY 3ajeAHNLY, Te 0 NPeodIMKOBakbY HMXOBNX
BYLLUEAVMEH3NOHATHMX MOEHTUTETA.

Linsb cnpoBefeHOr TEOPUjCKM 3aCHOBAHOT eMMNVPUJCKOT NCTPaXkKMBakba je Aa
NPOLUMPMMO Hay4Ha ca3Hakka 0 odpacumma meflyHapoaHe Murpaumje cTyaeHaTa
y KoHTekcTy Cpdunje, Kao 1 0 yTULARjy MUTPALMOHOT MCKYCTBA 1 NpuaarohaBama
HOBOM [PYLUTBEHOM OKPY>XEHbY Ha Mpeod/INkoBarbe MAeHTUTeTa MeflyHapoaHMX
cTyaeHaTa. To je pafleHo 13 ABojHe nepcnekTmnae — cTyaeHaTa 13 Cpduje y MHOCTPaH-
cTBY M MeRhyHapoaHnx ctyaeHaTta y Cpduju ca jeaHe cTpaHe, 1 ca Apyre mMaaamx
CTPY4Hbaka Koju Cy CTyAMPaSnN Yy MHOCTPAHCTBY M BpaTuan ce y Cpdunjy, a noToM n
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MaAMX CTPYYHbaka Koju cy ctyampanu y Cpduju 1 BpaTmanm ce y 3eMsby NopeKksa
nnuv ce npecennnny tpehy semmy, fonpnHocehn noseharby KanaumTeTa ApyLITBA
03 OZIrOBOPW Ha CJI0XEHE CaBPpEMEHE 13330Be.

Peannsaumnja oBOr KOMMJIEKCHOT ABOroAMLLIHEr NCTPaXXnBakba He dun dunna
moryha 6e3 ocTBapeHe caparbe ca MeflyHapoaHMM CTYAEHTVMAE 1 MIAAMUM CTPYY-
FbaLl¥Ma 06Pa30BaHMM Y MHOCTPAHCTBY, KOju Cy CBOjUM yyelihem (kpo3 dokyc-rpyn-
HW MHTEPB]Y, eIeKTPOHCKM YANTHNK MAN Hay4YHW Pa3roBOp) NoAennsin ca HaMma
ndopmalmnje o CBOM MUIPaLMOHOM MCKYCTBY KAao W CBOje XMBOTHE Npuye: pa-
3710re CTyAMParba y MHOCTPAHCTBY, M3a30Be Ca KOj1MMa Cy Ce CyCpeTasim, CTaBoBe
0 YTNLAjy OBOT MUTPALIMOHOT NCKYCTBA Ha HbUX, Te niaHoBe 3a dyayhHOCT. Fbnuma
OYyryjeMo BeVKy 33XBasIHOCT.

HapounTo 3axBasbyjeMo jeJHOj NCMNTAHNLN, KOja HaM je ynyTuna cnenehe
peyn: ,OnyweBnno Me je Balle NCTpaxnBare. MUCAMM A3 je jako SUTHO Aa Jby-
OVIMa KOju Cy Ce BPaTWAM M3 MHOCTPAHCTBA NOKaXeTe [a MOory [a UMajy jeaHake
NPUINKE KAao 1 MPEKO 1 3 KPO3 0B3KBA MCTPAXMBaHba AP>KABA MMNaK Pa3MmLLIba O
CBOjM MNaANM TaneHTMMa"”, noTephyjyhin 3Havaj n akTyenHocT oaadpaHe ncTpa-
KMBayke Teme, Te ykasyjyhin Ha TO KOIMKO je jeaHO 0BaKBO MCTpaxmBarbe d110
NoTpedHO Yy HALLOj 3eMJbMW.

Takofe, 3axBasbyjeMO Ce CBMMA KOju CYy HaM MOMOIIM Y OPraHmn3aumjm 1
cnpoBoferby NCTPaxkMBaHba, 0AHOCHO YY4eCTBOBAJIN Y Padly HaLLIMX PaLNOHMLA.

YpeaHuum eanunje NcTpaxmeama VIHCTUTYTa APYLUTBEHMX HAYKa AP VIpeHwn
Puctnh n peueHseHTrMa npod ap Mupjaxn boduh, ap OrtbeHy OSyhinHm 1 npod
ap Janndopy Casuhy, 3aXBasbyjeMO Ha MaXkKJbMBOM UYMTatby HaLler pykonmca u
BEOMA KOPUCHMM CyrecTnjama, Koje cy ayTopu Npusiora yBaXXnam 1 TMme yHanpe-
OV KaKo HbMXOB, TAKO M KBAJIUTET Lienor 300pHMKaA.

Y beorpany, ¢edpyapa 2025. Op BecHa Jlyknh
PykoBoawnnal NpojekTa

JInternational student migration

in the Serbian context and (re)construction of identity:

Main issues and inputs for policy making” — I1S-MIGalN






BECHA JIYKUTR

MHCTUTYT OpYLITBEHUX HayKa, Beorpag

BJIAJAH BUANLIKU
YHusep3utety HoBom Capy
dunosodcku pakyntet, Oacek 3a CoLMoNorujy



YBOJ,

MNpema MeflyHapoaHOj opraHM3aumju paaa, Kao HajModWMAHMja APYLITBEHA
rpyna, Maaam YnHe Hajsehu feo roamirtbnx MUrpaumnmoHmnx kpetara (ILO, 2021).
NcToBpeMEeHO, MOOUAHOCT YNHW BaXKaH [e0 HUXOBUX XMBOTHNX MCKYCTaBa. JeaHy
nocedHy noarpyny mehyHapoaHNUX MNaamMx MUrpaHaTa NpeacTaB/bajy CTYAEHTH,
4Ynjn cy pasnosm 3a Murpaumjy cneumdbuyHn M3 Aea passora. Ca jefHe cTpaHe cy
CTYAEHTCKe MUpralyje BpeMeHCKM orpaHnyeHe Ha ogpefeHy XunBoTHY [0, a ca
Lpyre cy MOTMBMCaHe Mpe CBera CTMLatbeM 3Harba, KBanndukaunja 1 BewTnHa,
N TUMe ynararbem y odpa3oBarbe Koje ce CMaTpa K/by4YHUM 3a GopMUpatbe by a-
ckor kanutana (Keeley, 2007).

Y cknagy ca rnodanHom MHTEPHALMOHANN3ALNjOM BUCOKOr 0Opa3oBakha
nocnenmnx feueHnja 6poj meflyHapoaHmMx cTyaeHaTa ce yeennko nosehao ww-
POM CBeTa, Ca TeHAEeHLMNjoM Jasber nopacTa. Tokom 2022. roamHe 3a mefiyHapoa-
He CTyAeHTe yK/by4yeHe y TepunjapHo oOpa3oBarbe M3AaT je A0 cafa Hajsehu Spoj
(1,9 MmnmoHa) SopaBULLHMX [03B0OA Y €BPONCKMM 3eM/baMa YnaHmuama Opra-
HKM3aLnje 3a eBPONCKY capaarby 1 pa3soj [Organisation for Economic Cooperation
and Development, OECD] (OECD, 2023). CmaTpa ce Aa je ynpaBo CTULaHbe BMCOKOT
00pa30oBakba HajBaxXHNjM GaKTOP KOjM 0djallitbaBa OAIyKe O MUTpaLMjn 1 odpacLie
murpaumje mnagmx (Belmonte et al.,, 2020).

MehyHapoaHu cTyaeHTn, Hajuyelwhe NnpMBpeMeHn MUTPaHTK, OPAroLeH cy
JbYLOCKM pecypc 3a 3emMJby AoMaNnHa, WTO je nocedHO BAXXKHO 3a 3eMJbe Ca CTo-
nom ¢bepTuaMTeTa MCNOo/J HMBOA 3aMeHe reHepaunja (Havthorne, 2010). Fbnxosa
npuBpeMeHa MOOMAHOCT NOACTaKHYTa 0OPa30BaHbeM MOXE YTMLATM 1 HA OOJ1y-
Ke 0 HapeAHOj MUTrpaumnjn 1 3emsbk oapeanTa. Cee ce BuLLE Npeno3Haje 3HaYaj
CcTyAeHaTa ca MeflyHapoaHMM MCKYCTBOM LLIKOJTI0BAaHba 3a APYLUTBEHM PAa3BOj KAKO
HoMXOBWX 3€MaJba MO133MNLLITA TAKO M 3eMasba OAPEAMLLTA. Y Pa3HMM CTPATELLIKMM
OOKYMEHTNMAa eKOHOMCKM Pa3BUjeHNX 3eMaJba, /1 CBE BMLLE M OHVMMA Makse pa-
3BUjEeHNX, JOCTYMHOCT Ha TPXKMULLTY paZla BUCOKOOOpa30oBaHe paZHe CHare ca 1cKy-
CTBOM LLKOJIOBaHba Yy MHOCTPAHCTBY NMpeACcTaB/ba BaXKaH e/IeMEHT W APYLUTBEHOT
N eKkoHoMcKor HanpeTka (European Commission, 2020). Ctora, y 0KBMPY pa3/in-
YNTUX HAYYHUX OncumnavHa (ykspydyjyhn reorpadnjy, aemorpadujy 1 coumnosio-
rMjy) pacTe NHTEpPeCcoBakbe 33 NCTPaXMBarbe odpa3zala meflyHapoaHe Murpaumnje
CTYAEHATa, bMXOBNX MOTMBA, MCKYCTaBa 1 M3a30Ba Ca KOjMMa ce Cyo4daBajy. Mefy-
TMM, y CpdMjK 0BO je HeJJOBO/bHO NCTPAXXeHa Tema. HegocTajy noaaun n ctyanje
o cTuneHamncTma n3 Cpduje n Mnagmm, BUCOKOOOPA30BaHMM MOBPATHULKMMA
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(BacojeBuh 1 cap., 2018), Ka0 1 O CTPAHNM CTYAEHTMMA KOj1 CTyANPajy, Un cy
cryampanny Cpdnjn. OTyaa HEMA HM CMCTEMATCKMX MCTPaXXMBakba O CABPEMEHUM
MuUrpaumvjama ctyaeHTcke nonynauuje y Cpdujy n ns Cpduje. Y Be3n € TUM, TaKo-
fe, N fa/be HeNCTPaXkKeHo 0CTaje MMTakbe Ha KOjM HAaYMH MCKYCTBO LLIKOJIOBaHhA Y
NHOCTPAHCTBY yTH4e Ha (Npe)odnKoBarbe NOEHTUTA CTYAEHATA KOju 04/1a3e U3
Cpduje, ogHocHo aonase y Cpdunjy. Cee Beh HaBeAeHO YTNLANO je Ha Halle onpe-
Le/berbe 3a KOHUMMNMpPakse MaHa UCTPpaXXnBakba Koje he ce 8aBNUTVM 0OBOM TEMOM
N HErOBOI Peasin3oBatba, a Koje je NpBO NCTPaXKmMBatbe oBe BpcTe y Cpounjun.
CrnpoBeeHO NCTPAXKMBAHE YMji Cy pe3yITaTK CaApKaHW Yy 0BOj NydmKaLmjm
Yy31Ma y 0031Pp KJAaCNYHE MUTPALIMOHE Teopuje, anun yTeEMEsbeHO je MPMMAPHO Ha
KOHLLeNTY TPAaHCHALMOHaNM3Ma. AKO Ce CTaBM akL,eHaT Ha MUTpaHTCKe Mpexe, OBaj
KOHLenT ce daBun ,Be3amMa naMehy sbyan, MecTa U MHCTUTYLMja Koje nMpeBasniase
rpaHuLe HaumoHanHe apxase” (Vertovec, 2009: 1), koje BoAe Ka ,yCNoCTaB/bakby
OAIPXMBUX MPEKOrPaHNYHNX 0AHOCA, 0dpa3alla pa3MeHe 1 ApyLITBEHe Npunaa-
HocTn" (Vertovec, 2009: 2). C 0031pOM Ha HaBeeHO, TaKaB KOHLLeNT OnpaBaaBa
ynoTpedy KOMOMHOBAHOT UCTpaxXnsadkor npuctyna (eHrn. mixed methods research
approach). MpnBpXeHOCT NojeanHaLa y KOHTeKCTY rnodasiHe Murpaunje odSU4HoO
KapakTepuly ,ABOCTPYKN AW BULLECTPYKM naeHTutetn” (Vertovec, 2009).
Mako ManodpojHa, eMnMprnjcka MCTpaXkMBakba NoKasyjy Aa cy mefyHapoaHe
MUrpaunje cTyaeHaTa, inxos SopaBak 1 CTyAMpParbe Y MHOCTPAHCTBY, MOBpaTak y
3eMJby NOPEK/IA, WM NaK Aas/ba MUTPaLMja, AMHAMNYHA TPAHCHALMOHANHA NCKY-
ct8a (Gu and Schweisfurth, 2015). TakBa NCKYyCTBa KapakTepulle CTasIHO Mpero-
Baparbe, PEKOHCTPYKLUMja U odorahuvBarsbe HUXOBUX NASHTUTETA, Y MOKYLWajy Aa
0ajy CM1CA0 CBAaKOAHEBHOM XMBOTY YHYTAp CBAKOr MECTa 3a KOoje Cy Be3aHu 1au
JIOKanMTeTa y KojuMa MMajy ocehaj npunagHoctn (Vertovec, 2009; Oppong, 2013).
3a308M npunarohaBarba HOBOM OKPYKekby, MOMYT y4erba HOBOT je3nka 1 afanTm-
patba Ha Apyre KyAType, NpeacTaB/bajy TPAHCHALMOHAIHA MCKYCTBA KOja 3Ha4ajHO
[OMPUHOCE CTULAMLY Tj. jadYakby MHTEPKYNTYPASTHUX KOMMEeTeHLWja MeyRyHapoaHux
CTyAeHaTa. Ta MCKyCTBa Cy cama no cedu TPaH3nLMOHA W TpaHCHOPMATNBHA, Te
ce nNoJpa3ymeBa [a ca cCoOOM [JOHOCE U MPOMeHY MAEHTUTETA, Y Maboj an Behoj
mepn (Gu & Schweisfurth, 2015; Gu, Schweisfurth, & Day 2010; Liu & Rathbone,
2021). Npema gedurHMLNM AKafeMnje 3a BUCOKO 0Opa3oBatbe Bennke bputaHuje
NHTEPKY/ITYpasiHe KOMMNeTeHLMje Cy OHWM CTaBOBMW, 3HaHba M BELLTUHE KOoju 0Oy XBa-
Tajy cNocodHOCT ocode Aa ce caaxe, Paan M y4m ca NpUNagHMLKMMA Pas3INYNTNX
kynTypa (The Higher Education Academy, 2013: 3). OTyAa, AMHAMWUYHO N CTIOXKEHO
NcKycTBO OOPaBKa M CTyAMPatba Y MHOCTPAHCTBY YTMYE Ha KOHCTAHTHO rpafjerse
N HaArpaLtby KOMMOHEHTWN COLMjASTHOT, KYATYPHOT, MPOCTOPHOT, NpodecnoHarn-
HOT, eTHWUYKOT M APYruX naeHtTuTeTa. OBakBO MCKYCTBO MeflyHapoaHWX CTyaAeHa-
Ta, Npema Hanasnma Bndna (Wiebl, 2015), kao n Cunra un capagHunka (Sing et al.,
2007) Mmoxe foBecTn 0 GopMMpatba KOCMOMNOANTCKOT MOEHTUTETa, OAHOCHO, Kao
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WTo Hasode Tcypodau (Tsouroufli, 2015) u Agesane n capagHium (Adewale et
al., 2018), xndpmaHor (MeLoBNTOr) NAEHTMTETA, KAO BMLIECTPYKMX MOEHTUTETA.
Ynpaso xndpuaHu ngeHtntet Cumonunc (Simonis, 2012: 51) BMAN Kao MOCT KOju
nosesyje KyAType 1 sbyae. Kaja je ped o naeHtuteTnMma meflyHapoOHux cTyaeHaTa
1 cam n3pas ,MehyHapoaHn cTyaeHT", Kako HaBoaw bucTa (Bista, 2016), npeacTa-
B/ba NPMBPEMEHUN UAEHTUTET CBUX MOOUJIHUX CTyEeHaTa.

YnpaBo ANHAMUYHOCT NOjMOBA UAEHTUTET U MeflyHapOAHW CTYOEHT, HlX0Ba
mMeRycodHa Be3a, anu 1 mehycodHKM yTrLaj jecy y cpeamnLuTy OBOT UCTPaXXMBakba.
Heka of nMTarba Koja Cy MOCTaB/bEHA Ha MOYeTKY Paja Ha NPOjeKkTy 1 pa3peLleHa
Y OKBUPY MCTPAXKMBAYKNX PE3YITATA CAAPXKAHUX Y OBOj HAYYHO] NydanKaunjn cy:

> Kako MefyHapoaHW CTyAeHTN OOXNB/baBajy M M3paxaBajy CBOje UOeHTN-
TeTe?

» [la 11 1 Ha KOjM HAYMH MCKYCTBA LKOJ/1I0Bakka Yy MHOCTPAHCTBY M Npuiaro-
faBarba HOBOM [pPYLUTBEHOM OKPYXetby YTMYY Ha TpaHCchOopMaLnjy naeH-
TUTeTa MeflyHapoaHUX CTYAEeHATA?

> [Jla nn nckycTBo MeflyHapoaHe Murpaumje cTyaeHaTa 4oBOAM A0 NMPOMEeHa
Ny NHANBUAYASTHOM U Y KONEKTUBHUM 0ONMUMMa naeHTMTeTa? AKo Aa, Aa
NN je Ta NpOMEeHa NoJjeiHaKOo M3PaXKeHa y CBUM odMLMMA OEHTUTETA 1
KaKo ce MaHudecTyje?

> Kako ce mehyHapoaHWM CTyAeHTM o4HOCe Npema 13a30BKMa TpaHCHopMa-
Lnje CONCTBEHUX NAEHTUTETA?

OAroBopM Ha OBa MUTAHbA, CAAPXKAHW Y MPUI0O3MMa 300PHMKAE, MMAjy 3a
LUM/b MPOLLMPMBAHEE HAaYYHMX Ca3HaHa O Yy3poLMMa, nocaeamuama n odpacumma
mefiyHapoaHe murpaumje ctyaeHaTta y KoHtekcTy Cpduje.

MeToZ0/T0LWKN OKBMP NCTPAXMBaHa NPMKA3aH je y NpBOM Npuory ctyau-
je, aytopke C. CTOjlWIMH, KOja AedunHMLIe 1 onepaLmoHaanlyje nojmose mefyHa-
poAHe CTYAEeHTCKe MUrpaumje, NAeHTUTET U PEKOHCTPYKLMja MOEHTUTETA, K3o n
ONMEH3Mje N MHAMKATOPE KOju Cy KOpULIREeHW 338 KOHCTPYKLUN]Y MHCTPYMeHaTa.
Takohe, onncyje meTofe 1 TeXHNKe NPUKYMN/bakba NOAATAKA, Yy30PKe MCMNTAHMKA,
pesieBaHTHe Bapujadsie, ainm U MeTOA0JI0LIKE N33a30Be, MOMNyT ancTPakTHOCTK MNoj-
Ma MOEHTUTET 1 cneumdrIHOCTN Y30pKa.

McTopunjckn nocmatpaHo Cpduja nma Ayry v 3HadajHy Tpaamunjy meflyHapoa-
HUX CTYAEHTCKNX MUIPaLMja, Koja je 0O11MKoBasia U CaBpeEMEHM KOHTEKCT NCTPaXu-
Batba, Ha LWTa y yBOAHOM Mnpuaory ykasyje H. Bacojesuh. AyTopKa 13 nepcnektvse
push-pull murpaunoHe Teopuje, aHaNM3MpPa Kiby4He GakTope Koju yTrdy Ha oasy-
Ky CTyaeHaTa [a CTyampajy Y MHOCTPAHCTBY. Y paZly pa3aMaTpaHu ApyLUTBEHO-MO-
NINTUYKN YCIIOBU, KAO U MHTEPAKLMja OCHOBHMX MOTMBA N COLNMO-AeMOrpadCKmnx
BapujadsiM nokasyje Ja ce TOKOM CKOPO ABa BEKA MHOTM MOTMBM 3a CTyAEHTe 13
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Cpounje HKMCy 3HATHO MeHbann, anu 1 Aa Cy CaBPEMEHN TPEHA0BW CBE MHTEH3MB-
HUjWUX CTYAEHTCKNUX MUTPaLMja YBEIMKO 3axBaTnam n Cpoujy.

Ha KOjn HauMH Cce CTYAEHTCKE MUTpaLMje 0A4paxaBajy Ha NOEHTUTET je cpe-
OVlHba TeMa 300pHUMKA, Y Kojem ayTopu M. Beckosuh Anfenkosuh, J. Mpegoje-
Buh Jecnnh, B. Buanuku u J. MeTpuh pa3maTpajy HALUWMOHAAHW, KYATYPHW, Npo-
deCcrMOoHAaNIHM 1 NPOCTOPHN NAeHTUTET MeflyHapoaHnX cTyaeHaTa. M. Beckosuh
AHRhenkoBuh aHann3npa yT1Laj coumno-gemorpadcknx 1 MMrpaLnoHNX KapakTe-
PUCTNKAE, KAO M EMOLMOHA/IHE BE3aHOCTM 33 3eMJbY NMOPEKIIA, HA NHTEH3UTET U
0ONK HAUMOHANIHOT naeHTUTeTa. Pa3maTtpajyhin KynTypHU MASHTUTET Y LUMPEM
KOHTEKCTY, aHaJI1M3a COLNO-KYATYypHE (He)noBe3aHOoCTM MeflyHapoaHuX CTyAeHaTa
Ca cpemMHaMa nopekJsa u gectuHauuje aytopke Mpegojesuh Jecnuh ykasyje Ha
Ha4YMHe Ha Koje Ta MoBe3aHOCT 00/INKYje HxoBe naeHTuTeTe. B. Buamnukm mefy-
HapoJHe CTyAeHTe MoCMaTPa W3 yr/1a CaBPEMEHNX TPEHA0BA NMPUCYTHNX Y BUCO-
KOM 0Opa3oBatby MNOMNyT ,y4era Kpo3 NpaKkcy”, ,,akaleMckor Kanutanmama” n .
Bunanuky odpasnaxke HauynmHe Ha Koje NckycTBo MeflyHapoaHe murpaunje ytmye
Ha 0&IMKOBaHbe NMpodeCcnoHaHOM AEHTUTETa CTYAEHTa, Ha HUXOBY CYdjeKTNB-
HY nepuenumjy Noaoxaja conctaeHe npodecrje 1 yciosa paaa, Kao 1 Ha Aasbe
nnaHuparbe Kapujepe. NpoMeHa NPOCTOPHOr UAEHTUTETa, Noa yTruajem mehy-
HapOOHMX MUrpaLMja CTyAeHaTa pasaMaTpaHa je y npunory J. MNMetpuh. Teopujcke
OCHOBE MCTPaXkKMBakba ayTOPKa MoBe3yje C aHa/IM30M yJ1ore M 3Ha4aja NpocTopa,
OZIHOCHO MNKPO-OKPYKeHba CTYAEHATA, KA0 M MHTEH3UTETA HolXOBE EMOLIMIOHASIHE
N/VMAV NparMaTnyHe NPUBPXKEHOCTM TUM NPOCTOPMMA, MPK Yemy je eMOoLMOoHATHA
ba3npaHa Ha cydjekTnBHMM ocehajuMa CTyaeHaTa, a NParMaTNYHa Ha 08jeKTUBHUM
OKOJTHOCTMMaA OPraHm3aLmje XOBOr CBAKOAHEBHOT XMBOTa.

KoHauHo, nocsienmsn Npuaor ce SaBm NUTaHeM Ha KOju HaumH MmeflyHapoaHe
CTYAEHTCKE MUTpaLMje YTMUY Ha INYHE NMPOMEHe r1aBHMX akTepa. KomouHyjyhin
KBAaHTUTATUBHE M KBANMTATMBHE NoJaTKe, U 3acHMBajyhin Teopnjcki oKBMPp Ha ca-
BPEMEHMM KOHLEMNLMjaMa MHTEPKYNTYPaJsiHe aaanTaunje 1 CoLuMjaNHO-KOrHNTMB-
He TeopWuje, B. Jlyknh nokasyje Kako oBe NMpOMEeHe YTUYY Ha pa3sinymTe acrnekTe
XMBOTA CTyAeHaTa M AYropoYyHO Merbajy HMXOBY CaMonepLenunjy naeHTUTeTa,
>KNBOTHM CTWUJ1, CBAaKOAHEBHY OpraHmn3aunjy, MEHTaAINTET M 0QHOCE Ca APYr1Mm no-
jeaAMHUMMaA 1 rpynama.

Pe3ynTaTn nctpaxnsarba notephyjy Aa je nprMmeHa KOMS&MHOBAHOI NMPUCTY-
na fodap HaYyMH 3a NPeBa3nJIaXkere OrpaHnYeHba CBakor NojenHaYHor MeToa
Y MCTPaxXnBarby NpodsiemMa pekoHCTpyKUuje naeHTnTetTa MmefiyHapoaHunx ctyae-
HaTa. [lpemMaa ce He MOry reHepasiM30BaTH, Ha/1a3n NCTPaXKMBarba YKasyjy Aa Ccy
KBaSIMTET CTYANjCKMX NPOrpamMa, MHCTUTYLIMOHAJIHA NOAPLIKA M eKOHOMCKN aMdu-
jeHT ApXaBe gecTnHauuje, HajBaXKHNjM GakTopm Koju 0ONNKYjy MOTUBE U OfyKe
MefyHapoaHuMx cTyaeHaTa. Takohe, cTyaeHTCKe MUrpauuje 4ecTo cy NpBM KOpak 'y
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HeknMm dyayhnmM pagHMM MUTpaLMjaMa 1 3ay3MMajy 3Ha4ajHO MeCTO Y NTaHMPakby
npodecmoHanHe kapunjepe.

Kaga je ped o yTnuajy oBOr TMna M1Urpauuja Ha nepuenumjy o cedn, 3emsbm
NopekKsa Nan 3emMsbn AecTrUHaLMje, HaNa3M Haller NCTPaXkiBakba Noka3yjy Aa Kof
MefyHapoAHWX CTyaeHaTa NpeoBaAaBa XMOPUOHN HALMOHAIHN OEHTUTET, Kao U
noTeHuUnjan aa ce A0NPUHOCK MATUYHO] 3€MJbM Y3 aZIEKBATHW PXKABHM MNOACTPEK
1 noapLuky. Takohe, HeMnHOBHO n3naxyhu meflyHapoaHe cTyaeHTe KOMyHMKALK-
ju ca npunagHNUMMa ApYrux KyaTypa, akageMmcka MOOUIHOCT YMHKM Ad OHUM CTUYY
NHTEPKYATYPAIHY KOMMETEHTHOCT, AOpnMHOCeRn Ha Taj HAYMH OHOM feny CBOr
NNYHOT 1 NpodecMoHasHOr pa3Boja 1 odorahnearba NAEHTUTETA KOjU NpeBa3u-
nase rpanuue dopmanHor odpasoBarba. MefjyHapoHe CTyaAeHTCKe Murpauuje
n3a31Bajy amobmBasieHTHa oceharba 1 pasnnke y eMOLMOHASIHOj 1 NparMaTUYHOj
NOBE33aHOCTM Ca MECTMMA MOoPeKsa 1 CTyaAMpatba. 3aksbydak je Aa cTyaumparse y
NHOCTPAHCTBY 3HA4ajHO MNOACTMYE JINYHM PA3BOj, NOCESHO OTBOPEHOCT NPEMA HO-
BMM Ky/ITYPaMa, asiv [la NpoLec aganTaLnje MoxXe YK/by4nBaTh 1 pa3indmnTe nla-
30Be. AyTOpW Har1allaBajy Nno3nTnBaH yTnuaj odorahmearba naeHTMTETa M Pa3Boja
NHTEPKYNTYPASIHMX BELUTUHA Ha PYLUTBEHO-eKOHOMCKM Pa3Boj 3eMasba NopeKksia
n gecTnHauunja MmeflyHapoaHMX cTyaeHaTa. Y ckaamdy ¢ TUM, CTBaparbe MOBObHUX
YCJ/I0BA 3@ MHTEPKYITYpPasiHy noBe3aHocT HaMmehe ce Kao K/bydHM NpeaycioB 3a
OPYLITBEHY MHTErpauujy.

MprMapHO, AONPUHOCK OBe CTYANje Cy Hay4YHU 1 OHW ce orfieaajy y Aoduja-
Hoy HOBMX Ca3HaHba O MCKYCTBY CTYAMPAaHba Y MHOCTPAHCTBY, HAPOYNTO Kaaa je pey
0 YTMLAjy TakBMX MUTPaLIMja HA IMYHW Pa3BOj NOjeAnHaLA U HbUXOBUX NAEHTUTE-
Ta, T€ Ha pa3ymeBakby akTyesIHMX MexaHn3ama npuaarohasarba KyJTYPOSIOLWKNM
pa3/iMkama. Pe3ynitaTi OBOr UCTPaXKMBaHba MOTY [1a MOACTaKHY Hay4YHe pacrnpase
O OBOj TEMW M A3 NOC/AYXe Kao MHCIMPALWMja 33 HEKA HapeAHa NCTPaXMBakha v
odnactn TpaHchopmaumje naeHTUTETa 1 aganTtauuje mefyHapoaHMX cTyaeHa-
Ta. Ha apyrom mecty, ONPUHOCK CTYAMje Cy APYLUTBEHM, Y KOHTEKCTY NOAM3aHba
CBEeCTM 0 3Ha4ajy 1 ode3defnBatrby CTUNEHAN]A 33 CTYAEHTE N3 3eMa/ba Yy Pa3Bojy,
LWTO je y cK1aay Ca UM/beM O4pXMBOr pa3Boja 4b ns Arenge 2030 v noACTVLAHEM
NHTepHaLMoHan3aLUmje BMcokor odpasoBarba y Cpdujmn. KoHauyHo, oBa CTyaANja
npeAcTaB/ba AOMNPUHOC My 001aCTW jaBHUX NONANTKKA, jep A0dWjeHN Hanasun He
mMory camo noactahu, seh n dutn kopuwheHn y Kpenparby NOUTMKA N CTpaTe-
rvja 3a Aasby MHTEPHALMOHANM3aUunjy Bncokor odpasosara y Cpduju, Kao n 3a
yHanpehere MHTerpaunje meflyHapoaHMX CTYAEHATA M HbNXOBO YK/by4YnBaHLE Y
3ajegHNLEe Ha PAa3INYUTUM HMBONMA.



16 | MefyHapoaHe CTyaeHTCKe MUrpaLmje u ngeHTUTeT!

JINTEPATYPA

Adewale, T., D'Amico, M. M. & Salas, S. (2018). ,It's Kinda Weird”: Hybrid Identities in the Inter-
national Undergraduate Community. Journal of International Students, 8(2), 861-883.
https://doi.org/10.32674/jis.v8i2.118

Belmonte, M., Conte, A., Ghio, D., Kalantaryan, S., McMahon, S. (2020). Youth and migration: an
overview. Luxembourg: Publications Office of the European Union.

Bista, K. (2016). (Re)Examining the Research on International Students: Where Are We Today?.
Journal of International Students, 6(2), |-X. https://doi.org/10.32674/jis.v6i2.360
European Commission (2020). Communication from the Commission to the European Parliament,
the Council, the European Economic and Social Committee and the Committee of the Re-
gions on achieving the European Education Area by 2025. https://eur-lex.europa.eu/le-

gal-content/EN/TXT/HTML/?uri=CELEX%3A52020DC0625

Gu, Q., Schweisfurth, M. & Day, C. (2010). Learning and growing in a ‘foreign’ context: Inter-
cultural experiences of international students. Compare: A Journal of Comparative and
International Education, 40(1), 7-23. https://doi.org/10.1080/03057920903115983

Gu, Q. and Schweisfurth, M. (2015). Transnational connections, competences and identities:
experiences of Chinese international students after their return ‘home’. British Educa-
tional Research Journal, 41(6), 947-970. https://doi.org/10.1002/berj.3175

Hawthorne, L. (2010). Demography, Migration and Demand for International Students. In:
C. Findlay & W. G. Tierney (eds.) Globalisation and Tertiary Education in the Asia-Pacific
(pp. 93-119). Hackensack, NJ: World Scientific. https://scholars.wlu.ca/cgi/viewcontent.
cgi?article=1030&context=imrc

International Labour Organisation [ILO] (2021). Youth and migration. Available from https://
www.ilo.org/global/topics/labour-migration/policy-areas/youth-and-migration/lang—
en/index.htm

Keeley, B. (2007). Human Capital: How what you know shapes your life. OECD Insights, Paris:
OECD Publishing. https://doi.org/10.1787/9789264029095-en

Liu, W., Rathbone, A. (2021). The Complexity of International Student Identity. Journal of Be-
longing, Identity, Language, and Diversity (J-BILD), 5(2), 42-58.

Organization for Economic Cooperation and Development [OECD] (2023). International Migra-
tion Outlook 2023. Paris: OECD.

Oppong, H. S. (2013). Migration and reconstruction of identity. Asian journal of management
sciences and education, 2, 163-169.

Simonis, J. (2012). Home and Identity: Displacement, Belonging, and Hybridity in International Stu-
dents on U. S. Campuses. Carbondale: Southern Illinois University Carbondale (Research
Papers. Paper 243). http://opensiuc.lib.siu.edu/gs_rp/243

Singh, M., Rizvi, F. & Shrestha, M. (2007). Student mobility and the spatial production of cos-
mopolitan identities. In K. Gulson & C. Symes, (Eds.) Spatial Theories of Education: Policy
and Geography Matters (pp.195-214). London: Routledge.

The Higher Education Academy (2013). Intercultural Competencies. Heslington: The Higher
Education Academy. https://s3.eu-west-2.amazonaws.com/assets.creode.advance-
he-document-manager/documents/hea/private/resources/intercultural_competen-
cies_1568037225.pdf


https://doi.org/10.32674/jis.v8i2.118
https://doi.org/10.32674/jis.v6i2.360
https://eur-lex.europa.eu/legal-content/EN/TXT/HTML/?uri=CELEX%3A52020DC0625
https://eur-lex.europa.eu/legal-content/EN/TXT/HTML/?uri=CELEX%3A52020DC0625
https://doi.org/10.1080/03057920903115983
https://doi.org/10.1002/berj.3175
https://scholars.wlu.ca/cgi/viewcontent.cgi?article=1030&context=imrc
https://scholars.wlu.ca/cgi/viewcontent.cgi?article=1030&context=imrc
https://www.ilo.org/global/topics/labour-migration/policy-areas/youth-and-migration/lang--en/index.htm
https://www.ilo.org/global/topics/labour-migration/policy-areas/youth-and-migration/lang--en/index.htm
https://www.ilo.org/global/topics/labour-migration/policy-areas/youth-and-migration/lang--en/index.htm
https://doi.org/10.1787/9789264029095-en
http://opensiuc.lib.siu.edu/gs_rp/243
https://s3.eu-west-2.amazonaws.com/assets.creode.advancehe-document-manager/documents/hea/private/resources/intercultural_competencies_1568037225.pdf
https://s3.eu-west-2.amazonaws.com/assets.creode.advancehe-document-manager/documents/hea/private/resources/intercultural_competencies_1568037225.pdf
https://s3.eu-west-2.amazonaws.com/assets.creode.advancehe-document-manager/documents/hea/private/resources/intercultural_competencies_1568037225.pdf

B. Nlykunh, B. Bugnukn | 17

Tsouroufli, M. (2015). Hybridity, identities and inclusion of international PhD students in Eng-
land. Interdisciplinary Perspectives on Equality and Diversity, 1(1), 1-17.

United Nations Department of Economic and Social Affairs, Population Division [UNDESA]
(2020). International Migrant Stock 2020. https://www.un.org/development/desa/pd/
content/international-migrant-stock

Bacojesuh, H., Kprajuh, 3. & Kupun, C. (2018). CTUNeHANCTM LLIKOA0OBAHW Y MHOCTPAHCTBY:
NOBPATHULM Y aKagemMckoj 3ajeannun y Cpdujn. Couuonowku dpeineg, 52(3), 938-959.
DOI: 10.5937/socpreg52-17682

Vertovec, S. (2009). Transnationalism. Abingdon, Oxon: Routledge.

Weibl, G. (2015). Cosmopolitan identity and personal growth as an outcome of international
student mobility at selected New Zealand, British and Czech universities. Journal of in-
ternational Mobility, 3, 31-44. https://doi.org/10.3917/jim.001.0031


https://www.un.org/development/desa/pd/content/international-migrant-stock
https://www.un.org/development/desa/pd/content/international-migrant-stock
https://doi.org/10.3917/jim.001.0031

CHEXXAHA CTOJLWNH
YHusep3uteTy HoBom Capy
®dunosodckn pakynteT, Oacek 3a cCoLMoNorujy
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METOOJIOWKE KAPAKTEPUCTUKE UCTPAXXUBAIbA

Y pagy je npefcTaB/beHa METOAO/I0MM}a UCTPAXMBAHA MUTPaLnja meflyHapoaHX
CTYAEHaTa, OAHOCHO (Pe)KOHCTPYKLMjE HMXOBUX MAEHTUTET], ONMCaHe Cy dase
NCTPaXMBaHba, KAd M METOLOJIOLLKE NpenpeKke Ca Kojiuma CMO Ce TOKOM pajia Ha
MPOjeKTy CYyCPEIN M H3UYMHW Ha KOje CMO Teé METOAOJIOLLKE NpernpeKke NPeBasunwin.
OCHOBY pafia YMHWN aHaIN3a KAPaKTepPUCTMKA KOpULWREHNX MeToda 1 y30pKa
Ha KOjeM Cy NprMerseHN. TOKOM MPUKYM/batba NOAATaKa NMPUMEHEHA Cy TPU
NCTPAXKMBAYKa MeTOa. [OYETHM OKBMP NCTPAXKMBakba, NPeLn3Hmje aebuHMCcarbe
OCHOBHMX MOjMOBA M HbMXOBMX AMMEH3Mja 3aCHOBAHM CYy Ha Pe3yiTaTMma
GOoKyCrpynHUX NHTepBjya. KBaHTMdKMKALMja pe3yaTaTa je bunaa moryha HakoH
NpUMeHe e1eKTPOHCKOT YINTHMKA Y KOjeM Cy NPeLy3Hyje onepaLmoHann30BaHu
OCHOBHWV MOjMOBM NOMNYT NPOMEHE UAEHTUTETA 1 KAPAKTePUCTNKA MeRYHIPOaHMX
CTYAEHTCKMX MUrpaLmja. Mocneary MeTod KOjUM Cy MPUKYMJbeHN NoAaLmn Koju
Cy PacBeTINAN HEAOBO/bHO NCTPaXeHe acnekte MeflyHapoaHNX MUTpaLmja
CTYZEHATa MPUJIMKOM MpYMeHe NMpBa AB3a METOAQ, jecTe Hay4HM Pa3roBop.
MprYIMEHOM Hay4YHOT pa3roBopa KopuiherbeM OCHOBE 3a Pa3roBOP 3a0KPYXeH
je npouec Npukyn/bakba NOAaTakKa. Y NpUKYN/bakby NOAaTaKa y30pak je NofesbeH
Ha YeTMpW rpyne UCNMTaHNKA, OAHOCHO CTyAEeHaTa Koju MMajy meflyHapoaHo
NCKYCTBO CTyAMPakba AyXe O roAnHy AaHa. [pBy rpyny YMHWAN Cy CTYAEHTU
13 Cpbuje Koju CTyaAMpajy Y MHOCTPAHCTBY, @ APYry OHW KOju Cy CTYAMPann BaH
Cpbwije, a 3aT1m ce Bpatnan y Cpoujy am oTULLAN Y HEKY APYrY 3eMsby. M CTpaHm
CTYLEHTW NOAEbEHW CY Y [IBE FPYMeE: OHW KOjW TPEHYTHO CTyAnpajy y Cpbuju 1 oHm
Koju cy ctyampanny Cpbuju, anu cy ce HakoH CTyAWja BPAaTUIN Y 3eMJby MOPeKa.
Kby4He peyu: meflyHapoHe akagemMcke murpaumje, Gokyc rpyne, enekTpoHCKM
VYMAWTHWK, HAY4YHW PAa3roBOP, y30PpaK, MAEHTUTETH

YBOAHA PASMATPAHA

VIcTpaxuBarbe PEKOHCTPYKLUMje naeHTuTeTa MmeflyHapoaHMX CTyaeHaTa v
yorwiTe KapakTepucTnka meflyHapoaHWX CTYAEHTCKMX MUTpaLmja NoapasymeBasno
je npaB/betbe AeTasbHOr M1aHa NCTPaXMBatba. 3001 KOMMIEKCHOCTY NMPOoY4aBaHor
npeamMeTa, TEOPUjCKO U eMMUPNJCKO MCTPaXKMBarbe MeflyHapoaHUX WU MHTEep-
HALMOHAMHNX MUIPaLMja CTYAEeHATa OABMjasio ce y HEKONMKO da3a koje hie dutun
odjallrbeHe y HapeAHMM peoBMMa.
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Mona3sHy Tayky OKO KOje je KOHCTPYMCAH HaLUPT MCTPaXKMBakba YMHWIA CY
IBa nojma: meflyHapoaHe Murpauuje cTyaeHaTa i MPOMEHA MM PEeKOHCTPYKLMja
naeHTTeTa. He ynasehn gydrbe y TEOPUjCKO pa3MaTparbe 1 aHasin3y OBUX NMojMo-
Ba', HABOAMMO fa cy MefyHapOaHM CTYAeHTM OPOjHa rpyMa ca MHOTO 3ajeJHNYKMX
OZIIMKa Kao WTO cy je3nyka dapujepa, BepoBaTHM GUHAHCKJCKN U CTaMOeHn Npo-
dnemMn, CoUMOo-KYyNTYPHE PasIMYUTOCTM 1 NPEeroBaparsba, Kao 1 BesikKe Hen3Be-
cHocTh y norneay dyayher mecta cTaHOBarba M NpodecnmoHasHe oCTBAapeHOCTH
(Liu & Rathbone, 2021). OBe 3a cafia Np1MBpeMeHe M1UrpaLnje, 04HOCHO A40J1a3aK Y
Opyradvje XXMBOTHO OKPYXKeHse M Apyraynje ApyLITBEHE YC/10BE, Ca HOBMM CUCTe-
MOM BPeLHOCTWN M APYravymjm KyATypHMM HOPMama, 3axTeBajy ogpefheHn cteneH
npunarofaBarba, LWTO 3@ NOCAeAMLY MOXe MMATN U TPaH3nLUKWjy U TpaHcdopma-
umjy noentuteta (Hale, Rivas & Burke, 2020; Liu & Rathbone, 2021). YnpaBo Ty
je Nnpeno3HaTa 1 NoJ1asHa, NPUINYHO dnekcndunHa xudolesa Hawei Haypiua uc-
Wpaxusarka, jep cMo npetnoctasnam aa he nckycrso meflyHapoaHor cTyanparsea
KOje nopa3ymMeBa rope HaBeJeHe acnekTe MUTrpaLnja, y Marboj i sehoj mepu
YTULATM Ha NPOMEHY NAEHTUTeTa NpUNaaHMKa UCTPaXnBaHe nonynaumje. Lusm
ucipaxusarba GOpMyNNCaH je Kao NCTPAXNBaHe KAPAKTEPUCTNKAE, MULLIbEHsA W
CTaBOBa MeflyHapoAHMX CTyAeHATa, OAHOCHO HMXOBOT NCKYCTBA CTYANPaAHa Y NHO-
CTPAHCTBY M MNOTEHLMjaHe TpaHChOpMaLIMje NMNYHOT U KONEKTUBHOT MOEHTUTETA.

Jpyrn nojam Koju oBAe pacBeT/baBamMo, Y HAJOCHOBHWjMM LpTama, jecTte
NOEHTNTET Kao GAYyNAaH, OTBOPEHN CUCTEM KOju je no npupoaun HacTajyhu (Liu &
Rathbone, 2021: 42). MocMaTpai CMO ra Kao APYLUTBEHY KaTeropujy Koja npen-
CTaB/ba ,pe3yNTAT MHTEpPaKLUMje namehy sbyam, NHCTUTYLMjA U NpaKce y Koje je no-
jeonHau yksbydeH" (Beckosuh AHRenkosuh & Bacojesuh, 2023: 1076), npun yemy
je d1UTHO M Kako nojeanHal, Bnan cede 1 Kako ra Apyrv smae, ,WTO je NoBe3aHo
Ca APYLITBEHNM KOHTEKCTOM Y KOjEM OH XWMBM Kao M Ca APYLUTBEHWM MPaKCcama
y KOje je yK/by4yeH Kpo3 CBaKoAHeBHM XxuBoT" (ncto, 1076). Mimajyhu y Buay an-
CTPAKTHOCT MOjMa UAEHTUTET W Herose BuLIecTpyke odnKe, jacHO je [a je KOH-
LenT MOEHTUTETA BEOMa TeLKO onepauynoHannisosat (Blasi, 1988: 226). Mowaun
CMO ofi Hajuewwhe nogene NAEHTUTETA HA NHANBUAYASTHE N KONEKTUBHE, C TUM LUTO
KOJIEKTUBHW MAEHTUTETV NPeACTaB/bajy BMLIECOjHY MOjaBy KOjy je HeONXoAHO
NCTPAXNTU UHTEPANCUNMIMHAPHUM MPUCTYNOM?.

" OBMM, Kao 1 APYrMM NOjMOBMMaA KOju Cy KopulLheHn y UCTpaxnsarby, BuLle naxme duhe
nocseheHo y octanmm nornasmwnma. Osae heMo, paan aHanM3e MHCTPYMEHATa 3a NpUKy-
N/bakbe N0AAaTaKa, O HKMMa rOBOPUTM TEK TOJIMKO [1a YKAXKEMO Ha MOCTYMNak HNXOBe ornepa-
LMOHanmM3aumje.

2 CamMMM TUM LUTO KONEKTUBHU MOEHTUTETN jecy NpeaMeT UCTPaXnBakba U coLmoiornje mn
KyATYPOJIOrWje, aHTPOMOJIOTWje, ETHOIMHIBUCTUKE 1N APYIMX HAYKa 1 HAYYHWUX ANCLMMIMHS,
jacHo je naje y NuTakby KOMMJIeKCaH NpeaMeT UCTPaXkmnBakba Ca BuLle AMMEH3Mja 1 acnekaTa.
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OnepaumnoHanmsaumja NojMa MAEHTUTET NOTNOMOIHYTA je odjallrberemM
HeKMx AMMeH3nja OBOr nojMa. lNpe ceera, Maan CMO Yy BMAY Aa je dopMunparse
NAeHTUTETa NPOoLLeC y KojeM M1aau /by, Hajuewhe afgonecueHTn, 4oaase oo oa-
roBOPAa Ha NMUTakba: KO CaM ja, rae Npunaaam, kyga xohy ga cturHem v wta xohy aa
noctaHem (Tpajkos & ApHayaoBa, 2011: 39), Kao 1 Ha NUTarba: 0A3KJ1e MOTUYEM,
LLTa YCTPOjaBa MOj BPEAHOCHM CMCTEM M MOCTOjM JIN Car/TaCHOCT MOT 1 BpeAHOCHOT
cMcTeMa ApyuTea kome npunagam (Hukonuh, 2016: 40). VCcTo Tako, MMaan CMO 'y
BUAY M A3 Ce U NePCOHANHU (MW MHANBUAYANHW, TNYHN, COMCTBEHN) N KONEKTUB-
HU MAEHTUTETU (MOEHTUTET APYLUTBEHNX rpyna) GopmMumpajy ,nog ytmuajem dpoj-
HUX TEHETCKMX, KYITYPHUX, COLMjASIHNX N MepCOHANHMX GaKTOPa, YHYTPALLHUX U
cnosbHUX npoueca” (Mitrovi¢, 2009: 43, npema Hukoanh, 2016: 41).

OnepaumoHannayjyh nojam naeHTMTETa, HUCMO MOTIM Aa M3derHemo 12
ancTpaxoBaHux, ann 1 meflycodHo NoBe3aHnx eflemeHaTa EpMKCoHOBOr KOHLIENTa
NaeHTUTETa Koje HaBoam Ayrycto bnasu (Blasi, 1988), a Koju cy Ham Aasbe NoMo-
rv: 1) WoeHTnTeT je oAroBop Ha nuTarbe ,Ko cam ja?” 2) YonwiTe, Taj 0AroBop ce
cacToju n3 nocturHyha HOBOT jeaAnHCTBA Mef)y elemMeHTIMa Hevnje NPOoLLIOCTM 1
ovyekmnBarba o dyayhiHOCTK, 3) a TO jeANHCTBO NpeAcTaB/ba N3BOP GyHAIMEHTa-
Hor ocefaja UCTOCTM N KOHTUHYUTETA. 4) JJo 0OAroBOpa Ha NUTakbe O UAEHTUTETY
[0Ma3n ce NyTeEM peasINCTUYKOT OLleHbMBarba cede 1 cBoje NpoLIocTn; 5) MHan-
BMAYya y31Ma y 003Mp CBOje KYATYpPe, HAPOUYMTO MAEeO0N0rMje, Kao M LWTa APYLITBO
o4yekyje oA Hac, 6) KPUTUYKM Ce MPenCnmTyje BasbaHOCT KYATYpe M OAPYLITBE, KAao m
npumepeHocT TYRKrxX nepuenunja n odyeknBarba (Kpm3a). 7) MNpouec nHTerpmncarba
M NpencnmMTMBarba Tpeda [a ce 0[BMja OKO HEKMX PyHIAMEHTANHNX 0013CTHN KAo
LUTO CY 3aHMMarbe, MaPTHEPCKM OAHOCK, PESIUTNjCKe 1 MonTHUYKe naeje, 8) Tpeda-
no ow ga noctoju ogpeheHa dnekcMdUNHOCT, Kao 1 TpajHe noceeheHoCTN y TUM
odnactnma, 9) Tume ce odesdehyje, regaHo 13 0djeKTUBHE NepCcneKkTMBe, MHTe-
rpaumja jeamHke y apywiteo. 10) CydjekTnBHO rnegaHo, obesdehyje ce n ocehaj
ba3nyHe /10jaIHOCTM M noBeperba. 11) MNMpeacsecHo ce jaB/ba oceharbe ykoperse-
HOCTK, 4OOPOdUTK, CaMOOLIEeHMBAHA M CBPXOBUTOCTU. 12) CEH3NTUBHN NEPUNOL,
3a pa3Boj NAEHTUTETA jecy afonecleHTcke roamHe (Blasi, 1988: 226-227).

Palwynarbyjyhiiv nojam KoNekTUBHN MOEHTUTETU, O KOjLMa Ce MOXE FroBOpU-
TV Ca CTAHOBULUTA Pa3/INYUTUX KPUTEPMNjYMA,? YOMLUTEHO CMO ra K/1lacMdnKoBam
Ha cnenehn HaunH: ipydHU, KyalypHU, JOoWKYAMWYPHU, KIACHO-CAOHU, elUHUYKU,
BepcKuU, UpogecuoHanHU, ugeoaowKuy, dapiiujcKu, pPOGHU, leHepayujcku, 3asuyajHu
ugeHiuiteiiu (Hukonuh, 2016: 43; Metpuh & Jlyknh, 2023: 1101), Kao 1 Hauyuo-
HaaHU. MefyTum, OpylITBEHEe NMpoMeHe, Npe cBera wuperse rnodanmsaunje u

* Hnp. pa3BpCTaBakbe NPemMa HauMHY OPraHM30Barba, HAYYHOj ANCUMMIMHN U OPOjHUM ApY-
rmm npuctynnuma (Mutavdzié, 2017: 144). NicTo Tako, He cMeMo 3ad0PaBuTK [a Ha Kacu-
dUKaAUNM]Y KONEKTUBHNX MAEHTUTETA YTUYY MCTOPUICKM TIM APYLUTBA N HEroBE 0COOMHE,
Te ce KOl HeKMX ayTopa KaacudurKalmje pasimkyjy.
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CTBapatbe HaAHALMOHAMHMX TBOPEBMHA YTMYY Ha MPUXBATakbe APYravymnjnx CNcTemMa
BPeAHOCTM, Na Ce jaBsbajy ANCKYCMje N O HOBUM MAEHTUTETCKMM dopmMama. Mpe
cBera, roBOpmu ce 0 HAgGHAUYUOHAJIHOM ugeHwuluelly, HMp. eBPOMNCKOM NOEHTUTETY
(Mutavdzi¢, 2017), 33 Koju cMo npeTnocTaBuanm aa he ce jaButn koa oapeheHor
Opoja cTyaeHaTa; Uau, HNp. Pa3BojeM ANTNTANHNX TEXHOIOMMja U LUMPEHEM 3Ha-
Yaja ApYLUTBEHNX MpeXa 401a31UMOo M A0 GopMunparba guiuitiasHor ugeHiuuitea.
Ja ducmo ncnnTann Aa 1 je ny Kojoj Mepu AoLW10 40 MPOMEHEe NN PEKOHCTPYK-
unje noeHTnTeTa mehiyHapoaHMX CTyleHaTa KOpUCTUIIM CMO M ,,CNNcak” ocodmnHa
Koje ydecTByjy y rpafjerby pasiMumTmx KONEeKTUBHUX MAEHTUTETa, Melly KojuMma cy
n3mehy octanor: 3ajegHn4Yke NpeacTaBe W Nnoraean Ha CBET; CarslacHa yBepeha,
UM/bEBM M BPEAHOCTW; CPOAAH HAYMH XMBOTA; MOAE/IM NOCTYMakrba; OCHOBHMW KyJI-
TypHK odpacum; ocehatbe 3ajeHMYKE NPUNALHOCTI; 3ajeaHMYKa Bepa; TpaanLMja
1N 0dMYajn; jesnk; NMcMo; reorpadcka HaCcTarbeHOCT; NpuBpehnBame; 3aje AHMYKO
NCTOPMjCKO MOPEKIO N MCKYCTBO; CBECHOCT O 33jeAHMYKOM MOPEKY N NCTOPW]-
CKOM WNCKYCTBY; Npefatba M MUTOBW; CBECT O eTHOreHEeTCKOj CPOAHOCTK; ocehatbe
COIMAAPHOCTM N NPUBPXEHOCTH; ypeherbe 1 opraHn3aunja opyLTBEHOr XMBOTA
(Hnkonuh, 2016: 40). Mimajyhu Ha yMy BULLECSIOjHOCT KONIEKTUBHUX MAEHTUTETA U
HberoBe pasinymTe 0dJIMKe, Y OBOM UCTPaXMBakby HajBuLLE Naxkbe nocseheHo
je: counjanHoM NAEHTUTETY, KYJITYPHOM, eTHUYKOM, NpodecoHasIHOM 1 Npo-
CTOPHOM NAEHTUTETY.

PekoHCTpyKLMja naeHTUTeTa, nopea Mnurpaumja meflyHapoaHmx cTyaeHaTa,
KJbY4YHM je nojam cBmnx $Haza NCTPaXKkMBarba, KOjM je noBe3ao nojMose mefyHapos-
HW CTYOEHTU M NAEHTUTET. PEKOHCTPYKLMja NAEHTMTETA He 3Ha4YK ,,NoTnyHOo oada-
LMBarbe YBPCTOT je3rpa, 04HOCHO HXOBE NpMMapHe pasnndmnToctn” (Beckosumh
AHRenkosuh, 2024: 464) jep ,Npouec aganTauumje n MHTerpaumje y HoBy APYLUTBEHY
CpeaMHy He Teye 3a CBAKOT MojeAMHLaA jeHako. BpojHu dakTopn, NnonyT 3emsbe
nopeka v npmjema, CoLmMo-eKOHOMCKOT CTaTyca nojeanHua, oOpa3oBakba U 3aHu-
Matba HMXOBUX POAMTE bA, PACMOSIOXKMBNX MAaTEPUNjASTHUX M EKOHOMCKMX Pecypca,
eTHNYKE rpyne Kojoj Npmnmnazaa, Kao 1 cTeneHa No3HaBakha je3nka 3eM/be 0ApeanLlTa
YTUYY Ha HauYMH U CTEMEH HeroBe afanTaunje y 3emsby npujema (Tavares, 2021:
87; Veskovi¢ Andelkovi¢ & Bobi¢, 2019: 203)" (Beckosuh AHRenkosuh, 2024: 465).
BehunHa oBMx dakToOpa Halla je CBOje MeCTo Y MHCTPYMEHTNMA 33 NPUKYM/batbe
nofaTtaka. OBM MHCTPYMEHTM KOHCTPYMCAHW CYy HAa OCHOBY MHAMKATOPa KOje CMO
00U HAKOH aHa/In3e MoMeHyTMX NojMoBa. [akne, y cBMM da3ama UCTpaXkmnBa-
Ha Kopuwhenun cy Hekn og cnenehunx nHaonkaTopa:

» [lpOMeHay CxBaTakby cede y nepuoy npe cTyamparba y MHOCTPAHCTBY U
33 Bpeme CTyanparba y MHOCTPAHCTBY. 3a CTYAEHTE KOjyM Cy Ce BpaTuny
3eM/by NopekKJsia [04aTa je joLl jeaHa BpeMeHCKa Tadka — Mepmo/ HakoH
noBpaTtka. OBa MPpOMEHAa 3HaNIM3MPAHA je KPO3 TPaXKerse OJIroBOPa Ha
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nuTaree Ko cam ja. OAHOCHO, KO je d1o npe o4/1acka, a Ko je caza 3a Bpe-
Me LWKO/10BaHba Y MHOCTPAHCTBY, MM HAaKOH MOBpPAaTKa.

e [punagHocT oapeheHnm rpynama y 3emsbl Npujema — NpunagHocT y
BpeMe Npe MUTPaLInja M TOKOM CTyAMParba (KOHTAKTW Ca JbyAnMa U3 3e-
MJbe MOpeK/a Koju cy Takofje y 3eMJbM NpUjemMa; KOHTaKTK Ca /byanMa
OPYrMX rpyna v ca LOMULMHWUM CTAHOBHULLITBOM).

e Y4eCTanocCT KOHTAKATa Ca J/byAMMa 13 3eMJbe NOPeKIa/3emM/be NpujemMa;
MeCTO OCTBapPVBatba KOHTAKATa Y 3eMJbW NpUjema.

e YouaBarbe CZIMYHOCTU 1N PA3INYNTOCTM Mef)y KyTypama (LUTa UM ce Haj-
BuWwe cBMha, WTa He &1 BosIeNN 43 BUAE Y 3eMJbW MOPEKIA WTO je Ka-
PAKTEPUCTMYHO 33 3eMJby NpUjemMa nTa.).

e [IpnxBaTarbe HaYMHA XMBOTA Y 3eMJbM Npujema (KynTypHe pasnvke, npa-
BW1a, 0OMNYajn 1UTa.).

e [lo3HaBaHbe je3rKa y 3eMJ/bl Y KOjoj CTYAMPajy, NpodiemMun Koju ce jaBbajy
360r (He)3HaHba je3MKa Te cpeanHe.

* HaumH oLerMBatba CBOje MPOLLIOCTM W oYekmBarba oa dyayhHocTn nta.

NMPUKYNJbAKE NOAATAKA - METO/, N1 Y3OPAK

Peanuvsaumnja MCTPaXKMBAYKOr NPOjekTa, OOAHOCHO MPUKYMN/bakba NoAaTaka,
olBnjana ce y Tpu ¢dase. Y cBakoj dazn kopnwheHn cy pasandmTi NoCTynum 3a
NpUKYMN/batbe NoAaTaka: y npsoj ¢asu kopurwheH je GoKycrpynHn NHTEPB]Y, Y APY-
roj eNeKTPOHCKM YIUTHWK, 40K je y nocerboj ¢pasu NprMerbeH HayyYHn pasrosop.
Y30pak je 510 nofesbeH Ha YeTUpKU rpyne NCnmMTaHnKa:

e MPBY rpyny YNHUAM Cy CTYAEHTN nopekaom n3s Cpduje Koju ctyanpajy y
MHOCTPAHCTBY;

e OPYry rpyny ctyaeHTn 13 Cpduje Kojun cy CTYANPan y MHOCTPAHCTBY, anu
Cy Ce BpaTWU/IM Yy 3eMJby MOPEKJIa UM Cy Ce OACeNNAN Y Heky Tpehy 3emsby;

o Tpehy rpyny cy YMHWUAM CTYAEHTM U3 MHOCTPAHCTBA KOjX CTyAMPajy y Cpdnju;

e nocsaearby, YeTBPTY rPyny YMHUAN CYy NCMUTAHULM POREeHN y MHOCTpaH-
CTBY, Koju cy y Cpdmju CTyaANPann HajMarse rofMHy AaHa 1 NOTOM Ce Bpa-
TNy NHOCTPAHCTBO.

Hekn ncnutaHnum cy CTyamMpasnn y BuLle ApxaBa. Y1oB 3a yyewhe y ncrpa-
XV1Barby S10 je fa nepuoa CTyaAMparba Yy MHOCTPaHCTBY Huje dmo kpahu o roanHy
naHa* n pa ctygeHTn Hicy ctapujn o 35 rogmHa.

* [peTnocTaB/ba Ce A3 je roanHy AaHa MUHMMAIaH Nepuo HakoH Kojer meflyHapoaHu CTy-
OEHTM MoYnby A3 YCBajajy odpacLie NoHallarba CTaHOBHMKA ApXKaBe Y KOjoj CTyAnpajy.
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Ha kapTn 1. NprKa3aHo je o4akJ/e cy NopeksioM MCMNTAHMLM KOju Cy yye-
CTBOBaNM y NCTPaxxmBamby. OdenexeHe cy 3em/be NopeKsa CBUX 259 NCNNTaHKMK],
be3 003Mpa Ha TO Y KOjUM da3zama UCTpaxkMBatba cy ydyecTBoBann. CneunduryHo-
CTV y30pKa npema dazamMa UCTPaXKnBarba Y KOjMMa Cy y4ecTBoBaIM odjallbeHe
Cy y pefoBMMa Koju crege.

B o4

B svweons

KapTa 1. Ogakne cy cTyaeHTV (McnuTanmum)?

lpsa ¢aza upukyi/barba logaiaka

Mmajyhu y Buay Aa GokycrpynHmM MHTepBjy Aaje Hajdosbe pesynTtaTte y np-
BMM dazamMa UCTPaKMBatba MNoOjaBa O KOjlMa He MOCTOojM NMyHO MoAaTaka, Kao m
KOMMIEeKCHOCT NCTPaXKMBAHE MnojaBe, y NpBoj ¢a3n NCTpaXknBakba Nodalm cy npu-
KyMJbeHW YyrpaBo NyTemM TOT UCTPaXknBaykor npmctyna. Beh je HaBegeHo Aa nona-
3Ha NPeTNocTaBKa Huje y cedn caapana YBpPCTO GOPMYyIMCaHe Yy3POUYHO Noce-
IndHe ogHoce, Beh je nmana ogpehen cteneH dnekcdunHocTn. PoKyCrpynHN
nHTepBjy oaadpaH je 360r npeumnsHujer gedbrHNCcarba NOYETHUX XNMMOoTe3a, ann
1 300T N3Bajatba Pa3INYMTMX Bapmjadain Koje cy KacHuje KopuwheHe y opyrim
da3ama NCTPaXKMBaHba, Mpe CBeray YBPCTO CTYKTYPUCAHNM YINTHULMMA. MNodaumn
Cy MPUKYMJbEHW Y TPU GOKYC rpyne TOKOM jyHa 2023. roanHe, a y CBaKoj rpynu je
Yy4eCTBOBAaJIO MO 6 NCMNTAHNKA.

Pasrosope cy BOAWIM MOAEPATOPU U HUXOBUK aCUCTEHTU KopucTehn Bo-
On4 33 pa3rosop. Boany 3a dokycrpynHm nHTepsjy odyxeaTno je cnegehe teme
3a pa3roBop: A0XMBIbAj MaeHTUTETa (Ko cTe Bu, Kako cede npeacTaBs/baTe Apy-
rmma, NMpOMeHe 1 PasInKe y MAEHTUTETY NPe M TOKOM MUIpaLmja, OAHOCHO CTy-
OMpatba); foHoLWeHe oasyke 0 Murpaunjn (kaga cy 4oHe M oOyKy, Ko je yTMLao
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Ha JJOHOLEeHe oAyKe...); 40J1a3aK Y 3eMJsby NpujemMa (MpBuM YTUCLN, CJIMYHOCTA U
pasfnKe ca 3eM/boM Nopeka, NpodsiemMu ca Kojuma cy ce cycpeTasivm HakoH f0-
NACKa...); Pa3INYNTN NOEHTUTETN (COUMjaNHN: MpUjaTe /b N3 3eM/be NOpeKa U
3eM/be AeCTUHALNje, KOHTAKTX Ca MOPOANLIOM...; KYITYPHW: HAYMH XMBOTa Yy 0de
3emMsbe, 06MYajn, HadnH odnaderba, McxpaHe, NnposBoferba c10O0AHOT BpeMeHa,
je3nk, noxaharbe KypceBa; NpoCcTopHW: rae ce oceha kao kof kyhe...; npodecno-
Ha/IHM: NJ1IAHOBM 3a Kapujepy, Ha4MH NpoHasacka nocna, aga v he um mefyHapoa-
HO CTyAMparbe AaTV NPeaHOCT MpW 3anoLL/baBatby...) M NJaHoOBM 3a dyayhHocT.

LleHTpanHo MecTo y Boanyy 3a GokycrpynHm HTepsjy (PIrN) 3ay3mmana je
rpyna nmMTarba Koja ce 04HOCKSA Ha UCTPaKMBaHe PA3NINYUTUX NAEHTUTETA 13-
OBOjeHMX Ha OCHOBY KOHLEMTYaSIHOI OKBMPA: COUMjaNTHN NAEHTUTET, KYATYPHM,
eTHWYKN,> NPOPECMOHANIHN N NMPOCTOPHU UOEHTUTET. Y OKBMPY OBE rpyne nuTa-
Hbd YK/bYYEHM CY MHAMKATOPM O KOjMMaA je OUI0 peydn y NpeTxoaHnM peaoBMma,
anuv je BOAMY Tako SMO KOHLMMMPAH [a je ocTaB/beHa MoryhHOCT 3a naeHTudn-
Kauwnjy HOBUX.

LlesiokynaH TOK pa3roBopa je CHMMaH, a pa3roBOpu Cy 3aTNUM TPaHCKpndo-
BaHW Ca ayamMo-3anunca. Mako je npenopyka ga GokyCcrpynHn nHTepsjy Tpaje o 1,5
00 2,5 caTta, 0BM pa3roBopu Tpajasin cy o4 2 A0 2,5 cata, WTo yKasyje Ha KoMrJiek-
CHOCT TeéMA O KOjMMa Ce pasroBapasio, anu, Takohe, ykasyje 1 Ha KBaNMUTET pasro-
BOPA M 3aNHTEPECOBAHOCT MCMMTAHMKA 33 ANCKYCH]Y HA OBY TEMY.

Mopen Boanda 33 P HanpaB/beH je KpaTak aHOHWMMAH CTPYKTYPUCAH ynnT-
HWK O COLMO-AemMOorpadckmm KapakTepmncTMkama ncnmnTaHmka (non, ctapoct, odpa-
30Batbe, MECTO NMopekK/a, oLleHa MaTepmjasiHOr NOJI0Xaja), a YNMUTHWK CY y4eCHMULN
dOoKyC rpyna nonyHWAN Npe caMor pas3roBopa.

Takohe je HanpaB/beH M YINTHMK 3a eBaslyaumnjy pasa y dokKyc rpynama Ha-
MerbeH MCTPaXXKMBavMma, OAHOCHO MOJEepPaTOPMMa N ACUCTEHTMMA KOjU Cy yye-
CTBOBA/IN y peasin3aumnjn pa3roBopa. Y 0BOM YyNUTHUKY MCTPaXMBAYM Cy HAKOH
cnpoBofera I HaBoaMIM NoaaTKe o Opojy CTYAEHATa, OLEHWIN Cy MPeaHOCTH
N HeJl0CTaTKe Pa3roBOpa, Kao M NoTeHLUNja/IHE MeTOA0/10LLIKE HeJJoCTaTKe TOKOM
Bofer-a pa3roBopa NonyT HeraTMBHe peakuuje NCNMTaHKKa Ha ogpefheHa NnTamsa,
oLeHe BennumHe rpyne u c. Jlocaaallba NCTpaxyBakba Nokasasia cy Aa je ycne-
LHa $oKyC rpyna oHa y Kojoj ydecHnum ynyhyjy cBoje oaroBope He MoZepaTopy,
Beh jeaHu apyrma, odpasnaxyhu cBoje Mullberse nan Tpaxkehn odjallrberba o
OPYyrnx ydecHuka (Duri¢, 2005), wTo je dno caydaj ny oBnm rpynama. Jodunjeru
CYy KBAJINTETHM NMOAALM KOjW CY KAaCHMje KNaCcUPUKOBaHN.

Kapakiiepucuke y3opka: CTyAeHTW Cy NO3BaHW [a y4eCTBYjy Yy NCTPaKMBatby
nyTem cajta MHCTUTYTa APYLUITBEHMX Hayka M3 beorpaga v APYLWTBEHNX MPeXa,

* ETHMYKN MAEHTUTET 0BAE je NOCPeiHO NUCMWTAH MPeKo NpuaaBarka 3HaYaja pas/inkama
NMOMEHYTMX acrnekarta APYLITBEHOT XMBOTA Y 3€MJ/bl MOPEK/IA 1N 3eM/bM OAPEANLITa, a Y
HapeaHoj da3n My je nocseheHo BUMLIE NaXHbe.
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anun cy 1 nopej Tora UCTpaxmneaum dnam npuHyheHn aa KopucTe MeToA rpyaBse
cHera fa v nonyHWAM Gokyc rpyne cTyaeHT1UMa oarosapajyhnx kapaktepucrmka.®

Pasrosopu cy 00aB/beHN y TpU pasnmumTe ¢oKycC rpyne, o Kojux je jeaHa
peannsosaHay Hosom Cagay, a ase y beorpaay.”

Y npBoj GoKyC rpynn oapxaHoj Ha Dunnosodckom dakynteTy y Hosom Cagy
Yy4eCcTBOBAJIO je 6 CTyAeHaTa nopekaom 13 Cpduje Koju CTyanpajy y MHOCTPAHCTBY
HajMakbe jegHy roanHy.®

Y npBoj doKkyc rpynn y beorpaay y4ecTBoBasno je 6 Maaamx CTpydrbaka Koju
cy oapefeHn cTteneH cTyanja 3aBpLUNAM Y MHOCTPAHCTBY M BpaTun ce y Cpoujy,
[OK je y IpYroj y4ecTBoBafo 6 CTyAeHAaTa Koju cTyampajy y Cpdujun, a nopekiom
CY N3 MHOCTPAHCTBA. MpUKyN/batbe noaaTtaka y ode dpokyc rpyne y beorpaay oda-
B/bEHO je y VIHCTUTYTY APYLITBEHMX HayKa.’

Y paay $okyc rpyna y4ecTBoBasIO je yKynHo 18 ncnurtanmnka, 12 ncnmutaHnua
N 6 ncnmTaHmka. OBaKBY NOJIHY CTPYKTYPY MoxeMo odjacHnTn Beh noTBpheHnm
noJaTkoM Aa ce xeHe Yelwfie 04a3MBajy y NCTpaXmBarblma. MNpoceyHa cTapocT
ncnnTaHmka y Hosom Cagy m3Hocmna je 25,6 rogmHa. MicnmtaHuum y npsoj deo-
rpaackoj Gokyc rpynmn duam cy y npoceky ctapn 34,2'° roamnHe, AOK Cy CTPaHM CTy-
OEeHTWN y npoceky dunam ctapu 28,2 rogmHe.

Mefy cTyaeHTMa nopeksiom ns Cpduje, y ode dokyc rpyne, duno je no Aga
CTYAEHTa Koju ¢y ctyampann y benrnju n Bennkoj bpntanmjn, n no jeaaH cTyaeHT
y ®paHuyckoj, Knunpy, Yewikoj, Mtannjmn, CAL-y, Ayctpuju, LUnaHnjn n Mahapcko;.

¢ MpeTnocTaB/ba Ce Aa je Ha Heo4a3MBatbe HajBMLLIE YTMLAIO TO LUTO CY NOAALIM NPUKYMSbaHN
y IeTHeM Nepuroay, Na MHOMM NCMNTaHNLM HUCY Snan y moryRHOCTI @ y4ecTByjy y NCTpa-
XKMBaHbY.

" Mpuavkom odpaze NoAaTaka NpuKyn/beHNX GOKYCrpynHUM MHTEPBjYOM CBM MCTPAXXMBa-
4n Cy y CBOjMM pagoBmnma odenexaBann oAroBope Koje cy n3aABojuan Ha cienehn HaumH:
®r 1 HC (Hawwm CTYAEHTW KOju CTYAMPAjY Y MHOCTPAHCTBY); P 1 Br (Hawm CcTyaeHTN Koju
Cy Ce HAaKOH CTyanpatba Bpatnan y Cpdunjy); @I 2 br (MHOCTpaHW CTYAEHTW KOju CTYaANPajY
y Cpbujn).

8 Y 0BOj rpynu ncnmTaHmka nocedHo je npumeheH npodnem y oaasmey noTeHUMjaHUX UC-
NNTaHWKA, jep je BefirHa HUX NPUBOAWA jyHCKW, OAHOCHO jyJICKM NCMIMTHM POK KPajy, Te cy
jowr G1M Yy MHOCTPAHCTBY Yy MECTUMA rae CTyampajy. YiHu ce aa je duno npuknagHvje na ce
NpUKyn/bakbe NOAATaKa Ca OBOM MPyrnom NCrMTaHMKa 00aBWJIO NMyTEM MHTEPHETA, OHJIAjH.

°® CTYAEHTN N3 MHOCTPAHCTBA Koju cy cTyanpann y Cpdujn n BpaTUAM ce y 3eMsby Nnopeksa
(4eTBpTa rpyna MCNMUTaHKMKA), HNUCY y4eCTBOBaM y GpOoKycrpynama, npe ceera 360r Tora LTo
Cy ocTasie rpyne UCNMTaHKKa ydecTeoBasne y PI yxunBeo, WTo Huje duno moryhe ca oBoM
rpynom ncnmtaHunka. Takofe, H1je nocTojana dasa m3 Koje SUCMO y3enn y30pak, Uan eBeH-
TYa/IHO KOHTAKT e/1eKTPOHCKe afpece. N3 MCTMX pa3sfiora oBa rpyna ncnuTaHmnka Huje dmuna
3aCTyN/beHa HN Yy Hay4HOM pasrosopy, Beh cy y4ecTBOBaIM CAMO Y MOMNYHaBaksy e/1eKTPOH-
CKOT YMMUTHMNKA, KOjM je Kao MeToA MAeasiaH 3a NPMKYn/bakbe NOAaTaka Of MCMIMTAHMKA KOjy
XMBE Ha YAa/beHNM NOAPYYjUMa.

%Y HaUpPTy MCTPaxXnBarba d110 je NnpeaBMieHO 4a KAao 1 OCTaIM NCIMTAHWLUN, N NCTIMTAHNLN
oBe rpyne He dyay cTapujv oa 30 rognHa, anu cy Tewkohe NpUANKOM Tpaxerba MCMUTAHMKA
1N BEMKOT CTeNneHa HeoAa3nBarba yC1oBuAn noseharbe oBe rpaHuLe NPUINKOM CNPOBO-
Herba dokyc rpyne.
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Mehy CTpaHMM CTYAEHTNMA KOju Cy y4eCcTBOBaAM Yy 0BOj da3u NpuUKyMn/barsa no-
03TaKa, ABa UCMUTAHMKA Nopekaom cy n3 CyprHama, Aok je n3 MpaHa, Crupuje,
MHaoHe3mnje n CeBepHe MakeZioHMje y4eCTBOBAO MO je[laH NCMUTAHWK.

YMUTHUKOM KOju Cy NonyHkaBaan npe $dokKyc rpyna, o4 NCNUTaHKKa je Tpa-
>KEHO A3 MpOoLieHe MaTepWjaHO CTakbe CBOje NopoaMLe Npe 041acka y MHOCTPaH-
CTBO. Haj33aj0BO/bHMjM MaTepUjaIHUM CTakbeM SUAN Cy y4eCHULUM HOKYC rpyne
y Hosom Caay, 0OAHOCHO CTYAEHTW KOjU CYy Y BPEME MCTPaXkKMBakba CTYANPANN y
NHOCTPAHCTBY, a nopeksiom cy n3 Cpduje. Hamme, 4 NCNNTAHNKA MaTEPMUjasTHO
CTatbe npe CTyanparsba NPoLEeHnsIo je Kao Bps1o Aodpo, a 2 Kao 3a710Bo/baBajyhe,
LUTO Aaje npoceyHy oueHy 3,66."" HeluTo Marbk cTerneH 3a40B0/bCTBA MOKa3anam
cy ydecHmum OI 2 Br, 04HOCHO CTPaHU CTYAEHTU Koju cTyanpajy y Cpdunjn, Kojn cy
NPOLEHNIN MaTepujasiHO CTarbe npe fonacka y Cpdujy Ha cTyanje Kao 3a40BO-
rpaBajyhe (npocek je 3,00), AOK Cy Hajownje MaTepmnjasiHO CTakbe NMpe oA1acka
Yy MHOCTPAHCTBO MO COMCTBEHOj NPOLEHM MManu ncnnTanmum @I 1 br, ogHOCHO
nospatHnum y Cpdunjy: 2 nolue, 2 3a4080sbaBajyhe n 1 Bpao 4odpo, 1 ncnntaHnk
HWje a0 0AroBop, WTO Adje NPOCeYHy oLeHy 2,8.

Y yKynHoM Opojy NCMUTAHNKA BEOMA Ce PAa3/IMKOBAIa LLIKOICKA CNpemMa cTe-
YeHa Npe 04/1acka y MHOCTPAHCTBO. HajBKLLa MCNUTAHKWKA je Npe 041acka y NHo-
CTPAHCTBO CTEK/I0 BMCOKO obpa3oBakbe (33,3% o4 ykynHor 6poja MCMUTaHMKA),
00K je jenaH ncnutaHuk seh nmao goktopar (tadena 1).

Tabena 1. LLIkoacKa cnpema npe 04/1acka Ha CTyavje y MHOCTPaHCTBO

YKynHo ®r 1 HC ®r1br dr2br
YKYMHO 18 (100) 6 (100) 6 (100) 6 (100)
cpefikba WKosa 4(22,2) 3 (50) - 1(16,7)
BMLLIA LLIKOJ1A 2(11,1) - - 2 (33,3)
BMCOKA LLKOJ1a 6 (33,3) 2 (33,3) 2 (33,3) 2 (33,3)
Mactep/mp/cney 5(27,8) 1(16,7) 4 (66,7) -
ap 1(5,6) - - 1(16,7)

HakoH aHann3e n odpane nNoAaTaka NpMKYN/beHNX GOKYCIPYMHUM NHTEp-
BjYOM, y APYroj ¢a3m NCTpaxkmBakba 0BM Nofaum kopmiiheHn cy 1 3a KOHCTpyMCa-
Hoe efIeKTPOHCKOT YMUTHMKA KOjW je Aao Behu cTeneH yoniwTaBara M KBaHTUOK-
Kaunje NnoaaTaka.

" Op deraje 1. Beoma siole, 2. nolle, 3. 33408B0sbaBajyhe, 4. Bpa10 40OPO U 5. 04 MYHO.



28 | MefyHapoaHe cTyAeHTCKe MUrpaLnje N MAeHTUTETH
Jpyia ¢aza Upukyus/earba ogaiuaka

ENeKTPOHCKM YINTHWK HanpaB/beH je y ABa 00aMKa: YNUTHKK 3a CTyaeHTe
KOj1 TPEHYTHO CTYAMPAjY Y MHOCTPAHCTBY M YNMUTHMK 33 CTYAEHTE KOjW Cy CTYAMPAIn
Y MHOCTPAHCTBY, a/n Cy Ce BpaTWN Yy 3eMJ/by NOPEKJ1a HAKOH 3aBPLUEHNX CTYAN]a
nnn cy otnwnun y tpehy semsby. Oda oBa ynuTHMKa duna cy anctpndympaHa Ha
CPMCKOM 1 Ha €HI/IECKOM je3MKY, Tako Aa je YKYNMHO d110 4 yIUTHNKA, OAHOCHO 3a
CBakKy rpyny MCMMTaHMKa NO jeaaH. YNUTHMK 33 CTYAEHTE KOju TPEeHYTHO CTyAMPajy
Yy MHOCTPAHCTBY CaZPXKao je 32 N1Tarba, @ YIMTHMK 33 MOBPATHMKE MMAO0 je jeHO
nnTarbe Buwe."” CBa NMUTakba Cy S11a 3aTBOPEHOr TUNa ca noHyfjeHom onunjom
JOMMCMBakba 04roBopa." YInTHULM Cy caap>Kanu 4eTrpn JInkepTose ckasie Ca
YKYMNHO 36 CTaBOBa, Kao M neT ckasa npoueHa (Canka 1). JeceT NUTarba Ha Kpajy
YMUTHNKA OJIHOCKNA CY Ce Ha COLMO-AemMorpadpcke KapakTepPUCTNKE UCMUTAHMKA.
YanTHnum cy cagpxanm 111 Bapnjadbnu.

YMUTHULUMMA Cy Mopes COLUMO-AeMOorpadpCcknx KapakTepmucTmnka, NCTpaxKeHm
n: NpodecnoHa Hn naeHTUTeT (04 NCMUTAHMKA je, n3meRy ocTasior, TpaxeHo A3
Hanpage napasesny naMmehy noTeHUWjaTHNX YCI0BA 3a Pajy HMUXOBOj CTPYLM Y 3e-
MJbW Fae CTYAMPAjY U Y 3eMJbW NOPEKAA); eTHNYKK NaeHTUTeT (Kako NpeacTaB/ba
3eMJ/by Nopekaa APYrnmMa, LWTa 3a kKX 3Ha4Yn SuTn NnpunagHmk ogpeheHe Haumo-
Ha/IHOCTW, BEPE, je31Ka, APXKAB/baHCTBA UTA., KOJIMKO npaTe gorahaje 13 3emsbe
nopeksa); KynTypHun (0AHOC Npema XpaHu, Moau, My3nLmM, 0OMYajMMa 3emMsbe y
KOjOj CTyAMpa); NPOCTOPHM (OLeHA pasiMKe jaBHMX MPOCTOPA rPaZloBa Yy KOj1ma
je xnBeo v caaa xuen...). asbe, UCNnMTaHe Cy MpoOMeHe Koje Cy Ce HAakKOH 01/1aCKa
Yy MHOCTPAHCTBO goroamnae (MpoMeHa o4HOCa NpemMa CTUAY XMBOTa, MoOpoaAnLN,
npuvjatesblma, Kapujepu, Apyrm KynTypamMa u ci.).

YAUTHUUM cy ANCTPUOYMPAHM NCNINTAHULKMMA O ApYre NoJIOBUHE HoBeMdpa
2023. no Kpaja jaHyapa 2024. roanHe Kaaa je OO0 akTMBAH JIMHK 3a MNOMNyHbaBake
e/1eKTPOHCKNX YNUTHMKA. MNprnKyn/barbe NoJaTaka npeko nHtepHeTa (OH1ajH) oaa-
dpaHo je ycnen HemoryhHOCTM peasin3oBarba OBOT TMMA NCTPAXMBakba JINLEM Y
NnLUe — NCNUTaHNLUKM cy MeflyHapoaHW CTYAeHTM KOju BeIMKMM AesioM SopaBe BaH
3eMJ/be Te je CTora, NpeBacxoaHo GUHAHCKjckn duno Hemoryhe opraHn3oBaTn
NCTPaXmBarse YX1Bo. Moaaumn cy Npukyn/baHn npeko nnatdopme Limesurvey,
a oHAa cy Aasbe npedaveHn y nporpam Microsoft Excel.

2 \cNMTaHNUM KOjW Cy Ce BPaTUN Y 3eMJby NOPeKIa HABOANAW CY TOANHY NOBPATKA.

* MoHyheHn o4roBopK, 0AHOCHO anTepHaTMee, GOPMMPAHKM Cy Ha OCHOBY A0CAAALLIHMX MNOAA-
Taka, MCKYCTBA MCTPAXMBAYa, a1 Cy NMpe CBEra pe3yiTaT aHaiM3e noAaTaka NpuUKyn/beHnx
nomohy ®IU.
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Cnuka 1. V3rnes jegHor nutakea y Nporpamy Limesurvey

Kapakiiepucitiuke y3opka: [prmeHa esIeKTPOHCKOT YNUTHMKA Hajdewhe noa-
pa3ymeBa npodsemMe Ko/ 043admpa y30pKa M NPpOHanacka nojegmHaua koju he
yyectBoBaTth (CTojwmH, 2014), WTO Ce JOroAn/10 Uy 0BOM NCTPaXuMBatby. Hanme,
HenoCTojatbe PeNpPe3eHTAaTUBHON Y30PKa M ANPEKTHMX KOHTAKaTa Ca MCNUTAHW-
LMMa Yy3pOKOBAsOo je HejeaHaKy ANCTPUOYLIN]Y NCMTMTAHWKA YHYTAp rpyna. HakoH
cpehrBarba 6a3ze noaaTaka noAena NCNMTaHmMKa rno y3opavyknm rpynama marneaa-
Na je oBako: ncnutanmum ns Cpdumje Koju ce WKOYjy y MHOCTPaHCTRY (75 ncnuta-
HMKA) y4ecTBOBaIN Cy €a 33,8% Yy YKYNMHOM SPOjy MCMNTAHMKA KOjU CYy MOMNYHUN
eNeKTPOHCKN YIUTHUK; NCMIUTAHKLN nopeksiom n3 Cpduje Kojun cy ce BpaTun ca
LIKOJTOBakba y MHOCTpaHcTBY y Cpdujy nmajy yaeo oa 23,0% (51 ncnutaHmk). Haj-
OpojHMja rpynay 0BOM Aeny NCTPaKmnBarsa OUIN Cy MCMTUTAHNLIN KOjU CY M3 MHO-
CTPAHCTBA AOLLIN Ha WwKonoBarse y Cpdujy ca yaenom of 40,5% (90 ncnntaHmka),
1N Ha KPajy, HajMakbe NCMNTAHMKA OM0 je y FPYNM NCMTMTAHWKA U3 MHOCTPAHCTBA
KOoju cy ce wkosioBanmy Cpdujum, Na cy ce HaKOH 3aBpLUETKA LLKOJT0BaHba BPaTHIN
y 3eMJby MOPEeKa — HMXOB YAeo je ceera 2,7% (6 ncnntaxuka).

HakoH KOHTpo1e 1 oAdalLmBarba HEMOTNYHUX YMUTHUKA, €N1eKTPOHCKN YNUT-
HMK NONYHWIO je 222 NCNUTAHWKA NOAe/bEHMX Y YETMPU HaBeZEHE rpyne.

MosiHa CTPYKTYpa UCMUTAHMKA Y 0BOj ha3n NCTPaXMBarba O1a je yjeaHade-
HUWja Hero y GOoKyC rpyrnama, a oneT cy 3acTynsbeHnje dune ncnutanuue (57,8%) of
NcnnTanuKa (42,2%) (tadena 2). o 30 roanHa ctapoctv duno je 70,8% oA yKynHor
Opoja ncnnTaHwmKa, Aok je ctapnjnx o 30 duno 29,2% (tadena 3). HajdbpojHnjn cy

' OBako Masin OA3MB Y OBOj FPYMNN NCMNTAHMKA OMO je OYEKMBAH, jep CY Y NUTakby CTYAEHTN 13
MNHOCTPAHCTBA KOjM Cy Ce BpaTU/In Yy CBOje 3eMJbe, Te je Ca bMMa G110 TeLKO KOHTaKTMPaTK.
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SUAN NCMUTAHULIM KOjW CY Ha CTYAUjLMA Y MHOCTPAHCTBY SOPaBMIN rOAMHY AaHa
(rpadpumkoH 1).

Tabena 2. [onHa CTPYKTYPa MCIUTaHKWKA

YKYynHO Mywiko )KeHcko

YKyMHO 222 (100) 89 (40,1) 122 (54,9)

CtyneHTn n3 Cpdunje Ha WKOI0Bakby Y MHOCTPAHCTBY 75 (33,6) 19 (8,6) 54 (24,3)

CryneHTn n3 Cpduje Koju cy cTyampanuy 52 (23,4) 21(9,4) 29 (13,1)
MNHOCTPAHCTBY 1 BpaThan ce y Cpdujy

MHOCTpaHuW CTyAeHTM Koju cTyampajy y Cponjn 90 (40,5) 46 (20,7) 37 (16,7)
VIHOCTPaHW CTYAEHTM KOjW Cy 3aBpLUNAN CTyanje 5(2,2) 3(1,4) 2 (0,9)

y Cponjn 1 BpaTuAn ce y CBOjY 3eMJby

Halomera: pa3nvka of 100% y cBM Tabeniama NpeACcTaB/ba OArOBOPE KOju Hel0CTajy

Tadena 3. CTapocT MCNnTaHKKa

Crapoct

18-19 5(2.4)
20-24 78 (35,1)
25-29 63 (28,4)
30-34 46 (20,7)
cTapwjvog 35 19 (8,5)

Hatomera: paznvka o4 100% cy Heno3HaTh

roavHy AaHa;
38,8%

nmsmelly 1n5
roguvHa; 34,7%

padumkoH 1. ly>kHa SopaBKa Yy MHOCTPAHCTBY
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3em/sba nopekna: BehnHa cTpaHaua Koju cy y4eCcTBOBaIM Y NPUKYM/bakby
nojziataka enekTPOHCKMM YINTHMKOM, a Koju cTyampajy y Cpounjn, Nopekaom cy n3
adpuuknx (14,9%) n asnjckmnx 3emasba (11,3%) (tabena 4). C agpyre cTpaHe, LecTn-
HaLMja HalLKMX cTyaeHaTa Hajyelhe cy esponcke 3embe’ (71,6% of ykynHor dpoja
cTyaoeHTa n3 Cpduje'®), mehy kojuma je HajnonynapHuja Hemauka. Y ykynHom Spojy
NCNUTaHKKa Apyre ¢ase nojaBusio ce 8,9% MCNNTaHNKa KOoju cy CTyAnpanun y ase
3emsbe, a 2,7% o yKynHor &poja CTyAMPano je y HEKOIMKO 3eMasba.

Tabena 4. Y k0joj Ap>kaBu cTe poheHn?

YKynaH dpoj ncnutaHuka

Cpbuja 110 (49,5%)

CoPJ 24 (10,8%)

EBpona YkyiHo 19 (8,6%)
Hemauka 5 (2,2%); Mpuka 4 (1,8%); YjeanreHo KpasbeBctBo 3 (1,3%); NTanuja 2
(0,9%); no jenaH ncnuTaHnk n3 AndaHuje, Mpcke, LLiBeacke, LLBajuapcke v Mosbeke.

Adpuika Ykyaro 33 (14,9%)
Hurepwija 8 (3,6%); FaHa 7 (3,1%); EkBaTopujanHa lsunHeja 3 (1,3);
13 AHrone, JyxHoadpuike penydnnke, 3amduje 1 YraHae no 4Ba NCNNTAHWKA;
no jeaaH ncnutanuk Smo je ns Ermnta, Eputpeje, Mannja, Comannje, 3nmdadsea,
Toroa v EcBaTunHwWja.

A3nja Ykyaro 25 (11,3 %)
YjeantbeHn Apanckn EMmpatn 5 (2,2%); Typcka 3 (1,3%); MHanja 3 (1,3%); no aga
ncnmTanmnka duna cy 13 MuooHesnje, Cnupnje, Cayanjcke Apaduje;
Mo jeaaH MCNUTaHKK d1o je n3 MpaHa, XoHr KoHra, A3zepdejiiaHa, KyBajTa,
MakwncTaHa, Katapa, KnHe n Pycuje.

OcTanu YkydHo 11 (4,9%)
BaHyaty 3 (1,3%);
no ABa ncnutaHunka dmno je n3 CypmnHama m CjeanrbeHnx AMepuykmnx [1pxasa;
no jeaaH MCcnNnTaHmk d1no je n3 XoHaypaca, Kyde, KaHage, ApreHtumHe.

BefirHa ncnmtaHmka Koja je y4ecTBoBana y Apyroj dasn ncTpaxnearsa ole-
HWJ1a je MaTepujasH1 MON0Xaj CBOje NopoanLe Kao 3a4080sbaBajyhin (57,8%), Aok
raje 11,4% NcnuUTaHMKa oLeHWI0 Kao Jioll 1 BeoMa ol (Tadena 5).

"> Hemauka 23 (10,3%); NTtannja 11 (4,9%); byrapcka 8 (3,6%); CAL 8 (3,6%); Mahapcka 7
(3,1%); PpaHuycka 6 (2,7%); XonaHawja, YjeanrseHo KpasbeBcTBo 1 AycTpuja no 5; LLnaHuja
n CnoBeHmja No 4 ncnmntanHuka. Mo Tpm ctygeHTa ctyampa y LBajuapckoj, KnHn, Yewkoj n
KaHagw, a no aeay benrnjn, Npukoj, Pycnju, YjeanreeHnm Apancknm Emmpatmma. Mo jegaH
CTYAEHT CTyanpao je y LBeackoj, [lJaHCKoj, XpBATCKO].

'S 1 NOBPATHULM M OHW KOjU CTYAMPAjY Y BPEME NCTPAXMBaHbA.
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Tabena 5. OLeHa MaTepujaiHOr No/10Xaja MCNMTaHNKA

YKynHo  BeoMa now 334,0B0- BPJIO  OAJIMYaAH
now /paBajyhm  podap

YKYMHO 211 (100)* 3(1,4) 21(10) 122 (57,8) 53(25,1) 12 (5,7)
CryneHTn n3 Cpduje 73(34,6) 1(0,5 7(3,3) 42 (19,9) 17 (8) 6 (2,8)
Ha LLIKOJI0BakbY Y
NHOCTPaHCTBY
MospatHnumny Cpdujy 50 (23,7) - 6(2,8) 26(12,3)  14(6,6) 4(1,9)
CrpaHumy Cpdujn 83(39,3) 2(0,9 7(3,3) 51 (24,2) 21 (10) 2(0,9)
CTpaHUM NoBpaTHULM 5(2,4) - 1(0,5) 3(1,4) 1(0,5) -

Hatomera: * JepaHaecT UCNNTAHKMKA HIje AaN0 OAroBOP Ha OBO NUTaHbE.

Obpa3zoBHa cTpykTypa: CteneH oOpa3oBarba OLa U Majke meflyHapoaHMX

cTyneHaTa OUTaH je 3a Aasbe aHanmse. LLTo ce Tye odpasoBarba Majke,

TpehuHa

MajKWM CTpaHaLa Koju CTyampajy nnmv cy ctyanpanuy Cpdnjmn nma 3aBplieHy cpes-
Hby WKoy (34,1% oA ykynHor dpoja cTpaHaua), a 3atum dakynTeT (23,9%). Camo
1,1% MCNUTAHMKA KOjW HCY Mopeksiom 13 Cpdunje Mma mMajky ca JOKTOPATOM, 0K

je mefly ctyneHTnma 13 Cpdunje TakBUX 4,9% ncnntaHmka. Mefly meflyH

apoAHNM

cTyaeHTMMa y Cpduju duno je 4,5% oHMX Ynja MajKka H1je MMasia 3aBpLUEHY OCHOBHY
LWKOJY, AOK je mefly cTyaeHTMma nopeksioM 13 Cpduje 0,8% majkn des 3aBplLueHe

OCHOBHe WkKoJie (rpadumkoH 2). Majke ncnutaHmnka ns Cpouje Hajuyewhe

Cy nmaie

3aBplueH dakynTeT (34,1% oa ykynHor dpoja ctyaeHaTta 13 Cpduje), a 3aTum u”

cpenrby Wkony (28,5%).
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Cpoun Ha LWKOJI0BakbY Cpou nospaTHULM CtpaHumy Cpdujn CTpaHuuM NnoBpaTHNLUM

Y MHOCTPaHCTBY

B HEernoTnyHa OCHOBHaA LUKO/1A B OCHOBHA LWKOJ1a cpeAmba LWKosa
H BYLLA LIKONA ® pakynTer MarucTpaTypa, Mactep
B JOKTOpaT

padukoH 2. Hajsnium cteneH odpa3oBatba Majke, y %
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CpOu Ha WKoNoBaky Cpou noBpaTHMUM CtpaHun y Cpoujn CTpaHuu NOBPaTHNLM
Yy MHOCTPAHCTBY

v

H HenoTnyHa OCHOBHA WKOJ1a B OCHOBHA LIKO3 cpefiHba WKona
M BMLUA LUKONA u dakynTert MarucTpaTypa, Mactep
B JoKTOpaT

padumkoH 3. Hajsuium cteneH odpa3oBatba oUa, Yy %

Mehy cTyaeHTnma n3 Cpduje d10 je HajBuMLLe O4YeBa KOjM CYy 3aBPLLMM
cpearby wkony (34,1% on ykynHor dpoja ctyaeHaTa nopekaom 13 Cpduje), a 3aTnm
dbakynTeT (26%). N koa cTpaHaua v ko4 cTyaeHTa us Cpduje Befin je yaeo oyesa ca
MarncTpaTypom 1 cneuujanmsaumjom (24,1% oa ykynHor Opoja ncnntTaHmka) Hero
KoA Majkn (19%) (rpadpmkoH 3).

M nopep CBMX Hanopa UcTpaxmsada aa gohemo ao wto seher &poja ncnu-
TaHMKA KOju OW MONYHWIN €IeKTPOHCKN YINTHUK, Tpeda HanoMeHyTn 4a je y3o0-
pak Hajyewhe dno rpyaBa cHera uan NpuMrofaH, na ce oBM pesyaTaT He Mory Y
NOTMNYHOCTN OAHOCUTM HA YMTABY Nonynaunjy meflyHapoaHux cTyaeHaTa. Y3opak
YMHW 222 UCMNTAHWKA, a 300T HejeHaKe 3aCcTyN/beHOCTN CBUX Ipyna, O4roBopu
cy ce Hajyewhe aHaNM3MpPaHN 3a LLEO Y30PpaK Kojn ce TPeTMpa KaTeropujom ,Mme-
AyHapoaHW CTYyOeHTH".

Tpeha ¢aza tpukyi/barba logaliaka

Y cBpxy npumeHe Tpeher naaHMpaHor MeToZa y NCTPaXXkMBatby NMpOMeHe
naeHTUTEeTa MeflyHapoaHMX CTyAeHaTa, Hay4HOr Pa3roBOpPa, CaCTaB/beHA je OCHO-
Ba 3a pa3rosop. [1pBa rpyna nutarba 0JAHOCMAA Ce Ha coLMo-aemorpadcke Kapak-
TepucTrke ncnntaHmka. OBae Cy YK/by4YeHa MCTa NMMTakba KOja CMO KOPUCTUIN Y
€/1eKTPOHCKOM YMUTHKKY, @ 3aTUM Cy HaBeeHa 1 NTarba O MeCTy Nopek1a UCnu-
TaHWKa (ceno-rpaf, BeJIMYMHA MecTa). HakoH Tora, MocTaB/beHO je MnTakbe Koje
je kopuwheHo 1y GOKYCrpynHOM MHTEPBjYY, MTakbe KO CaM ja, Koje yKasyje Ha
npuaaBarbe 3Ha4yaja ogpeheHnM OEHTUTETMMA Ol CTPAHE NUCMNTAHMKA.
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Jpyra rpyna nntarba 04HOCKA Ce Ha MOTUBE MUTPUPakba Koju cy 36or cre-
UMDUYHOCTM MeToAa KOjU CY MPUMEHMBAHN Y PaHUjUM dazama MCTpaxyBarba
dmnn 3aHemapeHun. MuTama Ccy ce ogHoCMNa Ha MmoTmBe oaadupa oapeheHe ne-
CTUHaUMje, Ha MOTMBE 04J1ackKa Y MHOCTPAHCTBO, KAo 1 YI0TY POANTESbA W LUNPE
nopoanLe y AIoHoLWemy oaayke. JefaH Aeo NUTarba OLHOCKMO Ce Ha MoBavyerse
napasene namefy mecTa y KojeM cy XMBEJN U MECTa Yy KOjeM Cy CTYAMPasIn; Ha
npeno3HaBatbe HeJOCTaTaKa 1 NMO3UTUBHUX CTPAHA y OBUM MECTMMaA; OLIeHY 3a/0-
BO/bCTBA YC/IOBMMA M KBAJIMTETOM XMBOTA 33 BDEME W Mpe CTYANPatba; aHanM3y
nckycTea SopaBKa y MHOCTPAHCTBY M MPOMEHA Koje Cy ce goroause.

Tpeha rpyna nnTakba 0JAHOCKA C& Ha MHCTUTYLIMOHAIHe npodieme Koju cy
ce jaBman TokoM O0paBka Yy MHOCTPAHCTBY; HMXOBY OLEHY NOAPLIKE MHCTUTYLK]A
Ha Pa3INYUTM HUBOMMA (AP>KAaBHW/NOKATHM HUBO) MPUANKOM A01aCKa, TOKOM So-
PaBKa, HAaKOH NoBpaTKa. Ha Kpajy oBe rpyne n1Tarba NoCTaB/bEHO je NnTarbe WTa dn
NCANTaHWUM caBeToBaNM OyayRvM CTpaHNM CTYAEHTMMA, dakynTeTrMa 1 npodeco-
prMa Kako du nckyctso dyayhnx meflyHapoaHux cTyaeHaTa 110 LWTO MO3UTUBHMjE.

Mocneama rpyna nnTarba odyxeaTuna je naaHose 3a dyayhHOCT, rae Hac je
3aHMMAO LWTA MX HajBULLIE MOTUBMLLE a OCTAHY Y MHOCTPAHCTBY UM A3 Ce Bpa-
Te; WTa Cy NPONyCTUAN TOKOM CTYANja Y MHOCTPAHCTBY, @ LWTa A0dMAN; a NN cy Y
NpeaHOCTM Y OAHOCY Ha OHE KOjW Cy CTYAMPann y CBOjOj 3eMJbU; 1a N Pa3MULLIbajy
0 MOHOBHOj MUIPaLMjK, KAao W LWITA je NpecyAHo Kafa pa3muisbajy o dyayhem me-
CTy CTaHOBaHba. Hay4HM pa3roBoOp je 3aBPpLUEH MUTAHMMA KOJIMKO MX je 1 Ha KOjun
HAYMH CTYAMPaHbe Y MHOCTPAHCTBY MPOMEHMIIO0.

Pa3rosopu cy cnpoBefeHn TOKOM anpuaa 2024. rognHe. HakoH odpage no-
[aTaKa NpUKYN/bEHMX OBUM MOCTYMKOM, UCTPAXMBaYM Cy KNAaCUbUKOBAAN U U3LBO-
junn Hajuewhe HaBoheHe oAroBope, OHE HAjTUMNKWYHMje, @ 04 Bapnjadan Cy HAKOH
O/ZIroBOpa AN AieNa OAroBOpa HaBeeHM NoJl, CTapOCT M 3eMJ/ba Y KOjOj MCINTAHMK
NN UCNUTaHMLA CTyaupa v je ctyampana. Hnp. (x, 23, Hemauka). CBn oaroso-
PV Cy HaBeZeHWN y U3BOPHOM 00JINKY, §e3 NCNpaB/batba PAaMaTMUYKMX FPeLlaKka.

Kapakiuepucitiuke y3opka: Y3opak je 1o npuroaaH, a YMHuIo ra je 19 nc-
NUTaHWKA, 6 NCNUTaHKKa dno je myLikor (31,6%), a 13 xeHckor nona (68,4%).
MpoceyHa CTapoCT UCMNTAHMKA M3HOCKAA je 29,1 roAMHY, a HajBMLLIE NCMNTaHMNKA
ouno je ctapoctn uamehy 30 n 34 rognHe (tadena 6). Y oBoj hasn NCTpaxmBakba
yyecTBoBasio je 13 ncnutannka ns Cpduje'” 1 6 ncnuTaHmka M3 MHocTpaHcTea.'®
Y Hay4YHOM pPa3roBOpY, Kao My GOKYC rpyrnamMa, HUCY y4ecTBOBaIM MCMNTAHMULN
N3 yeTBpTE rpyne, 0JAHOCHO OHM KOju cy cTyanpanmny Cpduju, a 3aTUM ce BpaTuIn
y 3eMJby NOPEKA AN OTULWAN Yy Heky Tpehy 3emsby, 300r HaBeAeHNX pa3ora.

' OHK cy CTYAMPaAN y HeMaukoj (4 ncnuTanumka), Ayctpujn (2), Mahapckoj (2), @paHuyckoj (2), Taj-
BaHy, YjeamrseHom Kpasbesctsy 1 CjeantbeHM AMepunykiim [pxkasama (Mo jeaaH UCMUTaHNMK).

'8 JepaH ncnntaHmnk Smo je ns Hurepuje, MakuncTtaHa, YjeammeHor KpasbeBCTBa, 3e1€HOPTCKUX
0oCTpBa, ApreHTnHe n AndaHnje.



C. CtojwwuH | 35

0Oba poanTe/ba CKOPO CBUX NCMUTAHNKA U3 MHOCTPAHCTBA (5) MMajy BUCOKO
00pa3oBabe, 10K KO caroBopHmKa ns Cpdunje nmamo nofjeaHak yaeo poamTesba
N Ca cpefHbOM CTPYYHOM CMPEMOM W Ca 3aBpLUEHMM DaKyITETOM.

1lako He MOXXeMOo Yy MOTNYHOCTM yonuwTnTK ogrosope 300r Mmarer Opoja nc-
NUTaHMKa, Tpeda HaBecTM Aa je BehinHa MCNWUTAHWKA PeKJ1a [a UM je MaTepujanHm
No10Xaj Npe 0[1acKka Ha CTyAuje Yy MHOCTPAHCTBO SO BeoMa oll, Hasoaehu oaro-
BOpE NOonyT,CMPOMaALLHK", ,lowwe”, ,,poanTesbin Cy oAjeAHOM NOCTann Hesanocse-
HK 0b0je, ja CTO HMCaM paansia 1 Tako CMO CBM S1IM Y MOTIYHOM y»Kacy”, nan cy
H3BOAMNM A3 CY M POANTESbM MPYXKAJN MATEPUMjaSHY NOAPLIKY TOKOM CTYAMPAH-A.

Tabena 6. CTapoCT MCMUTAHWKA

Crapoct

VKYMHO 19 (100)
20-24 3(15,7)
25-29 7(36,8)
30-34 8 (42,1)
cTapmjn of 35 1(5,3)

* * %

Mako cMo Ko 0dpassiararba KapakTepuCcTiKa y30pKa NPUMEHEHOT Y CBUM
da3zamMa NCTPaXMBarba HaBOAW/IM TAe CTYAMPAjY CTYAEeHTM nopekaom 3 Cpduje,

Ha Kpajy Aena o $azamMa NCTPaXKMBaAHbA NPUIAKEMO KApPTY Ha KOjoj je MPMKA3aHo Y
KOjMM 3eM/baMa CTYAMPa HajBuLLE CTyAeHaTa nopeksom 13 Cpduje, a 0BM nogaLm
Ce 0HOCe Ha yKyMnaH y30pak. Hemauka je 3emsba y K0joj CTyAMPa HajBMLLE HALLMX
ncnnTaHnka, 20% o ykynHor dpoja ucnmtaHmka (kapTa 2).

no4
oas5p09
oa10 no 14

OEmEE

Buwe o 15

KapTa 2. [ae ctyampajy cTyaeHT nopekaom ns Cpouje?
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OBPALA NOAATAKA

Kako je cam HaupT NcTpaxmBarba ypaheH no npuHLUnny TpUaHryaaumje v
y30pKa M MeToAa, Tako je ypaheHa 1 odpaaa nogaTaka. Mogaun 4odujeHn y npsoj
$a3n NcTpaxknsarba y GoKyc rpynama TpaHckprOoBaHu cy, a 3aTnm odpafeHn me-
ToOOM Knacmbukaumje, o4HOCHO TeMaTcke aHanm3e. Moaaun AodujeHn HayYHUM
pa3rosopoM, y Tpehoj dpa3m nctpaxxnearba, Takohe cy TpaHCKPpMOOBaHMK, a 3aTUM
obpaheHn n aHann3mpaHm y nporpamy MAXQDA crneumjan3aoBaHMM 3a KBaSIMTa-
TMBHe nogaTke. McT nporpam kopuheH je 1 3a aHanM3y TpaHckpunaTa goduje-
HMX HAKOH oApXXaHMX $hoKyC rpyna.

TOKOM KOAMParba KBASIMTATUBHNX N0AATaKa 40OMNjeHNX GOKYCTPYMHUM NH-
TEPBjyOM M HAaYy4YHMM Pa3roBOPOM WM3ABOjeHO je Buwe o4 10 kaTeropmja. emo-
rpadpCckM NoAaLm NcTu cy y cBMM dhaszamMa UCTpaxknBarba. Kateropmje o MOTUBMMA
MWUTPUPatba M €BEHTYaIHOT NMOBPATKA Y 3eMJby, Kao 1 NaHoBM 3a dyayhHoCT,
BYLLE Ce OAHOCE Ha pe3y/ITaTe HAaY4YHOr Pa3roBOpa, AOK Ce ocCTajne Kateropuje
(KyNTYPHW, MPOCTOPHM, MPODECMOHANHM, HALMOHANIHN MAEHTUTET) BULLIE O4HOCe
Ha nogaTke fodnjeHe ¢oKyc rpynama. Kateropuje counjanHe Mpexe, MCKYCTBO
MUrpaunje, Komnapaumja 3eMsbe Nopeksa N 3eMjbe NpMjeMa NpoBJaye ce Kpos
pe3yntate aodunjeHe npumeHom oda Mmetoza. Mnak, Tpeda HarnacmTn Aa ce Be-
NIVIKM €0 NOTKaTeropmja HaBeaeHNX KaTeropmja Hasaasm y nogaumma godujeHnx
npymeHoM obda MeTojla U [ia Ce rpaHnLIa He MoXe CTPUKTHO noByhu. To 3Haum
03 Cy Cé NCMNTAHMUM TOKOM Pas3roBoOpa AOTMLAIMN PA3SINYNTMX aCNeKaTa NCTpa-
XuBaHor npodaemMa. Y HapeaH1M pefloBMMa U3ABOjeHe Cy KaTeropunje 1 rno He-
KOJINKO MOTKaTeropuja paam unycrpaunje HadmHa odpafe nojataka NpUMEHOM
HaBedeHOr Nporpama.

1. Jlemorpadcke KapakTepuCcTMKe: CTapocCT, MecTo poferba; MecTo cTyau-
parba; MaTepujasiHL MO0XKaj Npe oAs1acka y MHOCTpaHCTBo; Opaha, ce-
CTpe, CYNPYXXHULN; HNBO 0Opa30oBatba poanTe /ba; 001acT/ANCUMNNINHA
CTYAMPatba; HajBMLLM HMBO 0OPa30Batha CTEYEH Y MHOCTPAHCTBY.

2. MOTMBN MUTPUPaHba: ,CMKe"” 0 AeCTUHALNN, MO3UTUBHE U HEraTnUBHE;
CTaB 0 MOTMBALNjM MNAANX 338 MUTPALIMjy; Pa31Ior M1Urpauvje 1 pa3aosn
ofaduvpa gecTuHauuje; paaMmaTparbe MUrpaunje; yiora nopoauue, npu-
jaTesba, Konera y AOHOLEHY OAJIYKE O MUTPUPakby; NCKYCTBO SopaBKa
V MHOCTPAHCTBY UTA,.

3. HaumH XNBOTA Yy MHOCTPAHCTBY: je3UK U MHTerpaumnja y HoBy CpeaunHy;
3HaHbe CTPAHOT je3MKa — je3nK HOBE CcpeanHe; aAMMNHNCTPAaLNja; 04HOC
CcTyaeHT /npodecop /yHMBep3nTeT N Nopefere y MHOCTPAHCTBY M 3eMJbM
NopeKkna; NoTeHLMja/IHa capaitba Ca 3eM/bOM MOpeKJsia UM NoBpaTak;
YCNOBM CTyAMParba U cost benefit (oaHOC Tpolka 1 4oOUTKA); CMeLUTaj,
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NHPPaCTPYKTYpa; Aomaha cTvneHanja/cTpaHa cTuneHanja; nHopmMnca-
HOCT, Tj. NpeA3Hatba 0 HOBOj CpeanHM 1 CTyAnjaMa UTA.

4. MnaHoBW 3a dyayhHOCT: MOTMBM 33 OCTaHaK MHOCTPAHCTBY; MOTUBMW 3a
noBpaTak y JIOMOBWHY; O CTYIEHTUMA Y MHOCTPAHCTBY NCTe 3eMJ/be Nope-
Kna; SeHedUTH CTYANPaHba Y MHOCTPAHCTBY; MPONYLITEHO 380T CTYAMPatba
Y MHOCTPAHCTBY; NAeasIHa 3eM/ba/pernoH/rpa 3a XnBoT 1 paa; BM3nja
oynyher mecTta X1BJ/betba; Nperpeke 3a NoBpaTak y AOMOBKHY; ocehaj
npeaHoCTM 380r CTYAMPAatba Y MHOCTPAHCTBY.

5. KyATypHU MAEHTUTET: HOCTANITNja — XPaHa, My3unka, od1yajn, nopoamnLa;
HOBa MCKYCTBA Y 10XKNB/baBatby KYATYpPeE; MPETXOAHE NpeCcTaBe KyATyp-
HUM CZTMYHOCTUMA; KYNTYpHE pasnnke 1 npodecnoHasHe odaBese; jeank
Kao 133308 M MNPOdJIEM U CA.

6. TPOCTOPHN NAEHTUTET: UCTOPWNjCKO Hacnefe Kao aeo cpeanHe/npocto-
pa; KYNTypHe MaHndecTaumje, CnopTcki Aorahaj; KyATypHM CMOMeHMLM
N MHCTUTYUMWje; nopeferbe cpeanHe/NpocTopa y MecTy nopeksa u CTy-
anparba 1 .

7. CoumjasiHe MpeXe M KanuTai: 3Ha4aj APYLUTBEHMX MPeXa; HaLUMOHATHOCT
NpUMNagHNKa MPeXKa; TPajHOCT MPeXa; My/ITMHALIMOHAIHO YMPEXaBatbe;
noapLika y MHTerpaumju; Y1aHCTBO Y ANjaCNOPCKMM OpraHm3almjama nta.

8. VckycTBO MUrpaumje: oasyka o MUrpaumnjun; npouec agantaumje; oaHocC
Aomaher CTaHOBHMLLITBA MPeMa CTPAHNM CTYAEHTMMA; yOoUeHe NpoMeHe
ycnen Mmurpaumje; paaMmumilsbakba O peemMmnrpaumjn.

9. HauWOHANMHU NOEHTUTET: CTaB NPeMa CBOjOj HaLMj/; CTaB MPemMa 0gHocCy
cTpaHaua npema Cpdurma; cimka ctpaHaua o Cpdnjm n Cpdmma; nopeksio
Kao Oe0 JINYHOT NAEHTUTETA; NPAa3HMLM 1 C1.

10. Ocehaj concTBeHOr UOEHTUTETA: CaMONpeCcTaB/bakbe.

11. MNpodecmoHanHn MOEHTUTET: OAHOC Ca KONerama; CTaB npemMa npodecu-
jn; oyekmMBarba o Npodecnje; youeHe npodecroHanHe NpoMeHe UTA,.

12. KoMmnapauwnja 3emsbe nopeksia n gecTMHaumje: OTBOPEHOCT NMpema pa-
3IMYNTOCTMA; APYLUTBEHWN CUCTEM; YBEPEHA; APYLUTBEHM aKTMBMN3AM;
O[HOC NpemMa ApYLUTBEHO] 3ajeAHMLN; MHDPACTPYKTYPA; C/TodOHO Bpe-
Me Yy MHOCTPAHCTBY; cnodoaHo Bpeme y Cpdujn n .

Moaaum NPUKYN/beHN KBAHTUTATUBHNM METOAO0OM 0f, 222 NCMNTAHNKE, Npw-
MEHOM eNeKTPOHCKOT YMIUTHMKE, CMCTEMATM30BaHN cy y Exkcen baszama, a HakoH
Cnajarba ce veTpu dase nogartaka,'® npukyn/beHn nodaum npedadyeHn cyy npo-
rpam SPSS 'y kojem cy no notpedu n odpahmsanu.

'® 33 cBaky rpyny KpenpaH je nocedaH ynnTHUK NpunarofeH ncnnTaHnumMma, na je Ha Kpajy
S1No 1 ykynHo 4etupmn ekcen dase.
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3AKJbYYHA PASMATPAHA

KomMnnekcHoCT npeamMeTa Npoy4aBatba M HberoBa HEMCTPAXKEHOCT, a 3aTNM
M HeJOoCTaTaK CNCTeMATM30BAHNX M MOTNYHMX MOAATAaKa O OCHOBHOM CKyNy — Me-
AYHapOAHNM CTYAEHTMMA, joll TOKOM M3pajie HaLpPTa NCTPaXXNBarba LOBEJIO je
[0 npeTnocTaBke Aa he ce TOKOM UCTpaXkKMBarba NnojaBuTh ogpeferHn npodnemu.
MeTo0/10LLKe NpenpeKke Koje Cy Ce jaBunsie TOKOM peannialmje NcTpaxxnBavkor
npojeKkTa nmasne cy pasMynTe n3Bope: NpBO, BUCOK HMBO ancTpakLnje OCHOBHOI
nojMa y NpoLecy NCTPaKMBarba, MAEHTUTETU U MPOMEHA NAEHTUTETA, U Tellkohe
Y Hb€rOBOM OMepaLMOHAIN30BabY; 3aTUM, Mpenpeke NpoucTekae ns cneumbny-
HOCTWM KopUWheHnx MeToaa 1N MHCTPYMEHATa 3a NPUKYN/bakbe NoAaTaka; Ha Kpajy,
npenpeke npounsatuse 360r cneundrUIHOCTM y30pKa.

Takohe, npeTnocTaB/beHo je Aa he HepocTaum NpeasioXKeHNX MeToaa 3a
NpUKyN/bakse nogataka outn npesasnfieHn kopuwhersem BULLE HKX, LUTO Ce
MOKa3aJ10 KaO TAQ4HO. KOM6VIHOBaI-be KBaIMMTATUNBHNX N KBAHTUTATUBHNX METO-
03, 3 KaCHMje 1 NoaaTaka, YyriaBHOM je yo1axnio HegoCTaTKe Koju ce jaBsbajy
300r cneundrYHOCTM MeToAa, HApOYUTO Hel0CTaTaka Y MPUMEHN eNeKTPOHCKOT
YANTHWKAE. BefinHa MeToA0/10lWKNX MpodieMa Koju Cy Ce jaBUIN Y UCTPaXkKnBakby
MeflyHapoaHMX aKkaZeMCKUX MUTpaLnja mory OUTK KapakTePUCTUYHM 1 3a ApYra
NCTpaxuBarba. Y Tabenama 7 1 8 caxeTte cy $dase NCTPaXMBakba M YKa3aHO je Ha
HoXOBE NpeaHOCTM M HegocTaTke. OBM HegocTauy npeBasnfjeHn cy Ha HavmHe
KOj/ Cy ONMMCaHN Yy NPETXOAHNM pPeaoB1Ma.

Tadena 7. Paze nNpukynsbarba NoJaTaka

MeTop MHCTPYMEHT 3a NpuKyn/bake nogataka Ysopak

DoKycrpynHm Boawny 3a pasrosop 18 ncnutaHmka (3 pokyc
VNHTEPBjY YAWUTHWK Ca AeMorpacdCcknm noaauyma rpyne ca no 6 NCN1TaHmnKa)
EnekTpoHCKK YAUTHNK 222 NCNUTAHMKA

YANTHMK

Hay4yHn pasrosop Bojwndy 3a pa3rosop 19 ncnnTaHnka

Tabena 8. OcHOBHe NpeHOCTM 1 HeAOCTaLIM NPUMEHEHNX METOA

MeTopa MpepHoCTH HepocTtauu
dokycrpynHM  NpUKYNSbeHM nogaum kopuiihern cy y Manu Spoj NCMUTAHNKA,
NHTEPBjY N3PaanM eNeKTPOHCKOT YINTHIWKA; AeTasbHije HemoryhHocT

yrNno3HaBake Ca NpeagMeToM NCTPpaXrBakbd reHepaan3oBatbad NMNo4aTaka

ENeKTPOHCKM  BENWKN OPOj NCMUTAHNKAE; KBaHTUGMKAELMjA, TeXak [0/1a3aK 40
VYAUTHNK 0AHOCHO MOTYAHOCT yONUITaBatba OrOBOPA  MCMMTAHMKA Ca MCKYCTBOM
MefyHapoaHUX MUrpaumja

Hay4Hn VKJIOHEHW Cy HegocTauy npnumehenn [lyr BPEMEHCKN Nepros
pasrosop KOZ NpBa ABa MeToa; AodujeHa doraTa noTpedaH 3a NpuKyn/bakbe
emnumpwjcka rpaha noAaTaka




C. CrojwuH | 39

M noped pasnmunTnx MeToLo/IOWKMX M33a30Ba Ca KOjMa CMO Ce cycpesn
TOKOM Tpajarba NpOojeKkTa, KBa/MTeT M Pa3HOBPCHOCT NojaTaka Koje cMo f00um
TOKOM TpK ¢dase UCTPaxXMBakLa, MOKa3yjy 4a CMO Te M3a30Be YCMeLlHo Npesasu-
WK, JparoueHn Hanasn Haler MCTPaXXmnBakba Ca PA3INYMTUX acrnekaTa npeacTa-
BJbEHM CY VY MOr/1aB/bMMa Koja ciefe.
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YTULAJ PAKTOPA NMPUTUCKA U NMPUBJIAYEHA
HA OAABMP OECTUHALMNIE MEBYHAPOOHUX
CTYOEHATA: KOHTEKCT CPBMJE

MHore 3eM/be, a HAPOYMTO Masie U Matbe PasBujeHe 3eMsbe Y CBETY, CBe BULLe
Tparajy 3a HOBMM MO/IeNIMMa KOji &1 MM MOMOTIM 1 NPUBYKY MJIa[le BUCOKOO-
Opa3oBaHe CTpy4dtbake Aa ce LWKOAYjy Ha BMCOKOOOPA30BaHNM MHCTUTYLMjaMa
VHYTap HMXOBMX FPaHMLA, YMe YyTYy Ha O0sby NO3MLM]Y HA I1I0OATHOM TPXKMLUTY.
Ocnarbajyhn ce Ha Teopujy push-pull dakTopa, 0BO NCTPaXMBarLE NCIUTYjE MOTK-
B€ LLKOJ10Bakba Y 3eM/bn floMahvHa, Kao 1 Hamepy MefyHapoaHNX CTyaeHaTa Aa
OCTaHy WM @ HanycTe 3eM/by AoMaNHa HAKOH 3aBpLLIETKA LLKOJ10Bakba. Y pady
ce KOpUCTX NPUCTYN KOMOMHOBAHMX MeToa Kako &1 ce aHanm3npann noaaum
KOju Cy NPUKYMN/bEHM KPO3 CBe TpU daze NCTPaXkmBarba ca cTyaeHTma 13 Cpdu-
je Koju ce LWKoYjy, UK Cy Ce WKOJI0BAIN Y MHOCTPAHCTBY M CTPAHMX CTyaeHaTa
KOju ce LLKONYjy, Nn cy ce wkonosanmy Cpdujn.

Kby4He pedu: 3emba fomahvH, meflyHapoaHW CTyAeHTK, akaaeMcka M1Urpauyja,
push-pull paktopw, Cpduja

YBOAHA PASBMATPAHA

MefyHapoaHa MOOMAHOCT CTyAeHaTa je akageMCKO KpeTarbe Koje LoHOCHK
MHOTO 13a308Ba, dapunjepa M HEM3BECHOCTU Ca KOjUM Ce CyOo4aBajy HeHW akTepu.
Moa MefyHapoaHNM CTYAEHTOM ce AedUHULLY OHWU CTYOEHTU KOj1 CYy NPeTXOAHO
00OpazoBakbe CTEKIN Y MATMUYHOj 3€MJbU NI HEKO] APYTOj 3€MJSbWN U HUCY pe3neH-
TV 3eMJbe Y KOjoj TpeHyTHO cTyampajy (OECD, 2017; Bacojesuh, 202408). TauHunje,
OHW ,MOjeANHLM KOjU cy GU3NYKM NMpeLuan MefyHapoaHy rpaHuLy Apyre 3em/be,
Ca UMJbEM [1a y4ecTBYjy Y 00pa30BHMM aKTUBHOCTMMA Y 3eMJbM AeCTUHaLUMje, rae
je 3emMsba fecTuHaumje 0aTor CTyAeHTa Apyradvja ol 3eMsbe HeroBor rnopeksa”
(OECD, 2017:38; UNESCO, OECD & EUROSTAT, 2018). OBa nonynauuja cTyaeHaTa,
rneaHo Ha rnodasiHoOM HUBOY, yrnaBHoOM ce kpehe namelly nonynapHnx cTyaeHT-
CKMX gecTnHaunja rnodanHor cesepa (AHrnoamepuka, EBpona, JanaH, Ayctpannja u
Hoeu 3enana) (hoposuh, 2006), apyrv oa Jyra Ao Cesepa, o4 Ceepa A0 Jyra, nam
yHyTap Jyra (Bitschnau, 2023; Maringe & Carter, 2007). Kaga ,rnodannHu moaen”
carfienaBsamo 13 yria MeflyHapoaHux cTyfeHaTa ApxXaBsbaHa Penydnnke Cpduje,
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KOjW CTyAMPajy Man cy CTYAMPasnN Yy MHOCTPaHCTBY Hajuyewhe ce paan o 3eM/bama
rodanHor ceepa. Ca apyre ctpaHe, MeflyHapoaHW CTYAEHTM KOj/ TPEHYTHO CTy-
onpajy y Penydnvun Cpdujn, nnam cy ctyampanm y Penydanum Cpduju, Hajuyewhe
Lonase 13 3emasba nodasHor jyra.

MefyHapoaHa MOOUIHOCT CTy[EeHaTa je nose3aHa ca noseharbem nepco-
Ha/MIHMX BeLWTMHA Koje Tpeda [a 0/1aKLLIajy 3aMnol/baBatbe BMCOKOOOPA30BaHNX
CTPY4YHbaka Ha cBeTckoM TpxnwTy (Albien & Mashatola, 2021; Ravasi, Salamin &
Davoine, 2015). MefhyTnm, kKaaa ce rosopu o meflyHapoAHOM cTyaupamsy, Tpeda
npaBuTK pasnnky namehy nonynaumje mefyHapoaHMX CTyAEHATa KOju CTNYY NYHY
ONNI0OMY N3BaH MATWYHE 3eMJsbe (IYyropoYHa-NpMBpeMeHa MIUTpaLnja) M OHNX CTy-
[eHaTa Koju ce Hanase Ha pasMeHu ogpeheHn Spoj meceun (KpaTKoOpoOYHa-Npu-
BpeMeHa Mmurpauvja), (Bacojesuh, 202406). Paznnky namefy ose nonynaumje me-
AyHapoaHuWX cTyaeHaTa ayTopu bpykc 1 BoTepc (Brooks & Waters, 2011) yodaBajy
KaJa ce roBOpM O MOTMBMMA LLKOJI0Bakba M3BaH MaTuLe, Na 3anaxajy Aa OHM CTy-
OEHTU KOju CTNYY NMYyHY AUMNAOMY Yy MHOCTPAHCTBY MMajy Apyrayunje MoT1Be 3a CTy-
OVparbe Y MHOCTPAHCTBY O/ CTYAeHaTa Koju cy Ounun Ha pa3menn (Hovdhaugen &
Wiers-Jenssen, 2023). CTyaeHTX 04/1a3€ Y MHOCTPAHCTBO Kako &1 NOCTUIIN HELITO
wto he AoONpUHETU HNXOBOM NCKYCTBY WM MOryRHOCTMMA 3a Kapujepy. MoTu-
BW LLKONIOBakba Y MHOCTPAHCTBY NHULMPAHM CY PA3/IMYUTUM APYLUITBEHUM U aKa-
[EeMCKMM HaKTOPMMA, KOju Ce y TeopUju Murpaunja rpynuiy y gaktope npuTn-
cka (eHrn. push) Koju ce oAHOCE Ha HEraTMBHE eKOHOMCKE, MOMINTUYKE, KYATYpPHE
n ekonouike daktope (World Economic Forum, 2024; Black et al., 2011), kao wTo
CY HE3aMoC/IeHOCT, JIOLWKM YC/I0BU XNBOTA, 1 CJ1., KOjU ,TyPajy” CTAHOBHULITBO Tj.
CTYAEHTe [a HanycTe 3eMJby Y KOjoj XMBe, Nan hakTope Yy MMUrPaLnoHOj 3eMbi
KOj1 oTeXaBajy y1a3ak NoTeHLUMjaNHUX MMUIpaHaTa y Ty 3emsby (Tyouh Rypunh n
Ctanuwmnh, 2023: 199-200). Aok dakTopn npusnadersa (eHrn. pull) jecy ynpaso
CYyNnpOTHM HAKTOPMMA NPUTNCKA Tj. OHN CY NO3NTUBHM baKTOPW 1 NpUBIaYe Jbyae
Ha dosby Jlokaunjy. Bosbn yCnoBM XMBOTA, ypeheH APYLTBEHN CUCTEM 1 CI1., jecy
$haKkTopM KOoju YyTUYY Ha MOTEHLM]jaIHE MUTPAHTE A3 OCTaHY Y 3eMJ/bM NMpuUjema,
anv 1 NpyBaadye NoTeHUMjanHe MurpaHTe Aa Aohy y Ty 3emsby (Tyduh hypunh
& CtaHnwmnh, 2023: 199-200) kako dn 3340BOSbUSIN XKNBOTHE, €r3ncTeHLmMjanHe
pafHe notpede, NOANTUYKE MK Bepcke c10doje, Kao M CTULAMN KBANUTETHMje
BMCOKO 006pa3oBatbe, KOpUCTUAM OO/bIN CUCTEM COLMjaHE M 3APaBCTBEHE 3aLUTH-
Te (Butaga Sao & Reuben Mwandilawa, 2023: 42 ), ann n okpyxere de3 cTpeca
aTPAKTUBHO M CUTYPHO KOje HeMajy y 3eMsbM TpeHyTHor Sopaska (Bansak, Simpson
& Zavodny, 2015). Takofe, ApYLITBEHW U KYNTYPHN GAKTOPU MMajy BaXKHY YSIOTY Y
MUrpaLMOHOM NpoLiecy. TexHba 33 He3asucHoLfy, MopoandHM cykodun, dosbe Ko-
MYHKKALMOHe ycyre (MpeBo3, yT1Laj Meanja), ypdaHo opujeHTNCaHO 0Opa3oBamse
n pe3yntmnpajyha npomeHa, CTaBOBK 1 BpeAHOCTM Takofje NpomMoBMLLY MUTpaLnjy
(Heckert, 2015). Y nepuroay TpaH3uuuje 1 rnodanmsaunje noanTnUki GakTopm cy
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CBe BMLUE 3aCTYMJbeHU, Tj. MOJINTNYKA No3aanHa moxe noactahu nam odecxpa-
oputn murpaunjy (Tyduh hypunh & CtaHnwmnh, 2023: 199-200).

Teopwuja push-pull ima ,KopeHe" y NpoydaBamby sbyacke MUrpaumje Koja (y)ka-
3yje Ha TokoBe murpaumje namehy pervoHa nopekaa v permoHa ogpeaniTa (Lee,
1966; King, Gomes, Shannon, & Lu, 2024). Tako, MaTU4HY 3e€MJbY MW TPEHYTHY
3eMsby OOpPaBKa, Kao 1 3eMsby oapeaniuTa odenexxanajy NO3UTUBHN U HETaTUBHM
daKTopu of Kojux 3aBncn aa v he gohu go murpaumje. Jin (1966) je KOHLENTY-
ann3oBao GakTope NoBesaHe ca 04JIyKOM O MUrPaLnjn 1 NpoLEeCcoM MUrpaumje
y YyeTnpu Kateropuje: (1) PakTopyn NoBesaHu ca Noapydjem nopekna, (2) dakro-
PV NoBe3aHn ca noapydjem oapeanwTa (3) MNMpenpeke (K3ao WTO Cy pacTojarbe,
dbun3MUKe npenpeke, 3aKOHN 0 UMUTPaLMjN U Tako Aasbe) U (4) JInyHn dakTopmn
(Lee, 1966; Van, Bakewell & Long, 2017). CBe oBe YeTnpu KaTeropuje ykasyjy aa
y cBakoj 0dn1acTn noctoje OpojHM dhakTopu Koju NOACTUYY CTaHOBHWULLTBO Aa Ce
ncenu 13 Te 0dnacTu, Aa ce 3aApXM Ha TOM NPOCTOPY, WK Aa ce Ty gocenn (Lee,
1966). Y TomM norneay yo4aBajy ce passinke namehy ¢aktopa noBesaHux ca Ma-
TMLOM (3eMJ/ba MOPEKIA) NI 3eM/bOM HOPABKA M OHMX KOjW Cy MOBE3aHM Ca MNo-
OpydjeM gectnHaumje (oapeanwTa). Murpaumja ce Moxe gecntu y oda cy4aja,
anun y cay4dajeBMMa Kaga cy No3uUTUBHK Pe3y/ITaTh 3eMibe AecTuHaunje sehn of
HeraTMBHMX 3eMsbe dopaBka HajsepoBaTHUje he gohn o murpaumje (McTo, 1966).
Y KOHTEKCTY meflyHapoaHe MOSUIHOCTI CTyaeHaTa, GakTopu NpuThCKa ce oa-
HoCe Ha MOTMBe MeflyHapoAHOr CTyAeHTa Aa HanyCcTn MaTUYHY 3eMJby Tj. 3eMJbY
dopaska (Sevenhuijsen, 2016; Mazzarol & Soutar, 2002) 1 HacTaBe LWKOJI0BaHbE
y HEKOj ApPYroj 3eM/bl Npunjema. a Tako, MOTMBM NPUTNCKAE YI/TABHOM Ce OJIHOCEe
Ha HM3akK KBanuTeT 0Opa3oBarba M HeJOoCTaTak MecTa 3a CTyAnparbe, MoryhHo-
CTW U3rpaarbe Kapujepe nuan noanTnyke/kKyntypHe cnodoge y MaTUYHO] 3eMibi
(Hovdhaugen & Wiers-Jenssen, 2023). YNpaBo 0B1 MOTUBW NPUTMCKA AETEPMUHUILLY
MUIPaLIMjy M Ha OCHOBY HbMX CE& MOTY YCTaHOBUTK ,,c1ade Tayke" MaTUYHe 3eMsbe
Koje yTMuy Ha 0AJ1yKY CTYAEeHTa Aa Cce LWKOoyje y MHOCTpaHCTRyY. Ko cTyaeHaTa s
a3MjCKMX 3eMasba M 3eMasba Yy Pa3Bojy, KOju CTYAMPaAjY Y 3eM/bama 3anaga $akro-
pY NpUTKCKA YecTo npeosafyjy Hag dakToprma npusnadersa (Hovdhaugen &
Wiers-Jenssen, 2023). AQpUYKM CTYAEHTN NMOJIUTUYKY HECTadWMTHOCT M HeJoCTa-
Tak 06Pa30BHMX LLAHCK NPENO3Hajy Kao Haj3acTyN/beHMj Pa3or 3a HaNyLLTare
MaTuuHe 3eMsbe (Maringe & Carter, 2007). 3a pa3nnky o4 oBe nonysaluje, JoLl
KBaMTeT AoMahnx MHCTUTYLM]A je BaXaH Pa3J/ior 3a CTYAEHTE N3 KOHTUHEHTaIHe
KnHe [a ce onpegesbyjy 3a cTyanparbe y XoHr KoHry n Makay (Li & Bray, 2007),
a ciM4Ho 1 aytop Hrxma (Nghia, 2019) oTkpMBa [a /1oL KBaANTeT 0Opa30Batba
N HeJOCTYMHOCT Xe/beHOr NPOrpama rypa BujeTHamcke CTyaeHTe Aa cTyanpajy y
nHocTpaHcTey. Ca Apyre cTpaHe cy ¢hakTopu npuB/iadverba Yr1aBHOM MOBE3aHM
ca 3emsboM npujema (Mazzarol & Soutar, 2022) y Kojoj MeflyHapOaHN CTYAEHT Ha-
CTaB/ba CBOje 0Opa30oBatbe Ha HEKOM MHOCTPAHOM yHMBep3nTeTy. OBN MOTMBM
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npuBJladerba Yr/1aBHOM Ce OJIHOCE Ha BMCOKOKBA/INMTETHO odpa3oBarse (Cubillo,
Sanchez & Cervino, 2006; Mazzarol & Souter, 2002), koje foBOAM A0 OO/bUX N3-
rnena 3a mehyHaponHy kapwujepy (Mpinganjira & Rugimbana, 2009), moryhHocTun
Nodo/blliarba je3MYKMX BeLUTNHAE, Pa3Boja KYATYPHNX BELITMHA, Kopuliherbe CTu-
neHauje (ctpane nnu gomahe) 3a PUHaAHCKMPaHbE HUXOBOT LUKOJIOBaHba Y MHOCTPAH-
cTBy (Hovdhaugen & Wiers-Jenssen, 2023). Ha oBaj HauMH moryhe je npatuTu Tj.
NOCMAaTPaTK akaZeMcky MUrpaLnjy Kao pe3ysITaT Tora Kako NpuTucak 1 npusia-
yerbe YTy Ha KpeTame (Chang et al.,, 2014) mefiyHapoaHor cTyaeHaTa ca jegHor
~MecTa” (oecTnHaunje) Ha Apyro ,mecto” (aecTHauujy). 3a notpede oBOr paaa
pa3smaTpaHu Teopujckn okempu (Lee, 1966; Van, Bakewell & Long, 2017; Bansak,
Simpson & Zavodny, 2015; Heckert, 2015; Thet, 2014) kopuctuhe ce 3a ncTpaxmn-
Batbe GakTopa NpUTMCKA W NpuBaYerba WwTo he Ham oMmoryhnT Aa yTBpAMMO
Koju dpakTopu cy MeflyHapoaHe cTyaeHTe n3 KoHTekcTa Cpduje ,npusnadman’ un
LAPUTUCKMBANN" Yy 04adMPpY 3eM/be AeCTNHALN]A 33 LUKOIOBaHE, KAo M KOojn dhak-
TOpU ,MpUBJadYerba” 1 ,,APUTUCKMBAMA" YTMYY Ha (Ae)MOTMBALN]Y CTyAeHaTa O3
OCTaHy WM HaMyCTe 3eMJby LLIKO/I0Bakba.

NMPUBPEMEHE CTYAEHTCKE MUTPAUMNJE Y KOHTEKCTY CPBUJE

Of BpemeHa NpBKX NMOHNPA A0 AaHalltbe epe 0dpa3oBHe riodanamsaumje,
MOXe Ce MpaTUTN TPaaMLMja WKONOBara MeflyHapoaHMX CTyaeHaTa M3 Cprckor
KOHTeKcTa". MpBK CPMICKN MMOHNPW Of, CTPaHe TaJallHbe BJACTKU, MOC/AaTh Cy Ha
LLIKOI0Bakbe Ha eBponcke dakynTeTe jow TokoM 1830. roamHe (Bacojesuh, 20246;
Bacojesnh, 2024a;). Mehiytnm, Cpdunja ce Moxe NoxXBasMTN 1 AYroM UCTOPUjOM
LLIKOIOBatba MeflyHapoaHWX CTyAeHaTa M MHTe 1eKTyanala Ha CBOj1M yHMBep3uTe-
TMMa oA negeceTux rogmHa 20. Beka (Bacojesuh, 2024a; Bacojesunh 20240; Bondzi¢,
2014). la ce pagu o peneBaHTHOM OpPOjy OBUX CTY[EHATa roBOpe CTaTUCTNYKM MO-
Jaumn Koju ykasyjy aa je 15.364 cTpaHux ApKaB/baHa 13 119 pasnnymTmx 3eMasba
O1J10 YNMMCAHO Ha CPMCKMM YHUBEP3NTeTMMA y nepuoay o4 1950. 401990. roanHe
(MepuaujaHn, 1990: Bacojesuh, 20240). BehinHa cTyaeHaTa TOKOM OBOT Nepmnoja
nosasnna je us 12 3emasba (nornenatm: Bacojesuh, 202406). MNocmaTparem ode-
jy nonynauuja Kpo3 BpeMeHCKy Npu3my 4o13a31mo Ao yenaa Aa Cpdnja nma ayry
NCTOPWjY LLIKOOBaHa CTyeHaTa (CTUNeHaMCTa) y MHOCTPAHCTBY, Kao U LLKOJ10Ba-
Hba MeflyHapoOHMX CTyAeHaTa Ha CBOjUM YHMBEP3UTETMMA CBe [0 AeBeAeceTux

' MoA CPNCKMM KOHTEKCTOM ce AedUHMLLY CPNCKN** CTYyAeHTU CTUNEeHANCTM KOju Cy Ce KO-
NIOBAIN M WKOJYjy C€ Y MHOCTPAHCTBY, M CTPaHW CTYAEHTUM KOjW Cy Ce LKOJI0BaIN Uan ce
LIKOJYjy Ha CPMNCKMM YHNBEP3NTETUMA.

** CPMCKM CTYAEHTN KA0 OAPEeAHNLA 33 LUMPW KOHTEKCT o KHexeBnHe Cpduje oo Penybnn-
ke Cpduje.
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roavHa 20. Beka (McTo, 2024). JocCTynHW Nodalm, aam 1N peTKn HaydHW padoBn,
yKasyjy fa je nHTepHauyMoHanmn3aunja dmuna naaHMpaHa Ha HaUMOHAIHOM HUBOY
(Tprosyesunh, 2003) ca UmsbeM ycBajarba rodasHnx TpeHaoBa y Apywtey Cpouje.
Takofe, 0 oBoMe CBeZj04M 1 MOCTOjatbe ApXKaBHe NHdpacTpyKType Penydamnykor
3aB0o/a 3a MefjyHapoaHy HaydHy, MPOCBETHY, KYATYPHY UM TEXHUYKY CapaHby KOju
je nocTojao fo AeseneceTux roamHa 20. seka. (MIHdopmaTBHM dunTeH, 1982; Ba-
cojesuh, 2022). laHac, y 21. BeKy, KOHLENT MHTePHAUMOHANN3aLM]e je OXKNBIbEH
TeK HakoH npomeHe pexmma 2000. roanHe, N MHCTUTYLUKMOoHanm3osaH 2005. ro-
OVHe ocHMBarbeM PoHAa 33 Maage TaneHTe Penybnuke Cpduje ,Jocnteja”, ca
HamMepoM [a ce HajdosbM CTYAEHTN KAao CTUNEHAMCTM WKOMYjY Ha YyrIeAHNM Me-
HyHapoaHUM yHMBep3uTeTMma. Ocm oBor nporpama, Bnaana Penydanke Cpduje
je 2010. rognHe NokpeHya npojekaT Koju 0OyxBaTa LWKO0Bake MeflyHapogHMX
CTyOeHaTa Kao cTmneHancTa Bnage Penydnnke Cpduje Ha YHNBEP3UTETMMA LUMPOM
Penybnuke Cpdunje y okBMpy Npojekta Bnage Penybnnke Cpduje ,,CeTy Cpdujun’.
OBe nHnuUMjaTMBe nokasyjy Aa je Cpdunja y nocsieilbmnx HEKOIMKO roanHa noseha-
/13 CBOje Hamnope Aa NpuByYe CTPaHe CTyeHTe Kako Kpo3 OBe Mporpame, Tako U
nyTem Opyrnx ctmnedgmja koje ce odesdefyjy nytem dunatepasHux Crnopasyma
(Bacojesuh, 20248). MHMuMjaTUBE M NPOJEKTM KOjU MMAjy 3a LUn/b 0Opa3oBatbe
CTYAEHATa M Hay4YHWKA 13 ode nonysaumje, yrnaBHOM Cy NOACTAKHYTN ApyLUTBe-
HO-eKOHOMCKMM GaKTOpMMa 1 NOSIUTUYKMM MOTUBKMA KOjK Ce ogHOCe Ha ,CTBa-
parbe” KYyNTYpHMX amdacanopa. bpoj MefyHapoaHNX CTYAEeHATa KOju ce LLKOJYjy
y Cpouijun je y MOPACTy LWITO C& MOXE 3aKJby4MTN Ha OCHOBY OYLIETCKMX CpeACcTaBa
KOja ce n34Bajajy CBake rofnHe, a U Ha OCHOBY NojaTaka Penydanykor 3aBo/a 3a
cTaTucTuky (Bacojesuh, 20240). MehyTum, ca Agpyre cTpaHe CTaTUCTMKA 0 Opojy
cTyaeHaTta n3 Cpoumje Koju cTyanmpajy y MHOCTPaHCTBY HWje foCTyMnHa, a CekTop 3a
CTAaTUCTMKY 06pa3oBarba PenydnyKor 3aBo/] 3a CTaTUCTMKY He odpafyje cBe no-
DaTKe Koju cy K/bydHM 3a npaherbe akagemcke nytarbe meflyHapoaHWX cTyaeHa-
Ta. PoKyC OBOr MOrNaB/ba Cy, Npy Tome, GaKTOpyX NPUTKCKA M NPUBJIadYeHba, jep
CPMCKa akaaeMCKa 3ajeHMNLA M LUMPA JaBHOCT HEMAjY MOTMYH NPUCTYN NoAaLmMma
1n dazama nojaTaka o oBoj nonysnaumjn mefyHapoaHnx cTyaeHarTa.

PE3YJZITATU NCTPAXUBAA

3a noTpede oBOr paaa v AedUHNCAHOT LUn/ba UCTPaxXBarba MK fiemo no-
CMaTpaTK pe3y/ITaTte Koju cy 4oOMjeHM Kpo3 cBe Tpu da3e UCTPaXKMBakba. TadyHuje,
y Pajaly ce KOpUCTM NPUCTYN MELLIOBUTOT MeToa Ymme 0de3defyjeMo nHTerpmcarse
KBAHTUTATUBHMX N KBAJIMTATMBHKMX noaaTtaka (Ponce & Pagdn-Maldonado, 2015;
Guetterman & James, 2023) unme ce ykpLUTarbeM MeToZa oMmoryhasa carsiefaBa-
Hoe BuLle anmen3unja (Creswell, 2008). Takofe, y oBoM paay onncaHa nonynauuja
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ounhe nocmaTtpaHa ca aBa acnekTa 1. MeflyHapogHa cplcka dolynayuja Kojy YnHe —
CTYAEHTM ApXaBsbaHW Penydnnke Cpduje Koju CTyampajy nam cy CTyampasam y MHo-
CTpaHCTBY N 2. MefyHapogHa doldynauuja y Cpduju Kojy YMHE CTPAHU CTYAEHTN KOjn
cTyampajy, nam cy ctyampanun y Cpoumjn. Kputepumjym 3a nocMmaTparse [Ba acrnekTa
ce 5a3npa Ha KoHTekcTy Cpduje Koju je pa3mMaTpaH y NPETXOAHOM [eny, anu ce
TeMes bl 1N Ha MHOCTPaHWM PeJIEBAHTHNUM M3BOPMMA, Tae ce nonysaumja mefyHa-
POAHWX CTYAEHATa 13 Pa3BMjEHNX M HEPA3BWjEHMX 3€Masba MOCMATPA Y KOHTEKCTY
cesep-jyi (Bitschnau, 2023). C 0631MpoOM Ha TO A3 je y NMPBOM MOr/1aB/by NPMKa3aHa
pacrnojiesia NCnN1MTaHMKa Npema CoLmno-aemMorpacdCcknm KapakTepmcTnkama, y oBom
paay ce KOpUCTW UCTU MOAES1, a1 Cy Pe3yNTaTh AaTh M NOCMATPaHM CaMo 33 y30-
PaK 33 KOju1 NOCTOje MOTMNYHW Couno-AemMorpadckmn o4roBopn Koju naeHTMdnkyjy
ncnutaHnke (N=211), Tabena 1. lHTepnpeTaunja noaaTtaka 3a npey 1 Tpehy dasy
NCTPaXkKMBaHba OC/1akba Ce Ha HapaTMBE MCMNTAHMKA, KOje CMO aHaIN3Mpasiv Ha OCHO-
BY TemaTcke aHanmse (Kuckart, 2014; Mayring & Brunner, 2010). KBaHTUTaTMBHM
noJaun aHkeTe, NprKasaHu cy kopuiwherem dpekBeHLMja 1 yaena. KBanntaTns-
HW caapxkaj 13 1. 1 3. daze NCTPaxXMBakba aHAIM3VPAH je MeTOZI0M KBaJIMTaTUBHE
aHanmse. MpUMeHOM TeMaTCKe aHaIn3e NaeHTNdOUKOBaHE CY 3ajeJHNYKE TeMe U
03aTN peneBaHTHM OPUTMHANHN UNTATK.

Tabdena 1. KapaktepucTmke (coumo-gemorpadeke Bapujadne®) ncnmtaHmnka ns kKoHtekcra Cpounje*
((n($)=122 + n(M*)=89 =n (211)°

MefyHapopgHa cpncka nonynauuja MehyHapopgHa nonynauuja'y Cpduju

Mon bpoj % Ton bpoj %
MyLiKkn 40 (32,8) MyuLikm 49 (55,1)
XKeHckm 82 (67,2) XeHckn 40 (44,9)
YKyMHO 122 100 YkynHo 89 100
CTapoOCHa CTPYKTypa bpoj % CTapocCHa CTpyKTypa Bpoj %
[o 20 rognHa 8 6,6 [o20roanHa 10 11,2
21-30 rogmHa 69 56,6 21-30roagnHa 66 74,2
Mpeko 30 rognHa 45 36,8 Tlpeko 30 rogmHa 13 14,6
YKYMHO 122 100 YkynHo 89 100

2 Y30paKk je NpMKasaH npemMa sBapujadam ctapocTu, Nosly, HajBULLEM CTeneHy cTeveHor odpa-
30Batba Y MHOCTPAHCTBY, HaYMHY GUHAHCMPAHbA LLIKOI0BAHAa Y MHOCTPAHCTBY, Tadena 1.

n(s) — ykynaH &6poj cTyaeHaTa ApKassbaHa Penydnnke Cpduje.
n(m) — ykynaH 6poj meflyHapoaHMX cTyaeHaTa Koju ce wkonyjy y Cpduju.

® N —yKynaH &poj ncnmutaHrka ns ode nonynaunje, NOCMaTPaH Npema KpUTepmjymy noTriyHN
coumno-gemorpadcki nogaumn.

3

4
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HajBuLLIM HMBO 3aBpLUEHNX HajBuLIM HMBO 3aBpLUEHNX

. Bpoj % . Bpoj %
CTyAMja y MIHOCTPAHCTBY CTyAMja Y MHOCTPAHCTBY
Buwa wkona 0 0 Bwwa wkona 6 6,7
OCHOBHe aKageMcKe CcTyanje 22 18,4 OcCHOBHe akadeMmcke cTyamje 44 49,4
MacTep/cneumnjanmsaunja 65 53,5 Macrtep/cneumjanusaumja 27 30,3
JokTopcke cTyauvje 34 28,1 [okTopcKe cTyauje 12 13,5
YKYMHO 121 100 YkynHoO 89 100
TpOLIKOBM LLKOJI0BaHa bpoj % TpOLKOBM LLKOJIOBaka Bpoj %
Bnaza moje 3emsbe rae cy Bnaga moje 3emsbe rae cy
ONAN 3aCTYNSbEHM YCNO0BM 3 2,5 dunnv 3actynsbeHn yciosn 11 12,4
3eMJbe AeCTnHaumje 3eM/be AecTnHaumje
Bnaga moje 3emsbe oe3 6 49 Bnaga moje 3emsbe 6e3 6 67
YCJ/10Ba 33 3eMJby AeCTUHaLumje " yC/10Ba 33 3eMJby AecTuHaLmje '
Bnaaa moje 3emsbe 1 13 107 Bnaaa moje 3emsbe 1 9 10,1
MHOCTPaHM IOHATOP MHOCTPaHM AOHATOP
VIHOCTpaHwn aoHaTop 46 37,6 WVIHOCTpaHW AOHATOP 20 22,5
Cam cam/a cHocmo/na Cam cam/a cHocmo/na

/ / 54 4473 / / 43 48,3

TPOLLKOBE CTyAMparba TPOLLKOBE CTYAMPaHba
YKYMHO 122 100 YkynHo 89 100

JodnjeHn noaaun nokasyjy [a ce 3a LWKO0Bakbe Y MHOCTPAHCTBY BuUlle
onpeaesbyjy CTYAEeHTKMHE, KaJla Ce NOCMAaTpa y30pak CTyAeHaTa ApXXaB/baHa Pe-
nydnnke Cpdnje y nHocTpaHcTBy. Takohe, Ha ocHOBY A0OMjeHMX noaaTaka ce
MOXe BMAEeTM [a ce CTYAeHTW ApXaBsbaHn Penydnmnke Cpduje oasy4dyjy 3a LWKo-
NNOBaHs€ Y MHOCTPAHCTBY HAKOH 33BPLUIEHNX OCHOBHMX aKafJeMCKUX CTyauja, na
Yy MHOCTPAHCTBY HajBKLLUE 3aBpLUaBajy MmacTep (CneumnjaancTmyke) 1 JoKTopcKe
nporpame. Takofe, Hajsefin Opoj NCNNTAHKKA je 33 LIKOJIOBarhe Y MHOCTPAHCTBY
1MMao noapLuky Bnage csoje 3emsbe (68%), WITO ce Moxe AedUHMCcATK Kao je-
[aH 04 MOTMBA KOjW je MOTrao MMaTK YTWLAj Ha OA4NYKY CTYAEHTA Aa Ce WKONYjy Y
NHOCTpaHCTBY. CTNeHOAMparba MMajy BaxkHy ynory y oapefmBarby cnpeMHOCTH
CTyAeHaTa Ja MUTPUPAjyY, WTO je noapxkaHo ,nyw-nyn” (eHrn. Push-Pull) Teopwu-
joM murpaumje kojy je kpempao Jin (Lee 1966, npema: Usman, Hasan & Nurul
Alam, 2025). OBM nogaumn cy y carnacHoCTV ca paHmjum nogaumma (Vasojevié,
Kirin & Markovi¢, 2018), na cagawmn godujeHn nogaum ykasyjy Aa Huje JoLWo
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[0 NpoMeHe ,Npodunna” cTyaeHTa ApXassbaHa Penydanke Cpduje y oHOCY Ha
npeTtxoaHu nepuo. Ca agpyre ctpaHe, mefly meflyHapoaHMM CTyAeHTMMA KOju ce
wkonyjy y Cpodmjn HajdpojHMjMN Cy CTYAEHTM MYLLIKOTF NMoJsa 1 oHu gosasey Cpoujy
HAKOH LUTO CY CTEKJIN OCHOBHO $aKyNTeTCKo 0Opa3oBatbe, WTO je y Kopesaumjm
ca cTapowhy NCNUTaHmnKa, anu 1 ca paHnjum NcTpaxmnearbima (Bacojesuh, 2022).
Ha ocHoBy AodujeHnx nogataka moxe ce pehn ga ce Hajsehu Opoj ncnutaHmka
wkonyje y Cpdujn yz nomoh BrnagmHe nogpuuke. MefiyTm, 360r peTKMX NCTPaXKm-
Barba (Bacojesnh, 20240) koja cy ypafjeHa Ha 0BOj nonynaunju, 1 cneumduyHor
npojekTa ,CBeTy Cpdnjn”y dyayhinm nctpaxmearbma je noTpedHO NCNNTaTh Ha-
YMH PUHAHCKMPaHba 1 ogHoca Bnaaa Penydanke Cpdnje n MHOCTPAHMX NapTHEPA
(kopncHMKA). McTpaxnsarbeM je yTBpHeHo Aa ce cTyaAeHTH ApXKaBbaHn Penydanke
Cpduje WKoyjy nnm cy ce WKOJI0BaN Yy 32 3eMJbe CBETa, y Mepunoay of LWKoACKe
2020/2021. 0o 2022/2023. rognHe. HajsacTynsbeHnje 0O0pa3oBHe AecTnuHaumje cy
3eMJ/be M3 eBPONCKOr MPOCTOPA rAe je AOMMHAHTHO eHI/1IeCKO TOBOPHO Noapydje.
HacynpoT Tome, meflyHapoaHn CTYAEHTN KOju ce WwKoyjy y Cpdurjn manmpanm cy
n3 48 3emasba y nepuoay oA wkoscke 2010/2011. go 2022/2023. roanHe. Osu
noAauun ce Mory rnosesaTu ca nocTojarbeM npojekra ,CeeTy Cpdujn”, npojekTa
,Cpbu 3a Cpbe 13 perrvoHa” Kao n 6pojHNX dunaTepanHnx cnopasyma. Tpeda
HanmoMeHyTW A3 oBe nojaTke Tpeda NoCMaTpaTh N Ca orpaHnYyerblma Kaga ce
roBOPM O TEOPWjM aKaAEMCKNX MUrpaLMja 1 akaleMckoj nyTarbk mefhyHapoa-
HOT CTYAEHTA, jep MHCTPYMEHT HMje CaApPXKA0o NoAATKE KOju ce oJHoCce Ha odnacT
CTYAMPaHba, YHUBEP3UTET Tj. CTYAMjCKE MPOrpame Ha Koje Cy YynmcaHu CTyaeHTH,
Kao 1 Ha Manuparbe/naeHTudurKaumjy goHaTopa (poHaoBa). MpUKYN/barbe 0BUX
nojaTaka ETMuyka KOMUCKja je BMOENa KAao HapyLllaBakbe MAEHTUTEeTa CNUTaHU-
Ka 1 MoryRHOCT ngeHtndmnkaumje, WTO HMje NPeno3HaTo Kao CNOPHO Y PaHNjnuM
pesieBaHTHMM MeflyHapoaHMM NCTPaXXMBakblMa, aan M HAUMOHAJIHNM, Koja ce
daBe MCNUTNBAHEM MPUBPEMEHMUX N TPAJHMX MUTPALINja BUCOKOOOPA30OBAHMX
KaApoBa N3BaH MAaTUYHE 3eMJbe.

UHwWepupeliayuja pe3ysiuaiua iemaicke aHaiuse
Dakwiopu Upusnadyera: KsasauuallusHu pesynwaiu

Pe3ynTaTi Koju Cy NpuKasaHn y Tadenn 2. Nnpeactassbajy MOTMBe 360r KO-
jUX Cy Cce MCNUTaHULM onpeaennIn 3a CTyanparse y MHOCTpaHcTay. Tparajyhu 3a
TEMaMma Koje ce NoHaB/bajy y HapaTnsmnma meflyHapoaHnX CTyAeHaTa n3 cprckor
KOHTEKCTA, AOLLN CMO 40 5 K/by4HUX TeMa (KaTeropmja), NpMKasaHnx y HapeaHoj
Tadenn.
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Tadena 2. Mpwikas rnaBHMX TeMa 1 noaTeMa: MOTUB CTYAMPaHea Y MHOCTPAHCTBY

KsbyyHe Teme -
Ha3uB KaTeropuje

Mpumepu
KopuwheHnx kogoBa

Mckasu meflyHapogHUX cTyaeHaTa

KBannteTHunje
cTyanje

apyradmja
nepcnekTrBa y4eHsa;
KBa/IUTETHU)N
nporpamu;

S0/bM HACTaBHMN
yC/108BY;

,BEOMA JAK je HUX0B Ha4YUH paga docedHo Ha gok-
wopckum ctuygujama. To He Moxe ga ce lopegu gok-
opcKe cluyguje Wwamo u 0s8ge, jako 3aociuajemo. Jy
Kej cucitiem je godap 3ailio wiio moxce 5p3o ga ce
3aspuwiu. fla goheitie go gokiopcke guiiome Y poky
Koju je tpegsuheH citlygujama u cae je iiome togpehe-
HO, umacle Wpu go Yelupu ioguHe u Wy mopa cse ga
ce 3aspuie u Upocllio clue HaluepaHu ga two ypaguiie
Y poky uHaye hellie ga tpodagHeie.”(m, 37, Cpdwja/
VjeamrbeHo KpasbeBcTBo)®

....HOBUHAPCBO je Upogecuja Koja je cleyupuyHa
{o Wom Quiiarby... aucosyWHoO He UocWoju CKopo
Huige y csellly. lNoclioju Ha gea-tpu mecluay ceelly
aj wud cyguja. To je Hewlio dowlyHo gpyio. Mu
CMO 08ge Ha ¢pakyniteldy umanu dydarse HeKux Helo-
pedHux pegmellia Koje camo WPOUUM Bpeme U He
pagum oHo wiitio Wpeda ga pagum, gok je osge Susio
upakca, upakca, dpakca. Y4uuw camo ga paguud a csu
octanu dpegmelliu cy unu u3bopHU, ga Jiu xenuu.”
(x, 33, Cpduja/YjeanroeHo KparbeBCTBO)

JJakne, gonazaky Cpbujy, o je buno UpBo o4eKusa-
e ga hy mohu ga y4um u3 gpyiaduje depcliekitiuse og
OHola wilo je Moja 3em/ba Moisia ga doHygu.” (m, 26,
CypnHam/Cpbunja)

.3a meHe, mucsium ga y dopehersy ca AzepdejuaHom,
{a 4ak u Miparom, Vipax uma godap odpazosHU Cu-
cluem. AU udak Muc/ium ga je cplcku cuciuem Upak-
WuYHUjU 0g gpyiux 3emasbd. MUC/IUM Ha OHe 3emM/be
Koje cam Wamo cillygupao u umam uckyciso.” (x, 31,
Ncnamcka Penydnnka VipaH/Cpbuja)

.Y Beoipagy Hutiu gpyige y Cpbuju iaga Huje to-
cltiofana HUKAaKkea uctipaxcusayxka uHgpacipykypa
Koja bu togpxcana moje uHliepecosarse.

¢ Y paay 3a coumno-gemorpadckm onnc kKopnctnumo cneaehe osHake: M (Mywku non), X (keH-
CKW M0J1); CTAPOCT NCMNTAHMKA Ce UCKA3yje HYMEPMYKM, HABOAM C€ MAaTUYHA 3eMJba Na 3e-
MJba flecTMHauKWja MeflyHapoaHor cTyaeHTa.
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KsbyyHe Teme -

Ha3ue KaTeropuje KOpMLIJﬁeHMX KoaoBa

Mpumepu

Mckasu meflyHapogHUX cTyaeHaTa

He Uocllioje cluyguje HeypoHayka, Helocloje UH-
WepgucyudiuHapHe Hayka y Cpduju. Mucaum ga
ce /bygu base KJIUHUYKOM HeypoHayKa Koja ce dasu
QuitiarbumMa 1eqerba Hekux mMeHWanHux apodnema
anu o Upu MeguUUHU Wo Huje Hewlo wio me
Je 3aHumaro. Tako Heige y iipehoj ioguHU OCHOBHUX
cluyguja mu je Uocasno jacHo ga ako Xeaum wume
ga ce éasum Cpduja Huje olyuja u3 wux pasnoia.”
(x, 32, Cpduja/Hemauka)

ApYLITBEHO-
€KOHOMCKM
dakTopn

Bosbn ekoHOMCKM
ycioBsn (MnaTa);
3eneHa NonTmKa;
Behe moryhHocTn
Ha TPXULUTY Paaga;
[Tonntnyka
cnMTYyauuja;
[MOBOJBHNjN YCNOBK
33 XNBOT

.Behe moiyhHocliu, seha dnalua je duna mHoio y
Hemaykoj. Ha Kpajy kpajesa u quctiuju 8azgyx u Wo
MU je cMellianio Masio gok cam Suo Wamo Jocegrbux
joguHa. MeHu je tio ¢akitiop. poliekaux ioguHa
8asgyx je katiaciupoga. O caum UM cliBapuMa cam
foyeo ga mucium. Hucam ja geitie. Mimahy Gopogu-
Uy 3a Heky iogury, xenehy y ga... [jeo uctupax u-
BAYKUX paA3/10ia, geo je WuUpuUX ¥usolWHUX paznoia.”
(M, 30, Cpduja/Hemauka)

Moj moliliug 3a ognazak Huje Suo y ipsom WpeHy Ky
donuituyku uau 360i cuitiyayuje y 3emswu Heio Upo-
citio ottisopusia ce moiyhHocl u duno je ajge, 3awitio
ga He!” (m, 34, Cpbuja/Hemauka)

.30 Hemayky je duno pecygHo 3alio wiio Cy OHU
umaJsiu HajioBosbHUje, Y PUHAHCUJCKOM CMUCTY TOHY-
ge. /laknie, oBge je macliep wkosoBarke 250 espa je
Kowitwao cemecluap, CluaHoBu Cy Masio CKyWnbU HEI0
y beoipagy, xusol je Masno cKyl/bu Heio y Hosom
Cagy moxcga dux ylopeguo ca yeHom y beoipagy u
anyc umajy jako godpe macitiep dpoipame axko ga je
ca woi coyujanHo-puHarHcujckor actiekiua Hemayxa je
busia 3em/ba Koja je Suna Hajiapumamssusuja.” (m, 34,
Cpdunja/Hemayka)

WVICKDeHo yBek cam xiesia ga cllygupam y UHOCIPAH-
cluBy u ga ocluaHem, jep Unalia Koju umajy 3a uciu
{locao, ako ja Ha mojoj dpakcu osge 3apahyjem suwie
Heio cogluBepcku uHxerbep y Cpduju Koju je ceHuop,
MeHU o Huje UMaso cMUcaa ga ocitiajem y Cpouju.
Osge moly ga pagum 10 ioguHa u ga ogem y UeH-
3ujy ca 30 loguHa u ga HUKag Huwa ga pagum.”
(x, 22, Cpdnja/CjeanrbeHe Amepuuke [lpxase)
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KsbyyHe Teme -

Mpumepu

Ha3ue KaTeropuje KOpMLIJﬁeHMX KoaoBa

Mckasu meflyHapogHUX cTyaeHaTa

Hemayka je uzbop dpoj jegaH 3a Hac duo pazoi 3ailio
wito je 06pazosarbe penalliusHo jecitiuHo, ueHe cy
{loHekag u Huxce Heio y Cpbuju. Hemauka je duna
JegaH og u3bopa u oHga cam ifiegana Koje cy oduyuje,
Y Kojum ipagosuma, witia du mu ce goano, ige 3Ham
Hekol'y okoauHU. buJio je dap uzbopa Ha Koje cam ce
apujasuna.” (x, 29, Cpduja/Hemauka)

CTmneHanja

®UHAHCNPaHbe
CTyAMparba oA CTpaHe
nomaher nnn ctpaHor
[OHAaTOpa

LAUIUYUPAna cam 3a cliutieHgujy ako wio cam
ucapaliuna apouec Koseie Koju jy je Upe loguHy gaHa
goduo u pekao ga éu dusa cydep 3a oso. [Ipodaj. M1 ja
cam ce dpujasuna, goduna cam cluudeHgujy u duna
cam Ha pesepau. Tek Kpajem jyna cam casHana ga hyy
cetiiuemdpy uhu. [ja Hucam goduna ciudeHgujy He dux
oluuwina, yaucana dux maciuep clayguje y beoipagy
cuyaH cmep.” (x, 40, CeBepHa MakeoHuja/Cpduja)

,...Upe Heio wiltio cam ce Upujasuo 3a cpUcKy ClUUuUeH-
gujy, Upujasuo cam ce Ha amepuyke yHusepsuwewe.
Jlobuo cam 4 ducma o Upuxsaiiarby ca amepuyKux
YHUBep3uilelia. [a, asiu He moly ga ugem 360i 0ipaHu-
yerba 3a Cupujue, He gajy Mu Bu3y 3601 0ipaHuyerba 3a
Cupujue. To je buo moj caH ga citlygupajy y yinegHom
cluelieHy Ha amepuyKom yHuUBep3uelly u Hacluase
cBoje cityguje iwamo..” (X, 20, Cnpwja/Cpdwja)

LIpujasuo cam ce 3a cluudeHgujy Ha Kybu. Kaga je
eneoH 3a380HUO, peksu Cy ga HUcam goduo Wy
cluudeHgujy, aau ga Moly ga mu UoHyge Hewlo gpyio.
OHga cy tdomeryu Cpoujy. Hucam Hu 3Hao ige je, anu
peKJiu Cy ga ako He dpuxsattium doHygqy, Hehy mohu
ga ce dpujasum 3a duno Kaksy citiulleHgujy. 3allio
cam dpuxsaiiuo.” (X, 22, CypnHam/Cpdnja)

VckycTBO apyre
3em/be

Xesba 3a HOBUM
NCKYCTBOM;
YNo3HaBakrbe Apyrnx
HapoAa v KyNTypa;
JJlenota” gpyror
rpaaa

LHuje duo Hegoclaltiak y cplckom cucitiemy Heio
Buwe mucaullie ga je sawa dolupeda 3a HoBUM UC-
Kycgo” (X, 22, Mahapcka/Cpdnija)

MeHu je duso 3aHUM/BUBO ga BUGUM KAKO ce gpy-
ju olxoge Upema oHoMe WO UMAjy, Kako 4ysajy
CBOjy KyAlypy 3a paszauKky 0g HAc Koju CBAKU gaH
YHuUwmasamo. To je MeHu U0 UHepecaHliHo,
aj MmomeHaill KoJIUKO Cy /bygu ceectupar” (m, 32,
Cpbwja/MNTannja)
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KsbyyHe Teme -

Ha3ue KaTeropuje KOpMLIJﬁeHMX KoaoBa

Mpumepu

Mckasu meflyHapogHUX cTyaeHaTa

Lo ce moi pazsioia ognackay Ayclupujy uye 3a-
Jbyduna cam ce y fpay 2008. loguHe Kaga cam Upau
ayi duna... Y1 oHga cam gocaguna u 64oiy u Hapogy jep
Ja cam o doHas/bana kao wisabda wpanana u 2012.
Jje mMoja gpyiapuya yaucana uesarbe Ha akagemuju u
oluuwia cam Kog e y tocellly. ¥ gaswe cam duna
3a/mydmenHay [pau... Ja kpeHyna jegar tdadup, gpyid,
wpehu, pesegu... uogemy geuemdpy 201 1., Upegam
CBa WA goKyMeHWa Wlo Cy MeHU Wpax cuwiu U Kax;y
sugumo cey gedpyapy. MNMuidam wiua je y pedpyapy
a OHU MeHU Kaxy yauc, Yecuam, UpumsbeHu clie
Ha pakynieid.” (x, 33, Cpduja/AycTpuja)

MICKYCTBO M yTHLA]
APYTVIX Jbyan

McKyCcTBO NpujaTesba
V MHOCTPAHCTBY;
MoTnBmM poanTeba 1
npujatesba

,VIMao cam jegHoi gpyiapa Koju je xieo ga uge. To cy Wwpu
akagemuje Koje cy dusie jegHa WwKosa ta cy ce pazjeguHu-
J1e. OH je xlWeo jegHy 0g Wux WKo/ia ga uge. Te cluyguje
Cy goclua ckyde... [jo aga Hucam Hu 4yo 3a Wy wKosy,
4yo cam og rbeia. Kag cam sugeo We Huxose pagose,
JBYgu C/IUKAJY KAo BeUKAHU Koje ja cMalupam CBOjUM
ugosuma, Maje JosaHosuha, Pemépariia u ociianux.
Menu je o duno uHliepecaHliHO U dpu4ao cam ca maj-
Kom... iako cam oltuwa“(m, 32, Cpdwja /MTannja)

~Mopam ga kaxem ga je Beeesuku 3Ha4yaj y wWoj
0g/1yuU UMAaia mMoja Majka, Koja je 3aspuiusaa uciu
Gakynlliell KAo U ja, u Kaga cam joj peksia ga xeaum
ga ce basum BuLLe YypSAHU3MOM Helo pojeKioBarbem
HbeH Upegnoi je Suo ga masio pazmoltipum moiyhHoclu
cilyguparba y uHocupaHcugy u fengi y Xonas-
guju je iiaga buo jegHa og WKOIA KOja ce BUCOKO
Kolupana y wom CMUCsy, anu u SpulliaHCKu yHU-
Bep3ullielliu, jep sehuHa nuliepalliype Koje je oHa
MEHU Hekaga gasia Ha OCHOBHUM cllygujama ga ce
yio3Ham Be3aHo 3a ypdaxusam cy ducanu dpogpecopu
ca SpulliaHcKux yHuUsep3uielia u Suiu ¢y Mu ysek
Hekako uHclupayuja..” (M, 35, Cpbwja/ViTtanwja)

»Cnywana cam yciyiti og cluapujux dpaha u ceclipe,
JbYgu Koju Cy ul/iu CAMHOM Y OCHOBHY WKOJ1Y, OHU
Cy uWwwIu Bamo U Wamo UpeKko 0B8oId U OHoIa WAKo
ga cam ce 3auHlliepecosasia Kao Wo moxce. Kako ja
cag ga wo ypagum?” (X, 22, Cpbuja/CieantbeHe
Amepunyke [1pxaBe)
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Qakwiopu Upulucka u Upusnayera: KeanwuiaiiusHu pe3ynwawu

Pe3ynTaTi Koju Cy nprkasaHu y Tadenn 3. npyxajy yBua y CTaBoBe ncnmnta-

HMKa MefyHapoAHMX CTyAeHaTa 0 MOryRHOCTKMa NOBPATKa W YC10BMMA KOjU UM
ce NpyXajy y MaTU4YHOj 3eM/bu.

Tabena 3. Pacnogena NcnmnTaHmnka NPemMa MOTMBY OCTaHKa Y 3eMJbM AeCTUHALMM AN NOBPATKA

Y MaTUYHY 3eMJby

MeRhyHapogHa cpncka nonynaumja

MehyHapopgHa nonynauuja'y Cpéuju

MnaHvpam aa ce BpaTumM
Y MaTUYHY 3€MJby YUM

MnaHupam aa ce BpaTMm
Y MaTUYHY 3eMJby YUM

3aBpLIMM CTyAuje Bpoj % 3aBpLUUM CTyguje Bpoj %
YonuTe ce He C/laxem 32 26,3 YonuwrTe Ce He CNaxem 16 17,9
He chaxem ce 21 17,2 He cnaxem ce 12 13,5
Hncam curypat 32 26,2 Hwncam cnurypaH 23 25,8
Cnaxem ce 19 15,5 Chnaxemce 13 14,6
Y NOTNYHOCTM Ce C/1aXeM 17 13,9 Y NOTNyHOCTW Ce CNI3XEM 25 28,1
Be3 oagrosopa 1 0,8 besoarosopa 0 0
YKyNHO 122 100 YkynHo 89 100
OBpae cy MaTepujanHe OBpe cy MaTepujasiHe

npuankKe MHoro 6osbe Hero npuanke MHoro doJsbe Hero

y M0joj 3eMJbM bpoj % Yy M0joj 3eMJbu bpoj %
YonwiTe ce He C1axem 6 4,9 YonuwTe ce He CIaXeEM 22 24,7
He cnaxem ce 4 3,3 He cnaxem ce 14 15,7
Hncam cnrypaH 17 13,9 Hwucam cnrypaH 26 29,8
Cnaxem ce 40 32,8 Chnaxemce 15 16,8
Y NOTNYHOCTK Ce C/1axem 54 44,3 Y NOTNYHOCTM Ce CIaxXeM 12 13,5
Be3 oarosopa 1 0,8 besoarosopa 0 0
YKYMHO 122 100  YkynHo 89 100
LLTa 61 Bac HajBuLue LLiTa 61 Bac HajBuLwe

MOTMBWNCANO A3 ce no MOTMBUCANO A3 ce no

3aBpLUETKY CTyAuja 3aBpLUETKY CTyAuja

BpaTUTE y 3eMJby NOpeKa Bbpoj % BpaTUTE Yy 3eMJby NopeKka Bpoj %
0b6e3b6eheH nodpo nnahex 0be36eheH nodpo nnahex 33 37
Mocaoy cTpyum 37 30,3 nocaoycTpyumn

[ToBOJbHM yC/10BM 3a [ToBOJbHW YC/10BM 33 15 16,9
33M0YMHbaHbe CONCTBEHON 3aM04YMHbaHbe CONCTBEHON
OM3HMCa — NoApLIKa ApXKaBe 12 9,8 O&u3HMCa — NOAPLLKA APXKaBe

MopoAnyHM paznosn 26 21,3 TlopoanyHu pa3siosn 28 31,5
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[TpomMeHa Bnactu 12 9,8 T[lpomMeHa BnacTu 6 6,7
MoBObHM CTaMOEHN MoBoO/bHN CTaMOeHN 1 1.1
Kpeautmn 0 0 kpeantn

HewTo apyro 34 27,9 HewrTo apyro 6 6,7
Bes oarosopa 1 0,8 be3oarosopa 0 0
YKYNHO 122 100 YkynHo 89 100

Ha ocHoBYy A0OWjeHMX pe3yaTaTay Tadenn 3. U3BPLUEHO je Tparakbe 3a TeMa-
Ma Koje Ce MoHaB/bajy y HapaTnsmnma mefyHapoaHnX CTyAeHaTa n3 CprcKor KOH-
TEKCTa, a KOje OCBeT/baBajy KBAHTUTATVBHE PE3y/ITATe KOju Ceé OAHOCE Ha MOTMBE
(He)noBpaTKa y MaTUYHY 3eMJby. [TOPOAMYHN Pa3103n CYy NAEHTNPUKOBAHN KAo
BaxkaH ¢akTop koA ode nonynauuje Kafa ce pagu o NOBPaTKy Y MaTUYHY 3eMJby.
Y nnTepaTypu Be3a NpunaaHmKa Anjacnope ca HMXoBOM NopoAnLIOM ce AeduHu-
LLle KAa0 MeCTO MpyXarba NOBepeHba, KOJIEKTMBHE akumje 1 ocehaja 3ajegHNLLTBA
(Karayianni, Hadjielias & Glyptis, 2023). cnnTaHnLa HaBOAM:

, 1Tamo cam ce dawi ocehana ycammweHo. Tamo Hemam dopoguyy. OBge umam do-
poguuy, umam domoh kag mu wipeda domoh. Hucam cama. Ja 3Ham ga moiy cae
cama anau He xeaum cse cama” (x, 27, Typcka/Cpduija).

3a Apyre ApYLITBEHO-eKOHOMCKM M €KOOLLKM YC/TOBW Y MATNYHO]j 3€MJbI U
3eMJbM NPMNjeMa MMajy BaxkHy YIory, LWTO Ce 04MTaBa KpO3 OAr0BOPE NCMNTAHMKA:

Exkonouwkwu: , Clipeyasa me Bazgyx. Kag iog gohem jegsa guwem jep cam ja acma-
wuyap. MoiolioBo 3umu Kag ce gohe, He moiy ga guwem y beoipagy. [eHepa-
HO bpuia 3a #UBOWHY CpeguHy U IO je Hewwiio 0 Yemy pamMull/bam Wilo cam
ctuapuja cse suwe.” (x, 32, Cpdnja/Hemauka)

EkoHoMckM: ,Ja ocluaHem y Hema4ykoj je 3a caga Uap passoid, umam cluasaaH
tocao OK. Y iiom cMUC/Ty @KOHOMCKU u3inieg ga he cae ga kpeHe y cylep cme-
py docitioje, uma wa Haga, wito Cpduju yecitio Hegocluaje, aau MUCIUM ga je
OCHOBHU U &poj jegaH pas/ioi 3awitio oclualiu y Hemaykoj jour HeKo HapegHo
Bpeme je 3gpascitiseHu cuciuem.” (x, 29, Cpdnja/Hemauka)

ExkoHoMckn: ,Ja dux ce spaliusia ga je ycsios xusolud uctiu, ga cam ucio
tnahera. AKo cy puHaHcuje eksusaneHiiHe duna éu y Cpduju’ (x, 22, Cpdunja/
CjeanrbeHe AMepuyke [lpxaBe).

JpyLITBEHO-€KOHOMCKM YCI0BK 3eMsbe AoMahnHa 1 3em/be nNpujema ank-
TMpajy bopasak mefiyHapoaHor ctyaeHTa (Nikou & Luukkonen, 2024). Y oBom uc-
TPaXMNBakby Ce APYLUTBEHO-€KOHOMCKM haKTOpK yo4aBajy Kao MCTAaKHYTK, 1N Kao
TaKBM MMajy ONPEKTaH YTULAj HA MHOTe acnekTe XMBOTa NojeaAnHaLa, o Kojux
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3aBuce MOFthOCTl/I 34 3aMol/baBatbe, Kao n O6€36€f]VIBal-be MOBOJbHNX €KOJ10-
LWKWMX yCJ10Ba 3a XWBOT.

ANCKYCUJA N 3AKJBYYAK

JodnjeHn pe3yaTaTi Cy NoKasanam Aa ce MOTUBW Tj. GaKTopu NprBaYeHba
KOju NpeancnoHMpajy nojeanHuUa Aa Ce onpeaesn 3a CTyAMpare y MHOCTPAHCTBY
MOTY FrpynncaTmn y 5 Haj3acTyn/beHNjX TeMa Kaaa ce NocMaTpajy ctyaeHTn ns Cp-
Snje. MeflyHapoaHW CTyaeHTU 13 KOHTekcTa Cpdunje y MHOCTPAHCTBO oAaJ1a3ze 360r
KBannTeTHWjer obpasoBatba. [lpyre ctyamje cy yTepansie Aa KBaamTtet odpazos-
HUX CUCTEMA MMa Kopesauujy ca rnodasHUM TPXKULWTEM pafa v TPXULLTEM paa
y 3eMJ/bM N Aa MOXe MO3UTMBHO YTNLIATKM HA A0sa3Hy M oanasehy modunHocT
ctyneHaTta (Cerqua et al., 2022; npema: Cherusheva & Parkhomenko, 2019). Ha
OZINYyKY O aKaLeMCKOM MUrpMparby yTnde n MorylHOCT [a HacTaBe LKOJ1I0Bakbe
Kao CTUNEHANCTW, OPYLLITBEHO-eKOHOMCKM hakTopK, Xesba 33 CTULAHeM NCKYCTBA
apyre 3em/be, Kao M UCKYCTBA APYrUX JbyanM KOjU CYy X NOACTMLAIN HA Ty OAy-
Ky. MefyTim, Tpeda HanomeHyTH Oa je Kof cTyaeHaTa (CTUNeHAMCTM) APXKaB/ba-
Ha Peny&nunke Cpduje Haj3acTynN/beHMjM OPYLUTBEHO-EKOHOMCKIN DAKTOP KOju MX
rypa Aa o[y Ha LWKOJI0Bakbe Y MHOCTPAHCTBO, Ie MM Ce Npyxajy dosbe npumnke.
Y paHnjum nctpaxnearbmma (Bacojesuh, KnpunH & Mapkosuh, 2018) npenosHa-
TV Cy CJINYHN AKTOPW Typarba 1 NpurBJaYerba, Kaja ce rosopy o MmeflyHapoaHoj
nonynauuju ctygeHaTa ApxassbaHnHa Penydnnke Cpduje, WITO je CUMNTOMATNY-
HO 33 3eMJbe CJ/IMYHOI eKOHOMCKOI Pa3Boja, Tj. 3@ 3eMJbe KOje HEMAjy pa3BujeHy
eKoOHOMMNjy 1 WKnpoke MoryhiHOCTK 33 3anoLwsbaBarse. [apaanrma MoOUIHOCTHU
npepavyHaBa ysory MmoryhHocTv 3anolsbaBatba 1 NpodeCcMoHaIHN KannTasa Kao
KPUTUYHN MHANMKATOPW aKajiemcke MOOMTHOCTM M HAr1allaBa yaory eKOHOMCKMX
dakTopa y oanyum cTyaeHaTa Aa murpupajy (Carlsen et al., 2013). NMoTtom cnege,
MOTMBW KOjM CY MOBE3aHM Ca KBAIMTETHUUM CTYANjCKMM NPOrPaMmMMa, NCKYCTBK-
Ma UM yTULajeM APYrmx sbyau, Yr1aBHOM Y1aHOBA MOpoAVLEe AW NpujaTesba,
Kao M NoAPLUKA LLIKOMOBaby KPO3 HEKM BMA CTMNeHanje. Jok ca Apyre CTpaHe,
BehurHa meflyHapoaHMX cTyaeHaTa nopeksiomM BaH Cpduje He foxnesbasa Cpdujy
Kao MecCTo rae cy S0JbM EKOHOMCKM YC/TOBM O] 3eMJbe 13 Koje [0/1a3€, ain 3eMJby
nectnHaunjy 1j. Cpdujy NpenosHajy Kao MecTo rae Mory Aa CTEeKHY KBaMTeTHUje
odpazoBarbe. [pyrn Haj3acTyn/beHju MOTUB je CTUNEeHAN]a 1 NPUAMKA KOojy Cy A0-
dmnn aa ce WKosyjy y3 NoMoh MHCTUTYLMOHaNHe noapLuke (pa3nymtmnx dboHao-
Ba). 3aHMMJbMBO je A3 je KO jako MaJior NpoLeHTa OBUX CTyAeHaTa 3adesexeHa
MUrpaumja koja je dmna NoACTakHYTa NCKYCTBOM MpujaTesba UK poanTesba. Kaaa
ce norsieaajy MoT1BM (He)MOBPAaTKa Y MaTUYHY 3eMJby, camo 29,47% CTyOeHaTa
n3 Cpduje je Buaeno cede Kao NOBPATHMKA Y MATUYHY 3eMJby NOC/IE 3aBPLUEHMUX
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CTYANja Yy MHOCTPAHCTBY. Kog OHMX CTYAEeHATa KOju Cy JIOHe N 0AJ1YKY O MOBPATKy
NN Pa3MULLbajy O TOME Kao MMaBHWM MOTUBM Ce HaBoJe HeMaTepujasiHn dak-
TOPW Kao WTO Cy Be3a ca NnopoanLoMm, npujatesbmma mn ocehaj npuxsaheHocTw.
Pa3no3n 360r kojux cede He BUAE Y MATUYHO] 3€MJbM MPON3ALLAN CY M3 JioLle
OPYLUTBEHO-€KOHOMCKE CUTYaLnje Koja ce 0HOCK Ha ekosorujy, sole nnaheHe
NOCNOBE N CKYMJbW XMBOTHM cTaHaapa. OBm noaaum cy nNoBe3aHn 1 ca MoTUBK-
Ma Koje Cy MCMNTAHWLN HAaBeJIM KAo Pa3sior CTyaMparba y MHocTpaHcTy. Ca apyre
cTpaHe 42,7% mMefyHapoaHNX CTyaeHaTa Koju ce wkonyjy y Cpdunjn snae cede no-
C1e 3aBPLUEHOT LLKO/I0BaHha Y CBOjOj MAaTMYHOj 3eMsbn. Kao pa3nor moBpaTKa Ha-
BOAE NMPUINKY Aa Paje y CBOjOj 3eMJbM, LUTO je MOBE3aHO W1 Ca MCKA3aHWM CTaBOM
KOju ce 0aHOCK Ha TBpAHbY — Y Mojoj 3emsbu ce yoduwillie He ueHe ClpyYHauu Koju
cy clygupasnu y uHocupaHclisy, roe ce ca OBOM TBPAHOM He c1axe 4Yak 73,03%
ncnuTaHmka. ok ce koa ctyaeHaTa n3 Cpduje yak 40,98% mMcnmntaHmKa caxe ca
0BMM HaBoaoM. PakTopu Kojn npreade mefiyHapoaHe CTyaeHTe Aa Ce WKONYjy
y Cpdujy ykasyjy Aa ce HapaTnB 0Opa3oBatba y OKBMPY 0OPA30BHMUX 1N MUTPaALINO-
HUX NOSINTVKA HWje MPOMEHMO Yy OZIHOCY Ha PaHMjy TPAAMLMjy NpMBaYerba Kaaa
cy MmefiyHapoaHu ctyaeHTV Sunm 4oSpoaoLIN N LieHeHM Kao MOTEHUMjaTHN MU~
rpaHTn. Ca Apyre cTpaHe, 1odWjeHW pe3yaTaTh MpyXajy U HOBM TEOPUjCK OKBUP
Ha MCTpaXMBarbe BMCOKOOOpa3oBaHe MefyHapoaHe MOOWAHOCTM CTyAeHaTa 13
nepcnexkTMee cprnckor KoHuenTa ,Jyr-Cesep-Jyr”. Takofe, oBn yBMAN OTKPUBAjY
dbakTope Koje je noTpedHo yHanpeanTn kako du Cpdnja odeszdeanna cBojy yiory
rnodanHor nrpada y meflyHapoaHoM BMCOKOM 0Opa30Batby, LLTO Ce& MOXKe NoCTU-
An caMmo NpencnmTMBatbeM HaLMOHAHE NOSIUTMKE MUrpaLmje.
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MWJIMUA BECKOBUT AHBEJIKOBUR
YHuBep3uteTy beorpaay
dunosodckn pakyntet, Opesbere 3a CoLMOoNorujy
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KOMMNOHEHTE HAUMOHAJIHOIr UOAEHTUTETA
MEBYHAPOOHUX CTYAEHATA Y CPBUIH

Y pafly ce N01a3n 0[] CXBaTakba MAEHTUTETA KAO NPOMEH/bUBE KaTeropuje y cMmcy
HenpekaHOr NPeodMKOBaHba MO YTMLAjeM PA3/IMYUTUX KOHTEKCTA Y KojuMa ce
nojeavHal, Hanasw. CTanHa N3rpara NAEHTUTETa je HAPOUMTO KapakTepucTny-
Ha 33 MWUIPaLMOHY Nonyaaumrjy, Npea Kojy ce NoCTaB/bajy M3330BM PA3INUNTIX
OPYLITBEHMX CpeanHa. Mpy TOMe ce NPMXBaTa CTAHOBULLTE MO KOjEM MPUNKOM
0Be PEKOHCTPYKLIMje 0CTaje YBPCTM TeMesb MAEHTUTETa narpaheH TokoM npu-
MapHe couujannsaunje, y MHTePaKUMj1 TNYHUX NPeancnosnunja NojeamHua v
OPYLWTBEHE CpelMHe. Y OKBMPY OBOr TeMe/ba Ce NMPEno3Haje N HaLMOHAIHN
NOEHTUTET Ka0 BPCTA KOMIEKTUBHOT MAEHTUTETA, KOjM Ce Hanazny Gokycy aHanmse
OBOT MOI/1aBJba, 3 KOja Ce 0C/Iakba Ha eMNnpuMjcky rpafly NPpUKyN/beHy aHKETHUM
NCTPaXnBatbeM. TeMesbHa Tauka odpaae 1 TyMmaderba NPUKYN/beHMX NOAaTaka
jecTe cTaB Aa NoCToje KOMMOHEHTE HALUMOHAIHOT NAEHTUTETA Koje cy yrpaheHe
y TMnoBe oBor GeHoMeHa: eTHMYKM 1 rpafaHckn. Unsb pagda je Aa ce ncnuta y
Kojoj Mepw cy MeflyHapoHW CTYAeHTN ornpefesbeHn 33 0Be KOMMOHEHTe, Aa v
Harvikby eTHMYKOM Man rpaflaHCKOM CXBaTakby HALMOHANHOT NAEHTUTETA U A N
coumo-aemorpaccke KapakTEPUCTMKE 1 KOHTEKCTYAJIHM YCSTOBM YTUYY HA HMXOBE
CTaBoBe. ToMe je NpWA0AATa M EMOLMOHA/THA KOMMOHEHTA HAUMOHAIHOT NAEH-
TWUTETa KOoja je NpMKa3aHa Npeko NoApLuke HaUMOHANHUM TUMOBKMA M HaYMHA
Npe3eHTOBarba MATUYHE 3eMJbe CTPAHLMMA Ca KOjMMa OBa Mony/aaumja 4o/1a3un
Y KOHTAKT. M03MTMBaH CTaB NPEMa 3eM/bl NMOPEKIA KOjW YKa3yje Ha MaeHTUPNKa-
Lnjy CTyAeHTa ca oM ynyhyje Ha noTpedy Kpenparba NOACTMLAJHUX APKABHMX
NOINTMNKA Y LMJbY YCMEPaBakba HMXOBOT KANnTana y pa3soj ApyLUTBa.

K/byyHe peyu: HaUMOHANHN NAEHTUTET, ETHNUYKM T, rpahaHCcKn TWM, TecT J1ojas-
HOCTM

YBOJ,

LiM/b 0BOT NMOraB/ba jecTe Aa Ce Ha OCHOBY pPe3y/1TaTa eMNMpPUjcKor KBaH-
TUTATMBHOT MCTPAXMBara' YTBPAN CTEMEH OMNpee/beHOCTM 3@ CTaBOBE HAaLMO-
HaJIHOT MAEHTMTET], K30 1 [1a C€ NCMUTA EMOLIMOHAJTHA BE33HOCT 33 HALMOHAMHY
rpyny 3emsbe Nopekaa of cTpaHe MmeflyHapoaHMX cTyaeHaTa. Takofe, nornassbe je

' MeToa0/10r1ja, y30pak, Kao 1 BPEMEHCKM OKBMP peain3aLimje MCTpaXxmnsarba NpukasaHu cy
y MOrNaB/by Koje ce nocedHo HaBun METOA0I0MMjOM KOja je MPUMEeHbMBAHA NPUIMKOM Npw-
Kyn/barba eMnupujcke rpafje Tokom peanmnsalmje NpojekTa 1y npouecy odpase nogaTaka.
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YCMEepeHo 1 Ha eMNNpKjcky npoeepy Moryher 1eTepMUHUCTNYKOT YTNLIAja HEKNX
CoLNO-AeMOrpacdCKMX M KOHTEKCTYAJIHMX YCI0BA HA ONpee/beHOCT NCMUTAHMKA,
Y Lnsby eBeHTyasIHOT yTBPRKMBatba NPaBUIHOCTL Yy NMOrfieny HUXoOBOr HaLMOHAa -
HOr onpefae/betba.

MpNANKOM aHanm3e ce NnoJsiasn of CTaBa A1a je NAEHTUTET MPOMEHSbNB 1 O3
ce (pe)aeduHuLLe noa yTULUAjeM APYLITBEHOT KOHTEKCTa Y KojeM ce mojeanHall
Hanasn. MNpn Tome, oadalyje ce CTAHOBMLLTE ayTOpa KOj1 3aroBapajy NoTnyHy
nameny naeHtuteta (N. Glick Schiler, L. Basch & L. Blanc, 1994; Vertovec, 2001)
1N NPeTNOCTaB/ba Ce 33a[pXKaBarbe YBpCTor jesrpa (Baubodck, 2010; Gilroy, 1991;
Hall, 1992). HauMoHaIHW NOEHTNTET, KA0 BPCTA KOJIEKTUBHOT NAEHTNUTETA KOju ce
rpajn TOKOM couujanmsaumnje, pasyme ce Kao NoTeHumnjaaHo yrpafeH y 1o je3rpo
Koje ce He Merba, asin ce AOoNyLITa yTnLUaj ¢dakTopa pasinymTe BpCTe Ha CTeneH
HoErOBOI OYyBaHba W CXBaTarba. Y norseay HauMOHANHOT NAEHTUTETA, NMPUXBATa
ce cTaHoBuMwWTe ayTopa (Smith, 1990; Smith, 1998; Hobsbawm, 1996; Tilly, 1994;
Kohn, 1944) koju ra aesie Ha KOMMNOHEHTE 33aBNUCHO O KOjUM acneKkT1uma je peu.
Y cknagy ca TMM KOMMOHEHTaMa, KOHCTPYWMCAH je M MHCTPYMEHT MPEeKo Kojer je
HaLUMOHAHN MAEHTUTET onepaumMoHaan3oBaH. Ha Kpajy, ncnnTanm cMo 1 3acTy-
N/bEHOCT EMOLMOHANIHE KOMMOHEHTe ycsiea noTpede 3a oaBajarbem o1 dopMasHe
naeHTNdUKaLmje NCNMTaHKKa ca ogpefjeHOM HaLMOHAIHOM TPYMOM.

®OPMUPAE UOEHTUTETA MEBYHAPOOHUX CTYAEHATA
N HAULMOHAJTHU WOEHTUTET

3a BehinHy caBpeMeHKnx ayTopa MaeHTUTeT NpeAcTaB/ba CTasIHW NMPOoLecC nN3-
rpaZikbe KPO3 NMperoBapakbe Ca OKOMHOM, Ca JbYyANMA, MHCTUTYLMjaMa M Npakcama
y Koje je nojeanHay yksbydeH (Ige, 2010; Margison, 2014; Sarup, 1998). MaeHTUTET,
0aKJse, HMje He3aBncaH oA KoHTeKcTa, Beh je nomohy mera odnMKoOBaH 1 rpaau
Ce KpO3 O/IFOBOPE HAa 3aXTEBE KOje MOCTaB/ba OKOJIMHA. [1pn TOMe, caBpeMeHmn
CBET KOjW KapakTepuile r1odanm3aunja, TPaHCHALMOHATHA YMPEXEHOCT, nojaya-
Ha pa3MeHa pode n MUTpaLnje, Kao 1 CBAKOJHEBHA Pa3MeHa Waeja ycsiea pa3Boja
NHOOPMALIMOHO-KOMYHNKALIMOHMX TexHo1ornja (MKT), YMHe Oa ce nojeamHal, He
Hafa3n y MHTepaKUuMjn ca Camo jeIHNM ApPYLUTBEHWM KOHTeKcToM, Beh je ympe-
>KEH Yy Pa3nnymTe, Yak He3aBMCHe APYLUITBEHE 3ajegHKMLUeE. Ycen Tora, MaeHTmTeT
ce Hana3n y HeNpeknaHOM TpaHChOopMMCarby U U3rpadtbM Paau CaBflaflaBatba
N3330Ba CTa/IHO pacTyRnx KYNTYPHUX BULLECTPYKOCTM KOje KapakTepuLly caBpe-
MeHu cBeT (Bamberg, 2011).

MpomeHe APYLITBEHNX OKOJTHOCTM HAPOYMTO Cy KapakTEPMUCTMYHE 33 MUTPa-
LMOHY NonynaLmjy Koja He camo fa je y NpuanLUmM fa pa3aMerbyje naeje n nipopma-
unje kopuctehu capemere VKT, Beh je y npunvum aa ce afantmpa Ha HOBE HaunHe
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XMBOTA, 0On4aje, HOpMe 1 CUcTeme BpeaHOCTU. 3axBasbyjyhu npesasniaxerby
reorpadCkmx, jeandkmx 1 KyNTYPHUX FPaHNLA, MUFPAHTK Cy Y CTaJIHOM MnpoLecy
yyetrba, NperoBaparba Ca OKOJIMHOM, a TMMe 1y CTaJIHOM npolecy gorpafmBatsa
COMCTBEHOr jacTBa. MeflyHapoaHW CTyAeHTHW, Npyn TOMe, NPeaCTaB/bajy NocedHy
rpyny ycaen MHTepakuuje, He CaMo Ca Ky1TypoM 3eMsbe npujema, Beh 3aTo Wwto cy
y NPpUAMLM aganTaumje n KyNTypHe pa3MeHe ca Pa3HUM KyATypamMa, Hapo4ymTo aKo
CY 33 MeCTO CTaHOBaHha 04adpasin CTYAEHTCKe AOMOBE HAMEeHEeHe 3a CTPaHe CTy-
neHTe (Beckosuh AHRenkosuh & Bacojesuh, 2023). NMopea npoueca npomMeHe naeH-
TMUTETa Kao NnocsieamLa OBaKBOr KOHTEKCTA, MCKYCTBO HOBMX M360pa 1 MoryhHOCTM
WX AOBOAN Y CUTYaALMjy Aa NPENCANTYjY NCTOPWjY, BPeAHOCHE CUCTEME 1 CTaBOBE
npema 3emMsbk Nopeksa. Pe3ynTaT oBor npoueca jecte Aa Nnopes Tora LwTo Cro3Ha-
jy cede, OHM MHOTO BMLLE M Ca3Hajy O CBOM HApOAyY W KYJITYPW, ann 1 rpaje YspcT
OAHOC NPUNAAHOCTM Ca rpynaMa ca Kojuma cy y nHtepakunjm (Marginson, 2014).
Y TakBMM OKOJTHOCTMMA, MOCTaB/ba Ce NMUTaHe ONCTaHKa YBPCTOr je3rpa Ko-
NIeKTUBHOI naeHT1TeTa narpaheHor y 3emsbM nopeksia, a koje dun ce Morsao pasy-
MEeTW 1 KAao HALMOHAJIHN MOEHTUTET. Y InTepaTypu ce Mmory npoHahn ctaHoBMLLITa
KOja nay y NpuJior keroBoM NoTnyHOM oAdaLnBakby yciea Mellarba 1 npeodan-
KOBarba KY/ATYPaA LWITO Ce HYXXHO AellaBa yciea npuaarofaBarba HOBOj ApyLUTBe-
Hoj cpeanHu (N. Glick Schiler, L. Basch & L. Blanc, 1994; Vertovec, 2001). Y Tom
KOHTEKCTY Ce CTBapajy HoBe XMOpuaHe KynType 1 ca HbOM NoBe3aHn XMdpUaHM
naeHTutetn (Chambers, 1996: 50). M3 yria oBOr CTAHOBMLUTA, MUTPAHTN Cy Be-
3aHW 33 HajMakbe ABa MeCTa OAjeAHOM, Npu Yemy Hurae He npunagajy (Bhabha,
1994). MNpuxsaTtajyh HeonxogHOCT GoOpMMUParba jacTBa® Kao pesysTaTt 04roBopa
Ha pas/nymnTe OPYLWITBEHE KOHTEKCTEe, yMepeHuja cTpyja TeopeTmnyapa® (Baubock,
2010; Gilroy, 1991; Hall, 1992) nnak octaB/ba y nrpun ,TBpAO je3rpo” naeHTMTeTa
Koje je nopea Xanosor npocBefeHOor jacTBa Koje KapakTepulle NHAT M O4yBaHse
naeHTn4YHocTn nojeanHua (Hall, 1990; Beckosunh AHRenkosuh, 2024) ycmepeHo
N Ha HauWoHaHN naeHTuTeT. Ctora, Apxehn ce oBOr CTaHOBULLITE, MOXeMo pehu
[a pacrnpaBa 0 O4YyBakby M CXBaTakby HALMOHAIHOT NAEHTUTETAa CBOje MeCTO Ha-
N1a3n 1y CaBpeEMEHOM CBeTY Kojun ce ¢ 0063MpoM Ha pactyhin &poj murpaumoHe

2 Heku ayTopW CMATPajy A3 Tpeda HanpaBnTK pasnnky namehy dopmMmparsa jacTBa n pekoH-
CTPyKUMje MAEHTNTETa y CMUCIY [1a MPBW Nojam NoApasyMeBa afanTaumjy n ctabuiHocT y3
OpP>XaBakbe BNIACTUTE QYyTEHTUYHOCTM Y HOBOj CpeaAnHun. Ty ce NoA4pPa3yMeBa MHCNCTMPaHe
Ha YHYTPALLH0j AMMEH3MjM jaCTBa KOja je K/by4Ha 3a A0XMB/baj naeHTnTeTa. C Apyre CTpaHe,
PEKOHCTPYKLMja MOAPA3yMEBa NOTMYHO HOBY M3TrPaamby KOja NoAPa3yMeBa aCMMuUIaumjy m
NnoTNyHO NPUXBaTakbe MAEHTUTETa HOBOT APYLUTBEHOr KOHTeKcTa (Marginson, 2014).

Lpyry cTpaHy ,eKCTPeMHOr" CxBaTarba MAEHTUTETA YNHE TeopeTnYapu T3B. MpUMOpAN]ja-
JINCTUYKE OLHOCHO eCeHLUMjaINCTMYKE NepcnekTMBe Mo KojumMa NAEeHTUTET MUrpaLMoHe
nonynauuje ocTaje YncT HaumoHanHn ugentutet (Solte, 2009) 1 To cxBaheH y UncTOM eT-
HNYKOM cMUMCay No CMUTOBO] TMMNoAorujn o Yemy hemo rosoputun. JedbuHuwyhn naeHtn-
TeT Anjacnope, bpazaTaH 1 capaiHMLUM HaBoZe Aa ,41IaHOBM AMjacnope AyLIOM XMBEe KoA
kyhe, a Tenom BaH" (C. Bradatan, R. Melton & A. Popan, 2010: 177).

w
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nonynauuvje c NpaBoM Moxe HasBath ,4000M Mmurpaumja” (Castels, 2000). C 06-
31MPOM Ha TO [1a HALUMOHAHN MAEHTUTET? CXOAHO AedMHMUMjKN Onjacnope OCTaje
O4YyBaH KO HeHMX NPMUNaaHNKa HE33aBMCHO O TOra KOjoj reHepaLujn M1UrpaHaTa
ynaHosu npunagajy (Baubock, 2010; Christou, 2006), jow je pa3ymMHnje npeTno-
CTaBUTM HEroB OMNCTaHak koA nonynaunje mefQyHapoOHWX CTyAeHaTa ¢ 0031pom
Ha TO [a je mKnxoB dopaBak Mo npasuy Kpahu u Hajyewhe de3 npeTeH3uje cTan-
Hor S0paBKa y 3eMJbM AecTruHaumje.

NOJMOBHU OKBUP AHAJIU3E

MojaM HaLMOHAJIHOT UAEHTUTETA KOjn je y GOoKyCy aHaIn3e, Be3aH je 3a UH-
OVBMAYaNHY CBECT M Aeslatbe NojeanHala Koju nprnagajy jeaHoj HauMoHa HOj 3a-
jeaHnum (Brubaker, 2004), Ta4yHnje 3a tbMx0BO oceharbe NpMNagHOCTM Koje , Ae/n
nonysauuja ca 3ajeIHNYKNM BPpeLHOCTMMA, NCTOPUjCKMM UCKYCTBOM M 3aKOHOM"
(Smith, 1990). Ako 61 oBo ocehare n3ocTaBuaN, FOBOPUAN SUCMO CaMO O HaLK-
OHAJIHOj MAEHTNPUKALMjW, KOja MPeacTaB/ba NPBN CTeNeH MHTerpaLmje 41aHoBa
3ajegHunLE, a1 HMje JI0BOJbaH YC/I0B 3a HMXOBY COLMjasIHY M NepPCOHAaHY UHTe-
rpauujy (fonydosuh, 1999).

TemesbHa Tauka aHaNM3e jecTe NpUXBaTakbe CTaBa O MOCTOjatby KOMMOHEH-
TV HaUMOHAMHOr naeHTUTEeTa Koje cy yrpahieHe y pa3inumTte TMnose oBOr ¢peHo-
MeHa. [pUInKoM HMXOBOT pa3aBajatba, Apxkahemo ce npBeHcTBEHO CMUTOBON
cTaHoBuMwTa (Smith, 1990; Smith, 1998), asin 1 cTaHOBULITA APYrMX ayTOPa NonyT
Yapsca Tunumja (Tilly, 1994), KoHa® (Albrekt Larsen, 2021; Kohn, 1944) n Xodcbayma

* CynpoTHO o4YeKkVBarblMa 0AYyMMPatba HALUMOHATHOT naeHTUTeTa ycaen rnodannsaunje m
pa3Boja TeXHOoJIornje LWTO je 0TBOPMIO MOryRHOCT pa3MeHe naeja n BpeaHOCTN LUMPOKOT
odnma, ymme 1 moryhHocTn n3dopa n c10d0AHOj N3rpadHbh INYHUX UOEHTUTETA, OYYBaHbe
0BOr GeHOMEHa Ce MoCMaTPa Kao NoXKesbHO 1 13 ApYLITBEHE 1 drnno3odCke nepcnexkTmsee.
Havme, oBa MOryRHOCT CTBaparba BULLIECTPYKMX MAEHTUTETA MOXe HABECTU NojeAnHLa Aa
ce n3rydn y Tom MHoLwTBY. Tada HacTaje OnacHOCT MNojaBe Kp13e NAeHTUTeTa 1 [0/1asn [0
1N3Paxaja NMoTpara 33 3340BOSbetbeM noTpede 33 curypHouwhy. Y Toj cMTyaumjm ce jaBsba
TeHAeHUMja HeoTpaanumoHanmama, dyayhn aa TpaanMUMOHaNHN MOLEN UAEHTUTETA Hyau
CUTYPHOCT y BpeMe Kpu3e, M3paxaBajyhn kesby 33 KOPEeHMMA 1 3@ eTHNbMKaLMjom cBeTa”
(FTonydosuh, 1999: 6-7). CanyHo cMaTpa 1 XKXKeK Koju nctmye aa je spaharbe eTHWUYKOj 1
PesINrnjCKoj CyncTaHuUmju, OAroBOp Ha MOCTMOAEPHM APYLUTBEHN XMBOT KOjU OXNB/baBaMO
Kao ,He-cynctaHumjanan”. Npn Tome ce paam o jeAHOM eMOLIMOHA/IHOM MOMEHTY Npeno3Ha-
Bakba, KaJa NojeArHal, MoCcTaje CBeCTaH CBOj1X KOpeHa, 00y3eT CyncTaHLMjoM (Ziiek, 2001).

KoH ce cMaTpa v jeiHMM Of NpeTeYya 0BaKBOT pasyMeBatba HaUMOHAHOT naeHtTnTeTa (Albrekt
Larsen, 2021: 3). Monaszehu oa Te3e 0 N3BOPHO MOJSINTUYKO] MPUPOAM TOF peHOMEHa, Tj.
o/l NoCTOjatba Be3e M3Mehy HalMoHanM3Ma U MmoZepHe, LeHTpaan3oBaHe apxase, KoH,
cM4Ho BehHM ayTopa Koju ce 6aBe HaUMjoM M HaumoHanmamom (Suboti¢, 2005), poaHo
MeCTO HauMoHann3ama snam y ®paHLyckoj pesonyunjn. OH je NpBM KOjK je CKULMPAOo Th-
nosIorvjy naeje HaUMOHANHOT MAEHTUTETA M NOAEJIMO je Ha 3anaAHN HauMoHann3am (np-
BEHCTBEHO ce oAHocK Ha DpaHLycky, YieantbeHo Kpa/beBCTBO, XoaHamjy v LLBajuapcky)
rae cy Hauwje Hactasne yHyTap seh dopmmnpaHor n ctadmnan3oBaHor Ap>KaBHOM OKBMPA WK
ce HalUMoHaIM3aM NMoK/1anao Ca CTBapakbeM HalMoHanHe apxase (cnyyaj CAL). Ca opyre

w
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(Hobsbawm, 1996), Kojn naeHTNUDUKYjY ABA MOAENA HALMOHAHOT NAEHTNTETa:
rpafaHckn n eTHUYKK. Npema OBMUM ayTOPMMA, KAPAKTEPUCTNKE HALMOHATHOT
MOEHTMTETA MOBEe3Yjy Ce& Ca HAYMHOM Ha KOju je Hauwja HacTana. [Npu Tome, Kako
HaBoAM CMWUT, HALMje MOy HAaCTaTM Ha [ABa HAaUYMHA: 3aXBasbyjyh 3aKOHKMA U UH-
CTUTYLMjaMa ApKaBe, niau 3axBasbyjyhin ,Modnnnsaumjmn Hapoda y okBmnpy 1 nomohy
tberoBe gomahe kynType n nctopuje” (Smith, 2009: 48). 3aBNCHO 0 TOra Kako cy
HacTasie, Pa3/INKyjemMo 1 ABa MoAesa HaLUMOHAaNN3Ma: NpBu je ipahjaHcku, OgHOCK
Ce Ha Haluwje HacTasle Ha TeMesby ,3ajeJIHMYKe 3eMsbe”, 3aje AHNYKMM 33aKOHKMA U
MHCTUTYUWjaMQ; @ APYIW je eliHUYKU Mogesl Haumje KOju Ce 3aCHMBA Ha eTHNYKOM
NopeKkJy, je3nky, MUToBMMa M ceharbMMa HeHnX NpMnaaHnKa. Mako nocTas/ba
oBy gnxotomMnjy, CMIUT CMaTpa [a je oHa CaMo NIeasIHO-TUMNCKA 1 Aa nocTojehe
Halmje yBek ocumanpajy nsmehy jegHor n gpyror mogena.®

Kaga je pey 0 AMMeH31jaMa HaLMOHANHOT MAEHTUTETA, MCTPAXXMBAYM KOjn
Cy paguauM Ha onepaumMoHaan3aumjn osor GeHoMeHa n3aBajajy MecTo pohemsa,
OP>KaB/baHCTBO, BEPOMCMOBECT, KYyNTYPY M TpaanUMjy, je3unk, oceharbe nprnaaHm-
LUTBA, MOLUITOBAarE HOPMW U MHCTUTYLIMjA M HALIMOHANHOCT poanTesba (Smith, 2009;
wimmer, 2008). NicTe aumeH3unje cy yrpaheHe ny Halw YNUTHNK, KA0 1 NpeTnocTas-
Ka 0 0BOj AMXOTOMUjW.” TIpK TOME, ANMEH3Mje eTHUYKOT MOEsd HALMOHAHOr
NOEHTNUTeTa NPeaCcTaB/beHe Cy APXABOM Nopeksa, HaumoHanHowhy poanTtesba,
3HavajHowhy penurvje, BpeaHOBarbeM TpaanuMje 1 HauMoHaNHMM oceharbem.

CTPaHe, Ha NCTOKY EBpoOne, a OHA3 1y OCTa/IM [ie/I0BMMA CBETa, HaLMOHA/IN3aM CTyna
KacHuWje Kao NpoTecT NpoTne noctojehinx Ap»XaBHO-NOUTUYKNX OOIMKA M HACTOjarbe Aa
Ce OHW N3MeHe Yy CK1aZY Ca ETHNYKMM KPUTEPUjyMnMa. YCie XpOHOIOLKOr NPMMaTa Ha-
CTaHKa HauMoHanM3ma Ha 3anaay, KoH je 3ak/byuro 4a je HaUMOoHaAn3am Ha MICToky nmu-
TATMBAH, UMMNOPTOBAH WM peakTMBHN peHoMeH (Subotié¢, 2005: 27). Pa3nor 33 3akacHenu
HALMOHAaIM3aM Y 3eM/baMa VICToKa NpemMa OBOM ayTOpy jeCTe HEMOCTOjare CpefHbe Kace,
KOja je 1 HoCKIaL, AeMoKpaTM3aLmje ApywTea. OHO WTO NpeAcTas/ba npodaem y KoHOBO]
noaenu jecte ANCKPUMMHATMBAH OAHOC MPemMa 3eM/baMa Koje Cy MCTOYHO oA PajHe, rae je
nocTaBmo rpaHuy, wro he ce gasbe NpeHeTN Ha HeraTMBHY KOHOTALUMjy eTHUYKOT MOAENa
HaLMOHANN3Ma KOjM Ce Be3yje 33 HapoZe OBOr NoApYyYja.

o

Kao npumep ocumnaumje osmx tunosa, CMUT Hasoan PpaHUyCKy, rae je HaLUMOHAHN OEeH-
TUTETy BpeMme BJslagasnHe JakodnHala duno yrnaBHOM okapakTepucaH rpahaHckmm KoMno-
HeHTama, A3 Oy PaHOM [1I€BETHAECTOM BEKY MPUMAT Npey3eo KYJTYPHN HALMOHANN3AaM,
Hekaga dpaHayku, a Hekaga rancku (Smith, 1998).

Mopamo HanomeHyTH Aa je CMWUT 3@ Pa3INKy O ApYrMx ayTOpa NPeno3Hao He B3, HEero Tpu
TIMNA HAUMOHAHOT NAEHTUTETA Ha YKYMHOj CKa/IM HALMOHAIM3Ma: aCKPUNTHBHW, KOjW je npes-
CTaB/bEH [PXXAaBOM NMOPEK/a M HAUMOHATHOLWRAY poanTesba, 3aTUM KYATYPHU KOjU YKIby4yje
3Ha4aj pennrunje, 3ajeAHNYKY TPAAMLM]Y N HaumMoHanHo ocehatbe 1 Ha Kpajy rpahaHcku, kojer
Tpeda onepaumoHanIM30BaTK MPEKO CKaJle MOLITOBAH3a HALMOHAJTHMX 3aKOHA M MHCTUTYLUN)3,
NMo3HaBaHba HALMOHAHOT je31Ka 1 0CTBapMBatba rpahaHckmx NpaBa y CMUCY NOANTUYKNX
AKTMBHOCTU. MeRyTMM, eKCcnaopaTMBHA GaKTOPCKA aHa/IM3a je Noka3ana SAMCKOCT acKpun-
TUBHNX N KYATYPHUX KOMIMOHEHTM, AOK Cy Ce KOMMOoHeHTe rpaflaHckor moaena nsasojune
Kao nocedHe. OBakaB pe3yaTaT oaroBapa CMUTOBOj MOAENN HA TEPUTOPUjASTHN M HAPOLHMN
MoAeN HaUMOHANHOT AEHTNTETE, Ka0 M Ha ANXOTOMW]Y MOAENA KOZ APYIMX ayTopa. Y3 To,
NCTPaXK1Bakba ApYyrmx nonyiaunja cy Takofje nokasasa M3aBojeHOCT Camo OBa [1B3 MOZEA
Ha YKYMHOj cKann HaumoHanmama (Lazié & Pesi¢, 2011; Veskovi¢ & Tokovié, 2016).
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dnmeHsnje rpahaHckor Trna npeacTaB/beHe Cy NPeKo NOLWTOBaHa HALMOHAMHMX
3aKOHa M MHCTUTYLMja, MO3HaBakHba HALMOHAJIHOT je3MKa M OCTBapMBatba rpafhjan-
CKMX MPaBa LLUTO Ce NpK1Kasyje Npeko Ap>KaB/baHCTBa. OBakByY NoJeny je NoTBpAN-
na 1 GaKTopCKa aHaM3a NPUKYN/beHNX NoJaTaka rae ce HaBeaeHe KOMMOHeHTe
rpafaHCcKor naeHTUTETa jaCHO 0ABajajy 04 KOMMOHEHTWN €THNYKOT.

MocmMaTpaHo 13 NepcnekTnBe KapakTepucTnKa CaBpeMEeHOr ApyLITBa MOXe
Ce OYEeKMBATK A3 KYNTYPHU pecypcyu HUCY BULLE jeAMHN HU Hajjauyn MHONKATOPW
HauUMOHaHe 3ajegHnLe. [TpOMeEHe eTHNYKMX CTPYKTYPa CTAHOBHMLLTBA Y FOTOBO
CBWM [1p>KaBaMa Kao M BMCOKA YMPEXEHOCT NojeaInHaLa ca MpMNagHMLMMa Apyrmx
HauWja, @ 3apaj 33jeJHMYKNX LIM/bEBA, HABOAM Ha MOYETHY XMMOTe3y Koja nae y
KopuMCT Befie 3aCTyn/beHOCTN KOMMNOHEHTK rpafjaHckor Mofena. akse, caBpemMeHa
OPYLUTBEHA KpeTarba May y npuaor CMUTOBO] TBPAHM [1a MaTepPUjaIHU N MHCTUTY-
LUMoHanHn dakTopyn Aodujajy BaXKHY YI0ry y 04yBakby HALMOHANHOT MAEHTUTETA
(Smith, 2009: 99). MeflyTnM, HEOCMOPHO je Aa jeANHO Ha OCHOBY KYNTYPHMX pecypca
Heke Haunje MOXEeMO NpaTUTN Pa3BOj N eKCNpecujy HaLUMOHANHOT aeHTUTeTa mehy
rpafaHnmMa oapefieHe HaumoHanHe 3ajeaHnue. Ctora CMUT CcMaTpa Aa op>KaBakse
KYJITYPHNUX KOMMOHEHTW NMPUIMKOM aHa/In3e NojMa HauMOHAaIHOT MAEHTNTET], Y3
YTULAj caBpeMeHnX deHOMEHA KOju NpeBa3niase rpaHuLe ApxXaBe, pe3yatTmpa
YMHEHMLOM [a Ce HALUMOHAIHM NOEHTUTEeT AAaHAC MOojaB/byje KAao PAa3HOBPCHA U
NPOMEH/bMBA MELLABNHA CBMX MOMEHYTUX KOMNOHeHTK (Smith, 2009: 99). Mmajy-
An To y BnAay, kao n npodsieme BesaHe 3a NpeLn3Ho geduHNCatbe NojMoBa ,rpa-
HaHckn” u ,eTHMYKkNn” (Albrekt Larsen, 202 1), nocTaB/ba ce NTakbe ONPaBAaHOCTH
nofesne ckasie HaUMOHAaMHOT MAEHTUTEeTa Ha ABa Tuna. OBa Nofena Hafa /be MOXe
BOAWTU N ANCKPUMUHATUBHO] Noaen rpahaHa npemMa onpenesbeHoCT 3a eTHNY-
K Mmogen (Subotié, 2005), kao 1 NpodemMrma Be3aH1M 3a NpeunsHo oapeherse
NpUNagHoCTN KomnoHeHTN oapefieHom moaeny (May, 2023). MeRytum, npatehun
Befh ycTasbeHy npakcy Yy Hay4YHMM UCTPaXKMBaMa, Kao 1 pesyataTte dakTopcke
aHanm3e, 3a4pXXaBamMo ANXOTOMW}Y IBa MOAENa, Y3 TeCTUParbe NMOAPXKAHOCTM U
cKaJle LeNoKyNMHOr HaUMOHAaIHOT NAeHTUTeTa.

MowTo je y NnTarby Nonynaumja Ymjy cneumeruyHOCT YNHU MUTPALIMOHN Mpo-
Lec KOju NoApa3yMeBa N3MELLITarbe U3 APYLITBEHOr KOHTEKCTa 3eM/be MopeKka,
nopej aHanmse NoAp>XKaHOCTM OBNX KOMMOHEHTH, ocBpHYhemo ce Ha joLu ABa MH-
OMKATOPa HALMOHAMHOT MAEHTMTETA HAPOYMTO BaXXHA 3a oBY rpyny. MNpBo, pey
je o Tecty nojanHoctn (Kalra et al, 2005: 30) Koju je onepaLnNOHaNN30BaH NPEKO
NUTarba O NOAPLILM HALWMOHAHMM NMPeACTaBHMLMMA 3eMJbe NOpeksia Koju cy
OVNPEKTHM OMOHEHTM HAUMOHATHNM NMpeACTaBHMLMMA 3eMsbe AecTuHaumje. OBy
10jaJIHOCT 3aCHOBAHY Ha AyOOKMM eMolMjaMa AnaZlypaj Ha3nea ,MaTpMoTn3IMom”
1 0djalliHbaBa ra jakom nNpuepXxeHoLwhy N nAEHTNPUKALNOM MUTPALIMOHE Nonya-
Lnje ca TeEpPUTOPMJOM M1 TPYNOM Jbyamn KOja XMBM HA H0j 1 KOjy KapakKTepuLly cne-
unduryHe KynTypHe Hopme (Apaduraj, 2011: 239). ipyrn HANKaTOp Ce OAHOCK Ha
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HaYMH NpeaCTaB/bakba 3eMJ/be MOPEKSa CTPAHLMMA, LITO OMNET YK/by4dyje eMOTUBHY
KOMMOHEHTY KOja WAEHTUTET 0[1Baja of NpocTe naeHTndmnkaumje.

AECKPUNTUBHA AHAJIU3A NMOAOATAKA

AHann3y nofaTtaka NpuMKyn/beHNX aHKeToM 3anodehemo KpaTkmMm nperse-
LOM ANCcTpudyLMje 0AroBopa MCANTAHNKA HA CKAAW YKYMHOT HaLMOHANM3Ma U No-
CMaTpaHo npema noaenu Ha rpafaHcky 1 eTHUYKY KOMMOHeHT,® Kao 1 npernenom
anctpndyumje cBUX 33JaTUX KOMMOHEHTU HaUMOHaNHOr ngeHtnteTa. JodnjeHe
npoceyHe BPeAHOCTM Ha YKYMHO] CKasIM HaLMOHAM3MA YKa3yjy [a je BpeJHOBa-
Hbe HALMOHAIHOT NAEHTUTETA NCMOL Teopujckor npoceka’® n nsHocn 2,47. OBo
OLCTYMarbe pasymMemo Kao nocsieamuy cneumndruyHoCTM nonyaalmje Kojy CMo mnc-
TPaX1Banu, Tj. NPBEHCTBEHO NOC/AeaNLY Tora [ia je ped o M1aAnM JbyarMa 3a Koje
C€ HaLUMOHAMHO NNTakbe joLL YBEK HE HaMa3WM Ha INCTM NMPUOPUTETE, Te Cy CTora m
HALMOHAMMUCTMYKN CTAaBOBM Matbe 3acTyrnsbenu (Petrovié, 2014: 214). C opyre cTpa-
He, Kao LUITO CMO BMAE/IN Y KOHLEeNTYa/IHOM Aie/ly OBOT MOrn1aBsba, bUXOB INYHN U
KOJIEKTUBHWN UOEHTUTET je CKJIOH N3BECHUM M3MeHaMa yciea yTriuaja pasnndmnTmx
KOHTEKCTAa KPO3 KOje HY>XHO NMpoJia3e TOKOM MOOWJIHOCTHK, Te CTOora ce odekyje aa
N HALUMOHANIHK naeHTUTeT dyae cnaduje n3paxeH. 3aHMM/bMBO je aa je Beha no-
APLIKA ETHNYKO] KOMMOHEHTM HALUMOHAIHOT MAEHTUTETA, rAe Cpedtba BpeaHOCT
N3HOCK 2,65, AOK NoApLIKa rpaflaHCckoj KOMMOHEeHTH U3HocK 2,17. Odjalirberbe
OBOr pe3ysiTata MoXeMo npoHahu ynpasBo vy jakoj HOCTANTUjK U HeJOCTAaTKy eMo-
LUMOHaNHe NoApLIKe NOpoAMLE M NPMjaTesba, WTO Aa/be YTUYE 1N HA jadatbe XKesbe
3a KOJTEKTUBHOM npunaaHowhy Haunjn ynpaBo AebrHMCaHOj MPEeKOo CTAaBOBA KOjK
YMHE eTHNYKY KOMMOHEHTY.

& AHaNIM30M A0OMjeHMX pe3yaTaTa YyTBPANIM CMO BMCOKY NOY3AaHOCT cKajie yKYMHOT HaLu-
OHaNM3Ma 1 0odpy YHYTPaLLHbY Cars1acHOCT, Ha LWITA yKa3yje BpeaHocT KpomOaxoBor Ko-
edbunumjeHTa anda on 0,84. LLITo ce TMYe ABe noackase, 3OMPHa CKasla eTHUYKOr MojJena
HALMOHAIHOT NAEHTUTETa je Takofje nokasana BMCOKY MOy3A4aHOCT U A0OPY YHYTPaLL by
carnacHocTt, Kpombaxos koedunumjeHT anda nsHocum 0,8, 40K je ckana rpahaHckor moaena
nokasasa 334080 baBajyhy Noy3gaHoCT 1 yHYTPaLLkby CarslacHOCT ca BpegHowhy Kpomba-
xoBor koedununjeHTa anda on 0,7.

CxBaTarbe HALMOHAMHOT MAEHTMUTETA je OnepaLMoHan30BaHO NPeKo CTaBosa JIMkepTo-
BOI TUMa rae Cy e MCNUTaHMLM M3jalliFasasin O Cnararby ca ogpefheHnm Teparbama Koje
cy npefacTassbase seh HaBegeHe KOMMOHEHTe 0BOr dbeHOoMeHa. Ha Toj cka/in HajMarbn CTe-
MeH Cnararba je NprKasaH 13sjallitbaBarbeM UCMINTAHKMKA [1a Ce Ca CTaBOM YOrLITe He Claxe,
OQHOCHO 330KPYXMBar-eM jeanHuLe (1) Ha CKanun. YKOMKO Ce UCMUTAHKK Y MOTNYHOCTH
Cnaxe ca CTaBOM, TO je NMPMKA3aHO 3a0KpyXnBarbeM netuue (5). OcTanmn Koaosn cy dunm
pe3epBMCaHL 3a MNpeslasHe HMjaHce OAroBopa NCMUTaHKKa. Tako, ¢ 0631MPOM Ha TO Aa je
ckana popmmpaHa oa 1 40 5, Teopumjcka NpoceyHa BpeHOCT 3@ CKasly HaLMOHAaNM3Ma, Kao
1 33 KOMMOHEHTE eTHUYKOT 1 rpaf)aHCKor HALMOHAMIHOT UOEHTUTETa 1 3a CBE MOojeAnHaYHe
CTaBoOBe M3HOCHK 3.

©
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Kazga nocMaTpaMo CTaBOBE M3BaH HMXOBOT FPyMNMcartba NPemMa HaBeJeHUM
KommnoHeHTama npumehyjemo aa cy sehy noapluky 0oduAM CTaBOBM KOjU YMHE
NOJACKaNy eTHMYKE KOMMOHEHTe HauMoHaMHOr naeHTMTeTa n BehnHa mix npe-
N33 TeOPUjCKY Cpearby BpeaHOCT. Hanme, Hajeefhy noapLuky Jo0dMo je CTaB Koju
Ce OHOCK Ha NCTY HALMOHAMIHOCT poAnTE ba, MPOCEYHa BpeaHOocCT je 3,11, wTo
ce onet odjallrbaBa nojaYaHom noTpedom 3a ocehajeM NpMNaLHOCTM MOPOAU-
UM 1 3ajeJHMLM KOja je yCBOjeHa NprUMapHOM counjanmsaumjom. OgmMax 3aTum je
BpeAHOBAaH CTaB Koju ce 0[HOCK Ha MecTo pofjerba, Te je cpearba BpeAHOCT Mo-
OPLIKe CTaBy A3 je 33 HALMOHANHW MOEHTUTET BaXKHO Aa nojeamHal dyae poher
y MaTWYHOj 3eMJ/bK CBOje Hauwuje 3,04, a BpJ1O Maso MCNOA TOra je moApLUKa CTaBy
O Ba>KHOCTM BEPOMCNOBECTWU, rAe Cpeftba BpeaHOoCT n3Hock 3,02. PesynTaT oneTt
odjalwrbaBamo cneunduyHoLwhy ncNMTMBaHe Nonyaauunje Ko Koje, Mako 4o1a3n
00 yTuuaja odenexja Apyrnx KyATypa, WTO 33 Noc/ieanuy MMa PEKOMIMOHOBaHe
NAEHTNUTETa, EMOTMBHA BE33HOCT 3@ 3eMJ/by MOPEKSA OCT3je N Aa/be M3PAXKEHA.
Hajmarby NoApLLKY M3 rpyrne CTaBOBa KOjU YMHE eTHMUYKY KOMMOHEHTY 10810 je
cTaB o ocehajy npnnagHoCTX CBOjOj HaLMjK, LWTO yKa3yje Ha Beh n3rpaheH ocehaj
NpUNagHOCTN U APYrMM APYLITBEHWM Ipyrnama, MpBeHCTBEHO rpynn meflyHapoa-
HMX CTYAEHATAa Ca KOjUMA Cy NCANTAHNLN Y CBAaKOAHEBHO] MHTEPaKLMjN.

Kon cTaBoBa Koju YMHe rpafjaHcky KOMMOHeHTY, n3HeHahyjyhe Hajmamby no-
OPLLKY je 4OOMO CTaB 0 BaXXHOCTN 10SPOr No3HaBaHba HALMOHAMHOT je3MKa, Cpea-
Hba BpeaHoCT je 1,91, a Hajsehy, ca cpearom BpeaHouwhy 2,51, noduro je cTaB o
BaXXHOCTM IpXKaB/baHCTBA MaTMYHe 3emsbe. Cnada noaplika CTaBoBMMA rpafjaHcke
KOMMOHEHTEe HALWMOHAJIHOT MAEHTUTETA Ce MOXe, C je[IHe CTPaHe, Pa3yMeTun Kao
nocseanuUa nocTeneHor NpMxBaTarba MOAepPHM3ALMjCKUX NpoLieca 1 TpaHcdop-
MalMja ApywTBeHux cuctema (Lazié & Pesié, 2011), ann n Kao oACyCTBO KOHaYHe
OZlNIyKe NCMUTAHMKA O MECTY CTasIHOr dopaBKa y OyaAyRHOCTN M HY>XHOCTW Npu-
XBaTatba HOPMW M BPEAHOCTM 3€Masba Y KOjMMA NCMTUTAHNLM XXNBE Y PA3STUYNTM
$da3zama cBOr XMBOTa.

YTHUUAJ COUNO-0EMOIrPADCKUX N MUTPALLMOHUX
KAPAKTEPUCTUKA HA CXBATAHE HALUMOHAJTHOIr MAEHTUTETA

Coumo-gemMmorpadcke U MUTpaLMoHe KapakTepUCTMKe Cy aHaM3npaHe Kao
Bapu1jadsie umjn cy yTMuajM NoCcMaTpaHn Ha MHANBWAYASIHOM HUBOY MCMUTAHMKA.
MpenMMmnHapHo Moxemo pehn fa, cynpoTHO OYeKMBakrby, HUCY CBM GaKTopn 13
0Be rpyne Nokasaam 3HavyajHu Y4MHAK Ha LeOKYMHM HALUMOHAIHN MAEHTNTET, @ No-
cebHO 0[1BOjeHO Ha rpahaHCckm M eTHNYKKM TUM. KOHKPEeTHO, HAaCynpoT O4eKMBakby
na he mon nMMaTu 3HayvajaH yTMuaj Ha NoApPLUKY KOMMOHEHTaMa 0BOr GeHOoMeHa3,
0oZIHOCHO Ja he ce NokasaTtu Aa AeBojke MMajy TeHAeHUMjY Ka ANCTaHUMpakrby 04
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HaLMoHanHe naeHTndKrKaLmje LWTo Nokasyjy Apyra nctpaxmsarba (Lazi¢ & Pesic,
2011), jenHodaKTOpCKa aHa/IM3a BapujaHce ypafeHa Ha HalWMM NoJaumma nokasyje
[a MO HEMA YTMLAja HA LIeIOKYMHY CKany HaumoHanm3ma, (p>0,05). Takohe, oBa
aHanm3a ykasyje (BpeaHocT je oneT p>0,05) Aa oBaj PaKTOp HEMA YTHLAja HU Ha
eTHNYKM TUM HALMOHAIHOT naeHTuTeTa. Mon ce, MeflyTnM, Nokasao Kao 3Ha4ajaH
33 CXBaTakbe rpafjaHCcKor HaLMOHAaIM3Ma M TO Y KOPUCT UcnuTaHuua (p<0,05), wTo
noTephyje Aa eHe nakile NpMxBaTajy GopMasnHe yC10Be HaLNOHANHOT UAEHTUTETa
Ol ETHNYKMX N MUTCKMX KOMMOHEHTW rAe NOKa3yjy BUCOK CTEMEH AMCTaHLMPatba
(Lazi¢ & Pesi¢, 2011:372). Mefytum, BpegHocT eta=0,02 ykasyje Ha TO [a NOoCToju
cBera 2% odjallrberba BapmnjaHce, Te CTOra M Ha MaJsin YTULAj NOJ1a HA CXBaTakbe
rpafjaHcke KOMNOHEHTe HALUMOHAMHOT NAeHTUTeTA.

McnnTrBarbem yTuLaja CTApPOCTM HA ONpeaes/beHOCT MCMNTAHWKA HA CKaau
Le/IOKYNHOT HaLMOHAIM3Ma, Kao M Ha ONpeae/beHOCT Ha eTHMYKO] 1 rpafjaHckoj
KOMMOHEHTH, YTBPAWIM CMO [1a HUCMO MPEKPLUNIN KPUTEPUjYM XOMETEHOCTU: Y
CBa Tpum cnyyaja je JleseHos TecT n3Hag 0,05 wWTo je Teopujckn ycaoB. HacynpoT
nosy, edekaT CTapoCTV UCMNTAHMKA je TakaB [1a CMMUTAHMLN KOj1 Cy CTapuju of
30 roamHa noka3syjy Befin cTeneH nprxBaTarba CBUX MCMNTUBAHNX KOMIMOHEHTH
rPYNMCaHMX Ha CKain LIeIOKYMHOT HAaLMOHAIHOT NAEHTUTET], LWTO je NprKasaHo
Ha rpaduKoHy 1.
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rpad)VIKOH 1. 3aBMCHOCT Cpefitbe BPeAHOCTM Ha CKaIM YKYMHOT HALWMOHAIM3Ma O CTapOCTN UCNK-
TaHWKa



CAIMYHO KAo M Ca CKaSIOM LieNIoKYMHOT HAUMOHAAN3Ma, LUTO MOXEMO Buae-
TMy Tadenu 1, Aa Cy HajCTapuju NCNMTAHMLM NOKa3an PenaTMBHO BUCOK CTEMeH
onpeaesbeHOCTN 3@ KOMMOHEHTE THNYKOT TMMA HALMOHAHOT MaeHT1TeTa (Cpearba
BPeAHOCT Npesiasi TEOPUjCKy Cpearby BPEeAHOCT), a/in Ce H1je Nokasasia pas/ivka
y ONnpefesbeHOCTM Ha CKasv rpafjaHCckor HaUMoHaNM3Ma rae cpeftbe BpeaHOCTH
HW jedHe rpyne He npenase Teopujcky. OBaj Ha/1a3 Ce MOXe Pa3yMeTu Kao NoTBp-
[la orfLTe NpoMeHe Kpo3 Koje Cy ycaea Murpaunja npoLusie cee rpyne McnmtaHm-
Ka, @ Koje noJpa3yMeBajy pasnnymte GopMasiHe yC/IoBe CYyXXMBOTa ca Jomahmm
CTAaHOBHMLUTBOM M KOJIerama 13 Apyrix 3emMasba. 3a CBe NCMUTAHNKE, HE3aBNCHO
0J, CTAapPOCTN, XMBOT Y Pa3INYNTMM 3€M/baMa NOAPa3yMeBa MOLITOBaHE HALNO-
HaJIHMX 3aKOHA U MHCTUTYLMj3, NOoTpedy WTO SOJber MO3HABaH3 je31Ka 3eMbe Y
KOjOj TPEHYTHO XMNBW, Kao 1 nocegoBarbe rpafaHcknx npaea koja ce noapasyme-
Bajy 3a cBe rpahaHe.

Tadena 1. ANOVA n post hoc test (Tukey's); 3aBMcHe Bapujadne: KOMMNOHEHTE HALMOHANHOT MAEH-
TUTETa, YKYMHA CKana HaLMoHan3ma; GakTop: CTapoCT MCMMTaHMKA

Crapoct 3actynsbe- YKynHa ckana IpafjaHcku TUN Hauu- ETHWYKK TUN Haumo-
ucnuTa- HOCT HaLMOHAIM3MA OHAJIHOT UOEHTUTETA HAJIHOI MAEHTUTEeTa
HUKA Levene p>0,05; Levene p>0,05; Levene p>0,05;

F=4,339; Brown- F=4,768; Brown- F=2,179; Brown-

Forsythe p<0,05 Forsythe p<0,05 Forsythe p>0,05
18-24 82 (36,9%) 2,36 2,53 2,08
25-30 72 (32%) 2,40 2,57 2,10
30+ 58(26,1%) 2,68 2,88 2,34

Hapasbe, ncnutnBamem yTmLadja NoOpeksa Ha onpefe/beHOCT NCMNTAHNKA HA
CKasiaMa HaumoHannm3ama Takofe cmo yTBpAMIM Aa HUCMO NPEKPLUNAN KPUTEPUjYM
XOMEreHOCTM — Yy CBa TPM CJ1y4aja je JleBeHoB TecT M3HaA 0,05. Takohe, yonwTeHo
Moxemo pehin aa ce nopekJsio Kao GakTop yTMLaja Ha oNpeae/beHOCTN 33 OBe CTa-
BOBE MOKa3a/10 Kao 3Ha4vajaH dakTop. Ha rpadnKoHy 2 je NnprkasaH ogHOC onpe-
0e/beHOCTH 33 CTaBOBE CKaJsle Lie/IOKYMHOr MAEHTUTETA O/ CTPaHe YeTupu rpyne
MefyHapoOHMX CTyAeHaTa KJacndmnkoBaHMX npema 0d1acTu Kojoj 3emsbe nopeksia
npunaaajy. Mpumehyje ce Aa CTyAeHTN KOjW NOTKYY Ca HALLMX MPOCTOPA, NCMOJba-
Bajy Befy NprBPXXEHOCT HALMOHATHOM UOEHTUTETY O APYIMX CTYAEHATa, LWTO je
y CKJ1aAy Ca pe3ynTaTMma Apyrix MefyHapoaHWX NCTPaXXkmnBatba, a 06jallirbaBa ce
CcTeneHoOM MoJepHM3aLmje ApyTBa nopekna (Lazi¢ & Pesi¢, 2011).
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Mopekno NCNNTAHNKA

IPadUMKOH 2. 3aBMCHOCT Cpe/iHbe BPEAHOCTV Ha CKasIM YKYMHOT HALMOHAM3Ma O] NMopeKia Ncnm-
TaHMKa

C apyre cTpaHe, jeaHodaKTOpCKa aHasM3a BapujaHce NokasaJsia je [a ce
adbpnyke 3emsbe M34Bajajy 04 OCTa/IMX APXKABA Y Norjieay Marbe NoapXKaHoCTH
CTaBOBA KOje YMHEe YKYMHY CKaly HaLMOHAIM3Ma M CTaBOBA KOMMOHEHTE eTHUYKOT
HALMOHANM3Ma, LWTO je NpuKasaHo y Tadenn 2. OBaj pe3ynTaT ce MoXe pasymeTu
Kao nocsieanLa Ha4ylHa HacTaHKa MoZEepHNX adpuUKnX 3eMasba Koje He HacTajy
Ha TeMesbrMa 3ajeHNYKe 3emsbe 1 uctopuje, Beh Kao nocneanua AeKOTOHN3a-
umje HakoH [ipyror ceeTckor pata.'® CTora ce 1 HaUMOoHaHO Onpee/berbe, Hapo-
YNTO €THNYKOT TMMA, OYeKyje Y MarbeM CTeneHy o CTyAeHaTa 13 APYrix 3eMsba.
Y norneay 3acTynarba CTaBOBa KOMMOHeEHTe rpahaHCKor HaUMOHaM3Ma, 3HaYajHa
pasfnKa ce nokasasa camo namehy ncnntaHmka nopekaom n3 Cpduje n apxasa
duBwe COPJ y ogHOCY Ha adpuyKe 3eM/be, Y CMUC/Y [a HalW CTYAEHTU BULLE
noApKaBajy 0BY KOMMOHEHTY. MoaepHM3aLMjCKn NPOLLeCcH Kojiu Cy Ko Hac nnak
BULLE OAMAK/IM, oneT Mory Outh odjallitberbe 0BAKBOT Haslasa.

0 [lekoN1oHM3aLUMja HNje jeAHAKOo TekIa Yy CBUM KpajeBnMa adbpuYKor KOHTUHEHTA LWTO je 33
nocaeamuy MMano v Apyradnjn oAHOC CTAHOBHMLUITBA NPEMAa HALMOHANHOM NAEHTUTETY.
MefyTrM, 360T OrpaHMYEHOCTM Y30PKa, HE MOXEMO 3aK/by4MTIN O Pa3/IMKaMma.
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Tabena 2. ANOVA v post hoc test (Tukey's); 3aB1cHe Bapujadsie: KOMNOHEHTE HALMOHAIHOT MaeH-
TUTETa, YKYMHA CKaa HaLMOHaNM3Ma; hbakTop: NOPeKsIo NCNMTaHMKa

Mopekno 3actynsbe-  YKynHa ckana  paljaHcky TMN Ha-  ETHWYKM TUM Ha-
MCNUTAHMUKA HOCT HaLUMOHA/NN3MA  LMOHAJIHOT UAEH- LMOHAJIHOT UAEH-
(obnacr) (cpeproe Bpen-  TuTeTa (cpeprbe  TUTeTa (cpepme

HOCTH) BpeaHOCTH) BPeAHOCTH)

Levene p>0,05; Levene p>0,05; Levene p>0,05;
F=7,659; Brown- F=7,994; Brown—- F=4,612; Brown—
Forsythe p<0,05 Forsythe p<0,05 Forsythe p>0,05

Cpbuja n 3eMsbe 135 (60,8%) 2,59 2,29 2,77
ousie COPJ

EBponcke 3em/be 23 (10,4%) 2,49 2,04 2,75
3eM/be aMepuyKor
KOHTMHEHTa

A3njcke 3emsbe 1 25 (11,3%) 2,50 2,24 2,65
3emMsbe banckor
1CTOKA

Adpnuke 3emsbe 39 (17,6%) 2,02 1,80 2,16

Ha Kpajy cMO TeCcTpaam yTnuaj AyxnHe SopaBKa UCMUTAHMKA Y MHOCTPAH-
CTBY, KAaO M NPUMNAAHOCT FPYNM NOBPATHWKA MM OHMMA KOjU CY jol Y MHOCTPAaH-
cTBY. JeaHodakToOpCKa aHaM3a BapyWjaHce je yka3aJsla Ha TO Aa He MOoCToju 3Ha-
YajHa pa3nKa y Noap>KaHOCTM CTAaBOBA O/ CTPaHe NpunagHmMKa 0BMX Pas3INdnNTmX
rpyna. MmMrpaumMoHoO MCKYCTBO KOje Noapa3yMeBa M3BECTaH CTerneH MHTerpauuje
npuxBaTatbemM GOPMaNHMX YCI0Ba OCTBAPWIIO je jefIHaKy nocaeamuy Ha oaHOC
OBe monyaaumje NpemMa HaUMOHATHOM NAEHTUTETY HE3aBMCHO Of A3d/be OAyKe
noBpaTka, kao 1 ayxmnHe dopaska. Ctora moxemo pehn aa je n oBaj ogHOC noce-
ONLA PEKOMMNOHOBAaa MAeHTUTETa MeflyHapoaHMX CTyAeHaTa.

AHAJIN3A UHAUNKATOPA EMOLIMOHAJIHE BESAHOCTH
3A 3EMJbY NOPEKJIA

Mopea NoAPXKAHOCTM CTaBOBA HaLMOHA/THOT MAEHTNTETA TeCTMPAHE NPEeKO
YyTULUAja MHANBUAYAHNX M KOHTEKCTYasTHUX $hakTopa, GoKyC CMO YyCMEPUAN 1 Ha
eMOLMOHAIHY KOMIMOHEHTY MCNMTAaHMKA Kao CacTaBHOr Aesa naeHTuteTa. Kao
LUTO je M HajaB/bEHO Y OKBUPY XMMOTETUYKO-NOjMOBHOTI OKBMPA, OBA KOMMOHEHTA
je TecTMpaHa npeko noApLuKe HaLUMOHATHUM NPeACTaBHMLMMA HA TAaKMUYEHNMA
M HaYMHA NpeACcTaB/batba 3eM/be Nopeksia CTpaHurma. LLUTo ce Tmye npeor nHau-
KaTopa, BuLIe 04 NOJIOBNHE NCMNTaHKWKA 56,3% je 13jaBnao Aa Ha TaKMUYEHMMA
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HaBWja yBeK 3a 3eMJby Nopeksa. [la okpyXXere yTrnye Ha To 3a kora he HaBujaTn
n3jasunso je 15,3%, 3a 3emsby foMahnHa HaBnja 3,2%, a 33 dosber NpeacTaBHMKA
HE3aBMCHO O HaLMOHA/IHE NPMNAAHOCTM HaBMja YKYMHO 5,4% mncnntanumka. Cko-
pO NeTrHa ncnutanmka 19,8% Huje gana oAroBOp Ha OBO MMUTaHLe 3aTO LITO He
npaTte TakMU4Yetrba.

Y norneay ¢akTopa Koju yTrdy Ha MCXo TecTa S10jaIHOCTL N34BOjUIN CMO
PErnoH KojemM npunaza 3eMsba nopeksa NCnmnTaHnka, ¢ 003Mpom Ha pesynTtate
NOAP>KAHOCTWN CTABOBCKMX KOMMOHEHTW HALIMOHANHOT MAEHTUTETA KOje CMO rope
N30BOjVUIN. AHANM33 YKa3yje Ha TO Ja NOCTojn BeINKK yTuLaj nopekaa (Pearson
Chi-Square p=0,000, Cramer’s V=0,35) Ha pe3y/iTaTe ONpeae/beHOCTM Ha TaKMU-
Yyerbrma.

Tadena 3. TecT nojanHOCTM — MoAPLIKA HALMOHANHNM NPeACTaBHULIMMA HA TaKMUYersMa (1M3pa-
KEHO Y MPOLIEHTMMA)

pyna YBeK 33 3aBucn og, 3a3emsby 3adosber He npatum cnopt
MCNUTAHUNKA 3eMJby OKpY>KeHa y KOjoj M TaKMUYEHa Te
nopeksa CTyAnpam BpCTe

Cpbuja 1 3eMsbe 68,9 8,1 14,3 6,7 15,6
oumse COPJ
EBponcke 34,8 0 17,4 4,3 43,5
3eMJ/be 1 3eEM/bE
amepun4kor
KOHTMHEHTA
A3snjcke 20 24 8 4 44

3eMJbe 1 3eMJbe
Banckor ncroka

Adpnuke 3emsbe 48,7 43,6 0 2,6 5,1

Pe3ynTaTi npeacTaB/beHn y Tadenn 3 nokasyjy Aa CTyAeHTH MopeKksioM n3
Cpbunje n 3emasba rae cy Cpdm ayTOXTOHO CTAHOBHMLLTBO MOKa3yjy Hajsehu cTe-
NeH eMOLMOHAaJIHE MPUBPXEHOCTN 1N NMPUNAAHOCTM HALUMOHAMHO] FPYMNn 3eM/be
nopekJsa. OBo ce MOXe 00jaCHNTN KOHTUHYUTETOM HALMOHAJIHE ONpeesbeHOCTH
HapoAa Ha oBMM npocTopunma (Petrovi¢, 2014), anv ce Moxe 1 oNpaBaaTh ycnecu-
Ma nojeanHaLa 1 TMMOBA Ha CBETCKMM TakmMn4yersMa. OHO LWTO je 3aHNUMJ/bMBO,
npmumehyjeMo 1 3HavajaH NpoLEeHaT NCMUTAHMKA KOj NOAPLLKY Aadjy TMMOBKMA
3eMJbe Y KOjoj CTYAMPAjy, LUTO C& MOXEe pasyMeTh Kao Nocseanua pesnrHaumje
NCNNTAHWKA ycaen Ayroroamilte CBeOoNLTe APYLUTBEHE KPMN3e Yy 3eMJbl MOPEKa.
MeRhyTnm, 0BO 00jallitbere C& MOXE YYMHUTY MPEeNeBaHTHUM yCcie pe3ynTaTa
onpefesbeHOCTM CTpaHalla MOPEK/IOM Ca 3anaja, rae jol BuULle HKX NoAPXKaBa
CPMACKM TUM Ha TaKMNYerbMMa.
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Apyry MHAMKATOP eMOLIMOHAIHE NPUBPXEHOCTN HALUMOHATHO] FPynn 3eM-
Jbe NMOPEKSIA jeCcTe HauYMH Ha KOoju Ce 3eMJba NMpeAcTaB/ba CTPAHLUMMA. YOMNWTEHO
NOCMaTpaHo, BehnHa rinx 64,4% NpeacTaB/ba 3eMJby NMOPEKIA OHAKO KAKOo jecTe,
Ca CBMM BP/IMHAMA 1M MaHaMa, HeLTO je Marbk Opoj kX 32% Koju ce Tpyae Aa je
NPUKaxy y WTo SO/beEM CBETY, @ HajMakbe je NCMNTaHMKa, cBera 3,6%, Koju NcTu-
4y MaHe CcBoje 3eMsbe. Y noraeay yTuuaja odnacTn nopeksa Ha JodnjeH pe3ynTar,
NoKasaso ce Aa je 7o dakTop de3 3Ha4aja 3a 0Baj MHAMKATOP. MefyTnm, Mmopamo
NPUMETUTM [1a C/INKY O CBOjOj 3€MJ/bM HajBMLLE yenwaBajy CTYAeHTW Ca HaLLMX
MPOCTOPA N MOPEKIOM M3 adPUUKNX 3eMasba, a TO Moxe OnTn nocneamua ocehaja
CKPAjHYTOCTN Yy OZIHOCY Ha ApYre 3eMJ/be, asiv 1 PEasIHMX TOLLNjNX YC/I0BaA XKMBOTA.
Y BE3M C TUM je 1 pe3ynTaT Aa CTYAeHTM ca 3anajla 1 13 a3njCcknx 3emMasba NcThdy
HeraTMBHe CTpaHe CBOje AOMOBMHE Kako OU yMarbnIM 04eKMBaHY YMUTHOCT 3a
pa3Jiore MUrprparba y 3emsby c1adujer ctaHaapaa.

3AKJbYYAK

HakoH aHanM3e N3HeTKX NoJaTaka, HajonwTnjn 3aKksby4ak du Morao duUTK
[a je HAUMOHANHM NOEHTUTET, OHAKO KAKO ra CxBaTajy MefyHapoaHW CTYAEHTH, XU-
OpUWAOHOT KapakTepay CMUCY [a NpeACcTaB/ba MeLlaBNUHY KOMMOHEHTM N eTHNYKOT
1 rpafaHCcKor HaUMOHANHOT nAeHTUTeTa. Y TOM Norneay ce MCNUTMBaHa nonysa-
LKja He pa3sinkyje NyHo o4 OCTaNNX rpyrna NCMMTAHMKA Ha KOj1Ma je y OKBUPY L pY-
rMX NpojekaTa eMNnpUjckn TeCcTMpaHa NoApKaHOCT 0BMX cTaBoBa (Lazi¢ & Pesi¢,
2011; Veskovic¢ & Tokovi¢, 2014). MefyTiM, OHO LWITO nonyaauujy MefyHapoaHux
CTy[EeHaTa reHepasiHO 13/Baja 04 OCTaNnX jecTe c/1ladbnja NoAPXKAHOCT HALMOHA-
HOT MOEHTUTETA Y LIeJIMHM, LLTO yKa3yje Ha HNXOBO AaBakbe npuopmuteTa npode-
CMOHAJIHOM HanpeTKy 1 n3rpagrbn mefyHapoOHMUX Mpexa, 40K HALMOHAIHO Nn-
Tatbe MoCTaje NpesieBaHTHO. ToMe 1ae y NPUJIoT N HMXOBO NCKYCTBO adanTaunje
Ha HOBe ApYLUTBEHE HOpMe U cneunduryHa (pe)KOHCTPYKLNja IMYHOT MOEHTUTETA
KOjn noApa3symMeBajy npomeHe 1 ocehaj nprMnagHoCcTM Pa3MynUTMM 3aje AHNLAaMA,
OPYLWTBEHUM N NPODECNOHANHNM.

C apyre cTpaHe, CyrnpoTHO O4YeKMBaHMMa Ce NoKa3aso Aa Cy CTaBOBM KOjn
YMHE eTHUYKY KOMMOHEHTY BMLLIE NMOoAPXKaHM 0f1 CTaBOBa rpafjaHcke KOMMNoHeHTe
HALMOHAJIHOT MOEHTUTETa. HOCTaNrmja, Marbak eMOLIMOHAJTHE 1 APYLUTBEHE NMojp-
LLKe K3ao 1 NOoTeHLWjaIHO Tparatbe 3a YBPCTUM je3rpom BaacTuTor jactaa (,self”)
YlMHe A3 CTAaBOBM KOjM MCTNYY BaXKHOCT HALIMOHAJIHOCTWU poanTesba, mecta pohe-
Hba M BepoucnoBecT dyay BrUcoko npuxeahenun. MprunagHoCcT NpMMapHOj 3ajea-
HMLW coumnjannsaunje, y3 HEM3BECHOCT Y HOBOM [PYLUTBY, NOKa3aanm cy ce y apy-
MM NCTPaXXMBakbMMa Kao Hajuelwhe HaBofjeHW pa31031 04yCTajarba o NpoMeHe
MecTa dopaska mnaamx (Bobi¢, Veskovi¢ Andelkovi¢ & Kokotovi¢ Kanazir, 2016).
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Tako fa moxemo pehu aa ce oBa noTpeda NCNosbna N KPO3 BpeAHOBaMe CTaBo-
Ba eTHNYKE KOMMOHEHTE.

Ha kpajy, y norfieay eMoLnoHaAHe Be3aHOCTM MCINTAHKKA 33 HauMoHal-
HY 33jeaHuLy, Mmoxemo pehn aa je kod MefyHapoaHWX CTyAeHaTa BpJio BMCOKO
N3PaxkeHa, WTO Ce Hapo4YnTO NoKa3syje NPUIMKOM aHasin3e 0A4roBopa Ha TecT Jio-
janHocTw. Mpu Tome, MopamMo nctahu aa cy ctyaeHTV 13 Cpdnje 1 OKOJTHNX 3eMa-
Jba rae cy Cpdn ayTOXTOHO CTAHOBHMLLTBO, NMoKa3anu Befin cteneH NnaTpnoTnima
oa octanmx. C 003MpoOM Ha TO Aa Cy Apyra MCTPaXKMBarba NOKa3ana U3paxeHujy
HALMOHaHY onpeae/beHOCT Haler Hapoaa (Lazi¢ & Pesi¢, 2011; Petrovié, 2014;
Veskovi¢ & Tokovié, 2014), oBaj pe3ynTaT je S10 1 04eKMBaH. Y3 To uae 1 pesyataTt
KOj1 yKa3syje Ha ymepeHy noTpedy Aa ce Halla 3eMJsba NMokKaxe 1y dosbemM cBeTy
Hero LWTO jecTe, WTO NoTBphyje oncTaHak NoHOCa Ha MOPEKJIO YNPKOC CBMM fe-
laBarbMMa 1 narpaheHoj camum o Cpdnjn nocnearbnx AeleHunja. To ce Ha Heku
HAYMH MOXE CXBATUTK 1 Kao narn HaroseLwTaj 0TBOPEHOCTM 0BUX MAAANX Jbyaun
3a Ccapajitby W ynararbe CTeYeHOr KanmTtasa y passoj 3emsbe, LITO, YAPYKEHO ca No-
BOJ/bHUM AP>XXABHNM MOJIMTUKAMaA MOXe YHNHUTU KJbYHHN I'IOTeHLI,l/Ijaﬂ.
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COLNO-KYJZITYPHA NOBE3AHOCT:
NMCKYCTBA MEBYHAPOOHUX CTYOEHATA Y CPBUIA
N CTYOQEHATA U3 CPBMUJE Y MHOCTPAHCTBY

Linsb paga je na ce gonpuHece So/beM pasymeBatby M3a308a M MoryhHoCTM co-
LIMO-KY/ITYpHE NMOBE3aHOCTM Ca CpeanHaMa Nopeka 1 AeCTrHaLMje Kpo3 NCKYCTBa
MmeflyHapoaHux cTyaeHata, U To cTyaeHata n3 Cpduje Koju Cy MManm NCKyCcTBo
CTYIMPaba Yy MHOCTPAHCTBY, M CTPAHMX CTyAeHaTa Koju ctyanpajy y Cpdmju. 3a
KBaNMTATMBHY aHaM3y Cy KOpULWNEHN pe3yaTaTi WMpPer eMnmpujcKor MCTPaXn-
Batba. Pe3ynTaTi Nokasyjy [a Cy e UCNMTaHULM Y NPOLECY UHTEPKYNTYPaSHOr
npuaarofaBarba y TPaHCHALMOHANIHOM KOHTEKCTY Cyo4aBaan ca SPOjHNM M3a-
30BMMa 1 NOCTM3a/IN PA3SIMUMTE HUBOE COLIMO-KY/ITYPHE NOBE3aHOCTK, Y 3aBK-
CHOCTV 0[] CBOj€ MO3MLMOHNPAHOCTU. MICMIUTaHWLM KOjW CY Pa3BWUAN NO3UTHBHE
cTpaTteruje y No3nUMOHMParby Y O4HOCY Ha Apyre Jbyae Y AMCKYPCY MCNosbasajy
Behy 041ly4HOCT y yNo3HaBakby APYTMX KYATYPa, a Y 3aMuLLbakby SyayhHOCTM
3a/1pXKaBajy onumjy 0CTaHKa Y 3eMsbi AecTuHaumje. Hekn MCNUTaHMLM Cy pa3sn-
SN CAMO JeIMMUNYHY COLMO-KYATYPHY NOBE3aHOCT Ca HOBOM CPeAMHOM, 1/1in
NIMMUTPaHe MOryRiHOCTY fia NpuxBaTe MyATUKYATYPHO NMOBE3MBAHLE U, 33 HoX,
ApYraunjn CTua XnBoTa. HeloBO/bHO NMO3HABAaHE je3nKa SIoKaHE CpeanHe UM
je 3HayvajHOo CyxaBano MoryhHOCTY 3@ MHTEPAKTUBHO NO3MLIMOHNPAKLE, LITO Ha-
rnatlasa noTpedy 3a ApYLUITBEHOM MOAPLLIKOM.

KsbyuHe pequ: MeflyHapoaHW CTYAEHTK, COLMO-KYTYPHA NOBE3aHOCT (connected-
ness), jesnk nokanHe cpegmHe, Cpduja

YBOJ,

Mpouecn mefyHapoaHMX MUrpauunja u modunHoctn y EBponu 1 ceeTy Beh
HEeKOJIMKO JeleHuja denexe 3HavajaH NnopacT Spoja MUTPAHATA N PAa3HOIMKOCTH
y HbMXOBOj TUMNOIOMMjU. Bennkn aeo Tora YmHe rinodanHm odpasoBHM npouecu
N CBE pa3HOAMKKWja nonynaunja mefyHapoaHnx cTyaeHaTa. MeflyTum, aHanmse
NCTPaXKMBakba NMOKasyjy A3 TOKOBM MeflyHapoaHMX CTyAeHaTa NocTajy cBe Hepas-
HOMPAaBHMjM U LIEHTPANIM30BaHMjW, M [a Y0ra MHCTUTYLMjA, OJHOCHO, TaKO3BaHe
MUIPaLMOHE MHOYCTPMje A0AATHO HarlallaBa HePaBHOTEXY Y C/IOXKEHO] ANHAMMN-
um mohiny rnodanmsaunjn odpasosarsa (Shields, 2013). Ca apyre cTpaHe, He Tpe-
ba 3aHeMapuTN H CNOCOSHOCT aHTaXkKoBarba W Ae/0Bakba (eHr/1. agency) caMmmx
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mefyHapoaHux ctyaeHaTta (Mpenojesuh Jecnuh, 2009), koje ce y 0O6pa3oBHOM
Onckypcy od1M4yHo gedrHMLLY Kao ,,CnocodHOCT MA3AMX sbyan Aa AOHOCE OfyKe
N Npeay3nMajy akuuje y npasLy CONCTBEHOT XMBOTA 1 daroctarba” (Dedaeghere,
McCleari, & Josi¢, 2016: 2). Y Tom cmucay, mefiyHapoaHe cTyaeHTe Tpeda nocma-
TPATWN Kao KyJITYPHM pecypc ca NoTeHLUMjanom aa mefycoOHO noBexe C/ioXeHy
nonynauujy mefyHapoaHux, Kao 1 gomahnx cTyaeHaTa, anv 1 ApyLiTea nopekaia
n gectuHaumje (Baxter, 2019; Urban & Palmer, 2014). Mefytum, JlexTo 1 capaga-
HuuK (Lehto, Cai, Fu & Chen, 2014) 3aksbydyjy Aa ce namehy gomahnx n ctpaHmx
CTyAeHaTa, Kao OCHOBHe ABe rpyrne y rpafjerby o4HOCa NoBe3aHoCTH, GOpMUPajy
YNpPaBo OJHOCKM HEMOBE33HOCTM Y YMNjOj OCHOBM CY je3nyke 1 KynTypHe dapujepe,
napasjiesIHN APYLITBEHM XMBOTU 1N OLHOC 3aCHOBAH Ha MPUCTYMNY HUCKOT pU3MKa
y MPpUXBaTakby Pa3INYMTOCTW. MapraHo (2008) HaBoAM A3 Ce UCTpaXXkMBarba GhOoKy-
CMPajy YrNaBHOM Ha HadyMHe yTuLaja rModasIHMX TOKOBA Ha TpeHoBe ModuHo-
CTW CTYAEHaTa, @ BEOMa PETKO Ha TO KakKO CJIOXKEHWN TPAHCHALIMOHAHM TOKOBK 1
npoLeck yTMYy Ha came CTYZIeHTe U HXOBe NpoLece CHaslaxera TOKOM dopaBka
N CTyAMparba y MHoCcTpaHcTBy (Gargano, 2008). OBO ce HapPOYNTO OLHOCK HA CTY-
JEHTe KOju He CTyAMPajy Ha EHINTIECKOM je3UKY.

LUme paaa je na ce gonpuHece So/beM pasymeBakby M3a30Ba 1 MoryhHo-
CTW COLMO-KYNTYPHE MOBE3aHOCTM Ca cpearHaMa Nnopekaa 1 AecTUHaunje Kpos
NCKYCTBA ABe pa3sinuymTe rpyne mefyHapoOHWX CTyAeHaTa, cTyaeHaTa n3 Cpduje
KOj/ CYy MMann MCKYCTBO CTYAMPatba Y MHOCTPAHCTBY M CTPAHWX CTyAeHaTa Koju
ctyanpajy y Cpdujn.

KOHLENTYAJIHA OKBUP

Y 0BOM pafly KOHLENT NoBe3aHOCTM MOCMATPaMo npemMa geduHNLMjK Kojy
cy nanv TpaH v fomes (Tran & Gomes, 2017), KOj\ Cy MOKa3a/ M 4a COLNO-KYITYPHA
(He)moBe3aHOCT MMa BaXHy ynory y odnnkosarby M rpafjerby MOEHTUTETa, Kao U
akagemckor nocturiyha n acnmnpaumja meflyHapoaHmx cTyaeHaTa TOKOM neproaa
cTyanparba 1 dopaska y MHocTpaHcTBy (Tran & Gomes, 2017). Y yBoay cTyanje o
NOEHTUTETY M MOBEe3aHOCTU MeflyHapoaHnX cTyaeHaTa osu ayTopu (Tran & Gomes,
2017: 7) noBe3aHOCT cy AedUHMCANIN KAO PesIaLlMOHN KOHLIENT KOju Cce O4HOCK U
Ha Y>KMBO OCTBApEHE 1 BUPTyeIHe 0JiHOCe Koje MeflyHapoaHW cTyaeHTH u3rpahyjy
Ca NojeaAnHUMMAE, MeCcTMMa, 3ajedH1LAaMa M opraHm3aunjama. Harnawaea ce aa je
MefyHapoaHa NoOBe3aHOCT CTyAeHaTa yCKo NoBe3aHa ca oceharbemM nprnagHocTy
M 3eMJbM MOPEKNA, KA0 M 3eMJ/bM Y KOjOj CTyAMPajy. Kao jeaHako BaxXHY KaTeropujy
TpaH 1 fTomes (Tran & Gomes, 2017: 7) HaBOAE 1 COLIMO-KYJITYPHY HEMOBE33aHOCT,
Y VHUBEP3UTETCKOM KOHTEKCTY U/Wn n3BaH mera (Dang & Tran, 2017), o4HOCHO,
ocehatbe MarbKa MM M30CTaHKa NPUNaAHOCTM 3ajeAHMLN UV BpeaHOCTMA, S1io
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y 3eMJbM AecTuHaumje, nnm y gomosuHn (Tran & Gomes, 2017). Y ToM cMnchy,
VJ10ra je3nka cpeanHe cTyarparba MMa Bennkin 3Havaj (Kennedy & Furlong, 2014).

AHann3snpajyhn nckycrsa meflyHapoaHux cTyaeHaTa y AycTpasamjy n HaumHe
Ha Koje MOry Aa pasBujy 1 OCTBapYjy MOBE3aHOCT TOKOM CTyAMja y MHOCTPAHCTBY,
XaCcHWH 1 Xajek (Hasnain & Hajek, 2022) HarnalwaBsajy BULLeANMEH3MOHANHY Npn-
poJly NoBe3aHOCTU. Mefy HblMa ce NCTUYY APYLUTBEHM acnekTH, Ca Har1ackoM Ha
MpeXy KOHTaKaTa y 3eM/bM AeCTUHaunje; KyNTYyPHWU, OAHOCHO Ha KOj/ HaYMH Me-
fAyHapoaHu CTyAeHTM pa3BuMjajy NpUNALHOCT KYATYPHUM W APYLUTBEHWUM BPEHO-
CTMMA; NOJIMTUYKN N MEAN]CKM KOHTEKCT 3eMJ/be CTYANPatba; MPOCTOPHM acMekT,
OZIHOCHO [10XKMB/baj OKPYXeHa Y KOM XMBE M CTYAMPajy; TPAHC/IOKaHW, CAaCTaB/beH
OJ1 MPeXa M KOHTaKaTa Koju cTyaeHTuMa omoryhaajy oap>kaBarbe Be3e namehy
cpelvHe nopekna u gecTnHauuje (Hasnain & Hajek, 2022: 33).

McTpaxmBarba NCKycTaBa meflyHapoaHMX cTyaeHaTa noTpedOHo je MoCcMaTpaTh
13 NepcneKkTnBe TPaHCHALMOHAIN3Ma, OAHOCHO, TPAHC/TIOKAIHOCTM M TPAHCHAaLUM-
OHaNMHUX APYLITBEHMX MNOJba, KOja ce, Kako AedurHuiie FapraHo (2009), dokycrpa-
jy Ha NojeAnHLLEe Kao Y1aHOBE MPEeXa M 33jeAHNLA YK/byYeHUX Yy MeflykyaTypanny
Pa3MeHy, y NpocTopmMMa (NosbMMa) 3@ pa3meHy, OpraHn3aumjy n TpaHcdopmaLm-
jy naeja n npakcu (Gargano, 2009). TpaHC/IOKaHOCT Ce onucyje 1 Kao npunag-
HOCT MefyHapoAHMX CTyAeHaTa Pa3/INYMTUM floKaumjama nctospemMeHo (Hasnain &
Hajek, 2022) Kao 1 HA4YMH Ha KOju ce 3ajeHNLIEe NOPeKIa U CTYANPaHba LWNPE KPO3
NPOCTOPHY MOOWMTHOCT M MHTepakLnje namelly KOHTEKCTa nopekia n AecTMHaumje
(Conradson & McKay, 2007). Takohe ncTpaxmsarba NOKasyjy Aa TPAaHCHALMOHAAHO
yTeMeberbe y BULLE KY/ITYpa MOoMa)e MAaaMM TasIeHTMa, BUCOKOOOPa30BaHMa
N CTpyYHbaliiMa aa Sosbe pasymejy passvke y GyHKLMOHNCabY APYLLTBA NOPEKa U
LecTiHauuje, n Aa pa3sujy MHOBATMBHE MoryhHOCTM NprMeHe §0sbe KOMyHMKaLMje
/NN NPeHOoCa 3Harba U BellTHA 3mehy ase cpeante (Predojevié-Despic, 2022;
Erkmen, 2018). Kpo3 oBakaB MpUCTYM Ce MOTY YOUYNTN N OrpaHMYeHa N 04HOCK
MORN Y LLIMPEM KOHTEKCTY 1 60/be pa3yMeTy Kako ApYLUTBEHE, KYyATypHE W akaaeMm-
CKe Mpexe NoApLiKe Ha TPAHCHAUMOHATHOM M TPAHCKYATYPAJIHOM HMBOY AONPU-
HoCe CTyAeHTMa y rpafherby 10XMBIbaja M NpeAcTaB/barba cede (Gargano, 2009).

3a pa3MaTpatbe COLMO-KYATYPHE MOBE3aHOCTN PeIeBaHTHA je 1 MoCTaBKa Te-
opuvje No3MLNOHMPaAHba KOja MCINTYje Kako NojeanHal, JoXMB/baBa 1 onncyje cede
(pediekcMBHO) 1 Apyre y 04HOCY Ha NpaBa 1 odaBe3e Koje HACTAjy Y MHTePaKLUnjn 1
Kpo3 MHTepakumnjy (Harré et al., 2009; Davies & Harré, 1990). Y ucto Bpeme, OKBUp
Teopuje No3nLUMoHNparba omoryhaBa MHTeprnpeTnpare GAynaHOT, AMHAMNYHOT U
KOHTEKCTHO 3aBMCHOT pa3Boja TOKOM oApefeHor BpeMeHCKOr Meprnoaa Koju Moxe
[a gosefe [0 perno3nunoHmpatea (Kayi-Aydar, 2014). Yk/byumBarse Teopuje no-
3ULUMOHMPatba Y NOCMaTpatbe MHTEPKYATYpasiHe (He)NoBE3aHOCTN PA3HOIMKMX
rpyna mefyHapoaHMX CTyAeHaTa, Kao LWTO je C/1y4aj Y Hallem NCTPaxKMBakby, je-
CTe BaXXHO jep C& MOTY YOUMUTM HA KOj/ HAUMH Halle LUMSbHE rpyne No3numoHnpajy
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cede y OJHOCY HAa KOHTEKCT 3eMJ/be MNOPEKIA, 3eMJ/be flecTNUHALMje, KAo 1 Tako3Ba-
HU npocTop MoryhHocTh TokoM BpemeHa (Marginson, 2014; Dang & Tran, 2017).
VcTpaxkmBarse Ymje pesyarate MHTePnpeTpamMo e je Wrper NCTPaXK1Barba Ca
MefyHapoaHUM CTYLEHTMMA. VICTPaXXnBatbe je 3aCHOBAHO HA TEMATCKOj aHa/In3u
noJaTaka npukyn/beHnx nomohy Tpmn Gokyc rpyne 1 19 NonyCcTpyKTYpUpaHnX ay-
SUHCKMX MHTEpBjya."

COLUMNO-KYNITYPHA NOBE3AHOCT MEBYHAPOOHUX CTYAEHATA
- AHAJIN3A N OUCKYCHUJA PE3YJITATA

KynidypHa (He)iiose3aHocl

Y pazmMaTpakby NOBE33AHOCTM Ca KYITYPHMUM e/1IeMEHTMMA ApYLUITBa Nopekia
M gecTmHaumje, Kao n 04HOCa Npema jesnky HoBe cpeanHe, n3jaBe NCNUTAHWKA,
n ctyneHaTa 13 Cpduje ca NCKYCTBOM CTYAMPatba Y MHOCTPAHCTRY, M CTPAHMX CTy-
neHaTay Cpdujn, ogHocKe cy ce Ha pedSIeEKCMBHO MO3NLMOHWpPatbe Yy OAHOCY Ha
HOMXOB TPEHYTHWN MOEHTUTET.

YuecHunua $oKyc rpyne, CBOj jeAHOroAnLHM OOPABaK Ha CreunjanncTmny-
KNM CTyAMjamMa y MHOCTPAHCTBY A0XMB/baBa Kao BEAMKN YCMEX, KOje je 3HaYajHO
YTULIAJIO HA HoeH MAEHTUTET U NO3NLMOHNPaHbe U HAKOH noBpaTka y Cpdujy, oa-
HOCHO 3eMJby NOPEK/IA.

LVImana cam Upusuky He camo ga dygem Ha Wom yHuBep3uitelly, 3ajegHo ca um
JbYguma clygupam, Uposogum Bpeme Ha gpyiaduju Ha4yuH Heio o8ge u umasaa
cam Gdpunuky ga odbuhem Wy 3emsmy, ga yao3Ham Kyailypy MHOIO gpyiux /eygu...
CBAKako je o buo peHoMeHanaH Moj yciex u UckycliBo Koje me je odaukosano
Y BesIuUKoj Mepu U gaso Mu MHoIo sulle camoioy3garba.” (X, 37, CAL)

CtyneHTknrba MegnumHe ns Cupnje y Cpdujun je roanHy gaHa. NMoHOCHA je
LITO je JoLusia Npeko Nporpama ctuneHavparea Bnage Cpduje ,Ceety Cpdnjn”.
Kako HaBoau, Cnpunja y CpOnjy Ha LLKOSTOBaHE KPO3 CTUMEHAMPAHsEe Lasbe CaMo
Hajoosbe cTyaeHTe. Cpounjy A0XKMBIbaBa Kao BeoMa SSIMCKY KYNTYPOOLIKM U joLL
npe [40/1acka je nmana jak ocehaj noBe3aHOCTW. [J1TaBHW pa3sior cy NpeTxoAHe npej-
CTaBe Koje je umana o Cpdujn n Jyrocnasuju, jep je jolw y OCHOBHOj LLUKOJIN y4nIa
o MNMokpeTy HeECBPCTaHMX 1N MOBE3aHOCTN n3Mely 3emasba y pasBojy.

~Vmam ocehaj kao ga sBogum HoBU cliua XusoWa Koju 3Ham ioguHama... Bo-

Jena cam ga caywam o Cpbuju. Mucium ga je o duna Heka spcita yeHpa

' [leTasbHNja METOA010LLKA 08jallHbetba 1 COLMO-AeMOrpadcKe KapakTepPUCTUKE NCMNTAHM-
Ka [aTu cy y NpBOM Mor1as/by oBe nydamnkaumje.
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csellia ako ce 8paliuMo yHAsdag, y speme Jyiociasuje. 3aHumase cy me Ky/lly-
pa u uctopuja Jyiocnasuje. [loctua cam casHana o Tulldy u Kyawypu lNokpeua
HecspciiaHux. To je duso jow y ocHOBHOj wiKou. To je dusia Kao opiaHuzayuja
Koja je oKyu/basa augepe u3 apalckol caellla u MHOIUX 3emMasba y passojy. Kao
HewlWo y yeHWpy csellid, a a Wpaguyuja ce Hactuasusad. Tako ga cam gowisia
osge au4Ho.” (x, 23, Cpduja)

MefyTnMm, ncnnTaHnLa Koja rogmHy AaHa cTyampa y Mahapckoj n HemMa MHOMo
[04Mpa Ca HOBOM KYATYPOM 1 cede A0XMB/baBa NPUIMYHO M30JIOBAHO Y OAHOCY
Ha HOBY KYATYPHY CpeanHy. Y npolecy NpMBMKaBakba Ha HOBY CPeAMHY 3HAYajHO
je ynyheHa Ha 1odpy Apyrapuiy U3 3eMsbe NoPeKsIa, Ca KOjoM CTyAMPa W CTaHyje,
1 TO joj 3Ha4ajHo ydnaxaBa ocehaj ycaM/beHOCTH, a/IN U O[IBOjEHOCTM Of CpeanHe
NopekKa, WTOo Y Hana3Mma cBoje ctyaunje youasajy n CaBup 1 capaaHmum (Sawir,
Marginson, Deumert, Nyland & Ramia, 2008). MocmaTtpajyhn n3 nosnumje teHor
TPEHYTHOr naeHTUTeTa N 3amullsbeHe dyayhHocTn, oHa cede He BMAM KAo A€o0
KYAType y Kojoj CTyanpa.

,OHO Wilio Mu jeguHo ¢anu je Wa WolauHa... UHguBUgyaaucluuyka Kyaypa,
c8ako pagu 3a cede, o je Moje Muberbe. Hema domohu Wionuxko mehy dpu-
Jjaldes/bumd, Hema WosIUKO gpyxera Kao Wido uMma Kog Hac... Mu cMo HasukJiu
ga ce cBaku gaH duje kaga do gaa-Wpu calia. To Hema osge. Ja #usBuUM ca Haj-
bosbom gpyiapuyom Wako ga u gaswe Mu o dpakiukyjemo, aau ga ce o pagu
ca Mahapuma Huje cayyaj. To cy clusapu Koje u3 dpsor yina He uzinegajy Woauxko
SulliHo, anu CBAKAKO 3d XUBOW je Hewitio witio Moxce ga dyge dpecygHo. JegHo-
cluasHo cilie cpehHuju Heige gpyige Heio osge KoHKpeliHo.” (X, 23, Mahapcka)

3a pa3/iMKy of Hbe, UCMNTAHMLA NMOPEKJIOM M3 APreHTuHe, Koja je y Cpduiju
Ha Tpehoj rognHM JOKTOPCKNX CTYAN]3, Pa3BM/IA je MEeXaHN3Me CHaaXera Y HO-
BOj CpeAVHM KOju BoJe Ka NO3UTMBHOj aganTtaumju (Hasnain & Hajek, 2022; Zhou,
Jindal-Snape, Topping & Todman, 2008). NMoBe3Ba+be ca HOBOM CPEANHOM OHA
0OXMB/baBa Kao npouec. CMaTpa Aa YNO3HABae HOBUX KYJITYPHUX enemMeHaTa
N BpeOHOCTM MOpa [ia UAe NocTeneHo, 1 To y3 napaJsiesiaH npoLec NpMBmnKaBakba
Ha cBe c1adunjy NOBE3aHOCT Ca KYATYPHMM eJIeMeHTMMA 3eMJbe Nopeka. Y ToM
npouecy ce Tpyau [a NOBpeMeEHe KpM3e Koje A0XMB/baBa y CMUCY HEeOCTaTKa
YCTasbeHOr HauYMHa XMBOTa, NOPOAMLE U NPMjaTesba M3 3eMJbe NMopeksia J0XN-
B/baBa Kao KPaTKOTPajHe 1 NposiasHe, jep Ouny cynpoTHOM BeOMa TeLlLKO NoAHe  a
NpoLec NoBe3MBatba Ca HAYMHOM XNBOTA Y HOBOj CPEAMHN, HAPOUYMTO Y MHNLMjaN-
Hoj da3n dopaeka y Cpdujm. CMaTpa ce Aa cy No3MTMBHE CTpaTernje agantauuje 1
NnoBe31Barba Beoma ONTHE, HAPOYMTO y NPBMM ¢pa3ama SOpaBKa y 3eM/bM AeCTu-
Haunje. MefyTuMm, NCTpaXmBatba Koja ce 6aBe TMM acnekTMa MMa BPJ/1o Masio 'y
nuTepaTtypn o MmefiyHapoaHnm murpaHtnma (Smith & Khawaja, 2011).
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L.Kaga cy y Quiiarby muipayuje, Mucium ga Mopauwl sullie ga ce ¢pokycupaw Ha
ciusapu Koje hew ga olukpujews y HOBOj 3em/bU, Heio Ha OHO WO ocas/ball 3d
cobom, jep je y cylpolliHOM YHacHO. YMecilio ga pasmMull/baul 0 XpaHu Koja tu
Hegociaje, Wipeda ga Mucul, y peqy, osge hy ga olukpujem HOBA OMUbEHA jenid
Koja paHuje Hucam tapodana u Wako wo... Takohe, Wy cy Moxcga u dpujaitie/bu
Koje jow Hucu YyUo3Hasda... 3altio wuo ako 3auctua doYyHew ga pasmull/bawl o
ciusapuma kog Kyhe, oHga dagaw y gelipecujy u wWo je ipo3Ho.” (x, 30, Cpduja)

Takofe, 04HOC MOBE33aHOCTM Ca KY/ITYPOM AeCTUHALMje Ce MOXKEe Pa3BMjaTH
camo y ogpeheHnM cermeHTma, oK Ce 33[pKaBa 04HOC HEMOBE3aHOCTN Y APY-
M, pesynTnpajyhn y oceharby Henprnagara 3eMsbn agectiHaumje (Dang & Tran,
2017) Ny 0IHOCY Ha CBOjY N MHTEPAKTNBHY MNO3NLUMOHNPAHOCT. CTYyAeHTKMNHA [0K-
Topcknx ctyanja y Cpdujm nopeksom m3 MNakncrtaHa cede AOXMB/bABA KAO BEOMA
ycneLHy. Mima Bncoka odpa3oBHa 04eKMBatba 1 Xenur Aay wro kpahem nepuoay
NO3MLMOHNPA cede Ko MN3AY NCTPAXKMBAYMLY Ca Pa3BMjeHMM aKageMCKMM MopT-
donmom. Xenena duy Tom cMUCY Aa Bule 1 Opxxe Hanpeayje. MeflyTnm, ynpkoc
TOME LUTO je MEHTOPKMMA Ha PakyNTeTy ykasneasla Ha NoTpedy Aa yHanpeam CBo-
je komneTeHuUMje, eHa amduLMja je ocTajana He3aa0Bo/beHa. CTora, 3ak/byyyje,
noJ yC/I0BOM [1a joj ce ykaxke Npuanka, cede y dyayhHOCTM BMAN Y HEKOj EKOHOM-
CKM pa3BuMjeHOoj 3eM/bl. TO rOBOPM Aad HENCMNYHEeHA OYeKMBatba 0 06Pa30Bakba
npeLCcTaB/bajy A4O4AaTHM CTpec y npouecy npuaarohasara HOBOj cpeanHm (Smith
& Khawaja, 2011). MeflyTM, 0Ba MCMNTaHMLA je YNpaBo 13 Te HermocpeaHe CUTy-
aunje HeocTBapeHe noTpede pa3Bmia AeNMMNYHY COLMO-KYNTYPHY MOBE3aHOCTY
KpO3 NpMxBaTarbe HEJOBO/bHO MOBOJbHE aKaAeMCKE CTMMYy/aLnje KAo TPEHYTHe
HEMMWHOBHOCTM, aNIM 1 KPO3 CMO3HAajy a3 je 338 YOBEKA KOPMCHO MOHeKa ycnopm-
TV 1 NOCBETUTM ce cedu, a He caMo yyetrby 1 rpafherby kapnjepe. CTora ce, C/IMYHO
Hanasuma Jenr v TpaH (Dang & Tran, 2017) noka3syje Aa npouecu rpahersa nose-
33HOCTM M HEMNpMNaZarba MOry Aa KOeramcTnpajy 1 napanesnHo ce passujajy. Mc-
TpaxuBarbe PurHuMja (Phinney, 1990) 0 SMANMEH3MOHATHOM KOHLIENTY KYJTypHOT
NAEHTUTETa KaAa NojeanHUM MOTY [1a MMajy He3aBWCHe MOEHTUTETE KOoju ce of-
HOCe Ha HbMXOBE KyNType Nnopeksa v ApyliTaBa gecTnHaumje Takohe gonpmnHocu
odjalliHbetby OBOT CErMEHTA COLMO-KY/ITYpHe (He)noBe3aHoCTH.

~HaKkoH wiio cam gowia o8amo, UpOMeHUO ce HAYUH Ha Koju pa3mMuli/bam o
Jpyguma. Mopaw dultiu mupHa. Xohy pehu, He Moxcew Jbyge Hu Ha wia tpucu-
auttiu. OHu he camu ga ypage Heke ciusapu Kaga oygy xienu. Koauku iog ga
je Gpulliucak, pokosu u cau4Ho, oHu he ga obase o witio Wpeda kaga dygy y
ogiosapajyhem pactionoxcersy unu wita seh, u oHga kaga oHu o x3cene. Osge
cam Hay4unaa wida je wo dpuia 3a cede. ColdclugeHu dpuopuiiedu... Bugena
cam osge Jpyge Koju siello 3use u Wo je yiuuyano Ha meHe.” (x, 29, Cpdnja)
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CoyujanHa (He)iose3aHocl

pahere ogHoca mefly meflyHapoaAHWM CTyAeHTMMA, M3MeRy CTpaHUX 1 o-
Mafhmx cTymeHaTa, Kao n Apyrux Kateropuja gomaher cTaHOBHMLWTBA AOMPUHO-
ce coLMjasIHOj MOBE3aHOCT Y 3eMJbM AecTuHaunje (Hasnain & Hajek, 2022; Tran
& Gomes, 2017; Sawir et al., 2008). MeflyTnm, pe3ynTaTh nctpaxmsara (Tran &
Gomes, 2017; Lehto et al., 2014; Smith & Khawaja, 2011; Zhou et al., 2008; Sawir
et al., 2008) noka3yjy Aa ce mefyHapoaHWN CTYAEHTM Y CKJlanaky NO3HAHCTaBa m
npuvjaTesbCTBa Cyo4aBajy ca pa3/IMyMTIM M3a30BMMa 1 NpernpekamMa, Hapo4mTo Ca
JIOKa/THMM CTAHOBHMLITBOM. Kao jeaH of passiora ce HaBoje 1 passnke namefy
NHANBNAYANTUCTUYKNX M KONEKTUBNCTMYKMX KyATypa (Lehto et al., 2014; Smith &
Khawaja, 2011; Zhou et al., 2008), 3anagHe 1 UCTOYHE XeMncdepe, o4HOCHO r10-
danHor cesepa v jyra. C 0631MpomM Aa y KOJIEKTUBUCTUYKNM KYATypama nocToje
jake Be3e 4naHoBa NopoanLEe U SJINCKMX MPMjaTesba, Marbak HXOBOT MPUCYCTBA
y 3eMJbM NOpeKJSIa 3a X Moxe Aa dyae ontepeherse MM NpeacTas/ba Npenpeky
3a dosbe 1 naklle ykaaname y MHAMBUOYAANCTNYKE KYATYpe r108asiHOr ceBepa,
roe odunyHo ctyanpajy (Smith & Khawaja, 2011).

Mpumep yyecHMka oKy rpyne, Koju ce Bpatio y Cpdujy HakoH Tporoau-
WwHber SopaBka Ha MacTep CTyAnjama y EHIIeckoj, roBopm KOJIMKO je 3a Hhera Ha-
KOH eMurpaLmje npomMeHa HadnmHa KOMyHK1KaLmje N Merakbe 0HOCa Ca Nopoaun-
LOM M NpujaTesbnmMa y 3eMsbi nopekaa d1o BaxkaH GakTop He CaMo 3a OANYKY
o nospaTky, Beh 1 nosnumnoHnparse y rpaferby (HE)MOBE3aHOCTM Ca CPEANHOM Y
Kojoj je ctyanmpao. CIMYHM CYy U HaNa3n NCTPaXxiBarba Mefly BMCOKOOOpa3oBaHMM
nospatHnumma y Cpdnjy, (Predojevié-Despié, 2022) Koju nokasyjy Aa cy UcnuTa-
HULM Yy CTPATermMjama coLmjasIHOT MO3NLMOHWPatba AedUHMCANN FpaHnLe yT1Laja
oapefeHnx KyNTYPHUX eneMeHaTa KyIType 3eM/be JecThHaLMje Koju Cy YyTULan
1N HA OZINIYKY O MOBPATKY Y 3eMJby MOpek/sia.

~Hekako cmo mu ca cesepa LipHe ope UpusiudHO Be€3aHU 3a Uopoguuyy, UMam
wupoi Kpyr upujallie/ba U gok clie Wamo UHWeH3UBHO UX ogpxasallie u 4ecllo
xeenuie ga goheie osge... Miak ce Wwamo (/loHgoH, dpum. ayiuopa) ocehaite
ga clue clupaHau, jecitie uHUEpHAUUOHAIHO aau umaite ocehaj ga clue clupa-
Hau. HujegHoi Upujaitiesba EHine3a, xaagHu cy. NocebHo Halipegosarbe y clupy-
uu, 3Ha ce ipaHuya.” (m, 37, EHrnecka)

CTyaeHTKMHA Koja je y Tpauy, y AyCcTpujn, Xneena geceT rogmHa 1 Tamo
33BpLUWJIA MAcTep NPOrpam ynpkoc narpafleHom npouecy jake noBe3aHoCTN Ca
cpeanHoM 1 rpagom palom, Hinje ycnena aa narpaam ocehaj nprunagHocTh 3e-
MJbW JecTuHaumje. Vi3adpana je aa ctyavpay Ipauy jep joj ce rpaj BeoMa CBMAe0
N TOKOM BpeMmeHa je narpagnaa ocehaj curypHoctu, wro ou Tpedano aa dyae 3Ha-
YyajaH dakTop 33 pa3BMjarbe NPUNAAHOCTM AeCTUHAUNjKU cTyanparba (Hasnain &
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Hajek, 2022). Takofe, )xenena je NCKyCTBO XMBOTA M CTYANPAHbA Y MHOCTPAHCTBY.
ToKOM MflaHMparba 1 anavumnparsa 3a cTyanje, Kako HaBoan, d1a je cnpemHa u
[la ce oApeKHe 1 APXKaB/baHCTBA 3eMJ/be Nopeka. MefyTnm, Tek y MHOCTPAHCTBY
je mocTana cBecHa [a HMje CMpeMHa 33 TakaB NCKOPaKk.

,Ja cam ogysek duna oliBOpeHa y cMUc/y cse me UHIepecosaso a ek Kkaga
cam oluuwia tpexko cam cxsalliuia KoJuKo cam ousia 3alUBopeHa 3a Heke clusa-
pu... Kaga kpeHew ga Gpumaw uau ga ce douciiosehyjew ca gpyiom Kyaliypom,
e oHga Kpehew ga Gpumehyjew ga u u Kosiuko 6p30 cu y cliarby ga ce ogpoguil
0g CBoI... Wilia je oHo witio iWiu 3alpaso umaw kog Kyhe... wita iiu je dultiHo. Ty
Kkpehy dpuopuilieliu, je3usom Sp3UHOM, camo ga ce caaxcy.” (K, 33, AycTpuja)

HaBeneHa ABa npyMepa nokasyjy Aa meflyHapoaHu CTyAeHTM TOKOM npoLeca
aKaZeMCKe MHTePHALNOHANN3aLMje HACY YBEK CMPEMHM 33 Pa3BUTAK MYITUKYATYPa-
JIN3Ma, OJHOCHO TPaHChOPMaALMjy HAYMHA L0TAAALLIHE NMOBE3AHOCTM Ca KYATYPHUM
BpedHOCTMMaA cpeanHe nopeksa. OBo noTephyje 1 Haas MCTPaXKMBatba 1a MHOTM
MeRyHapoAHW CTYAEHTN Y MHOCTPAHCTBY MMajy noTpedy Aa NpuxBaTe Yr/1aBHOM
OHO LUTO [OXMBJ/baBajy KAao C/IMYHO AOTaAdlHeM CTUNY XuBoTa (Beech, 2019).

MeRyTUM, CTYOEHTKNHbA OKTOPCKNX CTYANja N3 ApreHTuHe, oapefheHe cany-
HOCTW KYNTyPa 3eMJ/be NopekKJsia U AeCTUHaUMje, Kao LLTO Cy OTBOPEHOCT 1 CPAAYHOCT
JbyAM NOXMB/bABA KA0 BaXKHMje y 0AHOCY Ha 3Ha4dajHe pasnuke. [la &1 n3rpagmna
MOBE33aHOCT Ca JIOKASIHMM CTaHOBHMLLTBOM M CPMCKNM COLMO-KYNTYPHMUM BpeaHO-
CcTMa omno je noTpedHO BpemMe, aiv 1 NO3UTMBAH CTaB KPO3 rpafierbe MCKyCTBa
Yy NO3MLMOHMPakby Y OAHOCY Ha Apyre sbyae y ANCKYPCY W KpOo3 Hhera. Hanme, Tek
KpO3 MHTepaKLWjy ca Kosierama 13 pasIMdnTnx eBPOncknx 3eMasba CxBaTuaa je
0a Ha bankaHy ny Cpdujn Mmoxe naklle ga passuja Mefyrbyacke ofHOCe Hero 'y
ceBepo3anafHoj EBponn, oa4HOCHO, KOANKO je S/IMCKO MoBe3aHa ca Ky1TypoM 3e-
MJ/be CTyAMparba. Y Tome joj, Takohe, 3Ha4YajHO NomMaxke oAJIyYHOCT, WTO JaHT U
CapaAHMLM, KAao M XaCHNH 1 Xajek HaBo/e Kao BaxkaH nNpeaycsioB 3a So/be 1 Nak-
e yrno3HaBarbe HoBe kynType (Yang, Zhang & Sheldon, 2018; Hasnain & Hajek,
2022), U3 Yyera Npon3nnasu, Uam je Nak y3pok, eHo 3aMmnllsbarbe dyayhHocTw,
y Kojoj cede moxe aa suan y Cpdnjn 1 HakoH 3aBpLIeTKa CTyAuja.

LViclio Wako 80/1UMO ga paszioBApAMo ca HaACyMu4HUM /byguma. Cluojumo Wako
Ha ayliodyckoj cliaHuuyu U /bygu camo doyHy HUolikyga ga dpuyajy. To ce a-
kohe vecitio gewasa, uy ApieHitiuqu u osge (y Cpduju), anu /bygu cy 8pso gpy-
wliBeHU Ha Ha4uUH Koju HUCam cpeluasia y auagHof Egpouu... OHU He pasiosd-
pajy mehycodHo ocum ako Huje dawr HeolxogHo, Wiio me je wokupasao. ClUBApHO
cam o cxsaliana udHo u spehano me je... JeguHu Jeygu ca Kojuma cam mMoiaia
ga dpu4am o HeodasesHuUM Wemama dusau Cy Uau MuipaHiiu u3 JlaluHcke Ame-
pUKe usu ca basakada, Wako ga cy oHu y oM cmucay ucuu.” (x, 30, Cpdunja)
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JpyLliTBeHa NoApLLUKa je BeomMa O1THA 3a CTUMY/IMCatbe afanTalmje y HOBOj
cpeanHn. McTpaxkmBarsa Mokasyjy Aa APY>KEeHe CaMO Y KPYyry CYHapOAHWKA jecTe
BaXXHO 33 Npouec aaanTtauuje, afin Aa Hnje 4OBOJbHO Aa Npeaynpeamn camohy, Koja
ce yo4aBa Ko Benunkor dpoja meflyHapoaHux cTyaeHaTa (Sawir et al., 2008). Ca
Lpyre CTpaHe, WMpere MpeXe MO3HAHCTaBa ca ApYrMmM MmeflyHapoaHNM CTyaeHu-
Ma Kao M MoApLLKA 0f CTpaHe cpeanHe AecThHauMje je kybydHa (Smith & Khawaja,
2011; Berry, 2005).

McnnTaHWUa ca 3e/IeHOPTCKMX OCTPBA, MPEe HEero WTO je AOLW13 Ha MacTep
CTyanje, 3aBpLUMAa je ocHoBHe ctyanje y KnHu. Mako je y Knbin nmana ognmyHe
yC/I0BE CMeLLTaja y CTYAEeHCKOM A0OMY, HMje IMaJsla FrOTOBO HMKAKBOI KOHTAKTa Ca
nomahum ctygeHTma. Ca gpyre ctpaHe, y Cpdujn cy yCioBM CMeLLTaja Aaneko
HEMOBOJbHN|WN, aJN HbOj TO HE CMETA, Aparo joj je WTo 1 AoMahu cTyaeHTn Xnee
V NCTOM CTYAEHTCKOM AOMY, TaKO Aa CBW 3aje[lHO Aesie UCTM NPOCTOP, M33a30Be U
nckyctea. CmMellTeHa je y codu ca 1eBOjKOM Apyre Bepe 1 Apyradnje Kyatype, ny
no4YeTKy joj je S0 TelKo Aa ce yKaonn nako ode 1o085po roBope eHrnecku jesmk,
Ha KOM 1 KOMYHMLMPAjy. MefyTM, BpeMeHOM cy ocTBapuie 8/1M3ak npujaTesbCkm
O[HOC KOjn je odeMa NpeAcTaB/bao BaxkHY APYLUTBEHY NMOAPLLKY.

LIMam yumepky u3 VipaHa u moxcellie o ga 3amucaullie, ja cam AppuxkanHka,
a oHa je ca bsiuckoi Victwoka. Tako ga cy Ky/allyposiowKe pasiuke oipomHe. OHa
je mycaumanka, ja xpuwhaHka. Y eHa caakogHesHa pyiiuHa je pasauduila
Helo Moja, anu HUKaga Hucam UpoHAaw/id Hekoid ca Kume ce Wako godpo caa-
Hem” (x, 27, Cpduja)

HaBegeHM Npumep Nokasyje KOAMKO je 04JIy4YHOCT Halle NcnuTaHuue aa
NPUXBaTN PA3/IMYMTOCT, OAHOCHO A3 Aenn cody, a Ha Taj HAYMH M CBAKOAHEBULY U
0e0 NHTUMHOCTW Ca AE€BOjKOM ApYre BEPe M 3HaYajHO APYravymjmnx KyATypOsIOLWKMX
HaBWKa, yHanpeanna HeH npouec agantaumje n no3nTMBaH 04HOC Npema nosesu-
Batby Ca CPEAMHOM CTyaMparba. Tpeda A04aTH Aa je HA HbeHY 0AJ1yYHOCT YTULASIO
HEKOJIMKO eNIeEMEHATa, K30 WTO Cy TPAHC/TIOKA/THA MOBE33aHOCT NCKYCTaBa U3 3eMJbe
nopekna,  3eMasba Yy Kojuma je ctyampana (Hasnain & Hajek, 2022), kao 1 goHolue-
Ho€ OZI/1yKe O MOHOBHOM CTyAMPatby Y MHOCTPAHCTBY, KOje Ce Yy NCTPaXkKmMBarby JaHr
N CapagHMKa MoKa3asio KAao BEOMA 3HaYajHO 3a ydJ1axkaBarbe Ky/ITYPHOT LWOKa KoJ
CTyAeHaTa y npolecy agantauuje y HoBoj cpeanHn (Yang et al., 2018). Hanme, oHa
je nmana mnsrpafheHy ceecT o NoTpedn 338 MHTEH3NBHUUM KOHTAKTMMA Ca CTYLEeH-
TUMa N3 APYrnx KYATypa, jep Y PaHNjUM UCKYCTBMMA CTYAMPAtba Y MHOCTPAHCTBY
HWje 1nMasla MHOTo Npuanke 3a To. Takohe, HeHa oa1yKa A3 HAKOH MOBPAaTKa U3
KrHe ca ¢pakynTeTcKoM ANMIOMOM M KPaTKOT MOC/IOBHOT MCKYCTBA Y 3eMJ/bW Mo-
peksa, MOHOBO eMUIPMPA Yy MHOCTPAHCTBO Kako Ou cTekna mefiyHapoaHy mactep
AVMNI0OMY 3HAYAjHO je MOTUBMCAHA, MPEMA HEHOM MULLISbEHY, MHOTO MOBOJbHMjEM
CTPYYHOM MO3MLIMOHMPAHLY Y MOC/IOBHMM KPYroBMMa Yy 3€MJ/bM MOPeKa.
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Ynoia jeauka cpeguHe cllyguparbay coyuo-KyailypHoj (He)iiosezaHocuu

Mprmep CTYAEHTKNHE AOKTOPCKMX CTYANja Ca 3e1eHOPTCKMX OCTPBA, TaKo-
fe, Nokasyje A3 je 3Harbe eHIeCKor je3MKa BaXKaH pecypc 3a J1aklly aaantaumjy
N YCNOCTaB/batbe COLMja/THE MOBE3aHOCTH, HAPOYMTO Ca APYrnM MefyHapoaHNM
CTyAeHTMMA. MeflyTiM, oBNaZiaBarbe je3nMKom 3eMsbe aoMahiHa aaje 3HaTHO Behe
LaHce 3a Opxy afanTtaumjy, ny Coumo-KynTypHOM 1 0Opa3zoBHOM foMeHy (Smith
& Khawaja, 2011).

Pe3ynTat Ao Kojux cy aowwnm Majpa3nm 1 KasaHu (Poyrazli & Kavanaugh,
2006) noka3syjy Aa CY HMXN HUBOW 3HAHA EHIECKOr je3MKa NoBEe3aHM He CamMo Ca
cnadnjmm akageMckmm nocturiyhem ctpannx ctyaeHata y CAJL-y, seh 1 ca ykyn-
HMM MCXOA0M COLMO-KYNTYpHE nHTerpaumje. To je yjeaHo v jeaaH of Hajsehux
1N3330Ba 3a cTpaHe cTtyaeHTe (Trice, 2003), HAPOUYMTO, ako HMCY A0OPO 3HANN je-
31K HOBE CPeAIHE, /M Fa YONuITe HUCY Y411 Npe A013CKa Ha CTyAnje, Kao WTo
je cnyyaj ca cTpaHmMM cTyaeHTMMa 13 nporpama CeeTy Cpdnjn, Koju CTyaAnpajy Ha
cprnckom. Takohe, Kan-Ajaap (Kayi-Aydar, 2014) nokasyje Aa ctpaternje nosnum-
OHWPAHOCTW CTyAEeHAaTa MOTy a CTUMYANLLY UM OTexXajy MoryRHOCTM 1 MCKYCTBa
y4eHba je3rika HoBe cpeauHe.

MehyTnm, BeoMa cy peTka UCTPaKnBarba 0 n3a3oBMMa MmeflyHapoaHe aka-
nemcke MOOMMIHOCTM Y CpeanHamMa HeeHr/1eckor roBOPHOT NoApyYja 1 CTyAMpatba
Ha je3MKy KOjW Ce He CMATpa CBETCKMM, KAa0 N O MHTEPAKTUBHOM MO3MLIMOHNPAHY
M CTPaTermjama CHaslaXera CTPaHKWX CTYAEHATa y Npoluecy aganTtaumje y TaKBOM
OKpYXehby.

[Mpumep CTyAeHTa OOKTOPCKMX CTyAMja y Hemaukoj, nokasyje ga my je pe-
deKkcMBHA NO3MLUMOHMPAHOCT, OJHOCHO OMNPeAesbeHOCT a A0OPO Hay4YM HemMay-
KW je3unk, KOju je CAaMOMHULMJATUBHO Y AYXXEM BPEMEHCKOM Mepunoay y4mo npe
emMurpauvje, 3Ha4ajHO NOMOrNa M oJsaklianaa agantauujy. Mefiytum, omoryhinna
My je 1 1a y KpaTKOM POKY arimumnpa 1 Kao AoKTopaHa dyae YK/bydeH Ha Hay4YHU
NPOjeKaT Koju Ce MoKJ1anao ca HeroBom amOunLnjama n yCMeper-em.

,Jako je Gomoiio o wWilio cam ja paHuje u3 Yuclio pekpeallusHUX pasz/aoia y4Huo
Hemayku. Jocta cam ia yquo. 2015. cam dosoxcuo L1 jeuk Ha letie uHcuuy-
y be3 Heke Hapoyullie dolpede. Mpocitio cam xitieo ga y4um iaj jeauk. [ociua
je o Gomoino jep Hemuyu dpegepupajy ga dpuyajy Hemadku. ¥ XonaHguju csu
Gpuyajy eHinecku. Og gelieiia og 7 ioguHa go dake og 85 ioguHa. Osge je gpyia
clusap, /vygu BoSIE ga Upu4ajy CBoj jeuk u gocla je Uomoiio Wo wo cam id
Y4uo paHuje, o je domoino ca emuipayujom.” (M, 30, Hemauka)

MeRyTMM, CTYAEHT OCHOBHOT, @ KacHWje 1 MacTep nNporpamay Hemaukoj, Huje
3H30 HEMAYKM HEMOCPEAHO MO A0J1acky. 300r Tora, aAMMHNUCTPATUBHE NpoLeay-
pe, Kojux je y noyeTky O1io MHOTo, NpeAcTaB/base cy A0AaTHE N3BOpe CTpeca,
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anuv Cy N HEeraTUBHO YTULIANE HA MHTEPKYATYPasHY nHTepakuujy. Meflytum, me-
roBa MCKYCTBA Ca aAMWHUCTPATUBHUM U je3ndkinm dapujepama, Takohe, rosope
0a v OPYLITBEHE M aKkaZeMCKe CTPYKTYpe Yy KojuMa ce 0ABWjajy MHTEPKYATYpPasIHE
penaumje CTPaHMX CTYAeHaTa MOTy [a NPeACTaB/bajy M NpenpeKke 3a HMXOBO ak-
TMBHO YKJ/by4nBakbe y TOM Norseay, 0AHOCHO 0OSINKYjY HoMXOBE MHTEPKYATYPAJIHE
NHTepakumje n nosesaHocTn (Tran & Pham, 2015).

»OHU uMajy uHcWuwyyuje ige clupaHyu gosaase, ige umajy apsu gogup ca He-
MAYKOM U HUMA HUfe gO3B0/bEHO 3AKOHOM ga Upu4djy eHijiecku je3uk... Ja du-
wam ga au Bu iogopullie eHinlecku je3uk. OH Kaxxe: ja ioBOpuM aiu He CMeM
ga IoBoOpuUM eHIIecKU je3uk. Pekox asiu 080 je uHCWuUyyuja u KaHyeaapuja 3a
CcWUpaHye Koju cy gowiu Ko 3Ha 0gakJsie, Kako U 3amulsbalie. OHU camo cJie-
HCY pameHuma... Beauku je apodnem witio kag sam wpeda Hew o, Hemaile
upesoguoua. Pykama, Hoiama... buso je culllyayuja Kaga HeKko Kaxce mMoxce,
pasiosapahemo Ha eHINleckom. Y HekuM Kiby4HUM cullyauyujama je duio — He!”
(M, 34, Hemayka)

HeanoBO/bHO 3HatbE je3nKa CcykaBa MOryRHOCTI 3@ MHTEPAKTUBHO MO3MLN-
OHMpPatbe M YCNoCTaB/batbe CBAKOAHEBHE KOMYHMKALMje ca JoMANNM CTAHOBHK-
LUTBOM, LUTO 3HAYajHO yTh4Ye 1 Ha ocehaj ycaMm/beHOCTM Y HOBOj cpeanHn. JeHa
NCNUTaHMLA HAaBOAM NpUMep CTyaeHaTa n3 Cpduje Koju cy ce y AyCTpuju ApyXnam
YrIAaBHOM Ca JbYAMMa M3 CBOjNX JIOKA/IHUX CpeanHa. To je 3Ha4ajHO YCnopuo Hi-
XOBO 0BJ131aBarbe HEMAYKMM je3MKOM, LUTO je CTBOPW/IO A04aTHE N3BOpe CTpeca
(Smith & Khawaja, 2011) n omeno npouec agantaumje 1 MoryfHOCT n3rpagrbe
NMOBE3aHOCTN Ca CPeAMHOM CTYAMNPatba.

.[1pBO U OCHOBHO je ga ce Hay4u je3uk. /la ce pallocu/ba HaWUX /eygu. Ja cam
bexcana og Hawux Jseygu Kao haso og kpclia gok HUcam dpoiosopusaad jesuxk
Kako wpeba, jep cam 3Hana, o fje Hewlio wito cam Upumeiuusa u o je to
MeHu {oiydHo 3a cBakoi clllygeHiia, a o je Waj clupax 0g u3/adcka u3 30He
Komeopa ... Tebu je o HOBA cpeguHda, HOBO gpyuwliBo, CBe je HOBO, HOB CU-
clueM U OHO WO Ce gecu je ga ce HeMUHOBHO cluBope We KaukKe, aau o HUCY
KJuke todynapHociu Heio cy o Kauke HayuoHaaHocu.” (K, 33, AycTpuja)

YyecHuK pokyc rpyrne nopekaom 13 CypnHama jecte CTUNEHANCTA Nporpa-
Ma CeeTy Cpduju. CmaTpa fa 33 S0Jby MHTErpaLmjy Ha CTyAMjaMa MeanLMHE, Koje
noxafa Ha CpNCKOM je3nKy, MOpa 3Ha4YajHO 43 NodO/blLA 3HAE CPICKOT je3nka.
Pasnor Huje Tonnko npaherse HacTaBe, KOAMKO notTpeda [a MMa MHOTO XNBJ/bY U
CNOXEHW]Y MHTEPAKLMNjY Ca AOMARMM CTAHOBHMLLTBOM, 1 TOKOM peA0BHEe Npakce Ha
cTyanjama. [looaTHM MOTKB je 1 noTpeda Aa WwTo dosbe pa3yMe cBoje apyrose Cpde.
YnpaBo TakBa NO3MLMOHNPAHOCT AONPMHOCK A3 KPO3 MOKYLLAj Pa3yMeBatba CEMaH-
TUYKOT 3HaYeHba CPICKOT je31nKa cTekHe SoJsbe MHTEPKYATYPasIHE KOMMeTeHLuMje
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N noBeXe Ca KYJITYPOM M CTAHOBHULLTBOM 3eM/be CTYAMPatba, WTO Y Haslla3Mma
NCTpaxMBarbMMa Harnawasajy n KeHeaun n ®@ypaonr (Kennedy & Furlong, 2014).

,Y4UO cam Ha ocHosy Kysillype u 3ailio masno 6o/be pazymem cpicKu Heio paHu-
Je... Y cplckom je3uKy je goclua capkasma u Weuwko mu je o ga pasymem. Tako
ga OHU Hekaga Kaxcy A, asau Wo Moxga 3alpaso 3Hadyu b. Tako ga cam mMopao
U Xcesieo o ga cxsalum, Ua cam UoKywdo ga pasymMem U HUusum U3 depcluek-
uuse Cpba. M o mu je Wwaxkohe omoiyhusio ga paziosapam He camo ca Cpbuma
ca Kojuma ugem Ha ¢axyniuei, seh u ca Cpbuma Ha yauuu” (M, 26, Cpduja)

3AKJbYYAK

Cse &pojHuja nonynaunja mehyHapoaHMX CTyAeHaTa y npouecy rnodanm-
3auuje akagemMckor odpasoBarba nopes MoryRHOCTK fa Kpo3 0Opa3oBHMN CUCTEM
YHanpeam CBOj XyMaHM KanuTas 1 KoMMeTeHUnje nMa Npuanky 1 Aa Kpos UHTep-
KYATYpPasHy KOMYHUKALW]Y Y TPAHCHALWMOHATHUM APYLUITBEHNUM NMOJbMMA Pa3Metby-
je naeje, odorahyje counjanHm KanuTan, Kao 1 Aa n3rpafyje ogHoce NOBE3aHOCTH
Ca ApPYrMMm KynTypama.

Pe3ynTaTn 0BOr NCTPaXKMBatba KPO3 KBAJIMTATUBHY aHa/ M3y NpuMMepa me-
AyHapoaHux cTyaeHaTa, OMo Aa ce paam o ctyaeHTnuma ns Cpduje Koju cy nmanm
NCKYCTBO CTYAMPaHba Y MHOCTPAHCTBY, MW CTPAHNM CTYAEHTMMA KOju CTYAMPajY
y Cpdujn, Takohe notephyjy oBe TBpAEe. MefyTrM, pe3ynTaTh NCTPaXMBaHba
ynyhyjy 1 Ha 3Ha4ajHe 1M3a30Be Ca KOjMMa Ce Cyo4aBajy CTPaHU CTYAEeHTU Y NMpo-
Lecy MHTEepPKYATYpasiHe afanTalnje 1 coumo-KyaTypHOT NOBe3MBatba, HAPOUNTO
YKOJIMKO CTyAMPajy Y 3eM/baMa BaH €HI/1IECKOr FOBOPHON MOAPYYja, NN HUXOBM
CTYAN]CKM MPOrPaMM HUCY HA EHITIECKOM je3UKY.

Y TOM CMUCAY, HAPaTNBM HALLMX MCMMTaHMKA MNOKa3yjy Aa je NHTePKYNTypas-
HO NpunarofhaBarse 1 NoBe3MBaHbe KOHTMHYMPAH NMPOLEeC YC0B/bEH Pa3/IMYNTIM
dbakTopuma, o4 MHAMBUAYASHMX (coumo-aeMmorpadcke KapakTepPUCTNKE, OYeKun-
Batba M1 BeLUTVHE KOMYHKMKaLMje, YyKIby4yjyhi 1 jesnyke KomneTeHumje, coumjan-
HU pecypcn 1 Ap.), NPeKo yaore nopoauue, anvm n ay>KnuHe dopaska y 3eMsbM ae-
CTUHaUMje, NPeTXOAHNX MUTPALIMOHMX N aKaJeMCKMX MCKyCTaBa, MoryhHocTK 3a
OCTBAPWBAaHbE KOHTAKATa Ca JIOKA/THMM CTAaHOBHULLTBOM M Apyro (Hasnain & Hajek,
2022). Y TOM cMUCAY, Pa3IMKOBaNa Ce U CNOCOOHOCT UCMUTUBAHNX CTYAEHaTa A3
OoCTBape noAjeaHak HMBO CoLMjasIHE M KYNTYpHE MOBE33aHOCTM Ca HOBUM OKPYXe-
HbeM, LITO Ce MOKJI1ana ca Hana3nma APYrmx UCTpaxmBarsa (Hasnain & Hajek, 2022;
Tran & Pham, 2015; Kayi-Aydar, 2014; Gu, Schweisfurth & Day, 2009).

Takofe, Hafla3n OBOT MCTPaXKMBakba YKa3yjy la MOCTOj1 3HaYajHa mefy3asu-
CHOCT je3nYKnX KoMneTeHUMja N AeHTMUTEeTa NOjeanHLa, OAHOCHO, MO3KMLUMja Koje
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Yy TOM CMUCJTY OHU NMPUNNCYjY cedn 1 APYrMMa y MHTEPrNepCoOHaIHMM OAHOCKMMA U
npouecy afantaunje 1 BuULLeAMMEH3NOHATHOT MOBE31BaHha Ca CPeMHOM CTyan-
pamba (Shi, 2023; Lenddk-Kabdk et al., 2020; Anderson, 2009). Ha npumep, Hekun
O[L HALLMX MCMNTAHMKA CY Ce MO3MLMOHMPANM Ha nepndepnjn ApywiTea gomahu-
Ha, U Ha Taj Ha4mMH cTBapanu ocehaj HemoBe3aHoOCTK ca KyATypoM gomMahnHa. OBo
Ce HAapO4YMTO OAHOCK Ha CTpaHe cTyaeHTe y Cpdujun, 1 cpncke CTyAeHTe Koju He
CTYAMPAjy Ha €HINECKOM je3uKy. Y NCTO BpeMe TakBO CaMOMO3ULMOHNPakbe OHe-
Moryfnio je HMXOBO NPOAKTMBHO [1e/10Batbe Y MPeroBaparby O PeLMnpoOYHUM
NHTEPKYITYPASTHUM NHTEPAKLMjaMa, LUITO Cy MOKAa3an 1 pe3ynTat Apyrnx mc-
Tpaxnearba Mefly meflyHapoaHnm ctygeHTma (Tran & Pham, 2015; Berry, 2005).

Pe3ynTatv ncTpaxmnearba ynyhyjy n Ha 3aksbydak fa je omoryhaBare nHTep-
Ky/TypaJsiHe KOMYHMKALNje Y 3eMJbU CTyAMpatba BeomMa dUTHO 3a mefyHapoHe
CTYAEHTE, 1 33 HNX0B NPOLIEC y4erba, aaanTalyje 1 NoBe3aHoCTX ca HOBOM Cpeau-
Hom (Tran & Pham, 2015). Y TOM KOHTEKCTY, HallX Hanasn ynyhyjy 1 Ha npenopyke
APYryx NCTPaXKMBaHba KOja Har/1allaeajy Aa je A0CTYNHOCT NoApLLIKE M MOBOJbHMX
YC/I0Ba 33 OCTBApPMBatbe KOHTAKaTa M MOBE3aHOCTM YHYTap OKpyXersa mefyHa-
POAHMX CTYAeHaTa 3Ha4ajHO NoBe3aHa ca U3rnearma 3a nosntmeHe npomeHe (Gu,
Schweisfurth & Day, 2009), kao n ga do/be pasymeBarbe yTMLaja MmeflyHapoaHe
akagemMcke MOOMAHOCTI Ha CTYAEHTE, HAPOUYNTO YKOJIMKO CTYANPAjY Ha je3MKY Kojn
HWCY 3HaNM Npe emurpaunje, Tpeda aa dyae Kiby4yHo 3a yHanpehere noanTmnka
aKagemcke MHTepHaunoHannsaumje (Gargano, 2008).
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BJIAAAH BUANLIKHU
YHusep3uteTy HoBom Capy
®dunosodckn pakynteT, Oacek 3a cCoLMoNorujy
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MEBYHAPOOHW CTYOAEHTU N3METBY A BA
TPXXULWTA PAOA: MTPODPECNOHAJIHN MOEHTUTET,
ycq10B1 PAOA N NJNTAHUPABGE KAPUJEPE

YCMepeHOCT yHMBEP3MTETa Ka TPXKMILLITY 1 MMMIEMEHTALM]a KOHLIENTa yYerba
KpO3 npakcy gosena je o seher yuewha ekOHOMCKMX akTepa ca Me30 HMBOoa Y
dYHKLMOHMNCaby BMCOKOT 0Opa3oBatba. KomnaHuje, Mana n cpefrba npeayseha
NoCTajy NapTHEPU HAaY4YHO-MCTPAXMBAYKMX OPraHmn3aLmja NpeBacxoaHo y 3sohe-
by padHe npakce CTyAeHaTa, a oHaa ny 0de3defnBarby cneumbuiHNX JOAATHNX
NoC/I0Ba M AyropoyHMX 0O/IMKa 3anoc/ierba HakoH cTyanja. Ko mefyHapoaHmnx
CTy[leHaTa OBaKBe OKOJIHOCTM Y BEIMKOM OpOjy C/lyyajeBa [oBOe [0 KOHTAaKaTa
Ca aKTeprMa Koju [o1a3e 13 BULLE O[] jefIHOr TPXMLWITA paaa. Taksa cmMTyaumja
MOXe [la MMa NoceanLe Koje ce ounTasajy y CTiuakby cneumnduyHor ayanHor
PafHOr MCKYCTBA CTyAeHaTa 1 C1efiCTBEHO TOMe Yy nopefjerby 1 NpoMULLbakby
YC/10Ba ¥ NOJI0XKaja CONCTBEHe Npodecmje YHyTap PasInynTUX PagHMX OKpPYXe-
tba. MpeaMeT 0BOr paja jecy ynpaso padHa 1ckycTsa MeflyHapoaHux CTyaeHa-
Ta Yy MHOCTPAHCTBY M NocC/ieamLe TakBOr UCKYCTBA MO HMX0B MPOdeCroHanHNn
NOEHTUTET, Nepuenumjy yCI10Ba paaa v naaHuparse Kapujepe HakoH 3aBpLUeTka
cTyanja. Hanasm koju cy npeacTaB/beHn 3aCHOBAHN CY Ha MHTErPUCAHUM KBaH-
TUTATUBHUM W KBA/INTATUBHIM pe3ynTaTMma fodujeHnm nomohy GokycrpynHmx
MNHTEPBJjya, aHKETHOT MCTPaXMBarba M AYOUHCKMX MHTePBjya paheHnx ca CTpaHnmM
ctyaeHTMmay Cpbujn, cryaeHTnma ns Cpduje Koju ce 0dpasyjy y MHOCTPAHCTBY 1
CTyZIeHTMMa NoBpaTHULIMMA 13 0de KaTeropuje.

KubydHe peyu: npodeCcnoHanHn naeHTUTeT, MeflyHapoaHM CTYAEHTU, TPXMLLITE
pafia, yC10BM pafia, NaaHnparse Kapujepe

YBOAHA PABMATPAHA

Pa3Boj Teopuje 0 MUrpaHTCckoj nHaycTpuju (Castles & Miller, 2003; Hernandez-
Ledn, 2013; Cranston & Spaan, 2017) 1 kbeHa NprMeHa y odjallirberby MOSUTHOCTH
MefyHapoaHux ctyaeHaTa (Li, 2019; Liu-Farrer & Tran, 2019; Brotherhood, 2020)
LOMPUHENa je ToMe [a Cce NMaXHa y InTepaTtypu cee Yellfie nocsehyje npeTxoaHo
3aHEeMAapeHNM Pa3HOPOAHMM aKTepMMa Kojun nocpeayjy namefy apxase Aectu-
HaluMje N CamMnx MMUrpaHaTa. Ped je o ,,H13y MeflynoBe3aHmx MHCTUTyumja” (Salt &
Stain, 1997) koje omoryhaBsajy 1 NOTNoMaxy cam npouec (akageMckmx) Mmurpaumja
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NonyT APXaBHUX MHCTUTYLMjA 1 areHumMja, HeBNAANHOr CEKTOPA, YAPYXKeHba, Npe-
ny3eha, cuHamkaTta m c. (Salt, 2011). [loMeHYTM aKTepUW Ca Me30 HNBOA ANPEKTHO
N MHAMPEKTHO yTHUYy Ha (Npe)odnMKoBatbe NpoLieca, kapakrtepa un edekarta mefy-
HAPOAHMX MUIPaLIMjA M OHM Ce, Y3 MAKPO CTPYKTYPAJIHE YMHMOLE Ca HaLMOHa-
HOT 1 TPAHCHALIMOHAMHOT HMBOA 1N MUKPO YMHMOLE Y BUAY MUTPAHTCKMX MpeXa
N coLUMjasIHOT KanunTasa, Mopajy cariefath y Lnsby cBeodyxBaTHMjer odjallberba
oBOr peHoMeHa.

YKONNKO Cce y3Me y 003MP YnNHbeHMLA [1a CYy EKOHOMCKM Pa3fniosu jeHn of
HajBaXKHMjUX NPUJIMKOM LOHOLEeHa oanyke o murpaumjmn (OECD, 2023), eKOHOM-
CKM aKTepwu Ca Me30 H1MBOA Ap>KaBe AecCTUHAaLMje MPUINYHO CY 3HAYajHN Y KOHTEK-
CTY MUTPAHTCKe MHAOYCTPUje. Y cknaay ca TUM Uy OKBUPY 0Opa3oBHE MUTPaHTCKe
NHAOYCTPUje akTepn Koju npyxajy MoryRHOCTK 3a odaBsbatbe pagHe npakce CTy-
[eHaTa, 4oJaTHe NOC/I0BE, MPMBPEMEHO 3aMoCaeHe UK AYyropoYHy moryhHocT
3anoc/iera Urpajy BaxkHy yory y oda1MKkoBakby MUrpaLnja meflyHapoaHux ctyae-
HaTa. Mefy HKx cnagajy Hay4YHO-MCTPaXXmMBayke opraHm3annje, ApXKaBHe YyCTaHOBe,
KOMMaHWje, Mana 1 cpelma npeayseha n octanm odamum pagHux opraHmsalmja
Koje nNpy»ajy okBMp 338 GYHKLMOHNCaHbe MOJEe/1a Y4erbe KPO3 NpaKkcy (eHrn. work
integrated learning) (Cooper, Orrell & Bowden, 2010). OBakBa opujeHTaLuja yHU-
BEP3MTeTa je Ha TaslacMMa akaZeMckor kanuTanamama (Slaughter & Rhoades, 2004)
nodurna 3amax y nocnearbx HEKOJIMKO AeleHuja.

MNpema nojeanHnm HaBoanma (Baas, 2019), ynpaBo je 00pa30BHO MUIPAHT-
CKa MHAOYCTPWja Ta KOja Aenyje Kao NocpeaHmnK Koa KOHLIENTa MO3HATOr KAao MUMpa-
uuvje y ABa Kopaka (eHrn. two-step migration) Koja 4ecTo oanvkyje mefyHapoaHe
CTYAEHTCKe MUrpaLmje. Y 0BOM KOHTEKCTY, akafeMCcKe MUrpaumnje npeacTaB/bajy
,MPBN KOPaK" y OKBMPY Kojer CTyAeHTX MOry Aa BpLUe asloKalunjy pecypca Heon-
XOAHMWX 3a ,ApYyru Kopak”, 0HOCHO Aasby MUrpaLMjy Ka KOHa4YHOj AeCTUHAaLMjN.
ObaBrbarbe Npakce, 10A43THMX MOCOBA WM AYrOpoYHMje 3aNoc/ierbe Y CTPaHoj
3eMsbk (Y CKAONY CTyANja NN Y3 HbX) MeflyHapoaAHMM CTYOAEHTMUMA MOXe Aa Npy-
W 3HaHba O PA3INYNTIM HAYMHMMA pajia, Paay ca PasaNYNTM MHCTPYMEHTNMA
N anaTMa, Kao M BeLTUHE paZa y pasINYynTUM (MHTEP)KYJTYPHUM PagHUM OKpY-
xerbhma (Buan HNp. Di Pietro, 2022; Benati, Lindsay, O'Toole, Fischer, 2023). Mo-
pef OBOr XyMaHOT KanunTasa, NpodeCcMoHasIHO MCKYCTBO Y MHOCTPAHCTBY MPy»Ka
1N pas3nymnTe odNKnKe KyITYpPHOT KanuTasaa, nonyT YCBajarba Apyradyunje nocioBHe
KYITYpe, PaAHUX CTaH4apAa U C1. (BuAwW HIp. Lee, 2019; Bétas & Huisman, 2013).

JlnTepaTypa Koja ce daBn pagHUM MCKYCTBMMa MefiyHapoaHux cTyaeHa-
Ta y nocnearbux AeceTak rovHa pacte. PafjeHa cy UcTpaxmneara ca nocsaoaas-
LM, OHOCHO aHa/IN3MPaH je HNX0B 04HOC NpeMa MefyHapoaHWM CTyOeHTH-
Ma (Hawthorne & To, 2014), Ka0 1 HMXOBO BpeAHOBAaHE MCKYCTBA Npakce Man
odpa3oBarba y MHocTpaHcTey (Van Mol, 2016). Y ogpefeHoj mepn aHanM3npaHo
je 1 ncKycTBO pagHe npakce CTyaeHaTa TOKOM cTyanja y MHocTpaHcTey (Ruhanen,
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Robinson & Breakey, 2013; Khalil, 2015), Kao 1 HbMXOB NMOJI0Xaj Ha TPXKMULUTY paaa
(Nyland, Forbes-Mewett, Marginson, Ramia, Sawir & Smith, 2009)'. OHo Yemy cy
NCTPaXKMBaYM NOCBETUIM MMNaK HajBULLIE MaXHse jecy nocseanue mefyHapoaHux
CTYAEHTCKMX MUTPaLMja Mo pagHM U NpodeCcoHaIHN XNBOT CTyaeHaTa. Tako cy
aHanu3npaHe drHaHCKjcke nocseamue murpaunja no ctyaeHTe (Kratz & Netz, 2016),
HejeHAKoCTN y MoryRHOCTMMA 3a Kapujepy HakoH 3aBplueTka cTyamja (Moskal,
2016), NCKYCTBa Ha TPXMLWTY paaa v npodJsiem 3anol/baBara (Hawthorne, 2010;
Gribble, Rahimi & Blackmore, 2017), yT1uaj NCKYCTBa Ha CTPAHOM TPXMLUTY paja
Ha o4J1yKY O MOBpaTKy y 3emJsby nopeksa (Bijwaard & Wang, 2016), Kao 1 MCKYCTBO
pafa HaKoH CTyAMja Yy MHOCTPAHCTBY CTyAeHaTa NoBpaTHMKA Y 3eMJby NopeKk/ia
(Tran et al., 2020).

MpeameT OBOT pajia yrNpaBo ce TMYe pafHuX NCKycTaBa MefyHapoaHMX CTy-
[eHaTa TOKoM 60paBKa Ha LKOJ10Bakby Y MHOCTPAHCTBY. OCHOBHO MCTPaXKMBauko
NnTarbe oA Kojer ce nosasn jecTe: KaKo CyoyaBarbe Ca ABa Pa3/inymTa TPXKMLLTA
paaa obsinkyje ctaBoBe MefyHapoaHNX CTyAeHATa NpemMa CONnCcTBEeHOj npodecnjn,
OZIHOCHO Mpema COMnCcTBeHOM NpodecnoHalIHOM naeHTUTeTyY? Nopes Tora, nocTa-
B/bajy ce 1 ciegeha nocedHa NCTpaXKKMBaYKa NNTakba — Kako CTYAEHTM MPOMUILLIbA]jY
0 CBOjoj Npodecmjm, Ha KOju HaUYMH Nopeae yC/1oBe paaay [Ba pasiMymTa pagHa
OKPYXeHba, Te KaKo MJaHMpajy CBOjY Kapmjepy HaKOH 3aBplueTka Murpauuje?

OAroBOpW Ha MOMEHYTA MCTPaXXKMBaYKa NTakHba y 0BOM paay A0OMjeHn cy Ha
OCHOBY MOAATAKA NPUKYM/bEHNX KOMOMHOBAHNUM METOOM, KOju je Beh fAeTasbHO
odjallltbeH y NPBOM Aeny oBe CTyauje Koju ce 6aBm MeToA0/I0TNjOM NCTPaXMBa-
Hba. be3 ynacka y netasbe MeToA0I0LWKOr MPUCTYNa, Ha OBOM MECTY je MoTpedHo
HAaMOMEHYTM CamMO TO [1a CY Y aHaNN3M MHTerpmcaHn godujeHn nohaum 13 cea Tpu
MeTOo/a 33 NPUKYMN/bakbe NoAaTaka Koju cy kopuiheHn — dokyc rpyne, aHKeTHOT 1c-
TPaXmnBarba N AYOMHCKMX MHTEPB]jya Ca CBMM KaTeropmjama CNnMTMBaHMX CTYAeHaTa.

PE3YJITATH

OCHOBHW pe3yaTaTn y OBOM NCTPAXKMBakby OJHOCE Ce Ha Pa3IMyMTe acnekTe
cydjeKTMBHOI AOXMBIbaja MeflyHapoAHNX CTyAeHaTa y Be3M ca Npodecnjom 3a Kojy
Ce TPEHYTHO LWKOAYjY, OAHOCHO, Y C/1y4ajy MOBPATHKMKA, 3a KOjy Cy Ce WKOJ10BaAmn
WK je TPeHYTHO 08aB/bajy. [poMULLbarbe O CONCTBEHO]j Npodecujn NpBOdUTHO je
Y UCTPaXnBarby NCNTAHO GOKYCrPYNHNUM MHTEPBjYMMa ca MeflyHapoaHUM CTyAeH-
TMMa 1 Taaa je yTBpheHo fa ce nocaeanLe oBOr TMNa MUrpaLmja Koa MCMUTAHMKA

" Mpema Heknm Hasoamma (Nyland et al., 2009), y3 npvnagHnKe MapruHaan3oBaHWX Apy-
LUTBEHWNX rpyna, MeflyHapoaHW CTYAeHTM Npunaaajy By iHepaduHOj KaTeropmji pajiHe CHa-
re Koja MprxBaTa NoLe yC0Be 3aM0C/IeHa, d KOja je YeCTO 3aHeMAapeHa y ANCKYCKjaMma O
oBOM Npodnemy.
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jaBsbajy y okBMpY TpU rpyne Tema: (1) nepuenumja BpeaHoBarba Npodecnje 3a Kojy
ce CTyAeHTH Wwkosyjy y oapefieHomM apyLTBY, Kao 1 (npe)odnmkoBarbe npodecu-
OHAJIHOT NAEHTUTETA KOje je y TeCHOj Be3M Ca MOMEeHYTUM BpeaHoBareM; (2) ao-
KMBJbaj YC/10Ba pajfa 3a 00aB/batbe KOHKpeTHe npodecnje y oapeheHoM ApyLITBY
N Hb€H MOJI0XKaj Y LUMPEM CUCTEMY; Kao M (3) Npeno3HaBarbe 3HaYyaja akagemMmcke
MOSUIHOCTK 3a 00aB/barbe NPOPECMOHANHE Ae1aTHOCTM U HeH YyTMLAj Ha na-
Huparbe 1 MoryhHocTu dyayher paaHor nckycTea. CBe TeMe Koje cy naeHTudun-
KOBaHe y HapaTMBMMA CTyAeHaTa nmMajy oapeheHn ayanHu Kapaktep, OJAHOCHO
OHe Ce MPOMMLL/bAjy YrTaBHOM Yy KOMNapaLunju namehy Asa ApyLUTBEHA KOHTEKCTA
N ABA TPXKMLLTA PaZla — OHOT Y APXKaBW MOPEKIA M OHOT Yy APXKaByW CTyANpPakba.

MNpe Hero ce pa3MoTpe HaBefeHe TeMe, MOTPedHO je CKPeHYTH Maxkkby Ha
PaLHO NCKYCTBO UCMUTAHUX CTYAEHAaTa Yy MHOCTPAHCTBY. Ha OCHOBY KBAHTUTATWNB-
HOT [le/1a UCTPaXMBakba MOXE Ce 3aKJby4MTK A3, 04 YKYNHOr Opoja NCNnUTaHmX,
BuLLEe oA nonosuhHe (58,91%) je Mano Hekn 0O/IMK PaAHOT MCKYCTBA TOKOM CBOT
LLKOJI0BaHba Y MHOCTPAHCTBY. HajsuLLe je d1n1o GpopManHo 3anocnenmnx (26,34%),
HeLWTO Marbe je SN0 PAJHO aHTraXoBaHMX y okBMpY niaheHe nan Hennahene
npakce (18,30%), [OK je HajMarbn YAE0 HolX BOJIOHTMPAO (14,27%). 3anoc/iemse,
nnaheHy nnn HennaheHy Npakcy MM BOJIOHTUPAHE Y MHOCTPAHCTBY MCKYCMIIO je
HajBMLLIE NCMMTAHMKA M3 rpyne NoBPaTHMKA, 3aTUM 13 rpyne cTyaeHaTa 13 Cpdunje
KOj/ CTYAMPAjY Y MHOCTPAHCTBY, a HajMakbe U3 rpyne CTPaHux cTyaeHaTay Cpounjn.
Takofe, MyLLKK CTYAEHTW CY HELLTO BULLE O, KEHCKMX MMANN HEKWN O, MOMEHYTNX
oONMKa pafHOr NCKYCTBA.

lpogecuoHanHu ugeHuitieits

3HayvajaH dpoj KJAaCUYHNX NCTPAXKMBaHba OPraHM3aLMOHOr NOHALLAHA YKa-
3yjy Ha Be3y u3mMely npodecnoHaHOr NaeHTUTETa U BpeAHOBakba npodecuje y
onpeheHom apylTBeHOM okpyxXemby (HMp. Ashforth & Mael, 1989; Ibarra, 1999;
Stryker & Burke, 2000). /3 Tor passora, npe aHanse npodecoHasHOr NaeH-
TUTETa 3HAYajHO je yKa3aTu Ha nepuenuujy BpeaHoBaa npodecuje oa cTpaHe
MeflyHapoaHWX CTyAeHaTa y ABa APYLUTBEHA KOHTEKCTa — ApXaBW nopeksa n ap-
XKaBW CTyAMpatba.

Pe3yntaTtn cTtaBkM 13 JIMKepTOBE CKane KOja je Mepwia BpeaHoBare Npo-
decnje y pa3IMunMTMM APYLITBEHMM KOHTEKCTIMA, MOoKa3asaun cy Aa BuLle of no-
JIOBUHE UCMNTaHUX MeflyHapoaHMX CTyaeHaTa cMaTpa Aa Cce HbMxoBa npodecyja
BMLLE BpeaHyje Yy MHOCTPAHCTBY (58,59%) Hero y ApXaBu nopekna. lMocMaTpaHo
N3 NepcnekTMBe YKYyNHor dpoja 3acedHO MYLIKNX 1 3aCedHO XEeHCKUX UCNUTa-
HKKa, HewTo je Behun yaeo mylikapaua (62,61%) Koju 3ay31mMajy OBakaB CTaB Y
ofHocy Ha xeHe (53,97%). Kaza je pey 0 pas3nnum y o4HOCY Ha rpyne MCAnNTaHuX
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MefyHapOAHMX CTYAEeHATa, Ha MPBOM MECTY MO jaunHM OBAKBOT CTaBa CYy CTYAEHTH
noBpatHMuUM (61,53%), WTO je NoCcedHO NHAMKATUBHO C 0O3MPOM Ha TO [1a CY OHU
3aBPLUMM CBOje LLIKOJIOBaHe Y MHOCTPAHCTBY M M3HOBA Ce Cyounn ca (He)Bpea-
HOBarbeM CBOje Npodecuje y ApKaByi Nopek/ia HAKOH NoBpaTka. HakoH oBe rpyne,
CTaB je Hajjaun koA cTyaeHaTa n3 Cpoumje Ha LKOMOBakbY Y MHOCTpaHCTBY (58,67%),
a 3aTUM Ko CTpaHux cTyaeHaTta y Cpdujun (55,56%). OBakBK pe3yaTaTn Mory Aa
ce odjacHe CaMUM [pYLUTBEHO-EKOHOMCKNM OKOJIHOCTMMA N KapakTepom mehy-
HapoaHe murpaunje. CtyaeHTr n3 Cpdnje y MHOCTPAHCTBY CBOje LLIKOJIOBaHsEe Mpo-
BOJE Yy 3anagHMM ApXXaBama Koje cy Ha BefieM cTeneHy eKOHOMCKOr pa3Boja U,
c/leCcTBEHO TOMe, npodecuje 3a Koje ce LWKOJYjY Y TUM OPYLUITBMMA NPeTexXHOo
3ay31Majy 5oJbn NO0XKa] y oaHOCY Ha ncTe npodecuje y Cpduju. C apyre cTpa-
He, Kako CTPaHN CTyAeHTV nepunnmpajy Cpdujy Kao MHOCTPAHCTBO M KakKo je eKo-
HOMCKM cTaHaapa Cpduje HUXM Yy OZIHOCY Ha HEKe HMMa XesbeHe aecTuHauuje,
OHW BpeAHOBatbe Npodecuje y MHOCTPAHCTBY OLEHbYjY KA0 HELLTO HMXE, MAKO 1
0aJbe BMCOKO Y OHOCY Ha 3eMJ/by nopeka. Nopejs eKoOHOMCKOT CTaHAapAa, 0Bje
Tpeda y3eTn y 083np 1 TpeHa Aa ctyaeHTV n3 Cpduje y MHOCTPAHCTBY YI/1TaBHOM
Pa3MaTpPajy CBOj OCTAHAK Y UCTOj 3eMJbW Y KOjOj CTYAMNPAjY (N CINYHO] 3eMibM),
[OK CTpaHu ctyaeHTn y Cpdujn cBoj SopaBak NoCMaTpajy Kao NpMBpeEMEH — UK
Cy OPUjEHTNCAHM Ha NOBpATaK y 3eMsby nopekna, nan Cpdnjy nocMmaTtpajy Kao
TPaH3MTHO NOApPYYje, OAHOCHO ,,MPBKM KOpak" MUrpauuje Ka Xes/beHoj AeCTMHaUMju.

Kana je pey o npodecnMoHaIHOM NAEHTUTETY MeflyHapOoaAHNX CTYAEHAT], OH je
MepeH npe ceera nomohy rpyne ctaBku 13 JInkeptoBe ckase Koje Cy ce ogHocue
Ha MHAMBUAYANHM OAHOC NpemMa npodecnjn, Kao 1N Ha OAHOC PEeBaHTHNX ApY-
rMx npema npodecnjn ncnutaHmnka. OBae, CTaBka Koja je MMana HajBuLK Npocek
rnacun: ,Bonnm ga npryam o mojoj (dyayhoj) npodecnjn” (M=3,62). Oamax n3a e
no npoceky dmne cy ctaBke ,He mory a 3aMnc/inmM aa ce SaBMUM HEKOM ApPYrom
npodecrjomMmy cBoM XnBoTy" (M=3,15) 1, Y3HeMMPUM Ce Kaa HEKO NpuKYa Jiolle
o Mojoj (byayhoj) npodecnjn” (M=3,01). Ocum pe3yaTaTa NpBe CTaBKe Koju naey
NOTBPAHOM CMepy, Pe3yaTaTh Apyre ABe Noka3yjy Aa He NOoCToje MOTMNYHO jaCHU
CTaBoOBM MefyHapoaHNX CTyaeHaTa Koju ce ogHOCe Ha NPOdeCMOHANHM UOEHTH-
TeT. To Moxe Aa ce 0djacHM TUMe LWTo ce y BehurHn cyyajeBa (0CMM NOBPaTHKWKA)
paanm o CTYAEHTMMA KOjuMa je npodecoHaNHO 0dpa3oBatsbe Y TOKY M KOju Haj-
BepoOBaTHMje HeMAjy jacHO narpafeH npodecnoHasHn naeHTUTET. TakBW Ha1a3mn
y CKJ1aAy CY M Ca HEKNUM KNACUYHUM TEOPUjCKMM 08jallirberblMa Koja TBpae Aa
je 3a nojeanHLLA HEOMXOAHO [a 3aBpLUM CBOje 0Opa3oBarbe 1 [a MHTEepHan3yje
BPeAHOCTM 1 HOpMe Kako Oun Morao cede Aa okapakTepuile Un NoMCTOBETH Ca
oapeheHom npodecrjom (Barker Caza & Creary, 2016).

Cnado noncrtosehnBare ca npodecnjom jacHo je 1 U3 NoAaTaKa Koju yKasyjy
Ha TO [1a Pe/1IAaTMBHO Mann &P0oj NCNUTAHNX MeflyHapoaHMX cTyaeHaTa (29,1%) cma-
Tpa Ja &1 0CTaNo y CBOjoj Npodecujm Yak 1y cy4ajy Heke dosbe nosnumje y Apyroj
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0bnacTu, Kao 1 To Aa UM je NopoamLa 3Ha4ajH1ja o NpodecnoHanHe Kapujepe
(61,6%). MNopes YmreHnLe Aa mefyHapoaHu cTyaeHTn 300r npoleca 0Opa3oBatba
KOjW je 1 fasbe y TOKY MaxoM HeMajy narpaheHe BpeiHOCTM M HOpMe Koje BoJie Ka
nonctosehnBamy ca npodpecmjom, y 063mp Tpeda y3eTn 1 NpoMeHy Koja ce goraha
ca npodecnjama n npoPecroHaIHUM NAEHTUTETOM Y MOCTMOAEPHOM APYLUTBY.?
Peu je, HanMe, 0 CBe Marb0j BE3aHOCTM NojeanHaLa 3a ogpefheHe opraHmsaumje u
npodecuje ycien KpaTKOPOYHMX YroBopa O pay, NpojekaTa v A0AaTHNX NoC/10Ba
(Sennett, 1998). Y TakBOM CHUCTEMY, Kapujepe ce CBe BMLLIe NOCMATPajy Kao HN30-
BN Pa3NMUnUTMX NPOGECNOHANHMX UCKYCTaBa M y0ra Koje cy NoAN0XHe 4eCcTuUM
npoMeHamMa TokoM xunBoTa (Arthur & Rousseau, 1996).

lMonoxcaj dpogecuje u ycnosu paga

Monoxaj npodecuje y ogpeheHom apyliTey Hajuyewhe ce carnenasa Kpos
KONMYNHY yrnena, Mohn 1 6oraTcTea Koju Mory Aa akymMyJiMpajy OHW NnojeanHum
KOjn npunazajy uctoj npodecmoHanHoj rpynu (Bnam Treiman, 1977). MNpeTxoaHo
NOMEHYTO BpeaHOBare Npodecuje o CTpaHe KOHKPETHOT APYLLUTBA YNpaBo yTuye
Ha HbeH MOJIOXaj Y AATOM ApPYLUTBY M 300T TOra pa3iMynTa ApyLITBA MOTY [1a MO3u-
LMOHNPAjy UCTY Npodecjy Ha NOTAYHO APYradnjnm HaYMH. Yak 1 NCTO APYLUTBO Y
Pa3IMYNTUM UCTOPUJCKMM NEPUOANMA MOXKE MOTMNYHO Apyradnje Aa BpeaHyje oape-
fHeny npodecnjy. 360r Tora je APYLUTBEHM KOHTEKCT M3y3eTHO OMTAH 3a MO0Xa]
npodecnje, LLITO Ce jaCHO YTBPAMJIO Y NCTPAXMBaHby Ca MeflyHapoaHUM CTYAEHTUMA.

MpoueHy nosioxaja concreeHe npodecuje meflyHapoaHW CTyAEHTN yrias-
HOM BpLUE Ha OCHOBY KOMMapaluje ycaoBa 3a 0daBsbatbe Npodecnje y ApKasu
HoMXOBOI MOPEK/A N APXKABU CTYANParba. Tako, Ha NPUMeEp, CTPaHU CTYAEHT Y
Cpdujn HaBOAM OKOMHOCTM NOA KOjiMa 00aB/ba CBOj HAYYHO-NCTPAXKMBAYKM paj
y CKN0MNY AOKTOPCKNX CTyAWja 1 NOpeamn UX Ca OHMMA Koje cMaTpa Aa O nmao y
[pXaBuW CBOM MOpeKa:

LZla cam cliygupana y VipaHy, mucaum ga dux moxcga dusia Ha do/bem os1o-
JHajy Heio wllo cam caga osge. Ja cam osge camo jegHd 0g MHOIO cllygeHa-
ua, anu ¢ 0db3upom Ha Wo ga cam Ha gokWopcKumM citlygujama, twpedasio du
ga dygem suwe og Woid... Hemam HUKaksy Kapujepy. Hemam HUKAKBO aHia-
OBarbe WU Jocao Ha gpakyniteldly. Hemam HUKAKBY CIIOIULY, HUKAKas cilo,
HemMam KaHuesaapujy, Huwia Hemam. Ja cam camo jegHa og MHoIo cluygeHalud,

2 O rybrberby 3HaYaja npodecuje y CaBpEMEHOM APYLLTBY FOBOPE Pa3INymMTi TEOPETUYAPN 13
OPYLWTBEHNX HAyKa. MNpnmepa paan, baymaH y CBOjM pafoBMMa O IMKBUAHOj MOAEPHOCTH
rOBOPW O TOME [a je MOEHTUTET, 3 CAMKM T1M M OHaj NpodeCcnoHanHK, cBe BuLLIe HecTadun-
J1aH, OIHOCHO Z1a TPaAMLNOHanHe yaore cae Buwe ryde Ha 3Ha4ajy (Bauman, 2000). Mopea
Hoera, bypanje HaBoaM Kako NpodecMoHasiHe rPaHnLe NOCTajy cBe daekCMOMAHnje n aa cy
NoAJI0XHE NMPOMEHaMa Yy 3aBUCHOCTM O/ LUMper ApYLITBEHOr KoHTekcTa (Bourdieu, 1984).
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a upu wome Mucjium Ha cliygeHle 0CHOBHUX cluyguja. [la cam y mMojoj 3emsbU,
caga dux umana csojy KaHyesaapujy u moina dux ga dygem seh Upogecop Ha
osoMm Husoy.” (x, 31, Cpdnja)

/13 HaBeaeHOr Aena MHTepPBjya jacHO Ce yo4aBa Aa CTYAeHTKMHa O ConcTBe-
HOM NpodecMoHaIHOM MOJI0XKajy 3aK/bydyje Ha OCHOBY 0A4HOCA MHCTUTYLUMjE U
peneBaHTHMX NojenHaLa NpemMa HeHoM paay 1 paiHnmM notpedama. Ha camyaH
HAYMH CTYAeHTKMHba 3 Cpduje Npnankom odjallrberba ONpeMsbeHOCTN MHCTUTY-
Lnje y OKBMPY KOje Ce TPEHYTHO LLKOYje Y MHOCTPAHCTBY 3ak/by4yje 0 Mos10XKajy
LuenokynHe npodecuje: ,Bpaiiuna Sux ce Wamo jep HOBUHAPCIIBO je dpogecuja Koja
je ceyugpuyHa do Wom auiliarsy, mucaum ga dux ce So/be cHawaa wamo... Jpyiaduje
negajy Ha docao HosuHapa.” (x, 21, benruvja) LLnpe nocmaTparbe 04HOCA APYLLTBA
npema npodecmjm, a CaMnMM TUM U HeH NO0Xaj, CTYAEHTU BUAE 1 KPO3 yTUCKE O
BPEAHOCTMMA YCKO MOBE3aHMNX Ca MpodecnjoM y KOHKpPETHOM ApyLTBY. [pnMep
Tora jecte odjalltberbe jefHe cTpaHe CTyaeHTKUHbe Y Cponjn o Tome 3alTo CMa-
TPa Aa MHXEeHePCTBO HMje Yy JOBO/bHOj MEPY PA3BMjEHO, HATK LIEHEHO Y CPMICKOM
OPYWTBY: ,Ja ce basum esieKPOHUKOM, asiu Me goclia 3aHUMAa u exHooiuja... anu
0Bge... /bygu YKOJUKO UOCEgY)y HeKy cluapy WexHosoiujy, huma Wo He cMelld, OHU
Haciuase ga je Kopucie. Pey je o ciiasy /bygu 08ge Upema mogepHu3auuju... He dux
peKkJ1a ga ux o 3aHuma, MogepHusauuja u dpusaiohasarse.” (x, 29, Cpdunja). Y3 ytn-
CaK O TOME LWTa Ce LUeHM Y 3eM/bn AoMaRNHY, CTYAEHTWN MOHEKa NpPoLieHbyjy M OHO
LITO Ce LIeHW Y AP>KaBM HbXOBOI MOPEK/Ia, @ YEeCTO je pey 0 MOTAYHO APYraymjnum
aCcneKkTNMa Koja ce Harnawaaajy. To je NpMMeTHO KoA cTyaeHTa n3 Cpduje Koju ce
YNYTNO Ha CTYANje CIMKAPCTBA Y MHOCTPAHCTBO: , YMeWIHOC fe I10pudUKOBAHU 3a-
Hai. To ce yeHu wamo. Ja iu Heko 3Ha ga pagu ... A Kog Hac [ce ueHu] — Axa, {u cu
ctuygupao y @uperyu!” (M, 32, ITanwnja)

YCNnoBW pagay NCTpaXkmBakpby CYy pa3mMaTpaHK Kao joll je4aH MHAMKATOp no-
JNloxaja npodecuje y ApXKaBW MNopeksa v Ap>XaBn CTyANParba MeRyHapoaHUX CTy-
OeHaTa. Pasnmuymta nctTpaxunBarba cBegode o ToMe Aa dosbK YC/1I0BM paza y Buay
3apage, onpeme, MoryhHOCTM 3a HanpeAoBatbe, 3alUTUTE Ha Pajy, PasINYNTNX
deHeduunja 1 Apyro, MNAMUMpajy dosbk cTaTyc npodecuje y oapeheHom apy-
wTBy.? NcTo Baxu 1 0OPHYTO — N0LWKjK YCI0BM paaa Hajuyewhe ynyhyjy Ha HUXK
cTaTyc npodecnje. Y tadenn 1 npencTaB/beHun Cy pe3yaTaT KOju roBope O Tome
Kako CTyOAeHTM Nepumnmpajy yc1oBe Ha paay, OAHOCHO Aa /i CMaTpajy Aa Ccy oape-
ReHn enemeHTN ycnosa 60/bn y ApKaBKn nopekna (1) uamy nHoctpaHcTay (5).

3 JeHO Of1 KJTACMYHNX NCTPAXMBaHAa M3 00/1aCTH CoLmMonormje paaa n npodecnja jecte oHo
Koje je cnpoBeo EBepeT Xjy3 (Hughes, 1958) 1 Koje ce ynpaso daBu TMMe KaKo APYLUTBEHMN
CTaTyC M YCJIOBWM PAZia MOTY [1a YTUYY Ha yrie[ v BpeAHOBare npodecurja y ApywiTsay. MNopes
OBOT K/J1ACMYHOT Ae/1a, y COLUMOJIOrMjM NOCTOjM YMTaBa 001aCT MCTPaAXMBaHba Koja yKasyje
Ha Be3y n3mefy ycnoBa paza 1 nonoxaja npodecurje y apywitsy (Buam Goldthorpe & Hope,
1974; Abbott, 1988).
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Tabena 1. MpoceyHe BpeAHOCTM CAMOMNPOLIEHE YC10BA Pafia Y IOMOBMHN M MHOCTPAHCTBY

Mon pyna
YcnoBwu 3a pag, YKynHo
M XK 1 2 3

Onpema 3,66 3,83 3,55 4,13 4,15 3,03
3apapa 3,75 3,98 3,53 4,41 4,29 2,91
HanpepoBame 3,72 3,89 3,54 4,09 3,86 3,37
dnekcndbunHocrt 3,52 3,59 3,45 3,81 3,44 3,37
Foanwwbn ogmop 3,28 3,37 3,15 3,49 3,30 3,18
CnodopHu panmn 3,15 3,23 3,03 3,31 3,04 3,11
Harpage v 6oHycn 3,71 3,81 3,57 4,05 4,11 3,18
3awWTUTa Ha paay 3,68 3,80 3,56 4,08 3,96 3,20
TUMCKM pag 2,98 3,06 2,92 3,11 2,90 2,97

HatomeHa: HajMarba BpeHOCT Ha CKaJIv OJIHOCK/IA Ce Ha HOsbe YCI0BE Y IOMOBMHM, HajBMLLIA Ha OO/be yCioBe
y MHOCTpaHCTBY; Mpyna 1y Tadesnn o3Hayasa ctyaeHTe 13 Cpduje y MHOCTPAHCTBY, rpyra 2 NOBPATHMKE W rpyna
3 cTyaeHTe cTpaHue y Cpduju.

360r odnMa KBanMTaTMBHMX NofaTaka Huje moryhe nnycTpoBaTi CBaku A0-
OMjeHn KBAaHTUTATMBHM NoaaTak n3 Tadene. MehyTum, Tpu KaTeropumje ycioBa Ha
paay cy nocedHo n3asojeHe y npeactojehoj aHann3m — 3apaza Kao Hajsehin ckop
Ha CKa/IM, TUMCKM Paj Kao HajHMXMKN, 1 ONMPEMA 33 Paj O KOjoj CY CTYAEHTM TOKOM
MHTEePBjya Hapo4MTO roBopuan. Nopead oBe TPM KaTeropuje y HakHagHNUM UHTep-
BjynMa M3BOjMA Ce joLl jeaHa Koja HMje dMna MHKOPNopMpaHa y ckany — pajHa
npakca, 0o4HOCHO HeH KBAITET M CaapXaj.

Beh je nomeHyTO Aa je Hajseha yKynHa BpeAHOCT apUTMETNYKE CpeanHe Ha
CKaJIM KOja NCMNTYje YCI0BE Paa Yy 3eM/bl N MHOCTPAHCTBY OHa KOja ce 0gHOCK Ha
BUCNHY 3apafe. MeflyHapoaHn CTyAeHTN cMaTpajy Aa je 3apaaa 60/ba y MHOCTPaH-
CTBY HEro Yy HMX0BOj AP>KaBW NOPEKJIA M YNPaBO OBA OKOJIHOCT Ce Y MHTEPBjYMMaA
4eCTo Be3yje 3a NPOMULLbatbe O HEeKOj Aa/bOj, dyayhoj (pe)mnrpaunjn. OHa je Ka-
PAKTePMCTMYHA KaKo 3a cTyaeHTe 13 Cpduje Koju ce WKOYjy Y MHOCTPAHCTBY, Tako
1 33 CTPaHe CTyJleHTe, C TUM LUTO NoC/1eikbM HaBoAe Aa je 3apaza 60/ba y ApYrnMm
NHOCTPAHMM 3eMJ/baMa, HAPOYNTO OHMM 3aMNaLHMM.

2 VICKpeHo yBeKk cam xiesia ga cllygupam y UHOCWPAHCWBY U ga ocluaHem, jep
naitia Kojy umajy 3a uctiu docao, ako ja Ha mMojoj tpakcu osage 3apahyjem sutue
Heio cogitisepcku uHxcersep y Cpduju Koju je ceHuop, MeHuU o Huje umMasao cMu-
c/s1a ga ocliajem y Cpbuju. Osge moiy ga pagum 10 joguHa u ga ogem y GeH3ujy
ca 30 joguHa u ga HuUKkag HUWa He mopam ga pagum.” (x, 22, CAL)
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.IlpBa clusap, HapasHo, jecy dnaiie y Cpduju, Koje cy gpyiaduje, 0GHOCHO HU-
cke y topeherby ca EHineckom. Ha dpumep, y EHIneckoj 3a Heke doc/108e Koju
{ogpasymesajy HU3aK HUBO Keasaugukayuja, dnahajy suwe Heio wilo je osge
GovelliHa Unaiia gokiopa.” (m, 27, Cpduja)

HajHW>Xa BpeAHOCT Ha Le/IOKYMHOj CKasin 0AHOCK Ce Ha TMMCKM paj M OHa
ynyfyje Ha To fa CTYAEHTM y MpoCceKky CMaTpajy Aa je y ApXXaBy NopekJsia HeLWTo BuLle
NPUCYTHN]je TUMCKM OPUjEHTMCAHO PaaHO OKpyXerse. OBaKBWM HaNa3n Mory duTtm
pe3ynTaT Behe coumjanHe n KynTypHe SIMCKOCTN CTYAeHATa Ca CBOj1UM Kolerama
y AP>KaBM NOpeK/a, OAHOCHO NaKLle KOMYHMKaLNje yTeMe/beHe Ha 3ajeAHNYKMM
KYNTYPHMM HOpMama.* Y MHTEPBjyMMa ca CPNCKUM CTYAEHTUMA-NOBPATHNLIMMA,
KYNTYPHM OKBMPUW MOCNOBHE KOMYHMKALMje Yy MHOCTPAHCTBY M HbeHAa KOMMNapauwuja
Ca KOMYHMKALMjOM Y 3eMJ/bM Nopeksia NnocedHo je HarnalleHa:

.Y akagemckom KoHliekcily dpedasao mu je speme ga Hay4um ga yuidam aaj
ogpeheHu kog Koju Wwamo doclioju. Kaga iU HeKo Hewilo Kax<e wila Wo 3a-
paso 3Haqu ... Cee je Hekako 3asujeHo y aj Heku KoHWeKcl /byda3HOoCU,
3alpaso Wwpedba ga Hayquw ga dpovuliaw wila je kpajrea dopyka.” (X, 32,
YjeanrbeHo KpasbeBCTBO)

. CBaKo 3a cebe pagu u He Moxcellle ga OKpusulle HUKOIa HU 3awia jep cse camu
paguite 3a cede. [MociosaH ogHoc. Kog Hac cy seygu gocia dauxcu, cMmalipajy
ce dauckum..." (x, 29, AycTpmja)

MeRyHapoaHu cTyaeHTV n3 Cpdnje Koju cy TPEHYTHO Ha CTYLEHTCKOj pa3me-
HW M OHW KOjUM cy ce ca cTyanja Bpatuamn y Cpdunjy nocedHo nctniy 1 dosby onpe-
My 33 pajl y MHOCTPAHCTBY. MpemMa HUXOBOM YTUCKY paJHa okpyxXersa y Cpdujn
4eCTo UM He Noceayjy ONpeMy Koja je HEOMXOAHa 33 M3BPLUAaBakbe NOCAa, NN je
Ta onpema 3acTapesia n ca oM Hunje moryhe BpLIMTM MOCA0 HA CAaBPEMEH HAYMH.
TakBa cMTyalUmMja Ha pagHOM MECTY HY>KHO yT14Ye Ha KBaanTeT nocsa uy oapefeHoj
MepWu ra ycnopasa MM AoJaTHO oTexara. [lodpe npumepe oBora HaBoje jeaHa
CPMCKa CTYAEHTKMHA Ca KOMYHMKOJ10TMje 1 jeaHa ca xemuje: , Tamo cMo umasu go-
clua oupeme Koje oB8ge HeMamo 3d megujcke clusapu, cluyguo, WesnelpoHuep u cee
octuano..”(x, 21, benrwja); , Tamo cam Moina cao caoje tocyhe ga lepem y guuisouiepy,
a osge cse Mopam ga depem py4Ho U OHGA MUWIUOH Uyid Kaxem cag ga cam Wamo ja
bux o olpasa 3a 15 muHylla a osako mopam gaa cattia ga depem.” (X, 29, Ayctpuja)

Y3 onpemy 3a paj, KaTeropuja Koja ce nocedHo M3ABOjUNA Y UHTEPBjYyNMaA
je OHa Koja ce TM4Ye pagHe Npakce, HAPOUUTO Koj cTyaeHaTa ns Cpduje Koju cy y

* Mo3HaBakbe je3nka ApyLITBEeHE CpearHe ce y NoAaunma Takohe n3asojmnao Kao duntaH Gak-
TOP. YaK M OHM CTPaHM CTYAEHTM KOju CY HaBen Aa A0OPO 3Hajy eHINeCKN je3nK, MMann cy
YTMCAK Aa Y MHOCTPAHCTBY HNCY MOMIN Y MOTAYHOCTM A3 UCKAXY CBOjY JIMYHOCT K30 WTO TO
Mory Ha ,Jdomahem Tepeny “.
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MHOCTPAHCTBY M KOJ, OHMX KOjM Cy C& HAaKOH 3aBplLUeTKa cTyaunja Bpatuamy Cpdujy.
CTyaeHTr cBeAo4Ye O TOMe [1a je NPakca AOCTa MPMUCYTHA Y OKBMUPY CTYAMjCKMX NPo-
rpama y MHOCTPAHCTBY, A/ He CAMO TO — MNPAKCa KOja je y OKBMPY NPOrpama 3amcTa
jecTe cTpy4Ha Npakca n3 061acTu CcTyanja. JeaHa CTYAEHTKMHA NCUX0J1I0rnje HaBOAM
[a y CKJIoMY MHOCTPAHOT GakyTeTa Ha KOM Ce LKOJI0BaJ1a MOCTOj1 NpMBATHA K-
HIKa 1 A3 Ha Hby A0A3e KANjeHTN Kojn ce npocaefyjy cTyaeHTUMa y OKBMPY Npakce
— . Ljeo Waj geo je MHOIO OpIGHU30BAHUjU, MHOIO BULE UPUJIUKA 3d Y4eHe U 3d cluuya-
e HeKUX 3Harba U BewiiuHa ay oksupy je gpaxkynieia.” (x, 27, Kunap) MNpakTnyHa
3Hakba N BELUTMHE Ha CTPaHMM dakKyITETMMA HMCY YCKO BE3aHa CaMo 3a NPUBATHY
npakcy, Beh cy yrpafieHa ny y4erbe caBpeMeHux asfiaTa M Nporpama Heonxo4HNX 3a
odaBsbarbe nocsa. O ToMe cBeAoYN CTYAEHT COLMONOTMjE KOjW je TPEHYTHO Ha CTy-
OEHTCKOj pa3meHnn: — ,08aj cmep je okpeHyl Ka cldaluuctiuyu U Ka y4ersy dpoipama
Koju he sam docne Ha Wpxcuwidy paga dpyxuiiu dpegHocild. To cy lNajitioH, Ap, uilg.
u o Mu ce gouaso ... 0Bge Hewlo UpakWuyHO MoX3ce ga ce Hay4u U 0Hga ga ugew Ha
wpxcuwilie paga u Kax;cew ja 080 3HAM, ja cam sama doiipedar.” (m, 34, Hemauka)

IMnarnuparbe Kapujepe

BopaBak Ha MeflyHapOAHOj Pa3MeHN HECYMHNBO A0BOAM A0 oApefeHnx
NPOMEHA MO XNBOT M NAaHMparbe dyayRHOCTM CTyaeHaTa, 0 YeMy FTOBOPU BEJIMKN
Opoj nctpaxnearba (Potts, 2015; Waibel et al., 2017; Roy et al., 2019). Ta Tema no-
cebHo je odpafeHa 1y nocearbem paay oBor 300pHMKA. Ha oBoM mecTy ¢okyC
je cTaB/beH Ha NPOMEHe Koje ce TUYY Kapujepe, 04HOCHO nepuenunje moryhHo-
CTW 33 Kapujepy W HeHO MJIaHMpatbe HAKOH 3aBpLUETKA CTYAMja Y MHOCTPAHCTBY.

Ha onwTe nuTarbe WTa ce To y Hajsehoj Mepu NpoMeHunsIo Ko CTyaeHaTa
0J1 04/1aCKa Y MHOCTPAHCTBO A0 MOMEHTA OBOT MCTPaXKMBakba, 0Max 13a norse-
03 Ha HauYMH XMBOTA Koju xene Aa soae (M=2,34) Hafnasn ce ynpaBo 04HOC npe-
Ma Kapujepu Kojy xene ga ctesapajy (M=2,48).° Ty npomeHny y HewTo Behoj mepn
npeno3Hajy mywkapum (M=2,38) y ogHocy Ha xeHe (M=2,67). Kaaa je ped o pa-
3/IMYNTUM FPYMamMa, OHa je HajeuLle MaeHTUGNKOBAHA KO NoBpaTHMKA (M=2,23),
3aTUM Ko cTyaeHaTa n3 Cpduje y MHOCTpaHCTBY (M=2,48) 1 Ha Kpajy KOJ CTPaHMX
cTyaeHata y Cpoumjn (M=2,63).

MefyHapo4HO UCKYCTBO CTYAEHTMMA je AoHeno oapeheHe kopucTu, Ha-
pPOYMTO Yy MOrniealy CTULAHA MHTEPKYATYPAJIHNUX KOMMEeTeHUnja Koje Mmory duTu
ynotpedsbeHe Kao mbnxosa npeaHocT y oyayhoj kapnjepu Ha S0 KOM TPXULLTY
pafa. AnpekTHy NpeAHOCT NPy 3aMoLl/baBakby OCTBAPWIA je jeaHa CTYAeHTKNHbA
KOja je HaBesa Aa je 360r CBOje akafgemMcke Murpaumje foduaa Npuanky aa paam

® OueHa 1y ckanu je noapasymMeBana CTaBy NOTAYHOCTN Me je MPOMEHMUSIO, 0K je oLUeHa 5
1IMaJ1a 3HaYeH>e YOrLTe Me HMje MPOMEHNO.
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y Cpdnjn: ,Mucnum ga je cllyguparbe y uHOCWpaHciBy SUI0 K/bY4YHO 3a godujarbe
tocna ... He camo witio je gokiiopait duo ycao8 ga ja godujem docao seh wilio je moj
{ocao 3asucuo Waga og, Koauko ce ceham, do3usa 3a 3aloW/basarLe XUbagy Maagux
gokilopaHaitia dospalliHuka u3 uHocupaHcitisa y uHctuuliyyujama y Cpduju, ako ga
je aliconyliHo cluyguparbe y uHociupaHciusy dusao ycaos ga godujem docao.” (X, 35,
YjeantrbeHo KpasbeBcTBO) Jpyrn CTYAEHTW NOBPATHULN HaBoAe A3 CY MM NCKYCTBA
Y MHTEPKYATYPAJIHOM PaZHOM OKPYXerby MOMOrNa y Jlaklem odaBsbakby NOCNA
HAKOH 3aBpLUeTKa CTyaunja: ,MeHu je cllyguparbe seh Gomoisno jep caga pagum y uH-
wepHayuoHaaHom amdujeHiay.” (m, 31, Hewka Penydnuka); , Mimam jacHe ciuisapu Koje
Cam Hay4uo WoKom 080i SopasKa, 3HAM Koje cy Mu sewliuHe, 3Ham wia hy ca muma
ga pagum u ako He Hahem docao, 3Ham ige hy ga ugem.” (m, 30, Hemauka)

Mopen MHTePKYATYPaIHNX KOMMeTeHUmMja, MeflyHapoaHa akageMcka Mnrpa-
UMja CTYOEHTNMA je JOHEe/1a U YCaBPpLUaBakbe eHrJ1eckor je3nka, 04HOCHO je3nKa
KOju je mocedHO 3Ha4YajaH 3a paf Ha PasNNUYNTM TPXULWTUMA: — ,, [Joclua @oia cam
Hay4uo, CBAKAKO CaM Clliekao gociia uckycitisad. Yak cam godpo ycaspuiuo U jesux.
Moxtga o He Sux yclleo y Mojoj 3em/bu ga cam cliygupao Ha malieprsem jesuky.” (m,
31, Cpbduja) CoumjasiHM KannTaa, oAHOCHO MpeXe M KOHTaKTK, Takofhe ce nctu-
4y Kao 3Ha4ajHK 3a Kapujepy HakoH cTyanja. MNMojeanHn CTYAeHTU-MOBPATHULN CY
CBOje NMOC/I0Be HAKOH CTyAMja NPOHALLAKM YyNpaBo 3axBasbyjyhin cnadmm Besama
Koje cy oCTBapmnm TOKOM OOpaBKa Yy MHOCTPAHCTBY, a HEKM Cy HAaKOH NPOHaslacka
nocaa ycnocTaBMAM U MOC/SIOBHE KOHTaKTe Cca NojeAnHLNMA N3 CBOT NMPETXOAHOr
NHOCTPAHOT OKPYXerba: .Y ceakom cayyajy, Wo wito cam duo Halo/by MU 3HAYU, jep
gaHac capahyjem ca wum swyguma.” (X, 32, ITannja)

PasmuLubarbe o dyayhoj kapujepu y 3Ha4ajHoj Mepu je Ko CTyheHaTa no-
B/1a4YMS10 M Pa3MNLL/batbe O MOBPATKY, OCTAHKY MM HEKOj Aa/b0j MUrpaLUujn. Y CTy-
onjv je Beh noMeHyTo Aa ce Kao OCHOBHM MOTMB NMOBPATKA Yy APXKaBYy Nopeksia Koz
BULIe of jeaHe TpehunHe cTyaeHaTa uctnde ynpaso odesdefheH n godpo niahewH
Nnocaoy CTpyLM, 0K OCTaTak MCNNTaHMKa HAaBOAM NOPOAMYHE pa3siore, NoAPLIKY
Op>XaBe 1 NOBOJbHE YC/I0BE 33 3aMN04YntHbatbe CONCTBEHOr NOC/1a, OJAHOCHO 3a npe-
OY3ETHULLTBO, MPOMEHY BNACTU Y JOMOBWNHM, MOBOSbHE cTaMOeHe kKpeaunTe, 0/bM
XKMBOTHW CTaHAApA, XXeJsby A3 Ce BpaTh Yy MaTUUHY 3eMJby, MOCTOjatbe eMOTUBHNX
NapTHEPCKMX OJHOCA UTA.

MefRyHapoaHW CTYAEHTM y NPOCEKY M3PaXkaBajy Xesby [a ycien eBeHTyaHor
NOBPAaTKa MOMOrHY CBOjOj AOMOBMHM 3HAHEM M BELLITMHAMA KOje Cy YCBOjMAM TO-
kom dopaska y Apyroj ap>xasu (M=3,81). OBakBa HamMepa je 3HATHO ja4a KOJ, XKeHa
(M=4,15), y ofgHOCY Ha MyLLKapLe (3,67), Kao 1 KOA CTpaHuX cTyaeHaTta y Cpdujn
(M=4,01) n ctyaeHaTa noBpaTHMKa (M=3,91), AOK je 3HaYajHO HMXa (anun 1 Jarbe
y MO3NTUBHOM CMepY) KoA cTyaeHaTa n3 Cpdunje y nHoctpaHcTey (M=3,48). Mopen
Tora meflyHapoaHW CTYAEHTM y MPOCEKY CMATPajy M [1a CBAKO KO Ce BPaTK Yy CBOjY
LOMOBUHY Tpeda A3 CBOjMM paLioM JonpuHece passojy 3emsbe (M=3,99). CinyHo
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Kao M KOA NMPeTXOoAHOr M1Tarba, OBaj CTAaB je jaye n3paxkeH kog xeHa (M=4,20) y
ofHOCY Ha Myllkapue (M=3,89), meflyTim y ogHOCY Ha rpyne noctoju ogpeheHa
PAa3/IMKA — Hajjaun CTaB je KoJ CTpaHunx ctyaeHaTa y Cpduju (M=4,19), 3aTnm Koz
nospaTtHunka (M=4,04), a Hajcnadnjn y ogHoCy Ha rpyne Kof ctyaeHaTa us Cpdunje
Yy MHOCTPaHCTBY (M=3,77).

MefRyTuMm, N nopes Xxesbe [a MOMOrHY CBOjOj APXKaBW HAaKOH NoBpaTka, oape-
fHenun 6poj meflyHapoaHnx cTyaeHaTa cMaTpa Aa du ce Cyoumo Unu, y caydajy no-
BPaTHKKaA, Cce cyo4aBa ca oapefjeHnM orpaHmyernma Ha gomahem TpxxumwTy paga.
Ha nnTarbe Aa M 04eKyjy UCTW TPETMAH Ca APYrMM paHMLMMA Ha TPXMULLITY paja
HAKOH MOBPATKAa Y CBOjY APXKaBY, CTyAeHTN 13 Cpduje y MHOCTpaHCTBY NocedHOo
NOKa3yjy HNUXY BPeHOCT C/larakba Ca 0BUM cTaBom (M=2,93). OBakaB pe3ynTaT
MOXe Ce A0AATHO NOTKPEeNUTM 1N CerMeHTMMA U3 MHTEePBjya, a 4odap NpuMep jecTe
CTYAEHTKMHbA KOja CBeA04YM O HeycK1aheHoCTM CcTpaHnX Nporpama ca 3axTeBrma
nomahnx nocnopagaua: , YurbeHuya je ga 3Ham ga me He du pago dycliunu osBge
ga pagum y ciupyuu, yiapaso 360i Woia wito mu ¢aau gocia Wux dpegmeiia Koju cy
apucyiHu Ha Hawum cldygujckum dpoipamuma.” (x, 33, AycTpuja) 3a pa3sinky of
cTyaeHaTa n3 Cpduje Ha LIKOMOBaMY Y MHOCTPAHCTBY, MOBPATHNLIM MMAjy HELWITO
NO3UTUBHMjM CTaB MPEMA jeJHAaKOCTM Ca OCTa/IMM pagHMLUMMa Ha TPXMLWTY pada
(M=3,25), ook je Hajeefi pe3ynTaT koA rpyne cTpaHux ctyaeHaTay Cpdujn (M=3,48).
Y ofHOCY Ha NOJ1 UCMUTAHWKA HWje npuMeheHa 3HaYajHa pa3finkay oroBopMma.

MefyHapoaHW CTYAEHTN Y MpOCeKY CMaTPajy Aa je 60/ba MoryhHOCT MpoHana-
CKa Nocs1ay MHOCTPaHCTBY (M=3,82) HeluTo je jayn Taj cTaB KoA MyLLKnx (M=3,89),
Yy O[JHOCY Ha XeHCKe ncnuTaHuke (M=3,76). Y o4HOCY Ha rpyne, Hajjayn cTaB n3pa-
XaBajy CcTyaeHTV nospaTHUUM (M=4,15), 3aTuM cTyAeHTN 13 Cpduje y MHOCTPaHCTBY
(M=4,01), 00K je HajHNXN NaKO 1 Aasbe NMO3UTUBHO YCMEPEH CTaB CTPaHMX cTyae-
HaTa y Cponjn (M=3,42). NpumMep jeaHe CTYAEHTKNHE HA PA3MEHM jacHO yKasyje
Ha NpodnemM inYHe 3anowsbnBocTi y Cpdnjn HakoH cTyanja: ,Ja sosaum ga gohem
y Cpbujy. Clusap je y wiome witlo ja He 3Ham wiiua dux Wy pagusaa. Ja He 3Ham Ko du
MeHe 3alloc/iuo o8ge jep ce dasum HeyuM 3a wia He doclioju KoHekc y Cpduju.”
(x, 32, Hemauka) MNMopea npodsiema Koju ce 0IHOCK Ha HEMOCTOjare KOHKPETHUX
n3nasHnx npodurna ogpeheHnx npodecrja y AOMOBUHK, CTYAEHTN HABOAE M NPO-
dneme y Be3M 3aMoLL/baBakba KOju Cce T4y ryd1TKa KOHTaKaTa 1 Be3a y OKBMPY
npodechoHasiHe 3ajeHNLe KOja YeCTo Moxe dUTK NPUIMYHO 3aTBOpeHa: , CBaka-
Ko je tWew Ko 3alio willo, 4ak u Kaga clue UpogecuoHanau, YuHu ce ga cy ypdaHuzam
u apxuldekwypa maso suwe eaulliucuuYyku, Waxko ga Hema UyHo Upusiukad y CBAKOM
wpeHyky.” (x, 32, Cpbuja)

CryaneHTn 13 Cpduje y NHOCTPAHCTBY M MOBPATHMLM He MOKa3yjy jacaH CTaB
Kaja je pey 0 TOMe a eKCMEePTH KOju Cy CTYANPAZIN Y MHOCTPAHCTBY HUCY LieHe-
HW Yy OMOBWHM HAKOH MoBpaTka, mefyTum cTpaHu ctyaeHTn y Cpdnjn ce y npo-
CeKy He c/1axy ca oBMM cTaBoM (M=2,39). OBakaB pe3y/ITaT MOXe Ce TYMa4nTn
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KapakKTepmncTrkama came rpyne cTpaHux ctyaeHaTay Cpdnjm — o4HOCHO TUMe [a
je pedy yrnaBHOM O CTyAEeHTMMa 13 3emasba Tpeher cseTa Koju y3 nomoh mefy-
BJIaAMHMX yroBopa gonase y Cpoujy, WTO MMNAMLMPA 4a Ce ANMIOMA CTeYeHa Ha
CPNCKMM YHMBEP3MTETMMA Y 3HAYajHOj MEPU LIEHN Y HNXOBO] APXKABW NOpeK/a.
Ca CTaBOM [1a Ce eKCMepTn He LieHe J0BO/bHO Y JJOMOBWHM Y NPOCEKY Y CBE TPU
rpyne ce Bulle He c1axy xeHe (M=2,69), 4OK Cy MyLIKapLUM Heoany4yHn (M=2,98).

3AKJbYYAK

Ha oCHOBY NMpeacTaB/bEHMX Pe3yaTaTa NCTPaXKMBaHba MOXE Ce 3aKJbyuM-
TV A3 Cy TPW OCHOBHA NpodaemMa aHaIn3rpaHa y 0BOM pagy — NpodpeCcMOHaNHM
NOEHTUTET, YCJI0BM paja M NaaHupare Kapujepe — koa MmeflyHapoaHux cTyneHa-
Ta NPOMATPAHM yBEK Y KOHTEKCTY HajMarbe [Ba TPXULWITA pada. Ko cTyaeHaTa 13
Cpdunje y MIHOCTPAHCTBY 1 KO NOBPATHMKA, MOMEHYTO NPOMAaTPabe MMa AyasiHn
KapakTep 1 MoApa3yMeBa Ap>KaBy MOPEKd U APXaBY CTyAnparba. Kog cTpaHmx
cTyaeHaTay Cpdujn oHo nonpunma oapeheHn MyntndokanHm KapakTep jep nopeg
Ap>KaBe Nopeksa 1 CTyamparba, OBa KaTeropmja CTyAeHaTa y CBOje NpomMaTpatbe
npodecuje yammay od3mp 1 cUTyaLmjy Ha TPXULLTY paaa y Hekoj Tpehoj opxasu,
OAHOCHO APXXaBW Y KOjY XXesn Aa MUTPMpa HAKOH CTyaunja.

leHepasIHO MOCMATPaHo, NOAAaLM roBope Aa NPodeCcMOoHaIHN NOEHTUTET HUje
y NOTAYHOCTN 0OIMKOBAH KoJ MeflyHapoaHWX CTyAeHaTa KO KOjuX je LIKOTOBaHe
y Toky. OBa KaTeropwja CTyaeHaTa y MCTPaKMBakby HMje MOoKa3asla jacHe CTaBoBe Y
BE3M Ca NPOPECNOHANHMM MOEHTUTETOM, WITO MoXe Aa ynyhyje Ha To Aa npouec
YCBajatba NpOdPECMOHASIHMX HOPMW HUje 3aBpLUEH 1 A3 je 0Baj TUN NAEHTUTETa U
0a/be y HacTajamby. [opea Tora, CaBPEMEHO CTakbe Ha TPXMULLUTY Pafia Koje KapakTe-
puLle HEM3BECHOCT 1 YecTa MpOMeHa NocJI0Ba, CKlanakbe yroBopa Ha ogpeheHo
BPEMe 1 KPAaTKOPOYHMX NpojekaTa, AONPUHOCK ONLWTOj ,Kpu3n npodecurja” (Leicht
& Fennell, 2023) koja ce y nogauyma MoXe BMOETM KOJ, CBMX KaTeropuja cTyaeHaTa.

Kaga je pey 0 ycnoBrMa paaa, KBasIMTaTMBHM €0 aHaJIM3e je MoKa3ao Aa cy
HajOUTHMjM NpodnemMn o KojuMa MeflyHapOAHW CTYAEHTM AMCKYTYjY Ha OBY TeMy
BMCKHA 3apaae, MeRy/byaCKnN 0AHOCK Ha NMOCY M CaZpXKaj 1N KBAJIMTET npakce y
WHOCTPAHCTBY. KBAHTUTATMBHM PE3yTaTh yKa3aIM Cy Ha TO Aa CTYAEHTU CMATPajy
a3 je BuCcKHa 3apage 50/ba Y MHOCTPAHCTBY, 0K je TUMCKM paj y KOHTEKCTY me-
Ay bYACKMX OJHOCA Ha MOCAY 1 KBAJIMTETA TOT oAgHoca y oapefjeHoj mepu dormbn y
LP>XaBuW HMXOBOT Nopeka. Takofje, yKynHa aHan13a je Nnoka3ana Aa pa3MaTpatbe
YyCJI0BA Ha pajly rOTOBO YyBEK ca COOOM MOBAAYM U TEMY O Aa/boj (pe)MUrpaumjm 1
nnaHnparby XXmnBoTa y oapeheHom apyLITBYy.

Ha kpajy, nJ1laHnparse Kapujepe ko4 MefyHapoaHWX CTyLeHaTa HeoaBOjn-
BO je 0] MpeTxXo[He ABe TeME M OHO Ce YraBHOM Tu4ye noTeHunjasna oapehere
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npodecurje, 04HOCHO 3aMN0LW/bMBOCTM Y KOHKPETHOM APYLITBY, NpodaemMay Be3un
Ca noknanarbem odpaszoBaHmx Npodunia n notpeda Ha TPXKMULLITY pada M norneaa
Ha TO KOJIMKO Ce LieHn MeflyHapoiHO NCKYCTBO Y [PXKaBW NOpeK/ia. 33 MHore Me-
fAyHapoaHe cTyaeHTe akaJeMCcka MUrpaLnja nrpa yaory ,npeor” y npouecy ,Mu-
rpauuje y ABa Kopaka”, a TO je Hapo4nTO Yy NoAaLrmMa S110 MPUMETHO KO CTPaHMUX
cTyaeHaTay Cpouju.
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JACHA NETPUTR

WHCTUTYT 33 apxuTeKkTypy n ypdaHnsam Cpouje



https://doi.org/10.56461/ZR_2025.1SMI.06

NMPOMEHA NMPOCTOPHOIr UAEHTUTETA
KPO3 MEBYHAPOOHE CTYAEHTCKE MUTIPALLUJE

McTpaxmBarbe yaore 1 3Hadvaja npoctopa (rpada, yHMBEP3UTETCKOT KOMIMIEKCa,
CTYIEHTCKOT CMELLTaja) Kao HOBOT JIOKA/IHOT UM MUKPOOKPYXKera MeflyHapoa-
HVX CTyeHaTa JOHOCH jeAIMHCTBEH Yrao rneAarba Ha (pe)KOHCTPYKLM]Y FMXOBOr
naeHtuteta. Y pagy he dutn npeacrtaB/beHn Haj3HAYajHMj PE3YITATI O EMOLIMO-
HaJIHOj NPVBPXXEHOCTY 38 MECTO NMOPEKa v rpaj CTYANPakba Kao 1 oleHa mefyHa-
POAHWUX CTYAEHATa O Pa3IMKama y GyHKLMOHANHMM aTPUOYTMa MecTa Nopeks1a
1 MeCTa CTyAMParba Y Noriedy: HaurHa CTaHOBakba, OpraHn3alumje jasHor caodpa-
haja, jaBHNX NPOCTOpPa 1 3e/1IeHNX NOBPLUMHA, AOCTYMHOCTM YCyra cHadaeBsarba,
34paBCTBEHe 3alTnTe, 1 ocehaja CMrypHOCTM Y jaBHOM NPOCTOPY. Y ANCKYCH)K
he duTn nata napanena Hanasa UCTPaXMBarba O NPeAMETHMM aHaaM3ama 3a
ABe rpyne mefyHapoaHnx cTyaeHaTa: ctyaeHarta ns Cpbuje Koju ce WKoyjy nan
Cy Ce LWKOI0BaM Y MHOCTPAHCTBY (yrnaBHOM y 3eM/baMa MnobanHor cesepa) u
CTpaHnx ctyaeHatay Cpoujn (M3 3emasba ModanHor jyra). Ha oBaj HaumH, nprme-
Hbyje Ce ABOCTPYKO CarefaBarbe NPOMEH/bUBOCTM NPOCTOPHON MAEHTUTETA, HEe
CaMO HaLLMX CTyAeHaTa Koju MMajy MCKYCTBO CTYAMParba Y MHOCTPaHCTBY, Beh n
CTpaHux cTyaeHata y Cpoujn, ca nepcnekTMBoMm HexoBor dyayher npueiaverba
V3 No3nUTHBHE edeKTe 3a HaLlly APXaBy.

K/by4yHe pequ: NpOCTOPHW NAEHTUTET, MurpaLmvje, MmeRyHapoaHn cTyaeHTn, Cpdwja

YBOAHA PASBMATPAHA

MpocTop je yT1uajaH YnHKAaL y 0oONnMKOoBaky NAEHTUTETA CTASIHOT AN MpU-
BPEMEHOr CTaHOBHMLLTBA Koje Y HbeMy O0opaBK, a 0[1aBHO je MPerno3HaT y ToM
aACNekKTy, Kako y reorpadCckoj HayLn, Tako 1y HelwTo mnahoj HaydHoj ancunnin-
HM NPOCTOPHOT MJIaHNPatba. Y APYLITBEHO-XYMAHNUCTUYKMM HayKama, NpoCcTop
ce Takohe jaB/ba Kao XeypuUCTUYKM OKBMP 33 yTBPAMBarLe crno3Haja n otkpuha
O HAaYMHY HA KOjW1 JbyW OCTBApPYjy NHTEPAKLMjy Ca CBOjM OKpyXerseM (Salazar,
2023). icToBpeMeHOo, MCKYCTBO TPajHOCTK HopaBKa Yy HEKOM MeCTYy HaBOAM Ha
NCTPaXXMBarbe CyNPOTHOCTM OBOM KOHLENTY, LUTO NPeACTaB/bajy MUrpaumje nam
NMOKPET/bMBOCT CTAHOBHULLUTBA M3 MeCTa y MecTto. ModuIHOCT nonynauuje jecte
K/by4Ha KOMMOHEHTa Yy pPasyMeBakby NPOCTOPa M OHAa AOMPUHOCK TOME A3 Jbyaun
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NOCTaHy CBECHUjM yJiore Kojy (pasnndmnTin) NpocTopu NMajy y dopMuyparby HinXo-
Bor naeHTuTeTa (Seamon, 2018; Salazar, 2018).

Mona3Ha Tauyka Ha Kojoj je ba3npaHa OKOCHMLA OBOT UCTPAXMBaHba jecy Me-
fAyHapoaHe cTyheHTcKe Murpaumje n (pe)KoOHCTpYKLUMja NaeHT1UTeTa Tor A4ena no-
nysaumje noa yTmuajemM MrUrpaTopHOr MCKYCTBA Y MHOCTPAHO] 3eMJ/bM CTYANPa-
Hba. MOSUIHOCT CTyAeHaTa ca MeflyHapoaAHMM akaZleMCKMM NCKYCTBOM denexu
3HayajaH pacTy 21. BeKy, a/n ce y AMHAMULM aKadeMcke MOOUIHOCTM yo4aBajy
HEPaBHOMEPHOCTM M ja4atbe LIeHTPanM3aLnje Npema nojeAMHMM oapeanLITNMA
MUrpaLmje, Hapo4YnTO Yy MpaBLy 3emMasba T3B. [nodanHor cesepa.’ YKOMKO AnC-
KypC 0 MeflyHapoAHWM CTYAEHTCKUM MUTpaLiMjama foseaemMo y KoHTekcT Cpdunje n
Pa3B0ja kbeHOT NHTEeKTYa/IHOT noTeHumjana (Sokotowicz, 2019), jacHo ce yo4aBa
NCTPaXMBaYKa HNLWA Y (Pe)KOHCTPYKLMjM MPOCTOPHOT MAEHTUTETA HA OCHOBHOM
ckyny meRyHapoaHNX CTYAEeHATa, a KOj1 Y Aa/beM NMpMKa3sy caraenaBamo Kpos CTy-
nente n3 Cpdnje Koju cTyanpajy, Wam cy CTyampanm y MHOCTPAHCTBY (Hajuelthe y
3eM/bamMa [710daHOT ceBepa) 1 KPO3 CTPAHe CTYAEHTe KOju TPEeHYTHO CTyAMPajy
y Cpdunjn, oAHOCHO OHe Koju cy cTyanpanan y Cpdujmn anu cy ce HakoH CTyauja Bpa-
TUAW Y 3eMJby Nopeksa (Hajuyewhe je pey o 3emsbama ModanHor jyra).

Y TeOpWjCKOM pa3MaTpakby y HacTaBky, dSuhe NprKasaHu yiora 1 3Hadaj npo-
cTopa (rpafa, yHMBEP3NTETCKOr KOMMJIEeKCa, CTYAEHTCKOr CMeLLTaja 1 Ap.) Kao Ho-
BOT JIOKAJIHOT UM MUKPOOKPYXeHba Ha (Pe)KOHCTPYKLUMjY naeHTuTeTa mehyHa-
POAHMX CTyAEHaTa, a 3a LWTa Ce KAao penepHOo NosasunLLTe y KOMOapaunjn y3nma
NCTN NPOCTOPHM HMBO Y 3eMJbM NMopek/a MeRyHapoOHWX CTyAeHaTa. Y Be3M C TUM
NCTPaXyjy ce NOCTOjaHOCTU 1 MPOMEHe NMPOCTOPHOT naeHTUTeTa MeflyHapoaHUX
CTY[EeHaTa, WITO je y CNpe3n ca NHTEH3UTETOM HMXOBOT NPMMNaaarba Pas3IMYynTM
NMPOCTOPHMM OKBMPMMA — MECTY NMopekKsa N MecTy CTyamparba. Metoaooruja
KOja je NpMMerseHa 3a UCTPaXKMBakbe NMPOCTOPHOr MAEHTUTeTa MeRyHapoaHWX
cTyAeHaTa da3mpa ce Ha [IBa MOJlyca NOBE3aHOCTN 3@ MeCTOo: 1) eMOLMOHASHO]
NPUBPXEHOCTHM, Koja y cedn cakmma OAroBop Ha NuTame: ,[ae je Baw gom?" u
2) NparMaTN4YyHOj BE3aHOCTK, Koja ce da3mpa Ha Mckasy: ,OBO MeCTo npyXa cBe
LWITO je NoTpedHO jeAHOM CTYAEHTY y Morfeay CMellTaja, NpeBo3a, AOCTYNHOCTH
ycnyra, ocehaja curypHocTn n ap.”

MprAMKOM onepaunoHaan3aLnje Ln/beBa NCTPaXMBatba MOCTAB/bEHMX
KPO3 TEOPWjCKO-METOI0NO0LWKN OKBUP, Y eMnpnjckom feny he dutn dokyc Ha
aHaM3amMa eMOLMOHAJIHE NMPUBPXEHOCTX 3@ MECTO MOPeKsIa 1 rPpaj CTyAMpPatba
MefyHapoAHUX CTyAeHaTa Kao 1 tbMxoBe CcydjekTMBHE oleHe 0 NpeaHoCcTUMa 1
HeaoCTaUMa GYHKLUMOHAHMX aTpMdyTa MecTa nopekJsia U MecTa CTyanparsa y

' 3emsbe ModanHor cesepa ce novctosehyjy ca passujeHnM 3emsbama. Mojam ModanHum
ceBep 0OMYHO ce 0HOCK Ha AHrnoamepuky, EBpony, JanaH, AycTpanaunjy u HoBun 3enaHa.
OcTaTak cBeTa YnHKM Modanuu jyr (hoposuh, 2006).
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norsaeay: HayMHa CTaHOBAaHa, OpraHm3almje jasHor caodpahaja, jaBHnX NpocTopa
N 3eNeHMNX NOBPLUMHA, AOCTYMHOCTN yCayra cHadaeBarba, 34paBCTBEHe 3alUTUTe
n ocehaja cMrypHOCTWN Yy jaBHOM MPOCTOPY.

OcnoHal anckycuje je Ha ycnocTaB/batby napasiesie mefly Hanasmma o ene-
MEHTMMAa PUKCHOCTM U MPOMEHSBUBOCTIN NMPOCTOPHOT MAEHTMUTETA CTyAeHaTa u3
Cpduje ca MeflyHapOAHMM NCKYCTBOM M CTPAHWX CTyAeHaTa Koju CTyAMpajy uan
cy ctyampanny Cpoumju. Ha KoHLy, nako Hehe d1UTK ckmumMpaHe Npenopyke 3a yHa-
npeherbe NoAUTUYKOr 0AroBopa Ka epukacHujem nckopurwhasarby noTeHLUnjana
MeflyHapoaHe akagemcke MOOWIHOCTM 33 pa3Boj Cpduje, 0BO UcTpaxmBarse he
[OMNPUHETM NOTNYHWjEM pasyMeBarby 0O1MKOBaHa M MPOMEHbMBOCTM NPOCTOP-
HOT aeHTUTeTa MeflyHapoAHMX CTyAeHaTa U3 yriia CaMmx akTepa OBUX MPOMeHa.

NMPOCTOPHN MAEHTUTET U3 ONTUKE NOKPET/bUBOCTH
MEBYHAPOOHUX CTYOEHATA

MojaM naeHTUTEeTa NOAPA3yMEBA ,M3BECTAH HAYMH OMUCMBAHA WJIN KOH-
uenTyannsaunje cede, WTO MoXe Aa 0OyXBaTK IMYHE yJlore 1 CBOjCTBa, yyelhay
OPYLITBEHMM TpynamMa Wian KaTeropujama, 1 Bese ca reorpadckmm nokaumjama”
(Devine-Wright & Clayton, 2010, prema Qingjiu & Maliki, 2013: 633). MMaeHT1TET Ce
dopMMpa Kpo3 ,CcTanare MCKYCcTaBa, cehama, onaxaja 1 genosara” (Marginson,
2014, prema Wee, 2019: 386). KapakTepuCcTMKe Ha OCHOBY KOjUX Ce MHAMBUAYa-
NN3yjy 1 Npeno3Hajy nojeamHumM, KaTeropuje nav rpyne sbyam jecy hinxose naex-
TUTETCKe oapeaHuLe.

HauyMH Ha Koju NpOCTOp yTMYe Ha naeHTTeT MeflyHapoaHWX CTyaeHaTa oa-
HOCK Ce Ha 10 HNXOBOT NHAMBUOYAIHOT MAEHTUTETA Koju je 0ON1MKOBaH JIOKan-
TeTom? 1 oA Hera 3asncn (eHrn. place identity), Tj. o4HOCK ce Ha Be3aHoCT mefy-
HAapPOAHMX CTYAEeHAaTa 33 NpocTop (MeCTo) 13 Kora MoTUYY WM BE3aHOCT 338 MecTo
y KoMe cTyanpajy. NMonasehn o npemunce ,aa je MAEHTUTET CTAJIHO Yy NPoLecy Ha-
CTajarba”, Te Aa ,HWKaza Huje gosplueH” (Beckosuh AHRenkosuh, 2024: 464) oBy
dYMAHOCT, KOja je MpUCYTHA M Ko NPOCTOPHOT UAEHTUTET, MOXEMO CTaBUTN Y
ano3ununjy ca murpaunjama meflyHapoaHux CTyOeHaTa.

MeRyTuMm, LWTa je OHO LWTO GOPMMPA NN PEKOHCTPYMLLE MPOCTOPHN ULEH-
TUTET WK nomctoBehrBarbe Ca MeCTOM 3a cydjekTe Haller NCTpaxiBarba — Mefy-
HapoHe cTyaeHTe? [leo 0AroBopa Ha NPETXOAHO NUTaHEe CUIYPHO YMHe ocehatba

2 YKOJIMKO Ce yCpeacpeammMo Ha NPOCTOPHMN MAEHTUTET, OJHOCHO Ha MAEHTUTET 3aCHOBaH
Ha MecCTy, NCTnYe ce a OH Mmoxe Aa dyae BMLIEeCTPYK, Ha OCHOBY XuMjepapxuje npunagarba
Pa3INYNTIM TEPUTOPUNjATTHUM HUBOMMA — JTIOKA/IHOM, PETMOHATHOM, HALIMOHAIHOM U /10-
SanHoMm, WTO He NoApPa3yMeBa Aa UX J/byan MMajy NoJjeAHaKo cBe pa3BnjeHe (baukosuh &
Cnacuh, 2014:179).
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(emoumje) y o4HOCY Ha NMPOCTOP Ca KOjUM ce nHamBmaya nouctosehyje. Mouncrto-
BeheHocT ca mecTtom (eHrn. identity with place), npema Pendy, 3aB1cK of Tora aa
nn ce nojeamHal, oceha kao ,MHcajaep” an He, OAHOCHO Aa Iy AAaTOM NMPOCTOpY
nma ,ocehaj npnjaTHOCTU, cUrypHocTu 1 yywkaHoctn” (Relph, 1976: 49). KaTe-
ropuja ,emoumja” je 'y CBaKOAHEBHOM XMBOTY YECTO HEYXBaT/bMBA a J0A3aTHO,
KaJa roBOP1UMO O HOBMM OKPYXeHbMA, XXMBOTHNM OKOJIHOCTMA N pedepeHT-
HMM Ta4YKama Be3aH1M 3a MOKPET/bUBOCT MefyHapoAHUX CTyAeHaTa, MOXEMO Ca
noysaaHowhy TBpAMTM A3 CY 1 lbXoBe ,eMounje y nokpeTy” (Jlepo, 2023). Mefy-
TUM, Kako SMCMO Yy MCTPaXXnBatse YK/bydniv 0Baj BakaH MOJYC MOBE3aHOCTM 33
MeCTO, 04HOCHO NPOCTOPHOT AEHTUTETE, MpMMeHMheMo o paHuje No3HaT nojam
,E€MOLIMOHAJTHE MPUBPXKEHOCTN". EMOLMOHAIHA MPUBPXEHOCT HEKOM MPOCTOPY,
Koja y cedu cnaja ,eMnaTtuykn” n ,eranctTeHuUnjaaHn" 0oXnBe/baj MecTa N3HyTpa
(Spasi¢ & Backovi¢, 2017: 128), noa yTvuajem je dbakTopa Kao LITO Cy: CTapocCT, Mo,
Oy>XnHa bopaBKa y TOM MeCTy 1 ocTBapeHu Mefysbyacky koHTakTK (Talen, 2001).
3a Hac je TO NPBEHCTBEHO OArOBOP Ha NUTarbe 0 ocehajy 3a MecTo Koje ce cMaTpa
OOMOM, LITO MHAWKYje NOCTOjaHbe EMOLMOHAIHE NPUBPXEHOCTM 3@ MECTO Nnope-
KJ1a (NpMMapHa Pas3NnNYNTOCT) MHAMBMAOYA, Y HALLEeM C/ly4ajy NpeacTaBHMKA rpyne
MeRyHapoaHux ctyaeHaTa. C 0031MPOM Ha TO a3 je OKOCHKLIA OBOT NCTPaXKMBakba
aHaNM3a NPpOMeHe NPOCTOPHOr NAeHTUTETa MefyHapOAHNX CTYAEeHATa, BaXKHO
je [a yCcTaHOBMMO M eMOUMOHAHY NMPUBPXEHOCT 3a MecCTo (rpaa) CTyAMpatba.
Mmajyhiny Buay aa je seh gowno Ao Murpaumje y MHOCTPAHCTBO 3a CTYAEHTE Koju
Cy HamM OWJIN UCMUTAHULUM U A3 je HiXxoB SO0paBak TAMO TPajao HajMakbe roanHy
[aHa, XxMnoTesa je Aa ce GOpMMPaA0 OCHOB HMXOBE EMOLIMOHAHE MPUBPXKEHOCTH
3a MecCTo/rpaj CTyAMpatba.

Jpyry 4eo oA4roBopa Ha NuTarbe 0 YMHNOLIMMA NMPOCTOPHOr UOEHTUTETA
3a MeflyHapoaHe CTyAeHTe NeXN Y HlMXOBOj MParMaTMYyHoOj BE3aHOCTM 3@ MeCTO.
Hanme, meflyHapoaHa akagemcka nonysaumja, nopes eMoTUBHOT npocyfnBamba,
Moxaa y Behoj mepu, nocexe 3a NparMaTMYHOM OLIEHOM penaTMBHUX NpeaHo-
CTW M HEeAOCTaTaka Mo NuUTakby GYHKLMOHAMHKX aTpMdyTa MecTa nopekaa n Me-
CTa cTyAnparsa. Ta BpcTa eBanyaunje aoduja Ha 3Ha4vajy Kpo3 KomMnapauujy oBa
[Ba MecCTa y norneay: NpoCcTopa CTYAeHTCKOr CMeLTaja, NPUBATHOM UK CagpXa-
ja KONEKTMBHOT CMeLLTaja y CTYAEHTCKOM AOMY; U3rneaa yHNBEP3NTeTCKOr rpa-
[a/ Kamnyca; opraHnsaumje 1 noysaaHoCTy jaBHOT rpajiCkor NPeBo3a; n3rneaa,
OYHKLUMOHANIHOCTM U XUTUjeHe jaBHNX FPaZICKMX NPOCTOPA; AOCTYMHOCTA YCIYra,
a HAPOYMTO AOCTYMNHOCTY 3PABCTBEHE 3aLUTUTE; M HA KPajy aJin He M MO 3Ha4ajy,
MUTakba CUTYPHOCTM Y jaBHOM MPOCTOPY.

M3 yrna carnenaBarba MUIPaTOPHOT MCKYCTBa MefyHapoaHnX cTyaeHaTa
N NpyMNagarba HEKOM MPOCTOPY/MECTY MOXe Ce rOBOPUTK O AMjaSIeKTUYKOM je-
OWNHCTBY M CMMYNITAHOCTN 0BKMX npoleca. Ca MUIrpaLmMjoM Yy MHOCTPAHCTBO (MY
Heku Apyrun rpaa), MeflyHapoaHW CTyAeHTN pa3Bujajy MONMBANEHTHY MPUNALHOCT
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ananTnpajyhin ce Ha HoBe Ky/ITYpHE 1 BpedHOCHe HOpMe M JoXWB/baBajyhin con-
CTBeHe TpaHcdopMaLmje Kpo3 MHTePaKUMjy ca HOBMM (MUKPO)OKPYXKEHEM U Ca
HoBMM sbyanma (Petri¢, Marici¢ & Basari¢, 2012; Metpuh & Jlykuh, 2023).

AHAJIN3A PE3YJITATA

Kpo3 aHanm3y pesyarata ncTpaxmsarba Koju hie Suth nprkasaHn y Hapea-
HUM PefoBMNMA NCKA3yje Ce YCMEePEeHOCT Ha Mannparbe 0da Moyca NoBe3aHoCTH
33 MECTO: eMOLIMOHAIHE MPUBPXEHOCTN M MParMaTyHe Be3aHoCcTn MeflyHapoa-
HWX CTyOeHaTa.

EMoyuoHasiHa upuspiceHocw

Beh Tokom npBe dpaze NpmKyn/barba NoAaTaka (BMAeTV NpBO Noriassbe Mo-
Horpadmje 0 MeTo0/I0WKNM KapakTePUCTNKAMA) OO Ce [0 KBAMTAaTUBHNX
Has1a3a o ,ocehajy goMa"” anm n 0 eMOLMOHATHOj NMPUBPXEHOCTM 3a rpaj CTyAN-
parba CTyAeHaTa ca MeflyHapogHUM akageMCKMM NCKYCTBOM.

~Menu je kyha ige cy mu poguiltiessu. To mu je Kyha u gaH gaHac. M caga kaga
JHUBUM, ga siu cam Kog momka Ha llanauhy, y beoipagy 36of docna uau... HUKAg
He Kaxcem ga ugem kyhu, ugem y ctiaH. Kyha mu je ige cy mu poguiliesbu a ige
WpeHyiHo x#usum je lanuh, ciwar.” (x, 29, Mahapcka, AycTpwja)

MoTOM, MCTa NCMNTAHMLIA TOBOPW O CBOjOj €EMOLIMOHATHOj MPUBPXEHOCTH
rpagy y KoMe CTyampa y MHOCTPAHCTBY.

.Y Beyqy cam ce ykaolusaa y cMucsy ga mu je iamo ociasno cpye u spaham ce
wamo csake ioguHe 360i ciuyguja.” (x, 29, Mahapcka, AycTpuja)

Y Opyroj a3 nprKyn/barba NoAaTaka, EMOLMOHAMHA MPUBPXEHOCT MeCTy
nopeksa 0AHOCHO MeCTy CTyAMParba A0AATHO j€ NCTPaXKeHa Kpo3 e/leKTPOHCKM
VYAUTHUK N MHTEpNpeTnpaHa Kpo3 KBAaHTUTATMBHE Hala3e y Be3u Ca NUTAHEeM:
Lrae je Baw gom?”
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padumKoH 1. MecTo Koje ce cMaTpa IOMOM

Ha rpacdurkoHy 1, cTynum Koju cy o3HadyeHun dpojeBnma 1-4 npencrasrbajy
cnenehe nckase BesaHe 3a ,ocehaj goma“: 1 = ,TaMo rae Mu Xnee poantesrbn’;
2 =, Tamo rae M je nopoamua”; 3 = ,Tamo rae TpeHyTHo dopasum”; n 4 = ,Octano”.?

3 oBMX Hanaza (rpadurkoH 1) Moxe ce 3aKk/by4ynTuh Aa Hajsehu yaeo mnc-
MUTaHMKA NOCMATPaHMX Ha YKYMHOj nonynaumju mefiyHapoaHe cTyaeHTCKe Mno-
nynauunje odyxsaheHe ncTpaxnearbem, cMaTpa Aa My je Jom diamo ige my je
topoguua, a A3 je roTOBO M3je[lHa4YeH yaAeo NCNUTAHMKA KOjWU CMATPajy Aa UM je
JZom wamo ige um »cuge pogullie/bu N OHMUX KOjuU CMAaTPajy Aa UM je Jom wamo ige
upeHyliHo dbopase.

C 0631POM Ha XnnoTesy o Kos1ed/bMBOCTM NMPOCTOPHOT NAEHTMTETA Y Cnpe-
31 ca MUrpaunjama mefiyHapoaHe cTyaeHTCKe nonynaunje, NCTPaXkeHa je eMo-
LMOHAIHA MPUBPXEHOCT rpaay CTYAMparba M TO NPEKOo MHAEeKCa eMOLMOHaNHe
NPUBPXEHOCTW 3a rpaf. OBaj MHAEKC je GOopMMPaH Mo yrieny Ha HeKa paHnja
NCTPaXMBarba O BE3aHOCTK 3a rpaj (Spasi¢ & Backovié, 2017) Ha oCHOBY KOjuX je
npey3eT ceT N1Takba Y e/1eKTPOHCKOM YNUTHUMKY. To cy dune Tpu CTaBke:

3 Hajuewhwn ogrosopw nog kateropujom ,Octano” dunn cy: a) TaMmo rae cam o4pactao/na;
8) Tamo rae ce Hajdosbe 1 HajBosbeHKje oceham, rae ce oceham narogHo, de3denHo v roe
Ce HajBuLIe 1 HajayTeHTYHKje oceham kao JA; B) Oceham ga nmam BuLLEe JOMOBA — Npu-
MEHJ/bMBN Cy CBM OAroBopwv NoHyhHeHn y yInTHUKY; 1 1) H1ucam Be3aH/a Hi 3a jeHy onuujy.



J.MNeTpuh | 119

e Kajg Hucamy oBoM rpaay (Hagasbe, MUCAM Ce Ha rpaj CTYAMPakba, MpumMm.
ayT.), jeABa Yekam Aa ce BpaTUM.

e He &1 M1 d1no Telwko Kaa d1x Mopao/na Aa ce o4cesIM 13 0BOr rpaja.

* Xeneo/na dux 4a n Moja AeLa Xnee y 0BOM rpaay.

Ha oBO cy NnpuaoAaTe jol TpW CTaBKe:

e VIMaM noBepetrbe y Jbyfle KOju XMBE Yy OBOM rpaay.
e Oceham ce 6ancko ca JbyarMa 13 oBOT rpaja.
e QOceham ce de3dbeHO y OBOM rpaay.

MHOEeKC eMOLUMOHAJIHE NMPUBPXEHOCTU, KOjU je GopMMpPaH Yy OBOM UCTPa-
XWBakby, CACTOjM Ce M3 Hanpej HaBeeHNX 6 CTaBKK, rae ce He nojpasymesa
HY>XKHa KOH3WUCTEHTHOCT Ha TMM CTaBKaMma, a 3O0MPHO Ce Mepu CTerneH NpmuBpxe-
HOCTW rpaay. MIHAEKCOM Cy CYMMPAaHM CKOPOBW UCMUTAHWKA Ha MOMEHYTNX 6 CTa-
BOBA. JINKEPTOBA CKaa O/ NeT HUBOA NPUMEHEHA je Y eJIEKTPOHCKOM YMUTHUKY
N OHA Mepu pe3ynTaTte Ha cnedehun HauMH: 1 =,y NOTNYHOCTU HeNnpuBpXeH,/a”;
2 = ,HenpuspxeH/a“; 3 = ,HeoanydaH/a"; 4 = ,npnBpxeH/a“; n 5=,y NOTNYHOCTK
NpuBpPXeH/a".

Y Tadenn 1 nprkasaHe cy BPeAHOCTM €MOLNOHAIHE MPUBPXEHOCTM rpaay
CTYANParba, YKYMHO 1 Mo 4eTpwn rpyne mehlyHapoaHux CTyAeHaTa.

Tabena 1. VIHAEKC eMOLIMOHATHE MPUBPXKEHOCTN

1 2 3 4 5 YKYNHO
YKYNHO 10(4,6) 26(11,9) 86(39,3) 80(36,5) 17 (7,8) 219 (100)
CryneHTtv n3 Cpbuje
Ha LKOI0Bakby Y 4(53) 10(13,3) 28(37,3) 27 (36) 6(8) 75(100)
NHOCTPaHCTBY
OpxaBrearm Cpdunje
KoM Cy cTyanpann 2(39) 8(157) 20(39,2) 21(41,2) 0(0) 51(100)

Y IHOCTPAHCTBY 1
BpaTuan ce y Cpounjy

MHOCTpaHW AP>XaB/baHW
Kkoju cTyanpajy y Cpduju 3(3,4) 8(9,2) 36(41,4) 30(34,5 10(11,5) 87(100)

NHOCTPaHW Ap>KaB/baHN

KOju Cy 33aBpLunan

cryanje y Cpdnjm n 1(16,7) 0(0) 2(33,3) 2333 1(16,7) 6 (100)
BPaTWIM Ce y CBOjY

3eM/by
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CymMapHo, 13 pe3y/aTaTta NpeAcTaB/beHnx y Tadenn 1 Moxe ce M3BeCTu 3a-
K/by4ak a je 0KO 45% NCNnUTaHMKa eMOLMOHAIHO NPUBPXXEHO, Ae/IMMUYHO UIN
y NOTNYHOCTK, 33 FPaf y KOMe CTYyANPajy OLHOCHO Yy KOMe cy CTYAMPanun y NHO-
CTPaHCTBY. HenpumBpXeHUX rpady CTYAMPaHea Y MHOCTPAHCTBY MMA MPOLEHTYAHO
Makbe, Y PACcroHy o, 0KO 13% 33 MHOCTPaHe ApXXaB/baHe Koju ctyanpajyy Cpdujn
00 oko 20% Kaf je ped o ApxassbaHuma Cpduje Koju cy CTYAMPaanN Yy MHOCTPaH-
CTBY M BpaTuaum cy ce y Cpdujy.

lMpaimaliuyHa se3aHocW

MparmaTryHa Be3aHOCT 3@ NPOCTOP Ha MNUKPO M JIOKAIHOM HMBOY, aHaNW-
31paHa je Ha OCHOBY eBanyalMje Kojy cy Aasiv CTpaHn cTyaeHTu nopeaehn cne-
nefie passivke y HauMHy XMBOTA Ko Kyhe 1y MecTy cTyanpamba y MHOCTPAHCTBY
(Tabene 2-10).

Tadena 2. HauMH cTaHOBaHba (CMeLLTa))

MHoro Bosbn y Hema BosbMuy MHoro 6o/bM  YKynHO
60/bMYy [OOMOBMHM Ppa3IMKe WHOCTPAH- Y MHOCTPAaH-
AOMOBWHM CTBY CTBY
CTyaeHTn ca
NHOCTPaHUM 20(9,1) 36(16,4) 59(26,9) 64(29,2) 40 (18,3) 219 (100)
NCKYCTBOM
CTyaeHTm
n3 Cpbujey 9(7,1) 21(16,7)  30(23,8) 38 (30,2) 28(22,2) 126 (100)
MHOCTPAHCTBY
CTpaHu
CTYAEHTN Y 11 (11,8) 15(16,1)  29(31,2) 26 (28) 12(12,9) 93 (100)
Cpduijn

Tabena 3. 13rne yHBEP3UTETCKOT rpajda (Kamnyca)

MHoro Bosbn y Hema BosbMy  MHoro 6o/bM  YKynHO
60/bMy [OOMOBMHM Ppa3/iIMKe WHOCTPAH- Y MHOCTPaH-
AOMOBWHU cTBYy cTBY

CTyaeHTn ca
NHOCTPaHMM 15(6,8) 19(8,7) 30(13,7) 55(25,1) 100 (45,7) 219 (100)
NCKYCTBOM

CryaeHTm

n3 Cpbujey 4(3,2) 2(1,6) 11(8,7) 32 (25,4) 77 (61,1) 126 (100)
MHOCTPAHCTBY

CTpaHu

CTYAEHTN Y 11 (11,8) 17(18,3)  19(20,4) 23 (24,7) 23 (24,7) 93 (100)

Cpduijn




Tadena 4. Caapxajn y CTYAEHTCKOM IOMY
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MHoro bosbny Hema Bosbuy  MHoro 6o/bu  YKyMHO
60/bMy OOMOBWMHM PpasiMKe MWHOCTPaH- Y MHOCTPaH-
AOMOBUHMU CTBY CTBY

CTyaeHTn ca
MHOCTPaHMM 15 (6,8) 23(10,5) 55(25,1) 65 (29,7) 61(27,9) 219 (100)
NCKYCTBOM
CTyaeHTm
n3 Cpdujey 5(4) 13(10,3) 29 (23) 38(30,2) 41(32,5) 126(100)
MHOCTPAHCTBY
CTpaHu
CTYAEHTN Y 10(10,8) 10(10,8) 26 (28) 27 (29) 20 (21,5) 93 (100)
Cpbuijn

KomMniemeHTapHun I'IDeTXOLI,HOj dHann3snm cy npmmepnm KBaJimtTatTMBHMX CTa-

BOBA MCMMTAHMKA Ca KOjUMaA je BofjeH Hay4YHM pasrosop.

,» TAKO je, 3cusum y dpusaiiHom citaHy s1usy yeHpa. Ha bynesapy ociodohersa.
(...) Mpouwisie ioguHe cam X#uBeo ca gpyiom, asau cam ose ioguHe cam. (m, 27, Cpdu-
ja) —Y oksupy kamilyca yinasHom cy Hac mehyHapogHe citiygeHiie cmewiuanu ga
bdygemo 3ajegHo y oKsupyY WUX MArbUX jequHuuad, ClUaHosad u CBAKa Wa jeguHuua
Je umana 3ajegHuYKo Kydallusio u Kyxurby U CBAKO 0g HAC cliygeHalua je umao
cBojy coduuyy ige je Moiao ga pagu, pagHu Cilio, CUHIN Kpeselll u Moxga 1adaso u
opmap. Mu cmo ce cycpeluasu y Wum 3ajegHudkum dpocluopujama. busio je uHwe-
pecaHtiHo ydpaso Wo wlo cy yinasHom bpulliaHye cliassbanu ga éygy 3ajegHo y
um jeguHuuama, ciuaHosuma, u iy dyge oko 6-7 cllygeHaia 4o ciiaHy. A moje
UCKyciiso je Hajyewhe ga cmo duse, peyumo, KuHeckurbe, MIHgujke, [pKurbe u ja
cmo dune, peuumo, y Wwom fomy y Fbykacay.” (X, 35, YjeanrbeHo Kpa/beBCTBO)

Tadena 5. OpraHun3aumja jaBHor caodpahaja

MHoro bomay Hema bosbay MHoro 6o/ba  YKynHo
60/bay [OOMOBMHM Pa3/INKe WHOCTPAH- Y MHOCTPaH-
AOMOBWHM CTBY CcTBY
CTyaeHTr ca
NHOCTPaHUM 16 (7,3) 16(7,3) 30(13,7)  44(20,1) 113 (51,6) 219 (100)
NCKYCTBOM
CTyaeHTm
n3 Cpdujey 3(2,4) 10(7,9) 7(56) 27(21,4) 79 (62,7) 126 (100)
MHOCTPAHCTBY
CTpanu
CTYAEHTU Y 13(14) 6 (6,5 23(24,7) 17 (18,3) 34 (36,6) 93 (100)

Cponjm
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NaycTpaumjy Ha Koju HaunmH mefyHapoaHW CTYAEHTU NpoLersyjy rpaackn
NPeBo3 y MecTy CTYAMPakba Y OAHOCY HAa MECTO Mopeka NoTKpensbyjy cnegehn
NCcKasn.

, 1aMo ige ja xcusum y bopHmMyy, Wamo je MupHo, Huje WewKo, aau Huje daw
HU s1aKo ga ce de3 ayiiomodusia cluuiHe Ha pasauyuiia meciua. ¥ Hosom Cagy
Mu ce csuha witio csyga moxcew duyuksiom. A moxce ce pehu ga je caobpahaj
uakohe u mawa, jep doHekag ayiiodycu kacHe. (m, 27, Cpduja) — Osge je jako
godpo wilio je cuciiem jasHoi Upeso3a uzyseliHo godap, usyseliHo je godpo o-
Be3aH quilias ipag Wako ga HUCMo umMasau Hekux sehux dpodnema, uako je ipag
sehu og Hosoi Caga, Hucmo umasnu Hekux sehux dpodnema Kaga cy y auitarby
Upenaxer-a sesuxkux gucuaqyu.” (m, 34, Hemauka)

Tabena 6. JaBHM NPOCTOPM rpaaa (TProsu, 3e/1eHe NOBPLUMHE U CJINYHO)

MHoro Bosbn y Hema BbosbMy  MHoro do/bu  YKynHoO
60/bMy [OOMOBMHM Ppa3/iIMKe WHOCTPaH- Y MHOCTPaH-
OOMOBWHU CTBY CTBY
CTyoeHTn ca
MHOCTPaHMM 17 (7,8) 25(11,4) 42(19,2) 63 (28,8) 72(32,9) 219 (100)
NCKYCTBOM
CTyaeHTm
n3 Cpdujey 7(5,6) 11(8,7) 21(16,7) 41(32,5) 46 (36,5) 126 (100)
MHOCTPAHCTBY
CTpanu
CTYAEHTN Y 10 (10,8) 14 (15,1) 21(22,6) 22 (23,7) 26 (28) 93 (100)
Cpbuijn

O 3Ha4ajy 1 CMMOOSIMLM jaBHWX MPOCTOPA FPajZla y XMBOTY CTPAHOT CTYAEHTa
cBeno4n cnegehu npumep:

. Bykos clioMeHuK (...) o je 3a MeHe Tocliao Kao HeKU MUKpokocmoc. [johem
Wy Ha pakyniield, a oHga kag xohy masnao ga ce ogmopum ogem y Uapk, a Kaga
cuhem ca Wpamsaja, Gpohem ucliog Bykosoi cloMeHUKa ga cluuiHem go ¢pakyi-
(welta. Tako ga je Wio Heku mMoj opujeHitup.” (x, 30, Cpouja)
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Tabdena 7. JocTynHoCT ycyra (camonocsyre, anoteke 1 p.)

MHoro bosbay Hema Boskay MHoro 6o/ba  YKynHO
60/bay [OOMOBMHM Pa3/iUke WHOCTPAH- Y MHOCTPaH-
AOMOBWHU CTBY CTBY

CTyaeHTH ca
MNHOCTPAHMM 19 (8,7) 37(16,9) 74(33,8) 41(18,7) 48 (21,9) 219 (100)
NCKYCTBOM
CTyaeHTm
n3 Cpdujey 8 (6,3) 27 (21,4) 45 (35,7) 21(16,7) 25(19,8) 126 (100)
MHOCTPAHCTBY
CTpaHu
CTYAEHTW Y 11(11,8)  10(10,8) 29(31,2) 20(21,5) 23 (24,70  93(100)
Cpbuijn
Tabena 8. [IoCTyNHOCT 3ApaBCTBEHE 3aLUTUTE

MHoro bosbay Hema Bbosbay MHoro 6o/ba  YKynHO

60/bay [OOMOBMHM PpasnAnKe WMHOCTPAH- Y MHOCTPaH-

AOMOBWHU CTBY CTBY

CTyneHTr ca
MHOCTPaHMM 32 (14,6) 32(14,6) 63(28,8) 51(23,3) 41(18,7) 219(100)
NCKYCTBOM
CTyaeHTm
n3 Cpdujey 17 (13,5) 16 (12,7) 42 (33,3) 26 (20,6) 25(19,8) 126 (100)
MHOCTPAHCTBY
CTpanu
CTYAEHTM Y 15(16,1) 16 (17,2) 21(22,6) 25(26,9) 16 (17,2) 93 (100)
Cponjm

MeRy pasnnunTnm yciyrama Koje CTpaHnm CTyAeHTMMa Npyxa rpag, nocedHo
Ce NCTNYe 3HaYaj JOCTYNHOCTN 34paBCTBeHE 3alThTe. To ce noTkpensbyje cieaehvm

HaJ1a30M M3 KBaJINTATUBHOT NMCTPaXKBdHba ClNpoBeaeHOr Kpo3 Hay4YHW pa3roBop.

~Meru cy mHoio duiliHe 3gpasciiseHe ycyie. buna cam y Upuauyu ga ux gsa
Gyiua Kopuctuum. Mamehy oclianoi MeHu je uclipeg Kyhe gom 3gpassba uy om
goMmy 3gpas/ba HA CBAKOM cUpallly je gpyia cleuujasauzayujd, umajy xupypia y
gomy 3gpassby. To MU je 3alasio 3a OKO WO CAM UMA/Ia HeKy Marby UHLepBeH-
uujy u oHga tohemo y gom 3gpas/ba u Wamo 3a delll MuHyia cmo mu seh kog
Xupypia u oH 3a8puwidsa cse. 3Haqu, He doclioju Waj dpoyec Koju Kog Hac wpaje
ouKko gyio, 3aKkasusarke a ce oHga 4Yeka ipu meceua.” (X, 23, Mahapcka)
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MnTarbe XUrnjeHe jaBHMX NpoCTopa rpaza 3a MmeflyHapoaHe cTyaeHTe noja-
BWJIO Ce TOKOM MpBe da3e NprKyn/batba NOAATAKA, 33 LLUTA KA0 MYCTPaLnja MoXe
na nocnyxu cnegehn KBaIMTaTUBHKW CTaB NCNUTAHMKA:

Lo ce WuYye HelalluBHUX CWPAHA, Ao MU je wio MOpam ga Kaxem, asiu
Cpbuja je mano Up/basay dopehersy ca gpyium espolicKuM 3em/bama. He 3Ham,
umao cam puauky ga yiaopegum. (...) Tako je, cmehe. Mzsuruilie. Anu, He 3Ham,
y Cpbuju, u .y comollly”, Moxga je godpo. Aau Kaga ogem y Heku gpyiu ipag,
3awito je Wonuko Up/paso? 3awito je ako? 3aitio witio Kax)cy ga cy seh yu-
clauu. Anu Heku /bygu odelll cae 3aipsbajy.” (M, 29, Cpduja)

Tabena 9. XvrvjeHa jaBHMX NPOCTOPa

MHoro bomay Hema Bbosbay MHoro do/ba  YKynHo
60/bay [OOMOBMHM pas3iInke WHOCTPAH- Y MHOCTPAH-
AOMOBWHM CTBY CcTBY

CTyaeHTn ca
MHOCTPaHMM 20(9,1) 13(5,9) 53(24,2) 63 (28,8) 70(32) 219(100)
NCKYCTBOM
CTyaeHTn
n3 Cpbujey 4 (3,2) 6(4,8) 28(22,2) 36 (28,6) 52 (41,3) 126 (100)
MHOCTPAHCTBY
CTpaHu
CTYAEHTM Y 16 (17,2) 7(7,5 25(26,9) 27 (29) 18(19,4) 93 (100)
Cpbuijn

Tabena 10. Ocehaj cMrypHOCTM Y jaBHOM NPOCTOPY

MHoro Bosbny Hema Bbosbmy  MHoro 6o/bu  YKyMnHO
60/bMYy [OMOBMHM Ppa3sIMKe WHOCTPAH- Y MHOCTPaH-
OOMOBWHU CTBY CcTBY
CryaeHTu ca
MNHOCTPAHMM 20 (9,1) 33(15,1) 64(29,2) 46 (21) 56 (25,6) 219 (100)
NCKYCTBOM
CTyaeHTm
n3 Cpdujey 10 (7,9) 24 (19) 47 (37,3) 17 (13,5) 28(22,2) 126 (100)
MHOCTPAHCTBY
CTpanu
CTYAEHTU Y 10 (10,8) 9(9,7) 17(18,3) 29(31,2) 28(30,1) 93 (100)

Cponjm
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Y Be3u ca ocehajeM cMrypHOCTM y jaBHOM MpOCTOPY rpaza y kome dopase,
nocedHO Cy 3HAYajHN CTAaBOBM CTYAEHTKMHbA (POAHA NepCcrnekTMBa), a C/IMKOBUT
npumep Aaje NCnMTaHnLa NoPeKksIoM U3 ApreHTunHe, rae je 5e30eAHOCT XeHa aa-
neko fowwnja Hero y Cpdujn.

~Hekag mu ce yuru ga sehura Hac, Mucium Ha /byge y Upoipamy, mMucau ga je
Hajbosba ciusap de3degHocil, HapoYUio 3d HeHe. YurbeHuya ga Moxeuwl ga ce
weltaw Hohy u He pasmuwsbaw wita he ga ce goiogu u ga su he Heko ga e
HadagHe, ol/bayka, youje u caudHo.” (3, 30, Cpduja)

AUCKYCHIA

MpUAKOM yropeaHe aHan3e pe3yTaTa eJIeKTPOHCKOT YMUTHUKA KOjn Cy
nonyrbaBanu ctyaeHTr ns Cpduje ca mefyHapoaHUM NCKYCTBOM (yr/1aBHOM cy Oo-
paBuAN Yy 3eMsbama ModanHor ceBepa) U CTPaHW CTYAEHTW KOjU CTYAMNPAjY, Nnu cy
cTyanpann y Cpdujn (Hajuewhe nopekaomM 13 3eMasba [1odanHor jyra) y ogHocy
Ha (Pe)KOHCTPYKLMN]Y HMXOBOT MPOCTOPHOT MAEHTMUTETa yo4aBsajy ce ciegehn 3a-
jeOHNYKN MEHNTEbU:

MpoueHTyanHo HajBefn yaeo Ha CKasiM eMOLIMOHATHE MPUBPXEHOCTH
3a rpajl cTyanparba 1Majy Heoasly4Hn MeflyHapoaHn CTyaeHTH, fake,
OHW KOjU MY Y YKYMHOM CKOPY HUCY HN NPUBPXEHU HUTN HEMPUBPXKEHN.
Takohe, kako koA cTyaeHaTa n3 Cpduje, Tako M KO NMHOCTPAHMX CTyae-
HaTa, 3aCTyn/beHnja cy No3nTrMBHa oceharba NpeMa MecTy CTyanpatba
Yy OZIHOCY Ha HEeraTMBHa, LUTO Mpy>Ka OCHOB 3a M3Bofere 3aksbyyka Aa
O0paBKOM y MHOCTpaHCTBY, MeflyHapoHa akafemcka nonyJsaaumja nnak
00OpUM feToM pa3Buja EMOLIMOHANHY CTpaHy nonctosehnBarba ca me-
CTOM/rpaoM CTyaAnpPakba.

Mehy eflemMeHTMa NparMaTiyHe Be3aHOCTM HajBuLLE ce NpeKkanajy cTe-
neHu nopeherba AOCTYNHOCTY 34PaBCTBEHE 3aLUTUTE Y 3€MJ/bl NOPEKA
1N 3eMJ/bM CTyAMPaHba Ko ode rpyne cTyaeHara. Nputom, Tpeda Hanome-
HYTW A 1 KoA jeaHnX 1 koa Apyrmnx sehe yyewhe y3nmajy CTyAeHTN KOju
CMaTpajy Aa je 0Baj YNHMJIAL, paLMoHa He Be3aHOCTM 33 MecTo S0paBKa
O0/bM Y MHOCTPAHO] 3eMJbW CTYAMPaAHbA.

Mnak, YnHe ce 3a0KPY>XEHNjM Ha1a3M O Pa3/IMKama 1 OACTYNarblMa y CTa-
BOBMMA Be3aHMM 3a ogpefeHe enemeHTe nparMaTtmMyHe Be3aHOCTM KOju ce Takohe
npenamMajy y ynopenHoj onTMLM CTaBOBa CTyAeHaTa nopeksioMm ns Cpduje Kojn cy
Sopasuan nan dopase y 3eM/bama NodasiHOr ceBepa M CTPAHUX CTYAEHATa U3
3emMasba nodanHor jyra Koju cTyampajy, nan cy ctyampann y Cpdnjn.
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e HauyumH CcTaHOBakba 3a CTYAEHTE Y MHOCTPAHCTBY je S0sbe OLieHEH O/ CTpa-
He cTyaeHaTta n3 Cpduje ca meflyHapoaHNM NCKYCTBOM (OKO 22% mncnu-
TaHuka nopekaom ns Cpdumje cMaTpa A3 je CMeLTaj 3a CTYAEeHTe MHOrOo
00/bM Y MHOCTPAHCTBY HEro y IOMOBUHN). NMocMaTpajyhin cTpaHe cTyaeHTe
y Cpdnjn, pecnekTMBHM NPOLLEHAT OHMNX KOjW NMPpOoLemsyjy Aa UM je CMeLLTaj
MHOTro 60/bK y CpOUjK HETrO Y IOMOBUHM U3HOCK 0KO 13%.

e Jow je ApaCTU4YHWja pPa3/INKa Yy OLLEHW M3I/1ea YHUBEP3NTETCKOr rPaaa,
jep ce n3 pesynTtatay NPeTXo4AHOM MOr/1aBJ/by jJaCHO MOXE YOUUTK A3 HaK
61% ctyaeHaTa n3 Cpduje Koju cy CTyaMpasiny MHOCTPAHCTBY CMATpa A3
je Tamo MHoro dosbu narnen kamnyca Hero y Cpdujn, AOK je pecnekTUBHU
npoLueHaT Ko CTpaHnx ctyaeHaTa y Cpdujn oko 25%.

» Kaga je y nuTamby oleHa MeflyHapoaHuxX CTydeHaTa Kojy Aajy 33 jaBHU
caodpahaj y Mecty cTyampamsa, Hajsehn npoueHaT n Cpda n cTpaHaua
CMaTpa [a je OBaj e/IeMeHT NparMaTnyHe Be3aHOCTM MHOMo 0/bW Y MHO-
CTPAHCTBY HEro y JOMOBMHM, C TUM A3 je Ko MefiyHapoaHux cTyaeHaTa
nopeksiom n3 Cpduje Taj NpoLeHaT Yak OKO 63%, AOK je Koa CTPaHmnX
ctyaeHaTay Cpduju oko 37%.

e C/MyaH TpeH[ ce yodasa 3a ode rpyne meflyHapoaHnx cTyaeHaTa 1y no-
rneny jaBHMX NPOCTOPA (TProea, 3e/IeHMX NOBPLUIMHA 1 Ap.) KOju Cy oLe-
HoEHM KaKO MHOro 60/bl Yy MHOCTPAHCTBY HEro y AOMOBWHW Of1 CTPpaHe
36,5% nopeknom Halnx n oa 28% cTpaHMx cTyaeHaTta 'y Cpduju.

* MoXe ce NPOKOMEHTapWCaTM Pa3anKa y oLeHM AOCTYNHOCTK ycayra (ca-
MOMOC/Yra, anoTeka v Ap.) Y MHOCTPAHCTBY, Koja je H0/bOM NI MHOTO
50/bOM HEro y IOMOBMHM OLIeHEHA 0J1 OKO 46% CTpaHaLlad Koju CTyaMpa-
jy nnm cy ctyampann y Cpdujun, y ogHocy Ha 36,5% ctyaeHaTa n3 Cpduje
KOjM MMajy MCKYCTBO CTyAMPakba Yy MHOCTPAHCTBRY.

* VI3pa3uTaje pasnnka namehy Ase nocmatpaHe rpyne mefyHapoaHWX CTy-
OeHaTa y norneay oueHe XnrnjeHe jaBHnx NpoCcTopay MecTy CTyaAMpaHsa.
Jok ctygeHTn u3 Cpduje Koju CTyanpajy nam cy CTyampaan y NHOCTPAHCTBY
y 4ak 41% cny4yajeBa oLekrbyjy XMrnjeHy jaBHUX NpocTopa MHOMo 50/bOM
Yy MHOCTPaHCTBY Hero y Cpomjn, oa cTpaHux ctyaeHTa y Cpduijn je ceera
OKO 19% HbKNX OLEHWUIIO XMTIUjeHY jaBHUX NpoCcTopa MHoro 6osbom y Cp-
OMju HEro y HMX0BOj IOMOBUHM.

* OHoy4yemy Cpduja npearbadn Hag MHOCTPAHCTBOM jecTe OLeHa CTPaHnX
CTy[eHaTa Kojy MMajy y norneay ocehaja curypHoCcTM y jaBHOM NPOCTOPY
HaLWMX rpagoBa. CTaTUCTMKA je MOKa3aaa Aa 4ak 61% CTpaHnx cTyaeHaTa
y Cpdujn cmaTpa Aa ce oceha cMrypHumje nam MHOro cUrypHuje y jaBHoOMm
npoctopy y Cpdumjn HEeroy CBojoj AOMOBMHN, AOK je pecnekTBHO ydelhe
cTyaeHaTa n3 Cpduje y MHOCTPAHCTBY Yy TOM norsieay oko 36%.
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3AKJbYYAK

AKO Ce NOCBETUMO CydjeKTUBHOM Aeny Y MPOMEHN MPOCTOPHOT NAEHTUTETA
Kpo3 meflyHapoaHe CTyAeHTCKe Mmurpauuje, Ty ce y Hasla3lMa Haller MCTPaXMBakba
noTBphyje NpeTnocTaBka Aa je, oniiTte y3eBLn, AyO/be yKopetbeHa eMOoLnoHa Ha
npuBpXeHOoCT MeflyHapoaHMX CTYAEeHaTa 33 MecTa Yy KOjuMa UM XK1Be nopoanLie.
Murpauvje meflyHapoaHe CTyAeHTCKe nony/almje Mory n3a3Batv aMmOMBaneHTHe
ocehaje n HEOATYYHOCT MepPEeHe MHAEKCOM EMOLIMOHAJIHE NPUBPXEHOCTN rpaay
CTyAMparba. Pe3ynTaTi Haller MCTPaXKMBarba Cy NoKas3a v Aa je y npoceky Hajsehn
npoueHaT (oko 39%) MefyHapoaHNX CTyAeHaTa HeoAJly4HO Yy TOM noraeny. Me-
AyTnMm, odjallrberbe 3@ 0BaKaB Pe3y/ITaT JIeXM U Y N3BECHO] MakbKaBOCT NHCTPY-
MEHTa KOjU je MPUMEHEH Y KBAHTUTAaTMBHOM NCTPaXXMBakby. Havme, Kpo3 meTo-
OOIOLLKY NOCTaBKY HWMje 3a4aT YCJ10B KOH3MCTEHTHOCTM Ha CBMX 6 CTaBKM Koje cy
dopmMupasne VMIHOEKC eMOLNOHAMHE NPUBPXEHOCTM 3a rpaj CTyANpatba, HajBuLle
N3 pasfiora fa ce UCNUTaHNLUM He O HABOAWIM Ha je[HY BPCTY OAroBOpa KpPo3
AHKeTHW YNNTHKWK. MNMopeaehn ca ctpaHum ctyaeHTmMa y Cpduju, 3a ApXaBibaHe
Cpbunje Koju cy cTyanmpaan y NHOCTPAHCTBY 1 BpaTuan cy ce y Cpdujy pesyatatn
OEeMOHCTPMPAjy, Yak y Oko 41% c/yvajeBa, MOCTOjaHe EMOLIMOHAIHE NMPYUBPXKEHO-
CTV rpaay y Kome cy CTYAnpaan y MHOCTPAHCTBY Npe NoBpaTka y AoMoBMHY. OBO
ce Moxe aprymeHToBaTth Behom moryhHouwhy n3dopa mecta cTyamparsa 3a Cprcke
CTYAeHTe Yy NHOCTPAHCTBY Hero 3a cTpaHe ctyaeHTe y Cpdujn. He Tpeda 3aHema-
PUTU YMHbEHMLY A3 OCTBApMBatbe MOTYAHOCTY fodujarba cTMneHanje moxe duntn
MOBO/ 33 KOMMPOMMC Y NPMXBaTakby rpaaa CTyAMpPatba, Y3 eMOTMBHM OTKJIOH A3
je Taj rpag npmuBpemeHo dopasuLuTe.

Kao WTo ce Morno npeTnocTaBnTy, pe3yaTaTh aHaInm3a NPpMKasaHnmx y OBOM
paay ykasyjy Ha Behy nparmMaTtnyHy Be3aHOCT MeflyHapoaHMX CTyaeHaTa 3a fo-
KaJIHA N MUKPOOKPYXEHba Y 3eM/baMa [NodanHOr ceBepa HEero LWTOo je TO Cy4aj
ca mehyHapoaHum ctyaeHTuMa y Cpdujn Koju cy mopekaom 13 3emasba [1odan-
HOTr jyra. Taj MOAYyC NPOCTOPHOr NAEHTUTETA j& NOASTOXHMjN PEKOHCTPYKLNjK KOA
HALIWMX CTYAEeHATa Y MHOCTPAHCTBY. MefyTnMm, TO He yKa3yje Ha jeIHOCTpaH 3a-
K/by4daK Kako He Moxe AohK A0 PeKOHCTpyKLUMje MPOCTOPHOr NAeHTUTeTa noja
nejctBom O0PaBKa y MHOCTPAHCTBY M 3a MeflyHapoaHe CTyaeHTe KOju TPEeHYTHO
CTYyAMPajy nan cy ctyanpanm y Cpduju. LLTasuLe, v jeaHa 1 Apyra aHaam3npaHa
rpyna mefiyHapoaHux ctygeHaTa y nopehiery oLeHa eflemeHaTa nparmaTnyHe
BE33aHOCTM 3a MeCTO Mopek/a U MecTo CTyAMparba nokasyje sehy KpnuTnyHocCT
npema JOMOBWNHU LUTO Ce MoXe cydIMMMNPaTH reanwTem Aa je ,TpaBa yBekK 3e-
neHwja Herae apyrae”.

HoBs npucTyn y oBOM paay je komnapaunja (npe)odaInKoBarba NMPOCTOPHOT
naeHtTuTeTa MeflyHapoaHux ctyaeHaTa u3 Cpduje Koju cy cTyampany niav ctyam-
pajy y 3emsbamMa [nodanHor ceBepa ca CTpaHum ctyaeHTnma y Cpdujmn nopekaiom
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13 3emMasba nodanHor jyra. Ty nexu 1 nyTokas 3a dosbe pazymeBarbe Kako Cpdu-
ja Moxe fa yHanpean nHterpaunjy mefyHapoaHMX CTyAeHaTa KOjuMa OHa MOX4a
y OBOM TPEHYTKY MPeAcCcTaB/ba CTaHMLY Ha NyTY Ka Pa3BMjeHNjUM ApKaBama Koje
npunaaajy ModanHom cesepy.
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» TN HUCU UCTA” - UCKYCTBA COLLMO-KYNITYPHE
AOANTAUMNIE MEBYHAPOOHUX CTYAEHATA

MefyHapoaHu cTyaeHTM ce Cyo4aBajy ca SpOjHMM COLMO-KYNTYPHIM 1 aKaaeMCKNM
1N33a30BMMa Yy 3eMJb Y KOjOj CTyAMPajy. Paa ce daBm yTu1LajeM NCKYCTBa CTyanpa-
Hba Y MHOCTPAHCTBY Ha NMPOMEHEe Pas3INYNTIX acnekaTa XnsoTa MmeflyHapoaHmx
ctyneHata. Ocnarba ce Ha pe3yaTaTe NpukynsbeHe y ckaony IS-MIGalN npojekTa,
KaKO MyTem KBAHTUTATUBHMX, TAKO 1 MyTEM KBA/IMTITUBHMX MeToAa. Lin/b nctpa-
XKMNBakba je MCNMTMBaHbe CTAaBOBA M MCKYCTaBa MeflyHapoAHWX CTyAeHaTa o Tome
[1a /11 je 1 KOSIMKO MUTPALIMOHO NCKYCTBO YTNLAN0 Ha (Pe)KOHCTPYKLM]y concTBe-
HOT 1 COLMO-KYNTYPHOT NAEHTUTETA, KPO3 HoMXOBY CySjeKTUBHY nepLenunjy. 3a
aHanM3y nojataka kopuwheHe cy 4eCKpUNTMBHA CTAaTUCTMYKA aHaM3a, Kao 1
TemaTcka aHanamsa nytem MAXQDA 2024 nporpama. VIckyCTBa NPOMeHa A0XMN-
B/bEHMX TOKOM CTYAMPaba Y MHOCTPAHCTBY NPWKA3aHa Cy M3 NepCnekTrBe me-
RAyHapoaHux ctyaeHata y Cpdujm n ctyaeHata n3 Cpduje Koju cy cTyampanv nan
1 fasbe CTYAMPAjY Y MHOCTPAHCTBY. Pe3ynTaTh MOKa3yjy Aa NOCTOje KOMMIEKCHA
1N Pa3HOJINKA MCKYCTBA TpaHCchopMaLmWje y pasIMunTM acnekTMa JMYHOCTM 1
XnBoTa meflyHapoAHWX CTyAeHaTa, TOKOM NpoLleca aaanTauuvje y akaaemcke u
COUMO-KYITYpPHE OKBMPE APYLUTBA M APXX3BE Y KOjoj CTYAMPajy. 3aK/by4ak Koju
ce Hamehe jecTe na meflyHapoAHW CTYAEHTM NPEno3Hajy KOJMKO Cy Ce U Ha Koju
HaYMH NPOMEHWNAN yCea NHTEPAKLMj3 C3 HOBOM CPeANHOM, @ T€ MPOMEHE Yr1aB-
HOM NPWXBATajy 1 OLEHbYjY X K30 MO3UTUBHE 1N KOPUCHE.

Kiby4He pequ: aganTaunja, naeHTuTeT, meflyHapodHu CTYAeHTN, MUrpaLnje, npo-
MeHe

Kpo3 nutepaTypy ce yo4aBa A3 MefyHapoaHW CTYAEHTW Npunaaajy rpynm
.Sojournera”’ — ocoda Koje npuBpeMeHo (orpaHndyeH BpemMeHckn neproa) Sopasu
y MHOCTPAHCTBY ca cneundmrdyHom cepxom (Ward & Kenedi, 1993; Schwartz, Unger,
Zamboanga & Szapocznik, 2010). ,Sojourning”, kao peHomeH nprepemeHor dopa-
BMLUTA NOjeaMHLA Y APYLITBY KOje ce y norjeay KynType (3ajegHNYKnX BpeaHOCTH,
yBeperba M HOPMIM) Pa3JIMKYje 0, OHOT Y HeroBOj 3€MJbM MOPEKJIA, MOCTA0 je cBe
N3paxxeHnjn nocnegrmnx geuenunja (Gu, Schweisfurth & Day, 2010).

MefyHapoaHu CTyAeHTW, jeHa o4 NOTKaTeropuja ,sojournerd’, Npoaase Kpos
npouece npunarofasarka (eHrn. adjustment) 1 MHTEPKYATYpasHe afanTaluje y HOBO
OPYLITBEHO OKpyXerbe. MHTepKyATYypasiHa aaanTalnja NoapasymMmesa NpoMeHe y
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oceharbliMa, CTaBOBMMaA M NMoHalary (Yang, Noels & Saumure, 2006). AHaIN30M
pesieBaHTHe NnTepaType bujepBrau3oHek 1 Bansyc 3ak/by4nam cy Aa ce Tepmu-
HW npunarohasarbe 1 aganTaumja Hajuyewhe KOpMCTE HAN3MEHMYHO, HAPOYNTO Y
P3aAoBMMa KOjU Y CPeANLLTY NaXkse MMajy nonynaunjy meflyHapoaHux cTyaeHaTa
(Bierwiaczonek & Waldzus, 2016). Minak, nMa 1 ayTopa Koju cMaTpajy 43 je aaan-
Tauwja NpoLec Cyo4aBakba Ca MHTEPKYATYPASIHOM TpaH3uLMjoM, a Npuiarohasa-
Ho€ Pe3y/ITaT OBOr NpoLeca, an odPHYTO; KA0 M OHMX ayTopa KOju CMAaTpajy Aa ce
noA npwnarofaBarbem NoApa3yMeBajy Makbe NpoMeHe, a noj aganTtaunjom sehe
(Bierwiaczonek & Waldzus, 2016). lNpema BepnjeBom Mmoaesy akynTypaLmje, nos
aKyNTypaLmjom’ ce NoAapasymeBsa NpoLec NCUXOIOWKNX U KYATYPHMUX MPOMEHa [0
KOjMX [,0/133M HAKOH MHTEPKYATYPASIHOT KOHTAKTa, AOK je afanTaLmja ncxon Kom-
NJIEKCHMX MpoLeca CTBapatba HOBMX M 33[1p>XKaBarba CTapuX Be3a y norseny Kys-
Typa ApyLUTaBa nopekna n oapeanwta (Berry, 1997). Minak, HeK1 ayTopu y CBOjUM
PaLoBMMA 13jeHaYaBajy akyATypaLnjy ca aaanTaLmjom Uan ca TpaHchopMaLnjom
naenTnteTa (Chirkov, 2009).

CMaTpa ce Aa je aganTaumja MUrpaHaTa NpBM KOPAK Ka MHTErpauunju 1 Kao
TakBa Hajuyewhe jeaHOoCMeEpaH NpoLEeC, 3a Pa3IMKY O MHTerpalmje Koja je ABocme-
paH npouec (Jlykuh, 2018; Cormos, 2022). YnNpaBo je nHTerpaumja, npema bepunjy
(2006), jeaHa of YeTMpm CcTpaTtervje akyntypaunje?® (acMmunnaumja, MHTerpaumja,
cenapaumja 1 MapriHannsaumja), Npu Yemy ce U3aBajajy M YeTupu KaTeropuje
MWUrpaHaTa yKJby4YeHe y Taj npouec: 4o0OpOBO/bHN MMUIPaHTK, nldernuue, Tpa-
KMOLM a3nna U NpuBpeMeHn murpaHTtu (sojourneri) (Berry, 2006; Berry, Phinney,
Sam &Vedder, 2006). Y ogHoCy Ha NpBOONTHA TyMaderba Nojma akyaTypaumje, of
apyre nosnoBuHe 20. Beka akyaTypaLmja ce NOCMaTpa Yy LWMPEM CMUCITY OAAHOCHO
Kao npouec nHtepakumje mefy kyntypama (Akhtariyeva, Ibragimova & Tarasova,
2019). Hamme, akynTtypaumja ce Hajuewhe gedurHnle Kao MHTepakLnja namehy
OZIP>KaBakba KYNTYpe: Xesbe ,sojournerd’ [a OLpXe CBOj KYNTYPHU naeHTUTeT dop-
MWPaH y APYLITBY 3eMJ/be NMOPEKIIA Ca jeJIHe, N Xesbe [la Ce MHMLMPA KOHTAKT ca
4Y1aHOBMMaA APYLITBA OAPEAMLLITA M aKTUBHO Y4eCTBYje Yy HOBOM APYLUTBY Ca Apyre
cTpaHe (Hofhuis, Hanke & Rutten, 2019). PazmaTpajyhn ABe OCHOBHE AMMEH3U-
je akynTypaunje: ogHOC NpemMa Ky/aTypu 3eM/be NMOopeKsa M OAHOC NPema KyaTy-
pyV 3eMsbe ofpeaniTa (KoHTakTa), Bapa v PaHa eyba TOKOM MHTEPKYATYpasiHe
TpaH3uMLUnje pasnnKyjy NCUXoNoLWKyY (EMOTUBHY) 1N COLMO-KYNTYPHY (bnxeBropas-
HY) aganTaunjy, namehy kKojux je ytepheHa no3mntneHa kopenaunja (Ward & Rana-
Deuba, 1999). BpojHa MHOCTPaHa NCTPaXXMBakba, HAPOYMTO Nonynaunje mefyHa-
POAHMX CTYAEHAaTa, YKa3yjy Aa N3/I0XKEHOCT APYraymjoj KyATypu MoOXKe NMMaTKh Kako
NO3VTMBHE TAKO M HeraTMBHE acnekTe, Y 3aBMCHOCTM Of CTerneHa aganTalmje Ha

! [TocmaTpa ce Kpo3 CTaBOBe, BEPOBaHba, BPeAHOCTU U MAEHTUTETE MUTPAHATa.
2 OfHOCe Ce Ha KOHLEeNTYyaNn3aumjy naeHTUTeTa 3emM/be Nopeka 1 3embe ,D,OMahl/lHa.
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HOBO KY/ATYPHO M APYLITBEHO oKpyXerbe (Berry, Kim, Minde & Mok, 1987; Zhou,
Jindal-Snape & Topping, 2008). Cneundun4HocT MefyHapoaHWX CTYAEeHATa, V OA-
HOCY Ha Apyre rpyne CTaHOBHMLUTBA y NpoLecy aganTtaumje, jecte NocTojarbe 1
akafeMcKke aganTaumje Kojy nojeanHM ayTopu, Nnopej ABe NpeTxo4HO HaBedeHe
nepcnekTMae ajgantaumje, nocedHo nsagajajy (Zhou & Todman, 2009; Jindal-Snape
& Ingram, 2013). OTyaa ce Ha NpuMepy MeflyHapoaHMX AOKTOpaHaAa HaBoaM [Aa
OHW NPOa3e KPOo3 TPOCTPYKY XMBOTHY TPaH3MLMjy, KOja 0OyXBaTa Npecesberbe y
HOBY 3eMJby, NpeJsia3ak y HOBM 0OPA30BHM CUCTEM Ca APYravymjum O4YeKnNBarbMMa,
1 APYradnjn HMBO akagemMmckumx ctyanja (Jindal-Snape & Ingram, 2013). Y3 oBe npo-
MeHe Be3yje ce oapeheHn nepmno MMYHOr pa3Boja 1 aaanTauuje Ha ApyLTBO nNpu-
jema. TokoM npolieca afianTaLmje Ha HOB BPEIHOCHW CUCTEM W KYATYPHE HOpMe,
MefyHapoAHW CTYAEHTM HaNyLITajy YCTa/beHe HOPME M O4YeKMBarba 1 TUME CBOjY
30HY KOM®dOPa, A0XMB/baBajyhin concTBeHe NpoMeHe y HOBOM okpyxerby (Me-
Tpuh & Jlyknh, 2023). To je HApPOYMTO 1M3a30BHO TOKOM MpPBE roANHE CTYAMPaHsA
N XNBOTA Y MHOCTPAHCTBY, Kaaa ce narpalyjy HoBe Be3e ca ApyrnMm CTYOEHTUMA,
HACTaBHWLMMA 1 OPYTMM Y1aHOBMMA APYLUTBA Y 3€MJ/bM CTYAMPAtbA.

AyTopu NrwatoBuh n CtaHojesuh (2022) ykasyjy Ha pesieBaHTHOCT nep-
CNeKTMBEe XMBOTHOT TOKA 3a NpoyvaBatbe AemMorpadckmnx deHomeHa, mefly Ko-
jMa cy n Murpaunje Kao jeHa o4 TpUjy OCHOBHMX AeMOrpadCknx KOMMOHEHAaTa
(Ignjatovic¢ & Stanojevi¢, 2022). Y Be3u € TUM, CTYAEHTW Ce MOry NOCMAaTPaTh Kao
MNaan sbyaun, y Gasn X1MBOTHE TpaH3nLMje namehly AeTurCTBA M oapacaor 4oda,
Kaaa ce HakKoH 04J1acka U3 POAMTEs/bCKOT [OMA CYy04aBajy ca HOBUM CMTyallMjama
N NCKYCTBMMA. MeflyTUM, N XXMBOTHW TOK CTYAEHTA, TakofNe, Mma cBoje dase, Koje
odyxBaTajy nepuoj npe ynuca cTyamja, TOKOM CTyAMparba, M Mo cTulamby Annsio-
Me. TOKOM CTyAnparba y MHOCTPAHCTBY Npoueck npunarofjaBarba 1 agantaunje y
HOBO APYLUTBEHO OKPYXeHse 0[BMjajy ce y Apyroj ¢pa3m Tor Toka.

BpojHN NCTpaXmnBadm HarlalWwaBajy A4d pasnmunTe ¢ase n NpomMeHe, Koje
npaTe MUIrPALMOHN NPOLIEC 1 Ca MM HEeM30CTaBHO NMOBEe3aH Npolec aganTtauuje
MefyHapoAHMX CTYAEeHaTa y HOBO M Apyradnje oOpa3oBHO OKPYXKere, KYJITypy U
OPYLITBO, BoAe Ka n3rpafmsarby M MpoMeHaMa MaeHTUTeTa nojeamHaLa y ckaiony
OpYyLITBEHOr okpyxXersa (Zhou et al., 2008; Gu et al., 2010; Markov & Periklieva,
2023). YnpaBo je pa3Bujarbe koxepeHTHor ocehaja jacTBa 1 naeHTUTETa jeaaH
O/1 K/byYHWMX Pa3BOjHMX LUM/bEBA Y afosiecLeHumjn u maafjem oapaciom y3pacTy
(Erikson, 1968). Pa3in4ymnTa UCTPaKnBarba CNPOBELEHa Y NPeTXoAHO0j AeLeH M ju
odorahyjy Halle 3Harbe, He CaMO O TOMe KakKo M1 Y KOjoj MepW UCKYCTBO CTYAMPa-
Hba Y MHOCTPAHCTBY YyTMYe Ha pa3Boj NAaeHTUTETa, Beh 1 Koju cy TO U Kako Aenyjy
nokpeTtaun (eHrn. fascilitators) NpoMeHa NOEHTUTETA, KOjU MOMaXy CTYAEHTMMA
na npeBasnfly npenpeke ToKOM npoueca npuaarofjaBatba HOBOM aKalEMCKOM 1
COLMO-KYNTYPHOM ApYLUTBEHOM OKpyXery (Severino, Messina & Liorent, 2014;
Ng, Haslam, A., Haslam, C. & Cruwys, 2018).
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MNpema TeMesbHUM NOCTaBKama CoLMjafHO-KOTHNTUBHE Teopuje, MPBOOUTHO
Ha3BaHe TeOPMjOM COLIMja/THOT YUeHba, KOja Ce MHTepecyje 3a NPOoLece yYerba YHY-
Tap KOHKPETHOT APYLUTBEHOI OKPYXXeHba K/bY4YHa je MHTepakLunja namehy nnyHmnx,
SMXEBNOPASTHUX U COLMjaTHUX PAKTOPa OAHOCHO 0COOe, MOHALLaHa M OKPYXKeHba
(Bandura, 2002; Schunk & DiBenedetto, 2023). OcHoBHa NOCTaBKa je A3 YHYTap
KOHKPETHOT APYLUTBEHOT KOHTEKCTA NOojeAnHLM CTYNajy Y MHTEPaKLMjy Ca CBOjUM
OKPYXEHEM 1 jefiHN Ca APYT1Ma, MPK Yemy Ce yderbe NyTem olax3drbd BUAN Kao
rNaBHW HAYNH CA3HABarba M APYLUITBEHOM 0O/IMKOBaMbA NojeanHLa.

C 0631pOM Ha cBe HaBeAeHO, MOACTAKHYTM KOHLENTOM MHTEPKYITYpanHe
afanTauuje Koja noapasymesa npomeHe y oceharblma, CTaBoBMMA M NMOHALLAHY,
y OBOM MPWJIOTY CE, U3 COLMO-KYITYPHE MepCrneKkTnsee, NCnnTyje yTnuaj nckycrsa
CTYAMParba Y MHOCTPAHCTBY HA MPOMEHE Y Pa3INYNTMM aCNeKTMMA JIMYHOT XNBOTA
MefyHapoAHWX CTYAeHATa, KpO3 HX0BY CydjeKTUBHY nepuenunjy. Noctas/beHa
cy cneneha ncTpaxmBayka NUTaba:

e J1a I AVHAMUYHO 1N KOMMIEKCHO UCKYCTBO CTYANPakba Y MHOCTPAHCTBY
yTrye Ha MpOMeHe Yy XMBOTHUMa MeflyHapoaHNX CTYAEHTa, 1 aKo yTu4e,
Ha Koje AMMEH3Mje Pas3NINYNTNX MOEHTUTETA Ce OBE NMPOMeHe OHOCe?

e LlTa Ham mnckycTBa MeflyHapoAHUX CTyAeHaTa OTKPMBAjy O MPOMEHamMa
V FbMXOBKMM XMBOTMMA KOje CY 3ana3niv HaKoH CTyAMpatba Y MHOCTPAaH-
CTBY M KaKaB je Hb1X0B 04HOC NPEMA TUM NMpoOMeHama?

Pap je yTemesbeH Ha pe3yaTaTMma NPUKYM/bEHMM TOKOM peanmsauunje IS-
MIGalN npojekTa, y CK/I0MY KOjer cy NpUMeHeHe 1 KBAHTUTATUBHE M KBaIMTATMB-
He MeTo/e MCTPaXKMBarba, YMja MPUMEH] je AeTa/bHO 0djallirbeHa Yy Nor1assby O
MEeTOZ0JI0WKMM HanoMeHama. OBaj NpWJIor je ycMepeH Ha nogaTtke AoduvjeHe no-
CpPeACTBOM e/1IeKTPOHCKOT YMUTHWKA, asl 1 Ca3Harba fodnjeHa nyTem Gokycrpyn-
HMX M HayYHMX Pa3roBOPa, Ca LM/bEM [1a Ce NCMNTA A /TN M KaKaB yTULAj NMajy
NCKYCTBA KOja Cy CTeYeHa TOKOM CTyaMpatba BaH rpaHmMLa CBOje 3eM/be Nopeksia
Ha MpoMeHe y CxBaTarby cede 1 Apyrnx.

MoA yTnuajeM pasindnTuX oKpyKera MeflyHapoaHn CTYaeHTM Cy npeameT
NpPOMeHa, ann cy ycsea TpaHCchOPMaTMBHOT NoTeHUnjana MmeflyHapoaHOr BUCOKOT
00pa3oBarba NCTOBPEMEHO M HOCUOLIM NMPOMEHA, Kako Y COMCTBEHUM XNBOTU-
Ma, Tako 1y ApywTBy. TMe JONPUHOCE HACTaHKY TPAHCHALWMOHANHMX ApyLUTBe-
HUX npocTopa (Schroer & Schweppe, 2011; Clifford & Montgomery, 2015; Wang,
Hanley, Kwak et al., 2024). Mnak, ayTopn NCTUYY [a CYy YNPKOC HbMXOBOM 3HaYajy,
c 063MpOM Ha SPOjHOCT, MeERYHAPOAHW CTYAEHTM HE,OBO/bHO NMPOyYaBaHa NoTKa-
Teropuja modunHor ctaHosHMWTBA (Findlay, 2011). Mu ducmo gogann Aa je oBa
rpyna CTaHOBHMULLTBA 1 NOpe] HUXOBOr ApYLUTBEHOr 3Ha4aja HeJoBO/bHO MUCTPa-
XeHa ny KoHTeKkcTy Cpouje.
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PE3YJITATHU

AHasIM3a 0AroBOPA Ha NUTakbe Koje yKalyje Ha Be3y namehy ctyanparsa y
NHOCTPAHCTBY M COMCTBEHMX NpoMeHa: ,Koju o noHyfeHnx oaroBopa Bac Hajoosbe
onncyje?” nokasyje na sehurHa ncnnutanuka (81,3%) cMaTpa 43 UX je CTyanparbe y
NHOCTPAHCTBY NPOMEHMSI0. [OTOBO NOJIOBNHA UCMNTaHKKA (49,5%) Kaxke Aa ux je
CTyOMparbe Y MHOCTPAHCTBY jako MPOMEHWSI0, @ HajMaHbe je OHMX KOju CMaTpajy Aa
NX je CTyAMparHse Y MHOCTPAHCTBY BPJIO MaJ1o MPOMEHMN0 (rpadrkoH 1).
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B CTyAeHTM M3 MHocTpaHcTBa  MCTyaeHTn n3 Cpduje  MYKyNHO

padmkoH 1. ,Koju oa noHyheHnx ogroBopa Bac Hajdosbe onuncyje?” — CydjekTBHa NPOLieHa yTuLiaja
CTYAMPatba Yy MHOCTPAHCTBY Ha SIM4He NpomeHe (%)

MocmMaTpaHo NpemMa 3eM/bi NopekKsIa CTYAeHaTa, 3a ode rpyne NCNMTaHnka
HEeMa pasfvKe, Te KoJ roTOBO MOJIOBMHE NMPeOoB/1afaBa CTaB A3 MX je CTyAMPaHse
V MHOCTPAHCTBY jako NpoMeHmo. Mnak, npumeTHo je aa sehu yaeo ctyaeHaTa s
nHocTpaHcTea y Cpdunjn y oaHocy Ha cTyaeHTe n3 Cpduje Koju cTyampajy BaH 3e-
MJbe CMATPa Aa UX je CTYAMPaHE Y MHOCTPAHCTBY BPJ1I0 Mas1o MPOMEHWIIO, NN NX
je caMmo AeNIMMNYHO NpomMeHnno (rpadurkoH 1).

Monasehu og npoueca npunarofaBarba U MHTEPKYATYpasHe aganTaunje, uc-
MUTUBAHW Cy CTAaBOBM O YTULAjy CTYANPAHba Y MHOCTPAHCTBY Ha meflyHapoaHe cTy-
[eHTe, Kpo3 NpoMeHe Yy HaBMKaMa Y MCXPaHM 1N HAYMHY 0dnadersa, O4HOCY Npema
OPYrM KYyATYPama, MPOMEHM MULLIJbEHA O 3eMJbM NMOPEKIA, OAHOCY NMPema Kapuje-
pW KOjy >Xene Aa CTBapajy, 0AHOCY NpemMa NopoanLUM U MPUjaTe/bMMA, AN U HAYMHY
nposoferba c/1odoAHOr BpeMeHa 1 HaYMHY XXMBOTA Koju Xese aa Boge. OBe KoMMo-
HeHTe cpoAaHe cy SNXeBMOPANHNM N KOTHUTUBHUM CTaBKaMa MHAEeKCa akyaTypaumje
npema UCTpaxuBarMma aytopa — Bopa v PaHa [lyda (Ward & Rana-Deuba, 1999).
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AKO aHa/IN3MPAMO Ha Koje ce KOMMOHEHTE Pa3/INYNTNX UOEeHTUTETa OBE Npo-
MeHe oAHOoCe, BMAK Ce Aa ce HajBehn yaeo NCNMTAHMKA M3jaCcHNO [a Ce Y HbMXOBUM
KMBOTMMA Y MOTNYHOCTM MPOMEHNO OLHOC NPemMa pyrim KyJaTypama, Kapujepu
N HaYMHY XMBOTA KOjW XeJe Ja Boge. Te NpoOMeHe Cy BUAJbMBMje Ko CTyAeHaTa
nopexkaom 13 Cpdunje (rpadpmkoH 2).
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BpeMeHa BOANM cTBapam KynTypama
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IpadumKoH 2. ,LLITa ce ny Kojoj Mepu, Npema Ballem MyLLSberbY, MPOMEHWIO0 Y Ballem XMBOTY of
0A/13CKa Y MHOCTPAHCTBO A0 AaHAC?” (%)

Kako dnucmo dosbe paszymenn oBe pesysTaTe, HaKOH aHann3e oArosopa 1c-
NMUTaHMKa, MCKYCTBA NPOMeHe TOKOM CTyAMPakba NprKasaHa cy Kpo3 peyn mehy-
HapoAHWX CTyAeHaTa. Y cnpoBeaeHoj aHannsn nytem MAXQDA 2024 nporpamay
OKBWPY KaTeropuje ,MCKyCTBO MUrpaLnje” noTkaTeropmja ,youeHe NpoMeHe ycnen
Murpaunje” duna je 3actynsbeHa 40 nyta. Of Tora je 13 nyTa 3adesiexxeHa TOKOM
DOKYCrpyMHMX Pa3roBopa, a 27 nyTa TOKOM Hay4YHMX pa3roBopa.

CNNYHO HaNasMma Apyrix ayTopa, Kao wro cy My n capagHuum n Kopmoc (Gu
et al., 2010; Cormos, 2022), mefly 3anaxeHnmM NpoMeHama UCINTaHWLW HaBOAE
OHe KOju Ce OJHOCe HAa COMCTBEHM WMAEHTUTET: MPOMEHE Y MEHTAIUTETY, XMNBOT-
HM NPUHLANMA, CTUAY XNBOTA, MPOMeHe canke o cedu. cnnTaHmum, npe ceera
yKa3yjy Ha M3rpagrby IMYHoCTM ,(...) [ovena cam, YuHu mu ce, ga ipagum colciiseHy
AuyHoc.” (x, 28, Cpduja), ctnuarbe Behe camoctanHoctu ,(...) [loyena cam ga xusum
kao ogpacsa ocoda.” (x, 28, Cpdunja), ,(...) Helo cam Hekako mMopana cama ga ce cHa-
J13UM y ceemy (lome, a yBeK cam ce cMallipana ga HUCam oauko He3asucHa.” (x, 29,
AycTpnja), camonoysaama ,Mucum ga cam cliekao sulue camoloy3garsa HUusoom
Y UHoclWpaHclsy, 3aitio wilo (...) ce cycpehew ca pazauqulium u3azosumd, pazaudu-
um uckyclusuma u o e ussege u3 Wsoje 3oHe kompopa.” (M, 26, Cpduja), ,MHoio
ce oceham Sosme y cmucny ga umam u suwe camodoy3garsa.” (X, 29, Ayctpuja), sehe
KOMYHMKATUBHOCTN N OTBOPEHOCTW ,,[Ipe Helo wlio cam oluwi/id y UHOCWUPAaHCWBO
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ga cidygupam, duaa cam cluug/busad u Hucam duaa daw KomyHuKaiiusHa (...) Tako ga
MU je lWa ugeja crodoge, KAga cam U3auwlsa u3 ceoje 3emsbe, o Mu je oliBopUJIO HOBU
cselr” (x, 28, Cpdwnja), ,lMpumelliusia cam ga cam dociiana gocia gupekiHuja (...)
Xohy pehu, mucaum ga je Wo clusapHo UpomeHuso Wy clupaHy moi kapakiiepa (...)
Hayquna cam ga uzdauum 90% ysoga u dygem gupekitiHuja, a wakohe cam Hay4una
U ga mMaso Mmarbe dasum Ha o wila iosopum. Anu 3Ham ga me Hehe ocyhusailliu Kao
ocody, ga Hehe muculiu ga cam 31a uau inyda, camo 3aiio Wlo cam peksa Hew o
310 unu inyao.” (x, 30, Cpduja), anm 1 NocTaB/bakba rpaHnLId Npema Apyrma ,(...)
o je o doclias/barse ipaHuya Koje je Kog Hac (...) cae tu je HedpujalliHo, cse ce Wu
Hekome tpasgauu (...) Ta Heka 8pcitia Masio cuposuje oluBopeHOCU, Wo je MeHU ca-
csum OK. “(x, 33, AycTpuja) Mako nx HaBOAE N HEKM MYLLKN UCMIMTAHNLM, NPOMEHEe
Be3aHe 33 Behy caMoCTa/IHOCT MpeTeXHO Cy MCTaKJ1e NCMUTaHMLE.

HoBO 1 Apyraymje akaleMcko OKPYXKeHe M CTU XMBOTA YTULAAM CY U Ha
d0JbY OPraHM30BaHOCT: (...) ,MUC/IUM ga cam gocilia Jocianaa opiaHU308aHuja jep je
amo HUMa opiaHuU3auuja Ha dpsom mMmecilly, cae je Hekako uctpoipamuparo (...) Y1 oHga
MU Ce Hekako ia opiaHusauuja mMaao doguisia Ha 8ulIU HUBO Kaga cam ce spaiiuda...)
cmaiupam ga cam goctia dusia HeopiaHusosaHa dpe woia. To mu je dusia Heka iiasHa
dpomera.” (x, 29, AycTpuja), Kao 1 Ha ocnocodsbaBakbe 3a Pa3NNYMUTE acnekTe Npo-
decmoHanHor XunBoTa: ,[lociiao cam sulle yaepeH y cBoje BewiuHe Uy mome wia
3HAM U Wia He 3Ham, wito je dulliHo (...) M3ipagu ce Heku uHeipuiuell sudyHocu (...)
Kaga tGoinegam yHazag umam ocehaj ga cam ce kao audHocll octiocoduo 3a pasauduiie
aciekitie dpogecuoHaaHor »cugollia u ga Wy Hema suwie Heke sesuke gusieme. To je
pasnuka, o je Hajsehu dernegpuils.” (m, 30, Hemauka) 3anaxa ce 1 ycBajarbe HOBUX
CTWUIIOBA yYetrba: , yBuham Ko/iuko mMe je IpoMeHUsIo yyerbe e spcilie ga dpucitydam
Ha {aj Ha4yuH cag ciusapuma wWilo je Wewko uameHuy. lpopecuoHamHo Ha AuYHU
ugeHwuwe. To Mu ce dpomeHusio wamo.” (3, 31, @paHLyCcKa), WTO je y CKaaay ca
Hanasuma Nya n capagHmka (Gu et al.,, 2010).

CTyanpare y MHOCTPAHCTBY YTULAMO j€ M H3 HAYMH XMBOTA KOjU NCMNTA-
HULUM Xene aa Boae:

,0B0 Me je iakohe Haseno ga doyHeM ga pamMulll/bam o omMe KO Cam Kao
ocoda u willia 3eaum ga pagum, YKoJIUKO CIUBAPHO He/IUM ga pagum OHO Wwila
Cam pekao ga xesaum ga pagum.” (M, 26, Cpdnja);

,OBge cam Hay4usa wita je dpuia 3a cede. LLliua cy Wo colciuseHu dpuopuile-
u, wiua je yoseky toipedHo" (X, 29, Cpdnja),

Kao 1 Ha HOJbe pasyMeBarbe APYrvX KY/ITypa M NPpUXBaTarbe PasinymTocTu:
LYio3Hajem Cgeil. Yio3Hajem Hose kyaype.” (x, 20, Cpduja);

.I1pBo cam ce clusapHo godpo 3adas/bana U goxuses1a Cam Hewwio Kao Kyay-
POJIOWKU WOK (...) Mucaum ga me je oo gociua dpomerusio.” (x, 30, Cpdunja);
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LJ1elio je ydosHallu HOBU cuciiem, HoBy Kyadypy (...) So/be pazymeliu Upaso-
cnasHy sepy. To je goclla 3aHUM/bUBO, jep MeHe 3aHUMajy pasJjudulle sepe,
a 3aHUMajy mMe u Jbygu u o Kaksu cy oHu.” (M, 26, Cpduja);

~Hajseha tpomera mu je Wio wiio mMu je Tociano HOPpMaaHoO ga dygem oKpyxHeH
JBYguUMa u3 pasuyquitux 3emasma.” (m, 34, Hemauka)

MNMpomMeHe KapaKTepPUCTMNKA CONCTBEHE JIMYHOCTM 3amna>KeHe TOKOM M HakoH
CTYAMPaHba Y MHOCTPAHCTBY NCMUTAHMLN OLieHbYjY KAao NO3UTMBHE, Yy CMUCIY Ad
UM npujajy:

.(...) CBe Mme je o odoialliusio Kao AUYHOCH. M gasbe o He Moiy ga gepuHuuwiem,
asnu oceham apomery... do3uliusHy dpomery.” (X, 22, Cpdnja);

. ClusapHo yxusam y ocehajy ga ce mersam.” (x, 20, Cpdunja);
.(...) Wo me je GpomeHusio 3aysek u cpehHa cam” (K, 33, AycTpuja);
+Hekako (...) cazHajem suwe oia o camoj cedu, wito je cjajHo!" (x, 30, Cpdunja)

MehyTuM, CTyanparse y MHOCTPAHCTBY yTMYe Ha noTellkohe y oapxaBakby
Be3a Ca npujates/bnma 13 3emsbe nopekna (Ng, Haslam A & Haslam C, 2018). To
NCTUYE N UCMNTAHMLA, KOja Ay>Ke BpeMe CTyaMpa Yy MHOCTPAHCTBY: ,Heka Upujalie/b-
ciusa cy mu craduja Heio wiio cy duna paruje. 3aitio Wlio KOUKO /bygu Ylo3HAM 08ge
u Kosuko 3Ham Kyhu jako je Wewko ga ce ca cBUMA CIUAIHO KOMYHUUUPA U MUC/IUM ga
ce Heko Haswyu witio my He ogiosopum.” (X, 22, KaHazaa)

Kofn B1ncokoodpaszoBaHuMx noBpaTHKKa y Cpdujy, nopen odyBarba MOEHTU-
TeTCKe OCHOBE MoTekK/1e U3 NPMUMAPHEe 3ajeHunLEe VM APYLUTBA NOpekK1a, 3aNa’KeHu
CYy ¥ HOBWM 0OINLM pa3ymMeBatba BAACTUTE JIMYHOCTU NCNTaHnKa (Beckosumh AH-
Henkosuh & Bacojesunh, 2023). NMoBpaTHKK ca CTYAMja Y MHOCTPAHCTBY YKa3yje Ha
NPOMEHY 0AHOCA NPeMa 3eMJbu Nnopekna: ,MeHu je Hajseha dpomeHa y mom dou-
Marby CluBApuU ga MHOIO BULWE UeHUM Mecllio ogaksie cam. C Heke gpyie UepcueKkuse
sugum Cpbujy. Myiosanu cMo, BUgEIU CMO U HA KPajy CMO ce 8palliu/iu Ha OHO Mecilio
0gaksie cMo u ctosHand. lNpsu Uyl BUGUM Koje Cy BpegHOCWIU, UpegHOCWU Y OgGHOCY
Ha meciia ige cam xcuseo. Cpduja je cyidep.” (m, 32, ITanwnja), 10K A0 OBeE NPpOMEHe
HUWje JOLLJI0 KOA UCMNTaHNLE KOja je Y MHOCTpaHcTBy: ,(...) Hucam dpumeitiusia ga mu
busio ko (...) Hewlio clomurbe ga cam ce UpomeHuaay wom cmucay (...) HUKag ce Hucam
ocehana Wonuko Hewlio HaUUOHaAAHU taj gyx se3aH 3a Cpoujy. Hukag mu o Hew o
Huje dpesuwe SulliHO U OHga He oceham ce ga cam ce gucliaHyupana og goMosuHe
wnu og Cpbuje. OBo je mecio ige xusuM uciio Kao wo je y Cpdbuju dusio mecitio ga
HUBUM U Bule ce sexem 3a OK spyge Koje soaum y Cpduju, /byge Koje BosIUM 0Bge
HEeio 3a HeKakas HauUoHaaHu KoHwekc.” (x, 29, Hemauka) Takofe, cTyanparse vy
NHOCTPAHCTRBY yTMYe Ha HOBOHACTaNy noTpedy 3a NCTULLaHEM NOPEKa, KaKo Kof
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HaLWMX CTYAEHATA Y MHOCTPAHCTBY, TAKO M KOA CTyAeHaTa M3 MHOCTPAHCTBA KOju
ctyampajy y Cpdujn. McnnTaHnum Kojn cy TO NCTaKIM CMaTpajy Aa je TO BaXHO
HArMaCcuUTV NPUAMKOM MPBOr NPeACcTaB/bakba APYrMMa y 3eM/bM Y KOjoj CTyAMpa-
jy: Aok cam duna Kyhu Wo ce 3Ha u oHga Hema tolipede ga ce dpuya o Wwome (...) ja
cam osge alconyWiHU ClUpaHay, u oHga o wiio MeHe ucliuye og gpyiux jeciue moje
topekJio, jecllie Wo ogaksie cam u camum Wum ce sesyje Moj ugeHWuliel 3a Wo. To
je meHu docedHo SulliHO ga Jbygu 3HAjy 0gakse cam, ga ce ja doHOCUM ¢ [Wum 3aiio
wito Hema toiupede ga He dyge WAKO U CaMUM UM Ce HeWwtlo U 3Ha BULLIE O MEHU,
Kaga ce 3Ha moje dopekso.” (x, 23, Mafapcka); ,,Kao apso, jako cam JoHOCAH Wio
Upegciias/bam csojy 3em/by. Tako ga je dpsa ciusap Kojy hy pehu ume moje 3emswe,
gakJsie, ja cam u3 e u e 3em/be, U3 Woi gena cseiua (...) 3aitio wiio /bygu 3adopa-
B/bajy UMeHd. Tako ga je 3em/ba Hewlio wito sehuHa wygu 3adamitiu. Tako ga he ce
celuuliu meHe u Moje 3emspe.” (M, 29, Cpdnja)

McAnTaHWUM AOXMBI/bABAjy Pa3/INYMTa MPOXMB/bEHA MCKYCTBA K30 TPAHC-
dOpMaTMBHA, LLITO 3aMa)ajy He camo oHW, Beh 1 1XOBM NpujaTesbn M NOPOANLA:

.Bpeme UposegeHo y Cpduju me je cliBapHo goclua dpomeHus1o. [IpomMeHus10 me
jey gpyily ocody. Moxcga kaga ogem ga ocelium dopoguyy, Mmoxga he u oHu
cxsaltutiu ga um ce spaiiuo Heko gpyiu.” (x, 20, Cpdnja);

.(-..) jegHa dpujaliesbuya mu je pekna, Cesapuja, Wy Hucu uctta. LUua wu ce
goioguno?” (x, 28, Cpduja)?

Op cTpaHe MeflyHapoAHMX CTyeHaTa yNpago je TpaHchopMaLinja Npeno3Ha-
Ta Kao jeaHa o4 Tpu ANMEH3Mje MHTepHaLKMoHanm3auuje, a onumcyjy je Kkao ,aaan-
TauWjy Ha pa3inMumTe KyNType”, ,MpMXBaTakbe APYyraydnjmx Hopmm”, Te ,M313a3akK m3
CBOT COMCTBEHOT MOEHTUTETA W ya1a3aK y HoBW” WTo NoTBphyjy 1 pe3yatatn cTy-
Inje Xosea 1 capagHuka (Howe, Ramirez & Walton, 2023: 120). O N03UTUBHUM
TPaHCHOPMATMBHMM MNCKYCTBMMA aanTaLnje Ha HOBY CpeaunHy, yced CTyanpatba
Y MHOCTPAHCTBY, HaLL NCANTIHMK KaXe:

LJodujew Gpusiuky 3a Ho8a UCKYCUBA U HAYy4UW KAKO ga ce Upuaaioguul pas/iu-
YuiuM U3a308umda (...) Ykoauko He uzahew u3 caoje 30He KomMgopa, (o ce Hukaga
Hehe goioguiiu, yBek hew cse ga paguw Ha ucliu Ha4yuH, xusehew u docio-
Jjahew Ha uctiu HayquH (...) Hehew uzipaguitiu kapakiep (...)." (M, 26, Cpdnja)

CTYAEHTU Cy CBECHWN ANHAMMKE NMPOMEHA, a/lv je TeLLKO U34BOjUTN y3poke
HEKMX 3aMaXkeHnX NPOMEHa, OAHOCHO Y MOTAYHOCTU UX MPUANCATU UCKYCTBY CTY-
ONparba Y MHOCTPAHCTBY, C 003MPOM Ha ,,UPOCIIo Merarbe HAC KAO CA3pesarbem
u ciuapersem.” (x, 32, Hemauka) Mnak, kao nocaeamuy cTyaMparba Y MHOCTPAH-
CTBY, jeJaH McnnTaHuk npumehyje NnpomeHy y 04HOCY APYrnX Jby4n NPeEMa teMy

3 YNpaBo je HaBOA MOMEHYTE NCMUTAHMLE NOC/YXMO K30 Ae0 HAC/10Ba OBOr paja.
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., OHo witio Gpumehyjem jecitie ga Goclioju pas/auka og clipaHe /bygu Ka meHu. To wiio
Jja claygupam y UHOCWPAaHcWBy Wo je Hew o ¢jajHo, o je Hew o Be/IUKO, Udko ja o
youwie He Bugum Wako, HUliu oceham Wako, anau 8UgUM ga 0gHOC Jbygu Upema MeHU
(...) /BYgU cy ce Hekako tpomeHunu. To mu je duso usHeHahyjyhe” (m, 34, Hemauka)

MNMopen NpomeHa Koje MeflyHapoaHW CTYAEeHTM AOXNB/baBajy TOKOM BpemMe-
Ha, 04BWjajy Ce M APYLITBEHE MPOMEHE Yy 3eMJ/bM CTYAMPaHba U 3e€MJbM MOPEKN],
Koje 3axTeBajy HoBO npunarohasare. OTyAa MCNMTAHKMLA, KOja je cTyampana y
MHOCTPAHCTBY, a cafa noxaha mactep ctyauje y Cpdunjn, kaxe: ,A ja, (...), Ha dpu-
Mep, Koja cluygupam y uHocWpaHcisy, kaga ce dygem spaiuusa, mopahy, (...) Wwo he
ga bdyge kao ga yio3Hajem c8ojy 3emsmwy (...) Xohy pehu, kaga ce spaliuwi HaKoH wecl
JoguHa, cse ce UpomeHusio. Tako ga kag ce spaitum, o he duliu kao ga doHo80 yio-
3Hajem CB0jJY 3emJby U UOKYWasam ga ca3Ham clusapu Koje HUCam 3Hasaa wecld ioguHa
paHuje u mucsium ga he ce ogpehere ciusapu goioguitiu kaga ce dygem spailiuia — jep
ce 3a gse ioguHe y Cpduju MHOIO Wioia IpOMeHUJIO0 Y MOjoj 3emsbu, a oKoM e gBe
JoguHe ja HujegHom Hucam uwia Kyhu, Wako ga he HakoH cseia, LoHoBo, Wo duliu
Gpasa ekciiiosuja emouyuja u Hoso yqerbe.” (x, 28, Cpdnja) Lenehn cBoje NCKycTBO
HacTaJie NPOMeHe jeHa MCMNTaHKWLA UCTUYe [a je CBeCHA A3 HeHW YCBOjeHN 00-
PaCLM MNOHaLLlaHa TOKOM CTyanparba y Cpdujn moxxaa Hehe dutn ogrosapajyhiny
HeKoj APYroj cpeanHn: ,He 3Ham, ako jegHoi gaHa dygem muipupasnd, He 3Ham Kako
{IOHOBO ga ce HasuKHeM Ha Wo caeduso, xohy pehu, kako hy ga dogHecem ga HOHOBO
He 3Ham ciusapu u ga dygem cydiuiHufa, aau Wo je y ciusapu jako godpo, jep yclyi
cam ce ocodoguaa u clupaxa (...) Huje me clipax ga Kaxem wiia Mucaum u o je
gusHo.” (x, 30, Cpdnja)

ANCKYCUJA N 3AKJbYYLIN

Ceegoummo cBe Behoj MHTepPHAUMOHAIM3aLMjK1, He CAMO BMCOKOT 06pa3o-
Batba, Beh 1 APYLITBEHMX OAHOCA Y CABPEMEHOM CBETY. Y MOJIEPHOM APYLITBY
33CHOBAHOM Ha 3Hatby, BMCOKOOOPA30BAHO CTAHOBHMLLTBO Ca BELITMHAMA KyJI-
TYpHe oceT/bMBOCTM 1 NoBehaHe TonepaHuuje Ka Apyr1mmMa 3HavajHo je ca acnekTa
pasmMeHe 3Hakba M MCKYCTaBa M APYLUTBEHE KoXe3uje.

MNpemzaa ce He MOry reHepasin30oBaTK, Pe3yaTaTn OBOT MCTPaXKMBaHba Mo-
Ka3yjy Aa, ycien cyo4aBarba Ca PasiMyMTUM COLMO-KYATYPHUM M aKaAEMCKUM
1M3330BMMa GYHKLNOHMCAHA Y HOBOj CpeanHM 1 aaanTauunje, MefyHapoaHu CTy-
OEeHTWN NOXMB/bABAjy N3pa3nTe 1 pa3/INymMTe NPOMEHE acneKkaTa CBOje JIMYHOCTU.
3anaxa ce Aa CTyaAMparse Yy MHOCTPAHCTBY AOMNPUMHOCK JIMYHOM Pa3Bojy Nnojeamn-
HaLa, >XMBOTHOM CTWJ1Y, /1N 1 OTBOPEHOCTM Ka HOBMM KYATypama M Npakcama y
OPYLITBY Y KOjeM XnBe 1 CTyAnpajy. HaBegeHe npomMeHe kKoje ce ofHoce Ha bosbe
Pa3yMeBarbe APYIMX KYATYPa M MPUXBaTakbe Pa3/IMYMTOCTM BULLIE CY 3aCTyMN/beHe
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Yy ONMCaHNM UCKYCTBMMaA aflanTaumje cTyaeHaTa Koju ctyampajy y Cpoujn, c 0d3u-
POM Ha To Aa cy y NuTarpy Behe kynTyponouke passnke namehy s3emsbe nopekna
(MakncTaH, Hurepnja, ApreHTtnHa, CypnHam, Cupnja n Apyre) 1 3eMsbe CTYANpakba.
McnnTanuum n3 Cpdunje npeTexHo CTYAMPajy Y eBPONCKMM 3e€M/baMa U OHO LLITO
3anaxajy jecte Beha MynTUKYITYPaJIHOCT CpeaiMHe Yy OAHOCY Ha PENATUBHO HUCKY
nMmurpaumnjy y Cpomjn. NpomeHe HaKoH CTyaAMparba Y MHOCTPAHCTBY OA4BMjajy ce
KpO3 TpaHCchOpMaUMjy N U3rpadtby HUXOBOM MeCTa 1 yJlore y HOBOM APYLUTBY,
Kao pe3ynTaT nHTepakuuje namehy mefyHapoaHMxX cTyaeHaTta v nonynaunje se-
MJbe Y KOjoj CTyaAMPajy Te Wnper ApYLITBEHOT OKPYXeHba Koje 0d/mKyje npouece
aganTaunje u akyaTypaumje. AHaM3a CTyAeHTCKNX MPrYa N XKMBOTHNX MCKYCTaBa
MoKasyje pa3nnunTa NckycTea, Maaa sehrHy npomeHa meflyHapoOHW CTyAeHTH oLle-
FbYjy Kao MO3NTUBHE N KOPUCHE, OCMM CJ1adsberba NojeAnHMX NphjaTesbCKMX BE3a.

buno ga je pey o UMWUIPaHTMMA WV MPUBPEMEHNM MUTPAHTMA, MPeEMaA
TEeopujn MHTEPKYATYpasIHe afanTaumje nojeanHLY Ce TOKOM BPEMEHA Metbajy
Yy HOBOM W1 HEMO3HATOM COLIMO-KYATYPHOM OKpYyXerby, npunarofhasajyhin my ce.
TOKOM OBOT MPOLECa, OHW CYy MOACTAKHYTK Aa ce ,Mpuaaroae HauyMHMmMa pasmu-
LL/bakba M Ae10Bakba KOjU CY KOH3NCTEHTHU WM KOMNATUOWTHM Ca NpeoBiahyjy-
AWM KYyNTYPHMM Npakcama okpyxera” yuehn ga merbajy cBoje ctape Hasuke (Kim,
2001: 51). Pe3yntati noTBphyjy 0CHOBHE MOCTAaBKe COLMO-KOFHNUTUBHE Teopuje
3a 0djallitbeHbe NpoLeca CoUMo-KyNTypHe aganTaumnje meflyHapoOHWX CTyAeHaTa
KOj1 CTyMajy y MHTepakLMjy ca OKPYXereM y KoMe TpeHyTHO dopaBge, yyehu ny-
Tem onaxarba. Hamme, , 00K Cce eKCMLUMTHE KYyITYPHE HOPME MOTY HayuuTh 13
NUTepaType, UMMINUMTHe ce mory ctefin camo nNpeko NpmMnagHnKa aaTe kyntype”,
Kpo3 nHTepakuujy (Bierwiaczonek & Waldzus, 2016: 769). To noTkpensbyjy AeTasb-
HW KBAaNMTATMBHM NOAALM M3 HAaYYHNX pa3roBopa BOReHMX ca nCnnTaHMLMMa Koju
cTyanpajy y Cpdujn: ,, CluanHo og /bygu yHumM Hew o HOBO (...) Y4um Hewio 0 Huma
u Kako ga um dpucayaum. OBo je UpOMeHUJs1I0 Ha4YUH HA KOju pa3mMull/bam o jbyguma
(...) OBge cam Gocmaiipana u o je yiiuuasao u Ha mexe.” (x, 29, Cpdwnja), ,08ge cam
caspesia u Hay4uaa ga ygem xeHa Kaksa cam gaHac. A cBaKu gaH je HoBa sekyuja.”
(x, 28, Cpdunja)

rosopehun 0 NCKyCTBY MUrpaLmje 1 CTyanpamby y MHOCTPAHCTBY jedHa ucnu-
TaHKMUa Kaxe: ,(...) BeposalliHo me Wo y4uHu10 olilopHujom.” (X, 30, Cpduja) OBo no-
TBphyje Hanase Apyrux ayTopa Koju NcTuiy pe3manjeHTHOCT, OAHOCHO OTINOPHOCT
MM CNoCcoOHOCT afanTaumje mefiyHapoaHnX CTyeHaTa Kpo3 MPOMeHe 1 pa3Boj
JIMYHOCTK, Kako OM Ce COMNCTBEHWM CHarama npesasuuie notewkohe 1 nocTmrao
ycnex (Gu et al,, 2010; Lilyman & Benneth, 2014).

CBakako a OCMM aKTMBHOT yTMLaja MefyHapoaHWX CTyAeHaTa Ha CBOja MU-
rpauUMOHa NCKYCTBA, MyTEM CAMOCTA/IHOT [JOHOLLEHAa 0AJ1YKa, Ha HbXxoBe n3dope
1N MOryRHOCTW yTMYe 1 AMHAMMYaH APYLITBEHW KOHTEKCT Koju odaurKyje npoLe-
ce apanTtaumje u akyntypaumje (Gu et al., 2010; Schwartz et al., 2010). Pe3yntatn
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NCTPaXKmMBakba cnposegeHor mefly meflyHapoaHum ctyaeHTMMa y KaHaam (Tavares,
2021) 0 TOMe KaKo Cy HKNXOBa BMLUECTPYKA M Pa3HOBPCHA MCKYCTBA yTMLANa Ha
KOHCTPYKUMjY MAEHTUTETA, M3 yI1a TPY Pa3inymTe TeOpeTCke NepCnekTMBe 0 NAEH-
TUTETY, YKa3yjy Ha 3Ha4aj COLMO-KYNTYPHOT KOHTeKcTa Mefly cBe Tpu nepcnekTu-
Be. ,YKOJINKO ce He &1 odpahana KpUTUYKA MaXKHba Ha KOHTEKCT naeHTnTeT dn ce
MOCMAaTPa0 Kao CTaTM4YaH My MOTNYHOCTMN Kao n3dop nojeanHua” (Tavares, 2021:
93). O HagorpaaHbh CBOje IMYHOCTM Kao MCXoay MHTePaKLMja Ca Pa3fINYMTIM CO-
LMO-KYNTYPHMM CpearHamMa MCNMTaHNnLa, Koja je cTyampanay KuHu, a cana noxaha
macTep ctyauje y Cpduju, kaxe: ,Kaga cam gowsia osge, y beoipag u y Cpdujy, y cebe
cam cakosasia jow Woia, jow dakelay o8y IUYHOCW, 0BAJ KApakep o cam cagd /a,
ja cam wa ocoda (cmeje ce).” (k, 28, Cpduja) Monasehn o nocTynaTa Teopuje coum-
janHor yyerba, moxe ce pehun aa je npouec agantauunje meflyHapoaHMX CTyaeHaTa
oapeheH ncnpenneteHowhy pa3nnumMTnx paktTopa yTunuaja. NpoMeHe naeHTUTETa
04BWjajy Ce y APYLUTBEHOM KOHTEKCTY KOju je ApYyrayvmjn o[ OHOr KOju NOCTOjN Y HoM-
XOBOj AP>KaBM NOPEeKa, Na ce cafa Kpo3 MHTepakLUMjy TNYHUX, SUXEBMOPATHUX M
couUnjanHMX GaKTOPa y HOBOM COLIMO-KYITYPHOM OKPYXKetby Npeodinkyje paHnje
dopMUpPaHM  naeHTUTET. Ha Kpajy ™Moxemo pehu fga pesyntatu  oBor
NCTPaXknBarba jacHo MoTBPRyjy Haslaze NpeTXoAHMX ncTpaxusarba (Gu et al.,
2010; Gu & Schweisfurth, 2015; Liu & Rathbone, 2021) ma je wuckycTBO
CTyaAMparba Yy MHOCTPAHCTBY TPaHChOPMATMBHO M Aa noapasymeBa ofpefeHu
CcTeneH NpoMeHe NaeHTnTeTa.
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BUOIrPA®UJE AYTOPA

HeHa BacojeBuh je Hay4yHa capagHnua y MHCTUTYTY APYLWITBEHNX HAayKa y beo-
rpagy. NpeTxoaHo je S1na 3anocneHa y MIHOBALMOHOM LeHTPY MallnHckor ¢a-
KynTeTay Beorpaay. [JoKTOp1pana je Ha MyaTUANCUNNIMHAPHWUM CTyAMjaMa YHU-
Bep3nTeTa y beorpaay. HbeHO OCHOBHO MYATUANCLUNMIIMHAPHO UCTPaXXMBakbe
ce baBM akafZeMCKMM MUTpaLMjamMa 1y AocagallrbeM pagy Gokyc joj je drno Ha
deHoMeHy akagemcke MOOMIHOCTM Y HALUMOHANHOM KOHTeKCTy. OdjaBnna je mMo-
Horpadwunjy MehyHapogHa akagemcka modunHocl y Cpduju: Og ugeje Gokpeluaqya
MogepHoi gpywiusa go inodanuzayuje odpasosarsa (beorpaa, NOH, 2024). Takohe,
daBu ce N TeMaMa Be3aHMM 3a pa3Boj odpa3oBarba y Penydaumun Cpdujn. ORCID:
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Munuua BeckoBuh Anfjenkosuh je goLeHTKMHbA Ha Ofe/berby 3@ COLIMOJIOTN]Y
dunosodckor dakynTeTa YHMBep3nTeTa y beorpaay, rae npegaje Ha OCHOBHUM,
MacTep 1 LOKTOPCKMM CTyaMjaMa. Ha nctom dakynTeTy je cTeksa n CBoje OCHOB-
HO, MOC/IeANMIOMCKO M JIOKTOPCKO 08pa3oBatbe. HbeH Hay4YHONCTPaXKMBaYkn paa
YCMEpPEH je NpeTexHOo Ha AeMorpadcke TeMe, Npe cBera Ha Murpauuje n TpaHc-
dopMaunjy NOpPOANYHMX OQHOCA N CTPYKTYPE, asn ce daBn n Temama n3 0d1actm
NOSINTMKE, eKOIOrMje N NCTopUje coLmosiollke 1 drno3odcke MUCaK. Y4ecTBo-
Ba/1a je Ha OPOjHNUM KoHbepeHLMjaMa Yy 3eMJbM M MHOCTPAHCTBY, PyKOBOAWIA U
y4yecTBOBaNa y Bnwe mefyHapoaHux n gomahnx npojekaTta. AyTopka je SpojHmnx
Hay4YHWX PafoBa, ABejy KOayTOPCKUX 1 jeaHe ayTopcke moHorpadumje. ORCID:
https://orcid.org/0000-0002-2513-8896

BnapaH Buguuku je goueHT Ha Puno3odckom dakynteTy YHnBepsnTteTa y Ho-
Bom Cagy, Ofcek 3@ COUMONOrMjY, Ha KOjeM je 1 AOKTOPMPao. TOKOM 13paae auv-
cepTauvje jefaH nepurog je SopaBno 1 paano Ha MIHCTUTYTY 33 MefyHapoaHn pa-
3BOj YHMBep3nTeTa y beyy. HberoBa ncTpaxkrBarba yCMEPEHA CY Ha COLMONOLIKO
pasymeBarbe Npodsiema paaa, opraHmM3aumnje paaa v npeay3eTHUITBa. baBno ce
KapaKTepUCTMKAMa MUTPAHTCKE N eTHNYKE eKOHOMM)e, KA0 N MEXAHN3MMMA DYHK-
LMOHMCAHA MUTPAHTCKOT, OAHOCHO ETHMYKOT Npeay3eTHULLITBA. [poy4aBao je yaory
COLUMjATHUX MPEXKA 1 KaNMMTaNa y KOHTEKCTY paZa v Npeay3eTHULLTBA MUITPAHATa,


https://orcid.org/0000-0003-0131-1831
https://orcid.org/0000-0002-2513-8896

148 | MefhyHapogHe CTyeHTCKe MUrpaLnje N MAeHTUTETH

Kao M 3HaYaj WUMPUX MHCTUTYLIMOHAMHMX OKBMPA Y aanTalnju MIUrpaHaTa Ha Tp-
XKULLITE pajia M HX0BOj opujeHTaunjn ka npeaysetHnwTey. ORCID: https://orcid.
org/0000-0003-4737-0087

BecHa Jlykuh (pof). Boanpora) je Hay4yHa caBeTHMUA Y MIHCTUTYTY APYLUTBEHWNX Ha-
yKkay beorpaay. MNpeTxoaHo je duna 3anocneHay freorpadpCckom MHCTUTYTY ,, JOBaH
Lsunjuh” Cpncke akagemMuje Hayka M YMeTHOCTU. [lokTopupana je Ha leorpadckom
dakynTeTy YHMBep3nTeTa y Beorpaay. MNpoy4yasBa pas3inymte TMNoBe Murpalmja
(oHeBHe, yHyTpallikbe, CosbHe, 10OPOBOJbHE, MPUCK/IHE, TPAjHE, MPUBPEMEHE
N UMpKyJlapHe), ca NocedHNM MHTEPEeCOBarbEM 3a HNXOBE COLMO-AeMorpadke
acnekre. Takofe ce daBn MHTErpaLMjoM UMMUIPAHATA N MOJUTMKAMA UHTErpaLn-
je nmnrpaHaTta 1 ns3dernnua, npoyvyaBarbeM yTuLaja MHOOPMALMOHO-KOMYHKWKA-
LIMOHNX TEXHOJI0TMja Ha MUTPaLnje, Kao 1N pacBeT/baBarbeM MeflycodHor ofHoCa
MUrpaLMja 1 pasBojHUX ONCNAPUTETA, Te MUTPaLMja M CTaperba CTaHOBHMLLTBA.
ORCiD: https://orcid.org/0000-0002-3839-8638

JacHa MeTpuh je HaydyHM CaBETHUK Y VIHCTUTYTY 33 apxXMTeKTypy 1 ypOaHn3am
Cpbnje y Beorpaay. Mo 0CHOBHOj BOKALNj1 je NPOCTOPHM NAaHEP, 8 AOKTOPUPa-
N3 je Ha [lenapTmaHy 33 apxuTekTypy v rpaamtesbcTeo PakynTera 3@ MHXeHep-
cTBO YHMBep3uTeTa CTpaTkaja, y Masrosy, YjeantbeHo KpasbeBcTso (YK). HbeHa
NCTPaXMBaHA CYy MyNTUANCUMNNIIMHAPHOI KapaKTepa Ca HarJ1aCckoOM Ha OApPXW1BK
NPOCTOPHM Pa3Boj, COUMOEKOHOMCKE aHaIM3e 1 NMPOCTOPHE yTuLdje Ha CTaHOB-
HULLTBO, pe3naeHumjanHe npedepeHumje 1, y HoBMje Bpeme, mefiyHapoaHe cTy-
LEHTCKe murpaumje. Y HayyHoM norneay, CMcTeMaTtm3aunjy 40CafallbmX 3HaHA
cnposena je baeehu ce enMCcTEMONOMMjOM NOjMOBA NMPOCTOPHOT MJ1aHMPakba, 3 LITO
je kKannTannsoeanay MoHorpaduju Kojy je odjaBnaa kKao NpeuM koayTop: ,lMojMoB-
HWK NPOCTOPHOT NaaHmparsa“. ORCID: https://orcid.org/0000-0003-1364-9549

JeneHa MNpepojesuh Aecnuh je BMIa Hay4YHa capagHmua y MHCTUTYTY ApyLITBe-
HUX Hayka y beorpaay. JokTopmnpana je Ha EKOHOMCKOM dakynTeTy YHMBep3unTe-
Ta y beorpaay. tbeHa ncTpaxuBarba ycMepeHa Cy Ha npoy4aBarbe MefiyHapoa-
HUX MUrpaLnja, Be3y MameRy Murpauuja, aemorpaduje, TpXKMLWTA paaa v npoLeca
JbYACKOT KanunTasna, nocedHo y jyronctouHoj EBponun. Takohe ce daBu paznnymtmm
€KOHOMCKMM 1 COLMOMOLLKMM acnekTMa MUrpaLmja CTpy4Ytbaka n BMCcokoodpa-
30BaHWX, TPAHCHAUNOHAJTHUM N UMUTPAHTCKNM MNpeay3eTHNLWTBOM, Pa3BUTKOM
NPUBPEMEHUX U LIMPKYJAPHUX MUTPALIK}E, KAO M HOBUM 0dMUMMa MeflyHapoaHe
MOSUITHOCTM 1 HbMXOBUX edeKkaTa Ha APYLUTBA NOPEKa, TPAH3NTa U AeCTUHalumje.
ORCiD: https://orcid.org/0000-0002-3947-9974
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CHexkaHa CTOjWMH je pejoBHM Npodecop Ha Dunoszodckom dakynTeTy YHMBED-
3nTetay Hosom Caay, Oacek 3a cOUMO0rmjy, Ha Kojem je n gokTopmpana. OCHOB-
HO MCTPAaXXMBAYKO MHTepecoBatbe CHexaHe CTOjLNH 0AHOCK Ce Ha MeTO0/10LLIKe
npodsieme NCTPaXXkmnBarba y APYLUITBEHNM HayKamMa, HApO4YMTO Ha Npodsieme coum-
OJIOLLKOT MeToAa. Y AocaaalltbeM paay Kpo3 OpojHa MCTPaXBaksba Naxkby je no-
CBETWJIa aHANN3M Pa3IMYNTNX METOA0NOLWKNX NpodaemMa, Npe cBera, KBaamTaTuns-
HOj 1N KBAHTUTATWUBHOj aHaNM3M caapkaja, Gpokyc rpynama, npodnemy ogpehersa
NHAMKATOPA, KOMOMHOBAHMM METOLOOWKNM NPUCTYNMMa NpodaemMy y30pKa 1
OPYrvM. FbeHa NCTPaXkMBatba yCMepeHa Cy Ha MCTPaXKmMBatba AeMorpadCckmx npo-
Leca 1 nonyaaunja, nocedHo MMUrpaLmja CTaHOBHULLITBA, CTYAeHaTa 1 Ceocke omMa-
IVHe. BaBu ce 1 Npoy4YaBatbeM AeMorpadCKnxX CTPYKTYpPa, Ca MOCeSHMM aKLEHTOM
Ha cTaHoBHMWTBO Hosor Caga. ORCID: https://orcid.org/0000-0002-8707-6117
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PREFACE

The scientific study in the form of a thematic collection of papers that we
have before us is a result of the scientific research project “International student
migration in the Serbian context and (re)construction of identity: Main issues and
inputs for policy making” — IS-MIGalN, financed by the Science Fund of the Republic
of Serbia within the “IDENTITIES" (1434) programme. The project has been realised
between April 2023 and April 2025. For the purpose of successfully researching
the links between international student migration and identities, and through a
cooperation between diverse scientific institutions and creation of a new insight
by connecting different kinds of knowledge, a multidisciplinary scientific research
team was formed, composed of researchers of different profiles: Dr Nena Vaso-
jevi¢ and Dr Jelena Despi¢ from the Institute of Social Sciences in Belgrade; Dr
Snezana Stojsin and Dr Vladan Vidicki from the Faculty of Philosophy in Novi Sad
— Department of Sociology; Dr Jasna Petri¢ from the Institute of Architecture
and Urban & Spatial Planning of Serbia; and Dr Milica Veskovi¢ Andelkovi¢ from
the Faculty of Philosophy in Belgrade — Department of Sociology. The project
has been led by Dr Vesna Luki¢, principal research fellow at the Institute of Social
Sciences in Belgrade.

In recent decades, we have witnessed great interest among researchers,
as well as policy creators to study and manage migration. Serbia has been facing
multiple challenges in this field. While emigration and transit migration of asylum
seekers are usually in the focus of attention for researchers and public, interna-
tional student migration, in spite of the global increase in internationalisation of
university education, remains a relatively under-researched and neglected phe-
nomenon in our science and society. Also, extremely little is known about the ways
in which international students perceive themselves in relation to their new social
environment, their socio-cultural adaptation to educational institution and wider
communities, or reshaping of their multidimensional identities.

The aim of implementing the theoretically-based, empirical research has
been to widen the scientific knowledge pertaining to the patterns of internation-
al student migration in the context of Serbia, as well as to the influence of the
migration experience and adjustment to new social environment on reshaping
international students’ identities. For this purpose, multiple perspectives have
been used — that of Serbian students abroad and international students in Serbia
on the one hand, with that of young professionals who had studied abroad and
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returned to Serbia on the other, as well as of the young professionals who had
studied in Serbia and then returned to their country of origin, or moved to anoth-
er country, thus contributing to an increase in the society’s capacities to respond
to the complex challenges of today.

Realisation of this complex biennial research would not be possible without
the cooperation with international students and young professionals educated
abroad who, through their participation (in focus group interviews, e-questionnaire
and qualitative interviews), shared information concerning their migration expe-
rience, as well as their life stories: their reasons for studying abroad, challenges
they encountered, attitudes on the impact of this migration experience on them,
as well as their plans for the future. For this, we owe them immense gratitude.

We would especially like to thank one respondent who provided the fol-
lowing feedback: “I was very much delighted with your research. I think it is highly
important that you have shown to the people returning that they could get equal
opportunities here as abroad, and that the state actually cares for the young and
talented by implementing research projects such as this one”, which confirmed the
importance and topicality of the selected research subject and indicated to what
extent a research project such as this one was indeed necessary in our country.

Also we would like to thank all those who helped us in the organisation and
realisation of the activities related to this research project and who have partici-
pated in our workshops resepectively.

Last but not least, we would like to extend our gratitude to the editor of
the “Empirical Research” series of the Institute of Social Sciences Dr Irena Risti¢,
as well as our reviewers Prof Dr Mirjana Bobi¢, Dr Ognjen Obucéina and Prof Dr
Dalibor Savi¢, for meticulous reading of our manuscript and their highly useful sug-
gestions, which the authors of the chapters took into account, thus improving the
quality of their individual inputs, as well as the quality of this volume in general.

In Belgrade, February 2025 Dr Vesna Luki¢
Principal Investigator

“International Student Migration

in the Serbian Context and (Re)construction of Identity:

Main Issues and Inputs for Policy Making” — IS-MIGalN
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VLADAN VIDICKI
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INTRODUCTION

According to the International Labour Organisation, as the most mobile
social group, the youth are responsible for the largest share of annual migratory
movements (ILO, 2021). Simultaneously, the mobility makes an important part of
their life experience. A separate group of young migrants are students, whose
reasons for migration are specific for two reasons. On one hand, student migra-
tion are temporally limited to certain age, while on the other, they are mainly
motivated by acquiring knowledge, qualifications and skills, and thus they entail
investment in education which is deemed to be crucial in the creation of human
capital (Keeley, 2007).

In line with the global internationalisation of higher education, the number
of international students has significantly increased in recent decades all over the
world, with the tendency of further rise. In 2022, the greatest number thus far
(1.9 million) of residence permits was issued to international students involved
in tertiary education in the European countries, members of the Organisation
for Economic Cooperation and Development (OECD, 2023). It is believed that
acquiring university education is indeed the most important factor in explaining
the migration decision-making process and migration patterns of young people
(Belmonte et al. 2020).

International students, usually temporary migrants, are a valuable resource
for the host country, which is particularly important for the countries with fertil-
ity rates below the rate of replacement of generations (Hawthorne, 2010). Their
temporary mobility stimulated by education may influence the decisions on their
next migration and country of destination. The importance of students with an
international experience of education for the social development of their coun-
try of origin, as well as the country of destination, is increasingly recognised. In
different strategic documents of economically developed countries, but also of
those less developed, highly educated labour force with the experience of interna-
tional education, and its availability on the labour market represent an important
element of both social and economic development (European Commission, 2020).
Therefore, in different scientific disciplines (including geography, demography
and sociology), there has been an increasing interest for researching the patterns
of international student migration, students’ migration motives, experiences and
challenges they face. However, this topic has been under-researched in Serbia. We
have been missing the data and studies concerning scholarship recipients from
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Serbia and young, highly educated returnees (Vasojevic et al., 2018), as well as
international students who study or studied in Serbia. Therefore, there is no sys-
tematic research on contemporary student migration in and from Serbia. Further-
more, also under-researched is the manner in which studying abroad influences
(re)shaping of the identities of students coming to or emigrating from Serbia.
All the aforementioned facts influenced our decision to draft a plan for the re-
search that would address this topic, and to realise it, this being the first piece of
research of this kind in Serbia.

The realised research project, the results of which are contained in this vol-
ume, has taken into account classical migration theories, but it has primarily been
based on the concept of transnationalism. If the emphasis is put on migrant net-
works, this concept deals with the “links between people, places and institutions,
which exceed the borders of national state” (Vertovec, 2009: 1), and lead to the
“establishment of sustainable cross-border relations, patterns of exchange and
social affiliation” (Vertovec, 2009: 2). Bearing in mind the aforementioned, such
a concept justifies the application of a mixed methods research approach. Affil-
jation of individuals in the context of global migration, is often characterised by
“double or multiple identities” (Vertovec, 2009).

Though few, the pieces of empirical research indicate that international stu-
dent migration, students’ residence and studying abroad, return to their country
of origin, or further migration, are indeed dynamic transnational experiences (Gu
& Schweisfurth, 2015). Such experiences are characterised by constant negotia-
tion, reconstruction and enrichment of their identities, as they attempt to imbue
sense in their daily lives in any place that they might be tied to, or the location
they feel they belong to (Vertovec, 2009; Oppong, 2013). The challenges of ad-
justment to new environment, such as learning a new language and adaptation to
another culture, represent transnational experiences that significantly contribute
to acquiring or strengthening of intercultural competences of international stu-
dents. These experiences are in themselves transitional and transformational, so
it is assumed that they also involve a certain degree of changes in one’s identity
(Gu & Schweisfurth, 2015; Gu, Schweisfurth, & Day 2010; Liu & Rathbone, 2021).
According to the definition of the Higher Education Academy of Great Britain,
intercultural competences are those attitudes, knowledge and skills that involve
the person’s ability to get along, work and learn with members of different cul-
tures (The Higher Education Academy, 2013:3). Thereby the dynamic and com-
plex experience of residing and studying abroad influences constant building
and upgrading of the components of one’s social, cultural, spatial, professional,
ethnic and other identities. Such an experience by international students, accord-
ing to the findings by Wiebl (2015), as well as Sing et al. (2007), may lead to the
formation of a cosmopolitan identity, that is, as noted by Tsouroufli (2015) and
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Adewale et al. (2018) a hybrid (mixed) identity, manifested as multiple identities.
The very concept of hybrid identity is seen by Simonis (2012: 51) as a bridge that
connects cultures and people. When we talk about international students, the
very expression “international students” is said by Bista (2016), to represent a
temporary identity of all mobile students.

The very dynamism of the terms identity and international students, their
mutual connection and influence, are at the core of this research. Some of the
questions which are contained in this volume, posed at the beginning of working
on this project and resolved through the research results, include:

> How do international students perceive and express their identities?

> Does the experience of education abroad and adjustment to new social
environment influence the transformation of international students’ identities,
and in what way?

> Does the experience of international student migration lead to a change in
the individual and collective forms of identity? If yes, is this change equally
pronounced in all forms of identities and how is it manifested?

> How dointernational students approach the challenges of transformations
in their own identities?

Responses to these questions, contained in the articles of this collection,
have the aim of expanding scientific knowledge on the causes, consequences and
patterns of international student migration in the context of Serbia.

Methodological framework of the research is presented in the first article
in this study, authored by S. Stojsin who defines and operationalises the terms
of international student migration, identity and reconstruction of identity, as well
as the dimensions and indicators used in constructing the research tools. The
article also describes the methods and techniques of data collection, samples
of respondents, relevant variables, but also the methodological challenges,
such as abstractedness of the term identity and specific characteristics of the
sample.

Historically perceived, Serbia has a long and significant tradition of interna-
tional student migration, which has also shaped the contemporary context of the
research, indicated in the introductory article by N. Vasojevi¢. Using the perspective
of push-pull migration theory, the author analyses crucial factors that influence
students’ decision to study abroad. The socio-economic conditions considered in
the paper, as well as interaction of fundamental motives and socio-demographic
variables, show that during almost two centuries, many of the motives of Serbian
students have not significantly changed, but also that the contemporary trends
of more and more intense student migration have largely affected Serbia.



164 | International student migration and identities

The manner in which student migration reflect on identity is the central topic
of this collection, and M. Veskovi¢ Andelkovi¢, J. Predojevi¢ Despi¢, V. Vidicki and
J. Petri¢ in their contributions consider national, cultural, professional and spatial
identity of international students. M. Veskovi¢ Andelkovi¢ analyses the impact of
socio-demographic and migratory characteristics, as well as emotional ties with
the country of origin, on the intensity and formation of one’s national identity.
By considering cultural identity in a wider context, the analysis of (the lack of) so-
cio-cultural links between international students and their countries of origin and
destination by Predojevi¢ Despi¢ points to the manners in which such links shape
their identities. V. Vidicki observes international students from the perspective of
contemporary trends presentin higher education, such as “work-integrated learn-
ing”, “academic capitalism”, etc. Vidicki explains the ways in which the experience
of international migration influences shaping of students’ professional identities,
their subjective perception of the position of their profession and working con-
ditions, as well as their future career planning. Changes in spatial identity, under
the influence of international student migration are considered in the article by
J. Petri¢. The author links the theoretical foundations for the research with the
analysis of the role and significance of space, i.e. micro-surroundings of students,
as well as the intensity of their emotional and/or pragmatic attachment to these
spaces, where the emotional attachment is based on the subjective feelings of
students, while the pragmatic stems from the objective circumstances of organ-
isation of their daily life.

Finally, the last contribution deals with the manner in which international
student migration influence personal changes in their main actors. By combining
quantitative and qualitative data, founding the theoretical framework on contem-
porary conceptions of intercultural adaptation and socio-cognitive theory, V. Lukié¢
shows the way that these changes impact different aspects of students’ lives and
lastingly change the self-perception of their identity, lifestyle, daily organisation,
mentality and relations with other individuals and groups.

Results of the research confirm that application of a mixed-methods ap-
proach is a good way to overcome limitations of each individual method in inves-
tigating the problem of international students’ identity reconstruction. Though
they cannot be generalised, the research findings show that the quality of study
programmes, institutional support and economic environment of the destination
country are the most important factors that shape the motives and decisions of
international students. Furthermore, student migration is often but a first step
in future labour migration, and it occupies an important place in professional ca-
reer planning.
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When we talk about the impact of this type of migration on one’s percep-
tion of self, country of origin, or country of destination, findings of our research
indicate that hybrid national identity is predominant among international stu-
dents, having also the potential to contribute to one’s native country with the
adequate state stimulus and support. Also, by inevitably exposing international
students to communication with members of different cultures, academic mobil-
ity makes them acquire intercultural competence, thus contributing to this part
of their personal and professional development and enriching their identity to
transcend the borders of formal education. International student migration elicit
ambivalent feelings and differences in the emotional and pragmatic attachment
to the places of origin and studying. It may be concluded that studying abroad
largely stimulates one’s personal development, especially openness towards new
cultures, but that the process of adapting may also include different challenges.
The authors emphasise the positive impact of enriching one’s identity and devel-
oping intercultural skills on the socio-economic development of the countries of
origin and destination of international students. In line with this, creation of fa-
vourable conditions for intercultural connections is imposed as a crucial precon-
dition in social integration.-

Contributions of this study are primarily scientific and they are reflected
in acquiring new knowledge pertaining to the experience of studying abroad,
especially when we talk about the impact of such migration on the personal de-
velopment and identity of individuals, as well as on understanding of present
mechanisms of adaptation to cultural differences. The results of this research
may stimulate scientific discussions of this subject and serve as an inspiration for
future research in the field of identity transformation and adaptation of interna-
tional students. Secondly, the contributions of this study are social, in the context
of raising awareness of the importance and provision of scholarships for students
from developing countries, which is in line with the sustainable development goal
4B from Agenda 2030 and stimulation of internationalisation of higher education
in Serbia. Finally, this study represents a contribution to the field of public poli-
cies, since the acquired findings could not only stimulate, but also be used in the
creation of policies and strategies for further internationalisation of higher edu-
cation in Serbia, as well as in improving the integration of foreign students and
their inclusion in the communities on different levels.
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METHODOLOGICAL CHARACTERISTICS
OF THE RESEARCH

The paper presents the methodology of the research of international student mi-
gration, i.e. of the (re)construction of their identities. The phases of the research
are described, as well as methodological obstacles that we have encountered in
working on this project, together with the manners in which we have overcome
these obstacles. The foundation of the paper consists of an analysis of the char-
acteristics of the utilised methods, and of the sample to which they have been
applied. During the data collection phase, three research methods were imple-
mented. The initial framework for the research, more precise definitions of the
basic terms and their dimensions have been based on the results of focus-group
interviews. Quantification of the results was made possible after the application
of an online survey in which the basic terms, such as identity change and charac-
teristics of international student migration, were more precisely operationalized.
The final method used in the collection of the data to elucidate the aspects of
international migration of students insufficiently researched through using the
first two methods, was qualitative interview. With implementing qualitative in-
terview and using an interview guide, the process of data collection was round-
ed up. During the data collection, the sample was divided into four groups of
respondents, i.e. the students who had had an experience of international stud-
ying longer than a year. The first group consisted of Serbian students studying
abroad, the second included Serbian students who had studied abroad but re-
turned to Serbia or left for another country. Foreign students were also divided
in two groups: those currently studying in Serbia, and those who had studied in
Serbia, but returned to their country of origin after the studies.

Keywords: international academic migration, focus groups, online survey, quali-
tative interview, sample, identities

INTRODUCTORY REMARKS

The research of reconstruction of the identity of international students and
characteristics of international student migration in general assumed making a
comprehensive research plan. Due to the complexity of the researched subject,
theoretical and empirical research of international student migration was realised
in a number of phases that shall be explained hereinafter.
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Operationalization of Terms

The point of departure in constructing the draft of the research comprised
two terms: international student migration and change or reconstruction of iden-
tity. Without delving deeper into theoretical consideration and analysis of these
terms', we note that international students are a numerous group with many
common characteristics such as the language barrier, probable financial and ac-
commodation problems, socio-cultural differences and negotiations, as well as
major uncertainty concerning their future place of residence and professional
fulfilment (Liu & Rathbone, 2021). These, for the time being temporary migration,
i.e. arrival into a different living environment and social conditions, with a new
value system and different cultural norms, require certain level of adjustment,
which could result in their identity transition or transformation (Hale, Rivas &
Burke, 2020; Liu & Rathbone, 2021). In this very fact lies the initial, rather flexi-
ble hypothesis of our research draft, since we have assumed that the experience
of international studying which incorporates the aforementioned migratory as-
pects, would more or less influence a change in the identity of the researched
population’s members. Research aim has been formulated as researching the
characteristics, opinions and attitudes of international students, i.e. of their ex-
perience of studying abroad and potential transformation of the personal and
collective identity.

The second term that we attempt to explain here as shortly as possible, is
that of identity as a fluid, open system, becoming in its nature (Liu & Rathbone,
2021:42). We have observed it as a social category which represents “a result of
interaction between people, institutions and practice in which an individual is in-
volved” (Veskovi¢ Andelkovi¢ & Vasojevié, 2023: 1076), where both the way that
the individual sees him/herself and the way that others see him/her are impor-
tant, “which is connected to the social context in which he/she lives, as well as
with the social practices in which he/she is involved in his/her everyday life” (Ibid,
1076). Bearing in mind the abstract nature of the term of identity and its multiple
forms, it is clear that that it is very hard to operationalize (Blasi, 1988: 226). We
started from the most common division of identities to individual and collective
ones, having in mind that collective identity is a multi-layered phenomenon which
needs to be researched through an interdisciplinary approach?.

" These, as well as other terms used in the research, would be dedicated more attention to
in the remaining chapters. Here, so as to be able to analyse the data collection tools, we
will refer merely to the process of their operationalization.

2 The very fact that collective identities are indeed a subject of research in sociology, cultural

studies, anthropology, ethno-linguistics, as well as other sciences and scientific disciplines,
makes it clear that this is a complex research subject with many dimensions and aspects.
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Operationalization of the term of identity is supported with explanations
of some of the term’s dimensions. Firstly, we have had in mind that formation of
identity is a process in which young people, usually adolescents, reach answers
to the questions such as: who am I; where do | belong; where do | want to get to
and what do | want to become (TpajkoB & ApHayaosa, 2011: 39), as well as the
questions: what are my origins, what does arrange my value system and is there
harmony between my own and the value system of the society that | belong to
(Hnkonuh, 2016: 40). We also had in mind that both personal (individual, one’s
own) and collective identity (identity of social groups) are formed “under the in-
fluence of numerous genetic, cultural, social and personal factors, of internal and
external processes” (Mitrovi¢, 2009: 43, according to Hukonuh, 2016: 41).

In operationalizing the term of identity we could not have avoided the 12
abstracted but mutually connected elements of Erikson’s concept of identity
quoted by Augusto Blasi (Blasi, 1988), that have subsequently been of great help:
1) Identity is an answer to the question, “Who am 1?” 2) In general, the answer
consists of achieving a new unity among the elements of one’s past and the ex-
pectations about one’s future 3) giving origin to a fundamental sense of sameness
and continuity. 4) The answer to the identity question is arrived at by realistically
appraising oneself and one’s past; 5) By considering one's culture, particularly its
ideology, and the expectations that society has for oneself, 6) while at the same
time questioning the validity of both culture and society and the appropriate-
ness of others’' perceptions and expectations (crisis). 7) This process of integra-
tion and questioning should occur around certain fundamental areas, such as
one's future occupation, intimate relationships, and religious and political ideas,
8) and should lead to a flexible but durable commitment in these areas; 9) such
that it guarantees, from an objective perspective, one’s productive integration
in society, 10) and, subjectively, a sense of basic loyalty and fidelity, 11) as well
as deep, preconscious, feelings of rootedness and well-being, self-esteem, and
purposefulness. 12) The sensitive period for the development of identity are the
adolescent years. (Blasi, 1988: 226-227).

Dissecting the term of collective identities, that may be discussed accord-
ing to different criteria,® we have generally classified them in the following way:
group, cultural, subcultural, class-strata, ethnic, religious, professional, ideological,
party, gender, generational and native identities (Hnkonnh, 2016: 43; Petric¢ & Luki¢,
2023:1101), as well as national. However, social changes, primarily expanding of
globalisation and creation of supranational structures, influence acceptance of

* E.g., classification according to the manner of organisation, scientific discipline and numerous
other approaches (Mutavdzi¢, 2017: 144). Similarly, we must not forget that classification of
collective identities is also influenced by the historical type of the society and its characteristics,
so these classifications differ with different authors.
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different value systems, so discussions concerning new forms of identities also
occur. First of all, what has been discussed is a supranational identity, e.g. Europe-
an identity (Mutavdzi¢, 2017), for which we assumed that might occur in some of
the students; or, for example, with the development of digital technologies and
more prominent importance of social networks, we come to the creation of digital
identity. In order to examine whether and to what extent a change or reconstruc-
tion of the identity occurred in international students, we also used a “list” of the
traits that participate in the creation of different collective identities, including,
inter alia: common perceptions and outlooks; synchronised beliefs, aims and val-
ue; similar lifestyles; models of action; basic cultural patterns; sense of collective
belonging; common faith; tradition and customs; language; script; geographical
residence; economy; common historical origin and experience; awareness of the
common origin and historical experience; legends and myths; awareness of eth-
no-genetic kinship; sense of solidarity and affection; system and organisation of
social life (Hukonuh, 2016: 40). Bearing in mind the multi-layered character of col-
lective identities and their different forms, this research pays the most attention
to: social, cultural, ethnic, professional and spatial identities.

In addition to international student migration, reconstruction of identity
represents the key term in all phases of the research, making the connection
between the terms of international students and identity. Reconstruction of an
identity does not imply “full discarding of the solid core, i.e. its primary difference”
(Veskovi¢ Andelkovi¢, 2024: 464) since “the process of adaptation and integration
into a new social environment is not realised equally for every individual. Numer-
ous factors, such as country of origin and reception, socio-economic status of
the individual, his/her parents’ education and profession, available material and
economic resources, the ethnic group to which he/she belongs, as well as the
degree of proficiency in the language of the country of destination, have impact
on the manner and level of his/her adaptation in the destination country (Tavar-
es, 2021, p. 87; Veskovi¢ Andelkovi¢ & Bobi¢, 2019, p. 203)" (Veskovi¢ Andelkovic,
2024: 465). A majority of these factors has been incorporated in the data collec-
tion tools. These tools were created based on the indicators that we had obtained
in analysing these terms. Therefore, all phases of the research involved using of
some of the following indicators:

» Changesin self-perception during the studying abroad. For the students
who had returned to their countries of origin, another time point was
added - the period after the return. This change was analysed through
seeking the answer to question “Who am I?” i.e. who the student had
been before the arrival, and who he/she was now, during the studies
abroad, or after the return.
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Affiliation with certain groups in the country of reception — affiliation be-
fore the migration and during the studies (contacts with the people from
the country of origin also residing in the reception country; contacts with
people belonging to other groups and with the domestic population).

Frequency of contact with the people in the country of origin/country of
reception; the location of making the contact in the country of reception.

Identifying similarities and differences between cultures (what they like
the most, what they would not like to see in their country of origin that
is characteristic for the country of reception, etc.).

Acceptance of lifestyle in the country of reception (cultural differences,
rules, customs, etc.).

Knowledge of the language of the country where they study, the prob-
lems that occur due to the (lack of) knowledge of the language used in
the environment.

The way they asses their past, what they expect from the future, etc.

DATA COLLECTION - METHODOLOGY AND SAMPLE

Realisation of the research project, that is, collection of the data, was ex-
ecuted in three phases. In each of the phases, different data collection methods
were used: the first phase involved focus group interviews, the second included
online survey, while the final phase involved implementation of qualitative inter-
view. The sample was divided into four groups of respondents:

The first group was composed of students from Serbia studying abroad;
The second group included students from Serbia who had studied abroad,
but returned to their country of origin or moved to some other country;
The third group involved foreign students studying in Serbia;

The final, fourth group was made of respondents born outside of Ser-
bia, who had studied in Serbia for at least one year and then returned
home, or went elsewhere.

Some of the respondents studied in more than one state. The condition
for participation in the research was that the period of studying outside of one’s
country of origin had not been shorter than one year® and that respondents were
not older than 35.

*Itis assumed that one yearis a minimum period after which international students start to
adopt behavioural patterns of the natives of the country in which they study.



174 | International student migration and identities

Map 1 depicts origin of the respondents who participated in the research.
The countries of origin have been marked for all 259 respondents, regardless of
the phase of the research they participated in. The specific characteristics of the
sample in terms of the phases of research that respondents participated in, will
be explained below.

B uwtos
B morethans

Map 1. Where do students (respondents) come from?

The First Phase of Data Collection

Bearing in mind that focus group interviews get the best results in the ini-
tial phases of researching phenomena of which there are not much data, as well
as that the researched phenomenon is complex, the first phase of the research
has involved collecting data by means of this very research approach. It has al-
ready been stated that the initial assumption did not incorporate firmly estab-
lished causal relations, but rather involved a degree of flexibility. Focus group
interview was chosen in order to define the initial hypotheses more precisely, but
also in order to extricate different variables to be used in the subsequent phases
of the research, primarily in the firmly structured questionnaires. The data were
collected in three focus groups during June 2023, where each group involved 6
respondents.

The interviews were led by moderators and their assistants, using the focus
group interview guide. The focus group interview guide included the following
interviewing subjects: perception of identity (who are you?, how do you present
yourself to others, changes and differences in the identity before and during
the migration, i.e. studying); making decisions concerning the migration (when
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they made the decision, who influenced the decision...); arrival to the reception
country (first impressions, similarities and differences with the country of origin,
problems that they encountered after their arrival...); different identities (social:
friends from the country of origin and country of destination, contacts with the
family...; cultural: way of life in both these countries, customs, clothes, nutrition,
leisure, language, attending courses...; spatial: where they felt at home...; pro-
fessional: career plans, manner of finding a job, whether international education
would be an advantage in finding a job...; and plans or the future.

The central place in the focus group interview (FGI) guide was dedicated
to the group of questions that referred to researching different identities extri-
cated based on the conceptual framework: social, cultural, ethnic,® profession-
al and spatial identities. This group of questions included the aforementioned
indicators, but the guide was thus conceived that it allowed identification of
new ones.

The entire course of the interview was recorded, and the recordings were
subsequently transcribed from the audio. Even though it is recommended for FGlI
to last for 1.5 to 2.5 hours, these interviews lasted for 2 to 2.5 hours, which indi-
cates the complexity of the topics covered, but also the quality of the conversa-
tions and interest of the respondents to discuss these issues.

In addition to the FGI guide, a short anonymous structured questionnaire
was made, including socio-demographic characteristics of the respondents (gen-
der, age, education, origin, assessment of material condition...), and this ques-
tionnaire was filled in by the respondents before the very FGlI.

A questionnaire for evaluation of the work in focus groups was also made,
intended for researchers, i.e. the moderators and assistants who participated
in realisation of the FGls. After realisation of the FGls, the researchers used this
questionnaire to state the data concerning the number of participants, assessed
advantages and shortcomings of the conversation, as well as potential method-
ological flaws that they had encountered in guiding the FGls, such as negative
reactions of the respondents to certain questions, assessment of the group’s
size, etc. Research so far has indicated that a successful focus group is the one
in which the respondents do not direct their answers to the moderator, but to
one another, providing reasoning for their opinions, or asking explanations from
other participants (buri¢, 2005), which was indeed the case in these groups. High
quality data were obtained and subsequently classified.

Characteristics of the sample: Students had been invited to participate in the
research via the Institute of Social Sciences website, but regardless of this fact,

® Ethnic identity was indirectly researched here, via allocating significance to the differences
in the aforementioned aspects of social life in the countries of origin and destination, while
it was dedicated more attention in the next phase.
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the researchers were forced to use the snowball method and thus fill the focus
groups with students of appropriate characteristics.®

The FGls were realised in three separate focus groups, one of which was
realised in Novi Sad, while two were realised in Belgrade.”

The first focus group held at the Faculty of Philosophy in Novi Sad was partic-
ipated in by 6 students from Serbia, who had studied abroad for at least one year.?

The first focus group in Belgrade was participated in by 6 young profession-
als who had finished a portion of their university studies abroad and returned to
Serbia, while the second focus group had 6 foreign students studying in Serbia.
The collection of data with both these group in Belgrade was realised in the In-
stitute of Social Sciences.’

The focus groups were participated in by 18 respondents in total, 12 of
which were women, while 6 were men. This gender structure may be explained
with the already confirmed fact that women are more likely to participate in re-
search. The average age of Novi Sad respondents was 25.6 years. The respondents
in the first Belgrade group had 34.2 years on average'®, while the average age of
the foreign respondents was 28.2.

Among the Serbian students in both groups, there were two students who
had studied in Belgium, as well as in the UK, while there was one student who had
studied in each of the following countries: France, Cyprus, Czech Republic, Italy,
USA, Austria, Spain and Hungary. Among the foreign students who participated
in this phase of the research, two were from Suriname, and one from Iran, Syria,
Indonesia and North Macedonia each.

¢ |tis assumed that failures to respond were mainly caused by the fact that the data were being
collected during the summer, so many potential respondents were unable to participate
in the research.

" In processing the data collected in the focus groups, all the researchers in their papers
marked the responses that they highlighted in the following way: FG 1 NS (Serbian students
studying abroad); FG 1 Bg (Serbian students who returned to Serbia after their studies); FG
2 Bg (foreign students studying in Serbia).

® The problem of failure to respond was particularly prominent in this group, since most
of these students were at the time occupied with the June/July exams, so they were still
abroad, in the places where they studied. It seems that it would have been more appropriate
if the collection of data with this group had been organised online.

° Foreign students who had studied in Serbia, but returned to their country of origin (the
fourth group) did not participate in the focus groups, primarily as other three groups
were participating in focus groups in person, which was not possible for this group of the
respondents. Also, there was no database from which we could source the sample, or at least
their e-mail addresses. This was also the reason that this group did not participate in the
qualitative interview either, but they only participated in the filling in of the online survey,
an ideal method for collecting data from the respondents who live in remote locations.

' The research draft envisaged for the participants in this group, just like other groups of
respondents, not to be older than 30, yet the difficulties experienced in finding respondents
and a high rate of non-responding resulted in this condition being ignored in realising this
focus group.
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The questionnaire that the respondents filled in before the focus groups
asked them to assess the material situation of their family before they had gone
abroad. The most satisfied with the material situation were the participants of
the Novi Sad focus group, i.e. the students from Serbia studying abroad at the
time of the data collection. Namely, 4 respondents assessed the material situ-
ation before their studies as very good, while 2 referred to it as being satisfac-
tory, which makes the average mark in this group 3.66."" The satisfaction was
somewhat lower among the participants of FG 2 Bg, i.e. among the foreign stu-
dents studying in Serbia, who assessed their material situation prior to coming
to Serbia as satisfactory (3.00 on average), while the least favourable material
situation before going abroad, in their own assessment, had been that of the re-
spondents in FG 1 Bg, i.e. returnees to Serbia: 2 assessed it to be poor, 2 as sat-
isfactory, 1 very good, while one respondent failed to respond, which resulted
in the average mark of 2.8.

Educational qualifications before going abroad varied widely among the
respondents. The largest share of the respondents had finished basic university
studies before going abroad (33.3% of the respondents), while one of the re-
spondents had already had a PhD (Table 1).

Table 1. Educational qualifications before studying outside one’s country of origin

Total FG 1 NS FG 1 Bg FG 2 Bg
Total 18(100.0) 6(100.0) 6 (100.0) 6 (100.0)
Secondary school 4(22.2) 3(50.0) - 1(16.7)
College 2(11.1) - - 2 (33.3)
University 6(33.3) 2(33.3) 2(33.3) 2(33.3)
Master’s/spec 5(27.8) 1(16.7) 4 (66.7) -
PhD 1 (5.6) - - 1(16.7)

After the analysis and processing of the data collected in FGI, these data
were used in the second phase of the research in making the electronic ques-
tionnaire which resulted in a greater level of generalisation and quantification
of the data.

" Marks are the following: 1. Very poor, 2. Poor, 3. Satisfactory, 4. Very good and 5. Excellent.
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The Second Phase of Data Collection

The online survey was made in two versions of questionnaire: one for the
students currently studying outside their country of origin, and the other for
the students who had studies abroad but returned to their country of origin or
moved to another country. Both these questionnaires were distributed in Ser-
bian and in English, so there were 4 different questionnaires in total, i.e. one
for each group of the respondents. The questionnaire for students currently
studying abroad included 32 questions, while the questionnaire for returnees
had one question more."® All these questions were of the closed type, with the
additionally provided option of filling in one’'s own answer." The questionnaires
included four Likert’s scales with 36 opinions in total, as well as 5 assessment
scales (Figure 1). The ten questions at the end of the questionnaires concerned
socio-demographic characteristics of the respondents. The questionnaires in-
volved 111 variables.

In addition to socio-demographic characteristics, the questionnaires also
researched: professional identity (the respondents were, inter alia, asked to com-
pare potential working conditions for their profession in the country of origin and
country of studying); ethnic identity (how they present their country of origin to
others, what having certain nationality, faith, language, citizenship, etc. means
to them, how much they follow the situation in their country of origin); cultural
identity (their attitude towards food, fashion, music, customs in the country in
which they studied); spatial identity (assessing the differences between public
spaces in the cities in which they had lived and those in which they were currently
living...). Furthermore, the changes that occurred after going abroad were also
researched (changes in one’s attitude towards the lifestyle, family, friends, career,
other cultures, etc.).

The questionnaires were distributed to the respondents from the second
half of November 2023 to the end of January 2024, and this was the period in
which the link for the online survey was active. The online collection of data was
chosen due to the inability to realise this type of research in person — the respond-
ents were international students that often resided outside the country and it
was thus, first of all financially, impossible to organise the research in person. The
data were collected via the Limesurvey platform, and subsequently transferred
into Microsoft Excel.

"2 The respondents who had returned to their country of origin, stated the year of their return.

3 The offered answers, i.e. alternatives, were formed based on the data collected thus far,
experience of the researchers, but they were primarily results of analysing the data collected
during the FGls.
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Figure 1. Appearance of one question in the Limesurvey software

Characteristics of the sample: Application of an online survey frequently
assumes problems with selecting the sample and identifying the persons who
would participate (CtojwmnH, 2014), which also happened in this research. Name-
ly, the lack of a representative sample or contact with the respondents resulted
in uneven distribution of the respondents among the groups. After the database
had been arranged, the respondents were distributed in sample groups in the
following way: respondents from Serbia studying abroad (75 respondents) made
33.8% of the total number of the respondents who filled in the online survey;
the share of Serbian students who had studied abroad but returned was 23.0%
(51 respondents). The most numerous group was that of foreign students who
were studying in Serbia, and they made 40.5% of the sample (90 respondents), an
finally, the smallest number of the respondents belonged to the group of foreign
students who had studied in Serbia, but they eventually returned to their country
of origin — their share was mere 2.7% (6 respondents).™

After a control and discarding of the incomplete questionnaires, the total
number of the respondents amounted to 222, divided into the four aforemen-
tioned groups.

Gender structure of the respondents was more balanced in this phase than
in the FGls, yet female respondents were once again more represented (57.8%)
than male (42.2%) (Table 2). The respondents up to 30 years old made 70.8% of
the total number of the respondents, while those older than 30 made 29.2% of

" The low response rate in this group was expected, since these were foreign students who
had returned to their countries of origin, so they were hard to contact.
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the total sample (Table 3). The most numerous were the respondents who had
spent one year studying abroad (Graph 1).

Table 2. Gender structure of the respondents

Total Male Female
Total 222 (100.0) 89 (40.1) 122 (54.9)
Serbian students studying abroad 75 (33.6) 19(8.6) 54(24.3)
Serbian students who had studied abroad 52 (23.4) 21(9.4) 29 (13.1)
but returned to Serbia
Foreign students studying in Serbia 90 (40.5) 46(20.7) 37(16.7)
Foreign students who had finished their studies 5(2.2) 3(1.4) 2(0.9)

in Serbia and returned to their country of origin

Note: The difference up to 100% in all tables represents the missing answers

Table 3. Age of the respondents

Age

18-19 5(2.4)
20-24 78 (35.1)
25-29 63 (28.4)
30-34 46 (20.7)
Older than 35 19 (8.5)

Note: The difference up to 100.0% are respondents of unknown age

One year;
38.8%

Between 1 and
5 years; 34.7%

Graph 1. Duration of one’s stay abroad
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Country of origin: The largest share of the foreigners who participated in
the data collection were from the countries of Africa (14.9%) and Asia (11.3%).
On the other hand, our students’ destinations usually involved European coun-
tries'® (71.6% of the total number of Serbian students'®), where Germany was the
most popular. Among the total number of the participants of the second phase,
8.9% studied in two countries, while 2.7% studied in a number of countries.

Table 4. The country you were born in?

Total number of respondents

Serbia 110 (49.5%)
SFRY 24 (10.8%)
Europe Totally 19 (8.6%)
Germany 5 (2.2%); Greece 4 (1.8%); United Kingdom 3 (1.3%); Italy 2 (0.9%); one
respondent each Albania, Ireland, Sweden, Switzerland and Poland.
Africa Totally 33 (14.9%)
Nigeria 8 (3.6%); Ghana 7 (3.1%); Equatorial Guinea 3 (1.3);
Two respondents each from Angola, South Africa, Zambia and Uganda;
One respondent each from Egypt, Eritrea, Mali, Somalia, Zimbabwe, Togo and
Eswatini.
Asia Totally 25 (11.3 %)
United Arab Emirates 5 (2.2%); Turkey 3 (1.3%); India 3 (1.3%). Two respondents
each from Indonesia, Syria, Saudi Arabia;
One respondent each from Iran, Hong Kong, Azerbaijan, Kuwait,
Pakistan, Qatar, China and Russia.
Other Totally 11 (4.9%)

Vanuatu 3 (1.3%);
Two respondents each from Suriname and the USA; one respondent each from
Honduras; Cuba, Canada, Argentine.

Most of the respondents who participated in the second phase of the re-
search assessed material situation of their family as satisfactory (57.8%), while
11.4% of the respondents assessed it as poor or very poor (Table 5).

s Germany 23 (10.3%); Italy 11 (4.9%); Bulgaria 8 (3.6%); USA 8 (3.6%); Hungary 7 (3.1%); France
6 (2.7%); Holland, United Kingdom and Austria 5 each; Spain and Slovenia 4 respondents
each; Switzerland, China, Czech Republic and Canada 3 students each; Belgium, Greece,
Russia, United Arab Emirates 2 students each. One student studied in Sweden, Denmark
and Croatia each.

' Both the returnees and those studying at the time of the research.
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Table 5. Assessment of the respondents’ material situation

Total Very Poor Satis- Very Excellent
poor factory good
Total 211(100.0)* 3(1.4) 21(10.0) 122(57.8) 53(25.1) 12 (5.7)

Serbian students

tudying abroad 73(34.6) 1(0.5 7(33) 42(199) 17(80)  6(2.8)

Serbian students who

had studied abroad but 50 (23.7) - 6(2.8) 26(12.3) 14(6.6) 4(1.9)
returned to Serbia

Foreign students

studying in Serbia 83(39.3) 2(0.9) 7(3.3) 51(24.2) 21(10.0) 2(0.9)

Foreign students who
had finished their studies
in Serbia and returned to
their country of origin

5(2.4) - 1(0.5) 3(1.4) 1(0.5) -

Note: *Eleven respondents failed to provide an answer to this question.

Educational structure: The educational level of international students’ moth-
ers and fathers is important for further analysis. As far as the mothers are concerned,
one third of the mothers of the foreigners who study or studied in Serbia finished
secondary school (34.1% of the total number of foreigners), followed by the moth-
ers who graduated from a faculty (23.9%). Only 1.1% of non-Serbian respondents
have mothers with PhD, while among the Serbian respondents, there were 4.9%
of such students. Among the international students in Serbia, there were 4.5%
whose mothers did not finish primary school, while among the Serbian students,
0.8% had mothers who had not finished primary school (Graph 2). Mothers of the
Serbian respondents had most frequently graduated from a faculty (34.1% of the
total number of the Serbian respondents), followed by secondary school (28.5%).
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Graph 2. The highest level of education of the mother, in %
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Graph 3. The highest level of education of the father, in %

Among the fathers of Serbian students, the greatest share finished second-
ary school (34.1% of the total number of respondents from Serbia), followed by
a faculty (26.0%). Among the foreigners, as well as among the Serbian students,
the share of the fathers with master’s and specialist degree was higher (24.1% of
the total number of the respondents) than that of the mothers (19.0%) (Graph 3).

Regardless of all the efforts made by the researchers to get to as many re-
spondents as possible that would fill in the online survey, we need to note that
the sample was usually a “snow ball” or convenient, so these results could not
be taken to address the entire population of international students. The sample
consisted of 222 respondents, and due to uneven representation of all groups,
the responses were usually analysed for the entire sample, referred to with the
category of “international students”.

The Third Phase of Data Collection

In order to be able to implement the third planned method in the research of
international students’ identity changes, that of qualitative interview, the basis for
the interview was composed. The first group of questions concerned socio-demo-
graphic characteristics of the respondents. This involved the very same questions
incorporated in the online survey, followed by the questions of the respondents’
place of origin (village/city, size of the settlement). This was followed by asking the
question which had also been asked in the focus group interviews, that of “Who am
17" which points to the significance that the respondents gave to certain identities.
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The second group of questions referred to the motives for migration, ne-
glected in the earlier phases of the research due to the specific characteristics of
the used methodology. The questions concerned the motives for selecting certain
destination, motives to go abroad, as well as the role of the parents and wider fam-
ily in making the decision. A portion of the questions referred to drawing parallels
between the places in which they had lived and the place in which they studied;
recognition of the flaws and positive sides of these locations; assessment of their
satisfaction with the conditions and quality of life before and during the studies;
analysis of the experience of residing abroad and the changes that occurred.

The third group of questions referred to institutional problems that the re-
spondents encountered residing abroad; their assessment of institutional support
on different levels (state/local level) as they arrived, during their stay and after the
return. At the conclusion of this group of questions, the respondents were asked
to provide their advice to future international students, faculties and professors,
in order for the experience of future international students to be more positive.

The final group of questions involved future plans, where we were interested
in what motivated them the most to stay abroad, or to return; what they had missed
during their studying abroad and what they had gained; whether they were at an
advantage compared to the students who studied in their own country; whether
they thought of further migration, as well as what was crucial for them when they
thought of their future place of residence. The qualitative interview was concluded
with the question of how much and in what way they felt changed by studying abroad.

The interviews were realised in April 2024. Having processed the data col-
lected with this method, the researchers classified and singled out the most fre-
quent, typical answers. After the answer, or a part thereof, the following variables
were provided: gender, age and the country in which the responded was studying
or had studied, e.q. (w, 23, Germany). All the answers were given in their original
form, without grammar revisions or corrections.

Characteristics of the sample: The sample was convenient, made of 19 respond-
ents, 6 of which were men (31.6%), while 13 were women (68.4%). The average
age of the respondents was 29.1, while the largest share of the respondents were
between 30 and 34 years old (Table 6). This phase of the research was participated
in by 13 respondents from Serbia’” and 6 foreign respondents.’® The qualitative
interview, just like the FGls, was not participated in by respondents from the fourth
group, i.e. those who had studied in Serbia, but subsequently returned to their
native country or moved on to another country, due to aforementioned reasons.

' They (had) studied in Germany (4 respondents), Austria (2), Hungary (2), France (2), Taiwan,
United Kingdom and United States (one respondent each).

'8 The respondents came from Nigeria, Pakistan, United Kingdom, Cape Verde, Argentina and
Albania.
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Both parents of almost all of the foreign respondents (5) had university ed-
ucation, while with the Serbian respondents, we had equal share of parents with
university and secondary school education.

Though the answers cannot be fully generalised due to the small number of
the respondents, we should note that the majority of the respondents reported
that their material situation had been poor before going abroad, stating that they
were "“impoverished”, “hard up”, “parents both lost their jobs at the same time,
I also didn’'t work, so we were all living this utter horror”, or they stated that they

had been financially supported by their parents during their studies.

Table 6. Age of the respondents

Age
Total 19 (100.0)
20-24 3(15.7)
25-29 7(36.8)
30-34 8 (42.1)
Older than 35 1(5.3)
* x %

Even though we did state where Serbian students studied, while explaining
the characteristics of the sample used in every phase of the research, at the con-
clusion of this section addressing the research phases, we supply the map which
shows where the most of the Serbian students study, while these data refer to
the entire sample. Germany is the country in which the greatest number of our
students studied, i.e. 20.0% of the total number of the respondents (Map 2).

T[] upto4
B from5to9
H from10to 14
[] morethan15

Map 2. Where do Serbian students study?
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DATA PROCESSING

As the very research draft was made by using triangulation of both the
sample and the methods, triangulation was also used in data processing. The data
received in the first phase of the research with focus groups were transcribed,
then processed using the method of classification, i.e. thematic analysis. The data
obtained through qualitative interviews in the third phase of the research, were
also transcribed, then processed and analysed in the MAXQDA program, special-
ised in qualitative data. The same program was used for the analysis of the tran-
scripts received from the focus groups.

During the coding of the qualitative data obtained from the FGIs and quali-
tative interviews, more than 10 categories were extricated. The demographic data
were the same in all the phases of the research. The categories referring to the
motives for migration and potential return to the country of origin, as well as to the
future plans, are predominantly based on the results of the qualitative interview,
while the remaining categories (cultural, spatial, professional and national identity)
are based more on the results from the FGls. The categories of social networks,
migration experience, comparisons between the country of origin and country of
reception are presentin the results obtained by both these methods. However, it
needs to be noted that a great number of the subcategories of the aforementioned
categories, are present in the data obtained by applying both methods, so no clear
boundary may be drawn. This means that, during the interviews, the respondents
touched on various aspects of the researched problem. In the following lines, the
categories and a couple of subcategories are singled out, in order toillustrate the
manner of processing the data by means of the aforementioned program.

1. Demographic characteristics: age; place of birth; place of studying; ma-
terial position before going abroad; siblings, spouses; level of education
of the parents; field/discipline of studies; the highest level of education
acquired abroad.

2. Motives for migration: “images” of the destination, positive and negative;
attitude towards young people’s motivation for migration; reasons for
migration and reasons for the selection of the destination; considera-
tion of migration; role of the family, friends, colleagues when deciding
on the migration; experiences of residing abroad, etc.

3. The way of life abroad: language and integration into a new environment;
knowledge of a foreign language — language of the new environment;
administration; relationship student/professor/university and compari-
son between the country of origin and country of destination; potential
cooperation with the country of origin or return; conditions for studying
and cost benefit; accommodation, infrastructure; domestic scholarship/
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international scholarship; information i.e. prior knowledge concerning
the new environment and studies, etc.

4. Plans for the future: motives for staying abroad; motives for returning to
one’s own home country; about the students originating from the same
country in the country of origin; benefits of studying abroad; what has
been missed by studying abroad; ideal country/region/city for living and
working; vision of the future place of residence; obstacles in returning
to one’s homeland; perceived advantages of studying abroad.

5. Cultural identity: nostalgia — food, music, customs, family; new experi-
ences in encountering a culture; previous conceptions about cultural
similarities; cultural differences and professional obligations; language
as a challenge and a problem, etc.

6. Spatial identity: historical heritage as a part of an environment/space;
cultural and sporting events; cultural monuments and institutions; com-
parisons between the environment/space of one’s country of origin and
country of destination, etc.

7. Social networks and capital: importance of social networks; nationality
of the network’s members; network’s durability; multinational network-
ing; support in integration; membership of diaspora organisations, etc.

8. Experience of migration: decision on migration; process of adapting; at-
titude of the native population to foreign students; perceived changes
caused by the migration; thoughts of re-emigration.

9. National identity: attitude towards one’s own nation; attitude towards
foreigners’ attitude towards Serbs; foreigners’ perception of Serbia and
Serbs; origin as a part of one’s own personal identity; holidays, etc.

10. Sense of one’s own identity: self-representation.

11. Professional identity: relationships with colleagues; attitude towards
one’s profession; expectations of the profession; perceived profession-
al changes, etc.

12. Comparisons between the country of origin and country of destination:
openness towards difference; social system; beliefs; social activism; at-
titude towards social community; infrastructure; leisure abroad; leisure
in Serbia, etc.

The data collected by means of quantitative method (online survey) from
222 respondents, were systematised in Excel databases, and after all four data-
bases had been combined™?, the collected data were transferred in the SPSS pro-
gram and processed accordingly.

% A separate questionnaire, adjusted to the respondents, was made for each group, and this
resulted in the creation of four Excel databases in total.
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CONCLUDING REMARKS

The complexity of the studied subject and the fact that it has been under-re-
searched, as well as the lack of systematised and comprehensive data concerning
the basic set of international students, led to the assumption which occurred al-
ready in the drafting phase that certain problems were bound to emerge during
the research. The methodological obstacles that occurred during the realisation
of the research project had different sources: first, the high level of abstraction
of the basic research term of identities and changes in identities and difficulties
in its operationalization; also, the obstacles arising from specific characteristics
of the used data-collection methods and tools; finally, the obstacles arising from
special characteristics of the sample.

Similarly, it was assumed that disadvantages of the proposed data-collec-
tion method would be overcome by using multitude of these, which proved to
have been right. By combining qualitative and quantitative methods, and later
on, also data, the flaws that had occurred due to the specific methodology were
mainly corrected, especially the problems with using an online survey. Most of
the methodological problems that occurred in researching international student
migration may also be characteristic of other research projects. Tables 7 and 8
contain an overview of the research phases, their advantages and disadvantages.
These disadvantages were overcome in the aforementioned manner.

Table 7. Data collection phase

Method

Focus group interview Interview guide 18 respondents (3 focus groups
Questionnaire with demographic data with 6 respondents each)

Data collection tool Sample

Online survey Questionnaire 222 respondents

Quialitative interview Interview guide 19 respondents

Table 8. Main advantages and disadvantages of the applied methods

Method Advantages Disadvantages
Focus group The collected data used in creating Small number of the respondents,
interview the online survey; more in-depth impossibility of the data

acquaintance with the researched
subject

generalisation

Online survey

Huge number of the respondents,
quantification, i.e. possibility of
generalisation of the responses

Problems in reaching the
respondents with the experience
of international migration

Quialitative
interview

Correcting the flaws identified in
the first two methods; acquiring a
rich empirical material

Long period of time necessary for
data collection
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Regardless of different methodological challenges we encountered during
the project, the quality and versatility of the data we acquired in the three re-
search phases indicate that we have successfully overcome the challenges. The
valuable findings of our research and its different aspects shall be presented in
the following chapters.
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THE ROLE OF PUSH AND PULL FACTORS IN THE
SELECTION OF DESTINATION FOR INTERNATIONAL
STUDENTS: SERBIAN CONTEXT

Many countries, especially small and underdeveloped countries of the world,
increasingly search for new models that would help them attract young highly
educated professionals to educate themselves in the high education institutions
within their borders, thus influencing their better position on the global market.
Relying on the push and pull factors’ theory, this research investigates the mo-
tives for studying in the host country, as well as international students’ intention
to stay or leave the host country after finishing their studies. The paper uses an
mixed methods approach to analyse the data received in all three phases of the
research with Serbian students who are studying or studied abroad and foreign
students who are studying or studied in Serbia.

Keywords: host country, international students, academic migration, push-pull
factors, Serbia

INTRODUCTORY REMARKS

International mobility of students assumes academic movement which in-
volves many challenges, obstacles and uncertainties for its actors. International
students are defined as those students who acquired their previous education
in their native country, or some other country, and they are not residents of the
country in which they are currently studying (OECD, 2017; Bacojesuh, 2024b).
More accurately, they are “individuals who have physically crossed an international
border between two countries with the objective of participating in educational
activities in the country of destination, where the country of destination is differ-
ent from their country of origin.” (OECD, 2017: 38; UNESCO, OECD & EUROSTAT,
2018). This population of students, globally speaking, mainly moves between the
popular student destinations of the Global North (Anglo-America, Europe, Japan,
Australia and New Zealand) (hoposwuh, 2006), while others move from South to
North, from North to South, or within South (Bitschnau, 2023; Maringe & Carter,
2007). When we perceive the “global model” from the perspective of the interna-
tional students, citizens of Serbia who are studying or studied abroad, the most
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frequently these are countries of the Global North. On the other side, the inter-
national students who are studying or studied in Serbia originate mostly from
countries of the Global South.

International student mobility is connected to the increase in personal skills
that are supposed to facilitate employment of highly educated professionals on
the global market (Albien & Mashatola, 202 1; Ravasi, Salamin, & Davoine, 2015).
However, when we talk about international studying, one should differentiate
between the population of international students who earn a full degree out-
side of their native country (long-term temporary migration) and those who en-
ter a student exchange program for a number of months (short-term temporary
migration) (Bacojesuh, 2024b). The difference between these two populations
of international students is perceived by Brooks and Waters (2011) when talking
about motives for schooling outside of one’s native country, and they note that
the students that attain full degrees abroad have different motives for study-
ing abroad than the students participating in exchange programs (Hovdhaugen
& Wiers-Jenssen, 2023). Students go abroad to achieve something that would
contribute to their experience, or career opportunities. Education abroad is mo-
tivated by different social and academic factors, which in the migration theory,
are classified in push factors, which include negative economic, political, cultural
and ecological factors (World Economic Forum, 2024; Black, et al, 2011), such as
unemployment, bad living conditions, etc., which push populations, i.e. students
to leave their country of residence, or those factors in the country of immigra-
tion, which make entry of potential migrants into this country difficult (Tybuh
hypumh n Ctanmwmnh, 2023: 199-200). On the other side, pull factors are totally
opposite to the push factors, i.e. these are positive factors attracting people to
a better location. Better living conditions, well-regulated social system, etc., are
the factors that influence potential migrants to stay in the country of reception,
but they also attract potential migrants to come to that country (Tyduh Rhypuunh
n Ctanmwmnh, 2023: 199-200), in order to satisfy their living, existential and labour
needs, enjoy political or religious freedoms, or acquire better higher education,
and use a better system of social protection and healthcare (Butaga Sao & Reu-
ben Mwandilawa, 2023: 42 ), as well as the stress-free environment, attractive and
safe, that they do not have in their country of current residence (Bansak, Simpson
& Zavodny, 2015). Social and cultural factors also have an important role in the
migration process. Striving for independence, family conflicts, better communi-
cation services (transport, media influence), urban-oriented education and the
resulting changes in attitudes and values, also promote migration (Tyduh hypumh
n Ctanuwmh, 2023: 199-200, 2014).

The push-pull theory is rooted in studying human migrations which indicate
the flow of migration between the region of origin and region of destination
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(Lee, 1966; King, Gomes, Shannon, & Lu, 2024). Thus the native country, or the
country of current residence, as well as the country of destination are marked
with both positive and negative factors that determine whether the migration
will occur. Lee (1966) conceptualised the factors connected to the decision on
and the process of migration in four categories: (1) Factors connected to the
region of origin, (2) Factors connected to the region of destination, (3) Inter-
vening obstacles (such as distance, physical barriers, migration laws, etc.), and
(4) Personal factors (Lee, 1966; Van, Bakewell & Long, 2017). All four categories
indicate that there are numerous factors in every field that act in driving people
from that region, maintaining them in, or attracting them to that region (Lee,
1966). In this respect, differences are perceived between the factors connected
to the country of origin, or country of residence, and those connected to the
region of destination. Migration can occur in both these cases, but in the cas-
es when the positive results of the country of destination exceed the negative
ones in the country of residence, migration is likely to occur (Ibid, 1966). In the
context of international student mobility, the push factors concern motives of
aninternational students to leave their native country, i.e. country of residence
(Sevenhuijsen, 2016; Mazzarol & Soutar, 2002) and continue their education in
some other country of reception. Thus the push motives mainly concern low lev-
el quality of education and lack of studying opportunities, possibility of career
building, or political/cultural freedoms in the native country (Hovdhaugen &
Wiers-Jenssen, 2023). These very push motives determine migration and based
on these, "weak spots” of the native country may be identified, which influence
students’ decisions to study abroad. Among the students from Asian countries
and developing countries who study in the West, the push factors often exceed
the pull factors (Hovdhaugen & Wiers-Jenssen, 2023). African students recognise
political instability and the lack of educational chances as the dominant reasons
for leaving their native countries (Maringe & Carter, 2007). Unlike this population,
students from continental China quote poor quality of institutions as a major
reason for studying in Hong Kong and Macao (Li & Bray, 2007). Similarly, Nghia
(2019) reveals that low quality of education and unavailability of desired programs
push Vietnamese students to study abroad. On the other hand, there are pull
factors mainly connected to the country of reception (Mazzarol & Soutar, 2022)
where international students continue their education at some foreign univer-
sity. The pull motives mainly concern high quality education (Cubillo, Sanchez
& Cervino, 2006; Mazzarol & Souter, 2002), which leads to better prospects for
international career (Mpinganjira & Rugimbana, 2009), possibility to improve
one’s language skills, develop cultural skills, or use scholarships (Foreign or do-
mestic) to finance their education abroad (Hovdhaugen & Wiers-Jenssen, 2023).
Accordingly, it is possible to perceive academic migration as a result of the way
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in which the push and the pull influence the movement (Chang et al., 2014) of
international students from one “place” (destination) to another “place” (des-
tination). In this paper, the considered theoretical frameworks (Lee, 1966; Van,
Bakewell & Long, 2017; Bansak, Simpson & Zavodny, 2015; Heckert, 2015) would
be used in investigating push and pull factors, which would enable us to discover
which factors have “pushed” and “pulled” international students in the context
of Serbia to select the destination for their studies, as well as which “push” and
“pull” Factors have impact on (de)motivating students to stay in, or leave their
country of studying.

TEMPORARY STUDENT MIGRATION IN THE CONTEXT OF SERBIA

From the times of the first pioneers to the modern era of educational glo-
balisation, one can trace the tradition of educating the international students from
the Serbian context’. The first Serbian pioneers were sent by the government of
the era to study at European universities as early as in 1830 (Bacojesuh, 2024b;
Bacojesuh, 2024a). However, Serbia also boasts a long tradition of schooling
international students and intellectuals at its universities, dating back to 1950s
(Bacojesuh, 2024a; Bacojesuh 2024b; Bondzi¢, 2014). The fact that the num-
ber of these students has been substantial is evidenced by the information that
15,364 foreign nationals from 119 different countries were enrolled in Serbian
universities from 1950 to 1990 (Meridijani, 1990; Bacojesuh, 2024b). Majority of
the students in this period originated from 12 countries (see: Bacojesuh, 2024b).
Observing both these populations through a temporal prism, we get the insight
that Serbia has a long history of educating domestic students (through scholar-
ships) abroad, as well as educating foreign students at domestic universities all
the way to 1990s (/bid, 2024). The available data, but also rare scientific papers,
indicate that this internationalisation was planned on the national level (Tpros-
yesuh, 2003) with the purpose of adopting global trends in the Serbian society.
Also, this was evidenced by the existence of the state infrastructure of the Re-
public Institute for International Scientific, Educational, Cultural and Technical
Cooperation up until the 1990s. (MHbopmaTnBHM dunTeH, 1982; Vasojevic, 2022).
Today, in the 21st Century, the concept of internationalisation had been revived
only after the regime change in 2000, and was institutionalised in 2005 through
the establishment of the Fund for Young Talents “Dositeja” (Fond za mlade talente

' Serbian context is defined as Serbian** students, recipients of scholarships, who studied
or are studying abroad, as well as foreign students who studied or are studying at Serbian
universities.

** Serbian students as a term for a wider context, from the Principality of Serbia to the
Republic of Serbia.
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“Dositeja”), with the idea to educate best students at renowned international
universities, through scholarships. In addition to this program, in 2010, the Gov-
ernment of the Republic of Serbia initiated the project titled “World in Serbia”
("Svet u Srbiji”), which has involved education of international students through
scholarships provided by the Government at universities all over Serbia. These
initiatives show that in recent years, Serbia has increased the efforts to attract
foreign students through these programs, as well as via additional scholarships
secured by means of bilateral agreements (Bacojesuh, 2024b). The initiatives and
projects that have as their goal education of students and scientists from both
these populations, are mainly stimulated by socio-economic factors and political
motives that pertain to the “creation” of cultural ambassadors. The number of
international students who study in Serbia is on the rise, which can be concluded
according to the budget funds allocated each year, as well as based on the data
by the Statistical Office of the Republic of Serbia (Bacojesuh, 2024b). Howev-
er, the statistics concerning the number of Serbian students studying abroad is
unavailable, and the Department of Education Statistics of the Statistical Office
of the Republic of Serbia does not process all the data crucial for monitoring of
the academic trajectory of international students. The focus of this paper, how-
ever, is on the push and pull factors, since the Serbian academic community and
wider public do not have full access to the data and databases concerning the
population of international students.

RESULTS OF THE RESEARCH

For the benefit of this paper and the defined research aim, we shall consid-
er the results obtained in all three phases of the research. More accurately, the
paper uses the mixed methods approach which secures integration of quantita-
tive and qualitative data (Ponce & Pagdn-Maldonado, 2015; Guetterman & James,
2023), where crossed methods enable consideration of multiple dimensions (Cre-
swell, 2008). Also, the population described in this paper will be considered from
two aspects: 1. International Serbian population consisting of students, citizens of
Serbia who are studying, or have studied abroad, and 2. International population
in Serbia consisting of foreign students who are studying or have studied in Ser-
bia. The criterion for consideration of the two populations is based on the Ser-
bian context analysed in the previous section, but also on relevant international
sources, where population of international students from developed and under-
developed countries is considered within the context of North-South (Bitschnau,
2023). As the distribution of the respondents in terms of their socio-demographic
characteristics has been presented in the first chapter, this chapter uses the same
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model, yet the results are provided and considered only for the sample for which
there are full socio-demographic responses to identify the respondents (N=211).
Table 1: Interpretation of the data for the first and third phase of the research
relies on the respondents’ narratives which we analysed based on thematic anal-
ysis (Kuckart, 2014; Mayring & Brunner, 2010). The quantitative data from the
poll are presented by using frequency and share. The qualitative contents of the
first and third phases of the research have been analysed by using the method
of gualitative analysis. By implementing thematic analysis, common topics have
been identified and the relevant original quotes provided.

Table 1: Characteristics (socio-demographic?) of the respondents from the Serbian context*
((n(S*)=122 + n(M%)=89 =n (211)°

International Serbian population Foreign population in Serbia

Gender Number % Gender Number %
Male 40 (32.8) Male 49  (55.1)
Female 82 (67.2) Female 40  (44.9)
Total 122 100 Total 89 100
Age Structure Number % Age Structure Number %
Up to 20 years 8 6.6 Up to 20 years 10 1.2
21-30 years 69 56.6 21-30years 66 74.2
More than 30 years 45 36.8 More than 30 years 13 14.6
Total 122 100 Total 89 100
The highest level of The highest level of

studies finished abroad  Number % studies finished abroad Number %
College 0 0 College 6 6.7
Basic academic studies Basic academic studies 44 49.4
(Bachelor's degree) 22 18.4 (Bachelor’s degree)

Master/specialisation 65 53.5 Master/specialisation 27 30.3
Doctoral studies (PhD) 34 28.1 Doctoral studies (PhD) 12 13.5
Total 121 100 Total 89 100

2 The sample is shown according to the variables of age, gender, the highest level of educa-
tion acquired abroad, manner of funding the studies abroad, Table 1.

® n(s) — the total number of the students who are citizens of Serbia.
* n(m) — the total number of foreign students studying in Serbia.

*n — the total number of the respondents from both populations, observed according to
the criterion of full socio-demographic data.
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Costs of education Number % Costs of education Number %
My country’'s government, My country’s government, 11 12.4
with a conditioned country with a conditioned country

of destination 3 2.5 of destination

My country’s government, My country’s government, 6 6.7
without a conditioned without a conditioned

country of destination 6 4.9 country of destination

My country’s government My country’s government 9 10.1
and international donors 13 10.7 andinternational donors

International donors 46  37.6 International donors 20 22.5
| covered the costs on | covered the costs on my 43 48.3
my own 54 443 own

Total 122 100 Total 89 100

The obtained data show that studying abroad is more frequently opted for
by female students when we observe the sample of Serbian students studying out-
side the country. Also, based on the obtained data, it can be seen that students that
are citizens of Serbia opt for studying abroad after they have finished their basic
academic studies, so they most frequently enrol master’s (specialist) and doctoral
programs abroad. Also, the greatest number of the respondents has had support
by their country’s government (68%) for studying abroad, which can be defined as
one of the motives that may have had impact on their decision to study abroad.
Scholarships play an important role in determining students’ readiness to migrate,
which is supported by the Push-Pull theory of migration created by Lee (Lee 1966,
in: Usman, Hasan & Nurul Alam, 2025). These data are in agreement with earlier
data (Vasojevi¢, Kirin & Markovi¢, 2018), so the presently obtained data indicate that
there have been no changes in the “profile” of students who are citizens of Serbia
when compared to the earlier period. On the other hand, among the international
students who study in Serbia, the most numerous are male students, and they come
to Serbia having finished their basic university education, which is in correlation with
the age of the respondents, but also with earlier research (Vasojevi¢, 2022). Based
on the obtained data, it may be said that the greatest share of the respondents
have been studying in Serbia with the Government’s support. However, because of
the rare pieces of research (Bacojesuh, 2024b) made on this population, and the
specific project “World in Serbia”, future research needs to address the manner of
financing and the relationship between the Government of the Republic of Serbia
and the foreign partners (beneficiaries). The research has identified 32 countries as
the countries of study for Serbian students in school years of 2020/2021-2022/2023.
The most represented educational destinations are European countries, where the
English speaking area is the dominant one. On the other hand, the foreign students
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studying in Serbia have been mapped to originate from 48 countries in the same
period of 2010/11-2022/2023 school years. These data can be traced to the exist-
ence of the “World in Serbia” project, “Serbia for Serbs from the Region” (“Srbija
za Srbe iz regiona”) project, as well as numerous bilateral agreements. It should be
emphasised that these data should be perceived as having limitations in terms of the
theory of academic migration and academic route of international students, as the
instrument did not contain the data that concerned the field of studying, universi-
ty, or study programs that the students had enrolled, or mapping/identification of
the donors (funds). To collect these data was perceived by the Ethical Committee
as jeopardising the identity of the respondents and enabling their identification,
which had not been perceived as problematic in earlier relevant international re-
search projects, or the national ones that dealt with temporary and lasting migra-
tions of highly educated professionals from their native countries.

Interpretation of the Results of the Thematic Analysis
Pull Factors: Qualitative Results

The results shown in Table 2 represent the motives that caused the respond-
ents to opt for studying abroad. Looking for recurring topics in the narratives of
international students in the Serbian context, we reached the five key topics (cat-
egories) presented in the following table.

Table 2: Overview of the main topics and subtopics: Motives for studying abroad

Key topics Examples of the  Statements by international students

—category’'s  used codes

name

Superior Different learning  “..Their way of working is quite superior, especially at doc-

quality perspective; toral studies. You can’t even compare doctoral studies there

studies programs of and here, we are much behind. The UK system is good be-
higher quality; cause you can finish the studies quickly. You can get the
better teaching PhD degree in the envisaged time and everything is sub-
conditions; ordinated to this. You have three or four years and you

have to finish it all within that timeframe, so you just make
yourself do it on time, otherwise you fail” (M, 37, Serbia/
United Kingdom)®

¢ In this paper we use the following to mark socio-demographic characteristics: M (male
gender), F (Female gender); respondents’ age is expressed numerically, and we first cite
the native country, followed by the country of destination of the international student)
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Key topics
—category’s
name

Examples of the
used codes

Statements by international students

“. journalism is a profession specific that way... it absolute-
ly does not exist almost anywhere in the world. You have
this type of studies in two or three places in the world. This
is something completely different. Here at the faculty we
would learn by heart some unnecessary subjects, wasting
time and not doing what we were supposed to, while here
we have practice, practice, practice. You learn only how to
work, and all other subjects are optional, so if you want
them. (F, 33, Serbia/United Kingdom)

“So coming to Serbia, this was my first expectation that I'd
be able to learn from a different perspective than what my
country had to offer” (M, 26, Suriname/Serbia)

“For me, I think that compared to Azerbaijan, and also Iran,
| think that Iran has a good education system. However,
I think that the Serbian system is more practical than that
of other countries. | refer to the countries in which I stud-
ied, so | have the experience” (F, 31, Islamic Republic of
Iran/Serbia)

“Not in Belgrade, nor anywhere else in Serbia at the time,
was there a research infrastructure of any kind to support
my interests. You have no neuroscience studies, no interdis-
ciplinary science in Serbia. | think they deal with clinical neu-
roscience that deals with treating some mental issues, but
in the context of medicine, which has not been something
that interested me. Somewhere in my third year I realised
that, if I wanted to work on that, then Serbia was not an
option, because of that” (F, 32, Serbia/Germany)

Socio-eco-
nomic factors

Better economic
conditions (salary);
Green policy;

More opportunities
on the labour
market;

Political situation;
Better living
conditions

“More opportunities, much higher salary in Germany. Finally,
the air is also cleaner, that’s what bothered me a little also
in recent years. This is a factor for me. In recent years the
air has been awful. I started thinking about all these things.
Iam not a child. I'll have family in the next couple of years,
I'd want to... A part of the reasons is scientific, a part has
to do with the living” (M, 30, Serbia/Germany)
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Key topics
—category’s
name

Examples of the
used codes

Statements by international students

“My motive for leaving was not initially political, or because
of the situation in the country, but simply this opportunity
came, solsaid, let’s do it, why not.” (M, 34, Serbia/Germany)

“The decisive factor for Germany was that they had the most

favourable offers in terms of finances. So master studies here
have been 250 euros per semester, apartments are a bit more
expensive than in Belgrade, living is a bit more expensive than
in Novi Sad, maybe | would compare it to Belgrade prices
and on top of that they have very good master’s programs,
so from that socio-financial aspect, Germany was the most
attractive country” (M, 34, Serbia/Germany)

“Truth be told, I always wanted to study abroad and stay
there, because the salary they get for the identical job, if
| working here as an intern earn more than a software engi-
neer in Serbia as a senior, then it didn’t make sense staying
in Serbia. | can work here for ten years, get retired at 30
and never ever work again.” (F, 22, Serbia/United States
of America)

“Germany was our number one choice because the education
is relatively cheap, and prices are sometimes lower than in
Serbia. Germany was one of the options and then | looked
for different options, which cities, what | might like, where
I knew someone in the vicinity. There were a couple of op-
tions that | applied for! (F, 29, Serbia/Germany)

Scholarships

Studying financed
by a domestic of
international donor

“I applied for the scholarship by following the process of a
colleague who had received it a year earlier and told me this
would be great for me. Give it a go. So | applied, received
the scholarship, but | was on hold. It was already late July
when | found out that I'd be going in September. Had it not
been for the scholarship, | would not have gone, | would have
enrolled a master program in Belgrade, a similar course.”
(F, 40, North Macedonia/Serbia)

“Before applied for Serbian scholarship,  applied to American
universities. | got 4 acceptance letters from American univer-
sities. Yeah but | cannot go due to restrictions on Syrians they
don’t give me visa because of restrictions on Syrians. It was
my dream to study in a distinguished degree in American
University and pursue my studies there..(F, 20, Syria/Serbia)
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Key topics
—category’s
name

Examples of the
used codes

Statements by international students

“I applied for a scholarship in Cuba. When the phone rang,
they said that I didn’t get that scholarship, but that they
could offer me something else. Then they mentioned Serbia.
I didn’t even know where it was, but they said that if | didn’t
accept the offer, | wouldn’t be able to apply for any scholar-
ship. So I accepted” (F, 22, Suriname/Serbia)

Experience
of another
country

Wish for new
experience;
Getting to know
different peoples
and cultures;
“Beauty” of
another city

“It was not some flaw in the Serbian system, but more your
need for a new experience.” (F, 22, Hungary/Serbia)

“I found it interesting to see how others handle what they
had, how they preserved their culture, unlike us who destroy
ours daily. This was interesting to me, how versatile people
were!” (M, 32, Serbia/Italy)

“The reason for me going to Austria is that | fell in love with
Graz in 2008, when | first went there... And then | got ex-
tremely boring, | was always repeating this, over and over,
and in 2012 a friend of mine enrolled a singing program at
the academy there and | went to visit her. | was still in love
with Graz... So | collected one document here, another there,
then translation... So | went in December 2011 and submit-
ted all the documents that they asked of me and they said
see you in February. | asked them what about the February,
and they said, you enrol then, congratulations, you're in.
(F, 33, Serbia/Austria)

Other
people’s
influence and
experiences

Friends’
experiences
abroad;

Motives of one’s
parents and friends

“I had a friend who wanted to go. These are three acade-
mies that used to be united into one school, but divided.
He wanted to go to one of these schools. These studies are
quite expensive... Up to that point, | had not heard for this
school, I heard it from him. When | saw their works, people
were painting like the masters, my idols, Paja Jovanovic,
Rembrandt, etc. This was interesting to me so | spoke to
my mother... That's how | went there”” (M, 32, Serbia/Italy)

“I must say that the major influence on my decision had my
mother, who had finished the same faculty as me. When
I told her that Iwas more interested in urban planning than
architectural design, she suggested | should think about stud-
ying abroad and Delft in Holland was at that point a highly
renowned school in this sense, but also British universities, as
the majority of the literature that she had given me during
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Key topics Examples of the  Statements by international students
—category’s  used codes
name

my bachelor studies to learn about urban planning had been
written by professors from British universities, so they were
always a kind of inspiration.” (M, 35, Serbia/Italy)

“l used to hear it from my older siblings, the people who
went to primary school with me, they used to go here and
there, helped by this and that man, so | got interested, real-
ised this was possible. Now how was I supposed to achieve
this?” (F, 22, Serbia/United States of America)

Push and Pull Factors: Quantitative Results

The results presented in Table 3 provide insight in the attitudes by the re-
spondents — international students — about the possibility of returning and the
conditions that are offered to them in their native countries.

Table 3: Distribution of the respondents according to the motive of staying in the country of
destination or return to the country of origin

International Serbian population

Foreign population in Serbia

I plan to return to the
country of origin as soon

I plan to return to the
country of origin as soon

as | finish my studies Number % as | finish my studies Number %
| disagree completely 32 26.3 |disagree completely 16 179
| disagree 21 17.2 |disagree 12 13.5
Not sure 32 26.2 Notsure 23 258
| agree 19 15.5 lagree 13 146
I agree completely 17 13.9 lagree completely 25 281
No response 1 0.8 Noresponse 0 0
Total 122 100 Total 89 100
Material circumstances are Material circumstances are

much better here thanin much better here than in

my country Number % my country Number %
| disagree completely 6 4.9 |disagree completely 22 247
| disagree 4 3.3 |Idisagree 14 157
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Not sure 17 13.9 Notsure 26  29.8
| agree 40 32.8 lagree 15 16.8
| agree completely 54 443 |agree completely 12 13.5
No response 1 0.8 Noresponse 0 0
Total 122 100 Total 89 100
What would motivate you What would motivate you

the most to return to the the most to return to the

country of origin after you country of origin after you

finish your studies? Number % Ffinish your studies? Number %
Secured and well-paid job in Secured and well-paid job in 33 370
my profession 37 30.3 my profession

Favourable conditions for Favourable conditions for 15 16.9
starting my own business starting my own business

—state support 12 9.8 —state support

Family reasons 26 21.3 Family reasons 28 315
Regime change 12 9.8 Regime change 6 6.7
Affordable housing loans 0 0 Affordable housing loans 1 1.1
Other 34 279 Other 6 6.7
No response 1 0.8 Noresponse 0 0
Total 122 100 Total 89 100

Based on the results presented in Table 3, we have looked for recurring
topics in the narratives of international students from the Serbian context, which
cast light on the quantitative results that concern the motives for (non-)returning
to one’s country of origin. Family reasons have been identified as an important
factor for both populations when it comes to returning to one’s native country.
In literature, the link of a diaspora member to his/her family is defined as a place
of extending trust, collective action and the sense of community (Karayianni,
Hadjielias & Glyptis, 2023). The respondent states:

“I felt really lonely there. | don’t have family there. Here | have my family when
I need help. | am not alone. | know that | can do anything on my own, but | don’t
want to do everything on my own.” (F, 27, Turkey/Serbia)

Or other, social, economic and ecological conditions in the country of or-
igin and country of reception have an important role, which is evident from the
following answers by the respondents:
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Ecological: “The air prevents me. When | come | can hardly breathe, because
| have asthma. Especially in winter, | can’t breathe in Belgrade. Care for one’s
environment in general, and that’s something | think of more and more as | get
older” (F, 32, Serbia/Germany)

Economic: “/ have a couple of reasons for now to stay in Germany, | have a
steady job OK. In this sense, there are prospects that everything will be great
economically, there’s this hope, that Serbia often lacks, but I think that the
main and no. 1 reason that I'll be staying in Germany in the following period is
the healthcare system.” (F, 29, Serbia/Germany)

Economic: “/ would return if the living conditions were the same, if | got the
same salary. If there was a financial equivalence, I'd be in Serbia.” (F, 22, Serbia
/United States of America)

Socio-economic conditions of the host country and the reception country
dictate international students’ stay (Nikou & Luukkonen, 2024). In this research,
socio-economic factors have been identified as prominent, and as such have a
direct impact on many aspects in the lives of individuals, dictating opportunities
or employment, as well as securing favourable ecological conditions for living.

DISCUSSION AND CONCLUSION

The obtained results have shown that the motivesi.e. pull factors that pre-
dispose an individual to opt for studying abroad may be divided in 5 dominant
topics when we observe Students from Serbia. The international students in the
Serbian context leave the country in search of better quality education. Other
studies have determined that the quality of educational systems is in correlation
with the global labour market, as well as the labour market in the country, and
that it can have a positive impact on incoming and outgoing mobility of students
(Cerqua et al., 2022; in: Cherusheva & Parkhomenko, 2019). The decision on ac-
ademic migration is also influenced by the possibility of continuing education
through scholarship programs, socio-economic factors, wish to acquire experi-
ences in another country, as well as experiences of other persons who support-
ed them in their decision. However, it needs to be highlighted that among the
students (scholarship-holders) citizens of Serbia, the most represented is the
socio-economic factor which pushes them to go to study abroad, where better
opportunities await them. In some earlier pieces of research (Vasojevié, Kirin and
Markovié, 2018), similar push and pull factors were recognised when we talk about
the international population of students, citizens of Serbia, which is symptomatic
for the countries on a similar level of development, i.e. the countries that do not
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have a developed economy and wide employment opportunities. The paradigm
of mobility calculates the role of employment opportunities and professional
capital as the critical indicators of academic mobility and emphasises the role of
economic factors in students’ decision to migrate (Carlsen et al., 2013). These
are followed by the motives concerning better study programs, experiences or
influence of other people, mainly family members and friends, as well as support
to studying through some form of scholarship. On the other hand, majority of
the foreign students studying in Serbia, do not perceive Serbia as a place where
economic conditions are better than in their country of origin, but they still rec-
ognise the country of destination, i.e. Serbia, as a place where they can get better
education. The second most represented motive is scholarship and the opportu-
nity that they received to educate themselves with the help of institutional sup-
port (different funds). It is interesting that in a very small percentage of these
students, the migration was encouraged by the experience of their friends or
parents. When we observe the motives for (non-)returning to one’s country of
origin, only 29.47% of Serbian students saw themselves as returnees to their na-
tive country after finishing their studies abroad. Among those students that have
made their decision on returning, or they think about it, the main motives stated
include nonmaterial factors such as relationship with one’s family and friends and
sense of being accepted. The reasons that they do not see themselves in their
native country originate in the poor socio-economic situation, which concerns
ecology, poorly paid jobs and more expensive living standard. These data are
also connected with the motives that the respondents have stated for studying
abroad. On the other hand, 42.7% of the foreign students studying in Serbia see
themselves in their native country once they finish their studies. As the reason
for return, they cite the opportunity to work in their own country, which is also
connected with the given opinion concerning the statement — Professionals who
studied abroad are not at all respected in my country, where as much as 73.03% of
the foreign students disagree with this statement, while as much as 40.98% of
Serbian students agree with it. The factors that pull foreign students to study in
Serbia indicate that the narrative of education within educational and migration
policies has not changed from the earlier tradition of attracting, when interna-
tional students were welcome and respected as potential migrants. On the oth-
er hand, the obtained results also offer a new theoretical framework for investi-
gating international academic mobility of students from the perspective of the
Serbian concept of “South-North-South”. Also, these insights reveal the factors
that need to be improved so that Serbia could secure its role of a global player
in international higher education, which can be achieved only by re-examining
national migration policy.
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NATIONAL IDENTITY COMPONENTS IN FOREIGN
STUDENTS STUDYING IN SERBIA

This paper approaches identity as a variable category, subject to continuous re-
shaping under the influence of various contexts in which an individual finds them-
selves. The ongoing building of identity is particularly characteristic of migrant
populations, who face challenges arising from differing social environments. The
adopted perspective is that, during this reconstruction process, a core foundation
of identity — established during primary socialisation, remains intact despite the
interaction of individual predispositions and the social environment. Within this
foundation, national identity is identified as a form of collective identity, which
is the focal point of the analysis in this chapter. The analysis itself relies on the
empirical data collected through a survey. The central point for data processing
and interpretation is the notion that national identity consists of components em-
bedded in two distinct types of this phenomenon: ethnic and civic. The objective
of the study is to explore the extent to which international students align with
these components, whether they are more inclined towards an ethnic or civic
conception of national identity, and whether socio-demographic characteristics
and contextual factors influence their perspectives. Additionally, an emotional
component of national identity is included, which is reflected in students’ support
for national teams as well as their approaches to portraying their home countries
to the foreigners they interact with. A positive attitude towards their country of
origin, indicative of the students’ identification with it, implies the need for the
development of encouraging state policies aimed at harnessing their potential
for the advancement of society.

Keywords: national identity, ethnic type, civic type, loyalty test

INTRODUCTION

The aim of this chapter is to determine the degree to which international
students are inclined towards national identity attitudes and to examine their
emotional connection to the national group of their country of origin, based on
results obtained from empirical quantitative research.” Also, this chapter focuses

' The methodology, sample, and time frame for conducting the research are presented in
the chapter specifically dealing with the methodology applied during the collection of em-
pirical data throughout the project implementation and the data processing process.
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on an empirical examination of the potential deterministic influence of certain
socio-demographic and contextual conditions on respondents’ inclinations, aiming
to potentially identify regularities pertaining to their national identity.

The analysis is based on the premise that identity is changeable and is (re)de-
fined under the influence of the social context in which an individual is situated.
In doing so, the views of authors who advocate for a complete transformation
of the identity (N. Glick Schiller, L. Basch & L. Blanc, 1994; Vertovec, 2001) are re-
jected, and it is assumed that a firm core of identity is retained (Baubdck, 2010;
Gilroy, 1991; Hall, 1992). National identity, as a form of collective identity built
through socialisation, is understood to be potentially embedded in the unchange-
able core. However, various factors may influence the degree to which this core is
preserved and interpreted. Regarding national identity, the adopted perspective
aligns with the group of authors (Smith, 1990; Smith, 1998; Hobsbawm, 1996;
Tilly, 1994; Kohn, 1944) who distinguish separate components based on different
aspects. Based on these components, an instrument was constructed, through
which national identity is operationalised. Finally, we examined the presence of
an emotional component due to the need to separate the respondents’ formal
identification from a specific national group.

THE FORMATION OF FOREIGN STUDENTS' IDENTITY
AND NATIONAL IDENTITY

Most contemporary authors recognise identity as an ongoing developmen-
tal process realised through negotiation with the surroundings, people, institu-
tions and practices in which an individual is involved (Ige, 2010; Margison, 2014;
Sarup, 1998). Identity, therefore, is not independent of the context, but rather,
it is shaped by it and is built through responses to the requirements of the sur-
roundings. Furthermore, the modern world, which is characterised by globalisa-
tion, transnational networking, intense exchange of goods and migrations, as
well as daily exchange of ideas resulting from the development of Information
and Communication Technologies (ICT), means that an individual is involved in a
network of different, even independent communities, as opposed to interacting
with one social context. As a result, identity is constantly transforming and grow-
ing in order to overcome ever-growing cultural pluralities that characterise the
modern world (Bamberg, 2011).

Changes in social circumstances are particularly characteristic of migratory
populations. They not only exchange ideas and information using modern ICT, but
also adapt to new lifestyles, customs, norms and value systems. Through overcom-
ing geographical, language, and cultural barriers, they are engaged in an ongoing
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learning process, negotiating with the environment, thereby constantly developing
their self. International students represent a specific group not only because of
their interaction with the culture of the country of destination, but also because
they adapt and exchange cultural norms with different cultures, especially if they
decide to stay in dormitories intended for foreign students (Veskovi¢ Andelkovié¢
& Vasojevi¢, 2023). In addition to undergoing identity transformation resulting
from this context, experiencing new possibilities and options, brings international
students in the position to re-examine the history, value systems and attitudes
toward their countries of origin. The outcome of this process is that they gain
a deeper understanding of themselves, and at the same time, they learn much
more about their people and culture. Simultaneously, they build a strong sense
of belonging to groups with which they interact (Marginson, 2014).

In these circumstances, a question arises regarding the survival of the firm
core of collective identity, built in their country of origin, which could also be in-
terpreted as national identity. In the literature, there are viewpoints that support
its complete rejection due to the mixing and reshaping of cultures, which neces-
sarily occurs as a result of adapting to new social environments (N. Glick Schiller,
L. Basch & L. Blanc, 1994; Vertovec, 2001). In this context, new hybrid cultures
are created, along with hybrid identities associated with them (Chambers. 1996:
50). From this perspective, migrants are connected to at least two places simul-
taneously, without fully belonging to either (Bhabha, 1994). Accepting the ne-
cessity of forming the self? as a result of responses to different social contexts,
a more moderate group of theorists® (Baubdck, 2010; Gilroy, 1991; Hall, 1992)
still leaves room for the 'core’ identity, which, alongside Hall's enlightened self,
characterised by defiance and the preservation of individual identity (Hall, 1990;
Veskovi¢ Andelkovi¢, 2024), is also directed towards national identity. Therefore,
in line with this viewpoint, we can say that the discussion on the preservation
and interpretation of national identity still finds its place in the modern world,
which, considering the growing number of the migratory population, can rightly
be referred to as the 'age of migrations’ (Castells, 2000). Considering that national

2 Some authors argue that a distinction should be made between the formation of self and
the reconstruction of identity, in the sense that the former refers to adaptation and sta-
bility while maintaining one’s authenticity in a new environment. This implies an emphasis
on the internal dimension of self, which is crucial for the experience of identity. On the
other hand, reconstruction involves a complete rebuilding that entails assimilation and full
acceptance of the identity of the new social context (Marginson, 2014).

* The other side of the “extreme” view of identity is represented by theorists of the so-called
primordialist or essentialist perspective, according to which, the identity of the migratory
population remains a pure national identity (Scholte, 2009) understood in a purely ethnic
sense, according to Smith’s typology, which we will discuss later on. In defining the identi-
ty of the diaspora, Bradatan and colleagues state that “members of the diaspora live with
their soul at home, and their body abroad” (C. Bradatan, R. Melton & A. Popan. 2010: 177)



214 | International student migration and identities

identity,* similar to the definition of diaspora, remains preserved among its mem-
bers regardless of the migrant generation (Baubdock, 2010; Christou, 2006), it is
even more reasonable to assume the persistence of national identity among the
population of international students, considering that their stay is usually shorter
and that, more often than not, they do not have any intention to make the des-
tination country their permanent country of residence.

CONCEPTUAL FRAMEWORK OF THE ANALYSIS

The concept of national identity which is the focal point of the analysis, is
tied to an individual awareness and actions of individuals belonging to a single
national community (Brubaker, 2004). More precisely, it is tied to their sense of
belonging “shared among the population with common values, historical experi-
ence and laws” (Smith, 1990). If we were to set aside this sentiment, we would be
talking exclusively about national identification, which represents the first step
in the integration of community members, but it is not a sufficient precondition
for their social and personal integration (Golubovi¢, 1999).

The fundamental point of the analysis is the acceptance of the view that
different components of national identity are embedded in different types of
this phenomenon. In their separation, we will primarily adhere to Smith's per-
spective (Smith, 1990; Smith, 1998), but also to the viewpoints of other authors
such as Charles Tilly (Tilly, 1994), Kohn® (Albrekt Larsen, 2021; Kohn, 1944) and

* Contrary to expectations that national identity will be annihilated due to globalisation
and technological development, which have opened up opportunities for the exchange
of ideas and values on a broader scale, as well as for the possibility of choosing and freely
constructing personal identities, the preservation of this phenomenon is viewed as desir-
able from both social and philosophical perspective. Namely, the possibility of creating
multiple identities can cause an individual to feel lost in this multitude. This is when the
danger of an identity crisis arises, and the search for security becomes evident. “In this
situation, there is a tendency towards non-traditionalism, as the traditional model of iden-
tity offers security in times of crisis, expressing a desire for roots and for the ethnicisation
of the world” (Golubovi¢, 1999: 6-7). A similar view is held by Zizek, who emphasises that
the return to ethnic and religious substance is a response to the postmodern social life
we perceive as “non-substantial”. This is an emotional moment of recognition, when the
individual becomes aware of their roots, overwhelmed by substance (Zizek, 2001).

Kohn is also considered one of the precursors of this interpretation of national identity
(Albrekt Larsen, 2021:3). Starting from the thesis implying the inherently political nature of
this phenomenon, i.e., the existence of a connection between nationalism and the modern,
centralised state, Kohn, like most authors dealing with the nation and nationalism (Suboti¢,
2005), sees the birthplace of nationalism in the French Revolution. He was the first to out-
line a typology of the idea of national identity and divided it into Western nationalism (pri-
marily referring to France, the United Kingdom, the Netherlands, and Switzerland), where
nations emerged within an already established and stabilised state framework, or where
nationalism coincided with the creation of the nation-state (the case of the USA). On the
other hand, in Eastern Europe and subsequently in other parts of the world, nationalism

«
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Hobsbawm (Hobsbawm, 1996), who identified two models of national identity:
civic and ethnic. According to these authors, the characteristics of national iden-
tity are associated to the way a nation was formed. As Smith notes, nations can
be formed in two ways: through the laws and institutions of the state, or through
the “mobilisation of the people within and with the help of its local culture and
history” (Smith, 2009: 48). Depending on how nations were formed, we distin-
guish between two models of nationalism: the first is civic, related to nations
that arose based on “common land”, shared laws, and institutions; the second
is the ethnic model of the nation, based on ethnic origin, language, myths, and
memories of its members. Although he sets up this dichotomy, Smith considers
it to be only an ideal-typical model, and existing nations always oscillate between
one model and the other.®

As for the dimensions of national identity, researchers who have worked
on operationalising this phenomenon place emphasis on the place of birth, citi-
zenship, religion, culture and tradition, language, sense of belonging, respect for
norms and institutions, and parents’ nationality (Smith, 2009; Wimmer, 2008).
These same dimensions are incorporated into our questionnaire, along with the
assumption of this dichotomy.” In this regard, the dimensions of the ethnic model
of national identity are represented by the country of origin, parents’ nationali-
ty, the significance of religion, the valuation of tradition, and national sentiment.
The dimensions of the civic type are represented by respect for national laws

emerged later as a protest against existing state-political forms and an attempt to change
them according to ethnic criteria. Due to the chronological primacy of nationalism’s emer-
gence in the West, Kohn concluded that nationalism in the East is imitative, imported, or a
reactive phenomenon (Subotié, 2005: 27). The reason for the delayed nationalism in Eastern
countries, according to this author, is the absence of a middle class, which is the driving
force behind the democratisation of society. A problem in Kohn's division is the discrimi-
natory attitude towards countries east of the Rhine, where he placed the boundary. Later,
this division contributed to the negative connotation of the ethnic model of nationalism
associated with the peoples of this region.

As an example of these oscillation types, Smith cites France, where national identity during
the time of the Jacobins was primarily characterised by civic components, only for cultural
nationalism to take precedence in the early nineteenth century, sometimes Frankish and
sometimes Gallic (Smith, 1998).

It should be noted that, unlike other authors, Smith identified not two, but three types of
national identity on the overall scale of nationalism: ascriptive, represented by the coun-
try of origin and the nationality of the parents; cultural, which includes the significance
of religion, shared tradition, and national sentiment; and finally, civic, which should be
operationalised through a scale of respect for national laws and institutions, knowledge
of the national language, and the exercise of civil rights in terms of political activities.
However, the exploratory factor analysis revealed the closeness of ascriptive and cultur-
al components, distinguishing them from the components of the civic model. This result
corresponds to Smith’s division into territorial and ethnic models of national identity, as
well as the dichotomy of models in other authors’ work. Moreover, studies of other pop-
ulations have also shown the separation of only these two models on the overall scale of
nationalism (Lazi¢ & Pesi¢, 2011; Veskovi¢ & Tokovi¢, 2016).

o
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and institutions, knowledge of the national language, and the realisation of civil
rights, which is reflected in citizenship. This division was also confirmed by the
factor analysis of the collected data, where the components of civic identity are
clearly separated from the components of ethnic identity.

Seen from the perspective of the characteristics of contemporary society,
it could be expected that cultural resources are no longer the only or strongest
indicators of a national community. Changes in the ethnic structure of the popu-
lation in nearly all countries, as well as the high interconnectedness of individuals
with members of other nations for common goals, lead to an initial hypothesis in
favour of a greater representation of the components of the civic model. There-
fore, contemporary social movements support Smith’s claim that material and
institutional factors play an important role in the preservation of national iden-
tity (Smith, 2009: 99). However, it is undeniable that only on the basis of cultur-
al resources can we track the development and expression of national identity
among the citizens of a particular national community. Thus, Smith argues that
maintaining cultural components when analysing the concept of national identi-
ty, taking into account the influence of contemporary phenomena that surpass
state boundaries, results in national identity today manifesting as a diverse and
changing mix of all the mentioned components (Smith, 2009: 99). In light of this,
as well as the issues related to the precise definition of the terms “civic” and “eth-
nic” (Albrekt Larsen, 2021), the question arises pertaining to the justification for
dividing the scale of national identity into two types. This division could further
lead to a discriminatory division of citizens based on their commitment to the eth-
nic model (Suboti¢, 2005), as well as issues related to the precise identification
of the components of each model (May, 2023). However, in adherence to estab-
lished practices in scientific research and the results of factor analysis, we retain
the dichotomy between the two models while testing the support for and scale
of the entire national identity.

Since the specificity of the population in question is defined by the migra-
tion process, which involves displacement from the social context of the country
of origin, in addition to analysing the support for these components, we will focus
on two additional indicators of national identity that are particularly important for
this group. First, this refers to the loyalty test (Kalra et al., 2005: 30), which has
been operationalised through questions about support for national representatives
of the country of origin who are direct opponents of the national representatives
of the destination country. This loyalty, based on deep emotions, Appadurai calls
“patriotism,” and he describes it as a strong attachment and identification of the
migrant population with the territory and the group of people living on this terri-
tory and who are characterised by specific cultural norms (Appadurai, 2011: 239).
The second indicator refers to the manner the country of origin is portrayed to
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foreigners, which again includes the emotional component differentiating the
identity from the simple identification.

DESCRIPTIVE DATA ANALYSIS

We will begin the analysis of survey data with a brief overview of the dis-
tribution of the respondents’ answers on the overall nationalism scale examining
both the civic and ethnic components® as well as the distribution of all specified
elements of national identity. The average values obtained on the overall nation-
alism scale indicate that the valuation of national identity is below the theoret-
ical mean® with a score of 2.47. This deviation is interpreted as a consequence
of the specific characteristics of the population studied, primarily the fact that it
comprises young people who do not yet prioritise national issues. Consequent-
ly, nationalist attitudes are less prevalent (Petrovi¢, 2014: 214). On the other
hand, as presented in the conceptual section of this chapter, their personal and
collective identities are subject to certain changes due to the influence of vari-
ous contexts they inevitably encounter during mobility. Therefore, it is expect-
ed that their national identity would be less pronounced. Interestingly, there is
greater support for the ethnic component of national identity, with a mean val-
ue of 2.65, compared to the civic component, which has a mean value of 2.17.
This result can be explained by a strong sense of nostalgia and the lack of emo-
tional support from family and friends, which further reinforces the desire for
collective belonging to a nation defined through attitudes associated with the
ethnic component.

Upon examining attitudes outside their grouping according to the speci-
fied components, we observed greater support for attitudes forming the sub-
scale of the ethnic component of national identity, with most of these attitudes

® The analysis of the obtained results revealed a high reliability of the overall nationalism
scale and good internal consistency, as indicated by the value of Cronbach’s alpha coef-
ficient of 0.84. Regarding the two subscales, the composite scale of the ethnic model of
national identity also demonstrated high reliability and good internal consistency, with a
Cronbach’s alpha coefficient of 0.8, while the scale of the civic model showed satisfactory
reliability and internal consistency, with a Cronbach’s alpha coefficient of 0.7.

The understanding of national identity was operationalised through Likert-type statements,
where respondents indicated their agreement with certain statements representing the
components of this phenomenon mentioned earlier. The lowest level of agreement was
indicated by respondents who strongly disagreed with the statement, marking a one (1) on
the scale. If the respondent fully agreed with the statement, it was indicated by marking
a five (5). Other codes were used for intermediate nuances in the respondents’ answers.
Therefore, since the scale ranged from 1 to 5, the theoretical average value for the nation-
alism scale, as well as for the components of ethnic and civic national identity, and for all
individual statements, is 3.

©
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exceeding the theoretical mean value. Specifically, the attitude with the high-
est level of support pertains to the same nationality of one’s parents, with an
average value of 3.11. This can be explained by an increased need for a sense
of belonging to family and community, a sentiment developed through primary
socialisation. The attitude regarding the place of birth is closely followed by an
average support value of 3.04 for the belief that being born in the homeland
of one’s nation is important for national identity. Slightly below this is the sup-
port for the importance of religion, with an average value of 3.02. This result
can again be attributed to the specific characteristics of the studied population.
While they experience the influence of features from other cultures, which leads
to a re-composition of their identity, emotional attachment to their country of
origin remains pronounced. The attitude receiving the least support within the
group of statements comprising the ethnic component pertains to the sense of
belonging to one’s nation. This suggests a stronger sense of belonging to oth-
er social groups, mainly the group of international students with whom the re-
spondents interact on a daily basis.

Regarding the attitudes forming the civic component, it is surprising that
the attitude concerning the importance of good proficiency in the national lan-
guage received the least support, with an average value of 1.91. Conversely, the
highest level of support, with an average value of 2.51, was given to the attitude
emphasising the importance of citizenship in one’s home country. The weak sup-
port for attitudes related to the civic component of national identity can, on the
one hand, be understood as a consequence of the gradual acceptance of mod-
ernisation processes and transformations of social systems (Lazi¢ & Pesi¢, 2011).
On the other hand, it may reflect the respondents’ lack of a definitive decision
regarding their future place of permanent residence as well as the necessity of
adopting the norms and values of the countries in which they live during various
phases of their lives.

THE IMPACT OF SOCIO-DEMOGRAPHIC AND MIGRATION
CHARACTERISTICS ON THE PERCEPTION OF NATIONAL IDENTITY

Socio-demographic and migration characteristics were analysed as variables
whose effects were observed at the individual respondent level. Preliminarily, we
can state that, contrary to expectations, not all factors in this group exhibited a
significant impact on overall national identity, particularly when observed sep-
arately in relation to the civic and ethnic types. Specifically, contrary to the ex-
pectation that gender would significantly influence support for the components
of this phenomenon, namely, that girls would tend to distance themselves from
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national identification, as shown in other studies (Lazi¢ & Pesi¢, 2011), one-factor
analysis of variance conducted on our data reveals that gender does not have an
effect on the overall nationalism scale (p>0.05). Furthermore, this analysis indicates
(p > 0.05) that this factor does not influence the ethnic type of national identity.
However, gender proved to be significant for the understanding of civic national-
ism, favouring female respondents (p < 0.05). This finding confirms that women
are more inclined to accept the formal conditions of national identity compared
to ethnic and mythic components, where they exhibit a high degree of distancing
(Lazi¢ & PesSi¢, 2011: 372). Nevertheless, the eta value of 0.02 indicates that only
2% of the variance is explained, suggesting that gender has a minimal impact on
the understanding of the civic component of national identity.

In examining the impact of age on respondents’ alignment with the over-
all nationalism scale, as well as their alignment with the ethnic and civic com-
ponents, we determined that the homogeneity criterion was not breached: in
all three cases, Levene’s test values exceeded 0.05, which is the theoretical re-
quirement. In contrast to gender, the effect of respondents’ age indicates that
individuals over 30 years of age exhibit a higher degree of acceptance of all
examined components grouped within the overall national identity scale, as il-
lustrated in Graph 1.
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Graph 1. Dependence of the mean value on the overall nationalism scale based on the respond-
ents’ age
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Similar to the overall nationalism scale, as presented in Table 1, the oldest
respondents demonstrated a relatively high degree of alignment with the com-
ponents of the ethnic type of national identity (with the mean value exceeding
the theoretical average). However, no differences were observed in alignment
with the civic nationalism scale, where the mean values for all groups remained
below the theoretical average. This finding can be interpreted as a confirmation
of the general changes experienced by all respondent groups due to migration,
involving various formal requirements for coexistence with the local population
and peers from other countries. For all respondents, regardless of their age, living
in different countries entails adherence to national laws and institutions, the ne-
cessity of acquiring a strong command of the local language, and the enjoyment
of civil rights that are assumed to be universal for all citizens.

Table 1. ANOVA and post hoc test (Tukey's); dependent variables: national identity components,
overall scale of nationalism; factor: respondents’ age

Respond- Representa- Overall scale of Civic type of Ethnic type of
ents’ age tion nationalism national identity national identity
Levene p>0.05; Levene p>0.05; Levene p>0.05;

F=4.339; Brown- F=4.768; F=2.179;
Forsythe p<0.05 Brown-Forsythe Brown-Forsythe
p<0.05 p>0.05

18-24 82 (36.9%) 2.36 2.53 2.08
25-30 72 (32%) 2.40 2.57 2.10
30+ 58 (26.1%) 2.68 2.88 2.34

Furthermore, by examining the impact of origin on respondents’ orientation
on the nationalism scales, we also found that the homogeneity criterion was not
breached — in all three cases, Levene’s test value was above 0.05. Additionally,
we can generally say that origin, as a factor influencing the orientation towards
these attitudes, proved to be a significant factor. Graph 2 shows the relationship
between the orientation towards the statements on the overall identity scale by
four groups of international students classified according to the region of their
country of origin. It is noticeable that students from our region exhibit a stronger
attachment to national identity than other students, which is consistent with the
results of other international studies and can be explained by the level of mod-
ernisation in their society of origin (Lazi¢ & Pesi¢, 2011).
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Graph 2. Dependence of the mean value on the overall nationalism scale based on the respond-
ents’ origin

On the other hand, one-factor analysis of variance showed that African
countries stand out from other states in terms of their lower support for the atti-
tudes constituting the overall nationalism scale and for the attitudes of the ethnic
nationalism component, as shown in Table 2. This result can be interpreted as a
consequence of the way modern African countries were formed, that is, not on
the basis of shared land and history, but as a result of decolonisation after World
War I1."° Therefore, national orientation, especially of the ethnic type, is expect-
ed to be at a lower level among students from these countries. Regarding the
representation of attitudes toward the civic nationalism component, a significant
difference was found only between respondents from Serbia and former SFRY
countries compared to African countries, in that our students show more support
for this component. The modernisation processes that have advanced furtherin
our region could once again explain this finding.

"° Decolonisation did not occur at the same pace across all parts of the African continent,
which resulted in a different attitude of the population towards national identity. Howev-
er, due to limitations in the sample, we are not able to draw definitive conclusions about
these differences.
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Table 2. ANOVA and post hoc test (Tukey's); dependent variables: national identity components,
overall scale of nationalism; factor: respondents’ origin

Respondents’ Representa-  Overall scale Civic type of Ethnic type of
origin (area) tion of nationalism national identity national identity
(mean values) (mean values) (mean values)
Levene p>0.05; Levene p>0,05; Levene p>0.05;
F=7.659; Brown—- F=7.994; Brown- F=4.612; Brown—
Forsythe p<0.05 Forsythe p<0.05 Forsythe p>0.05

Serbia and former 135 (60.8%) 2.59 2.29 2.77
SFRY countries
European countries 23 (10.4%) 2.49 2.04 2.75

and countries in the
American continent

Asian and Middle 25(11.3%) 2.50 2.24 2.65
Eastern countries

African countries 39 (17.6%) 2.02 1.80 2.16

Finally, we tested the impact of the duration of the respondents’ stay
abroad, as well as their affiliation with the group of returnees or those still liv-
ing abroad. One factor analysis of variance indicated that there is no significant
difference in the support for the statements between these different groups.
The migratory experience, which implies a certain degree of integration through
the acceptance of formal conditions, had the same effect on the relationship
of this population towards national identity, regardless of their future decision
to return or the duration of their stay. Therefore, we can conclude that this
relationship is also a consequence of the re-composition of the international
students’ identity.

THE ANALYSIS OF INDICATORS OF EMOTIONAL CONNECTEDNESS
TO THE COUNTRY OF ORIGIN

In addition to the support for national identity views tested through the
influence of individual and contextual factors, we also focused on the emotional
component of the respondents as an integral part of their identity. As outlined
within the hypothetical-conceptual framework, this component was tested through
support for national representatives in competitions and the way the respondents
portray their country of origin to foreigners. Regarding the first indicator, more
than half of the respondents (56.3%) stated that they always support their country
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of origin in competitions. Furthermore, 15.3% stated that their environment influ-
ences whom they will support, 3.2% support the host country, and 5.4% support
a better representative regardless of their national affiliation. Nearly one-fifth of
the respondents (19.8%) did not provide an answer to this question because they
do not follow competitions.

Regarding the factors that influence the loyality test's outcome, we focused
on the regions of the respondents’ countries of origin, considering the results of
the supported components of national identity that we previously outlined. The
analysis indicates that there is a significant influence of origin (Pearson Chi-Square
p=0.000, Cramér’'s V=0.35) on the results of preferences during competitions.

Table 3. Loyalty test —Support for national representatives in competitions (expressed in percentages)

Group of re- Always for Depends Forthe coun- Forthe 1 don’t follow
spondents the country onthesur- try where better  sports or competi-
of origin  roundings | study competitor tions of this kind
Serbia and 68.9 8.1 143 6.7 15.6
former SFRY
countries
European 34.8 0 17.4 4.3 43.5
countries and
countries in
the American
continent
Asian and Middle 20 24 8 4 44

Eastern countries

African countries 48.7 43.6 0 2.6 5.1

The results presented in Table 3 show that students from Serbia and coun-
tries where Serbs are the indigenous population demonstrate the highest level
of emotional attachment and belonging to the national group of their country of
origin. This can be explained by the continuity of national identification among
the people in these regions (Petrovi¢, 2014), but it can also be justified by the
successes achieved by individuals and teams in international competitions. Inter-
estingly, we also observe a significant percentage of respondents who support
the teams of the country in which they are studying, which can be understood as
aresult of resignation due to the prolonged social crisis in their country of origin.
However, this explanation may be deemed irrelevant, due to the results showing
that foreigners of Western origin exhibit even stronger support for the Serbian
team at competitions.
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The second indicator of emotional attachment to the national group of
one’s country of origin is the way in which the country is portrayed to foreigners.
Generally speaking, the majority of respondents (64.4%) portray their country as
it is, with all its virtues and flaws. A slightly smaller number (32%) try to portray
it in the best possible light, while the least number of respondents (only 3.6%)
give emphasis to the flaws of their country. Regarding the impact of the region of
origin on the results, it was found to be an insignificant factor for this indicator.
However, it should be noted that the students from our region and those from
African countries tend to enhance the image of their country the most. This could
be attributed to a sense of marginalisation compared to other countries, as well
as the actual poorer living conditions. In this context, students from the West
and Asian countries tend to highlight the negative aspects of their homeland to
lessen the expected curiosity about the reasons for migrating to a country with
a lower standard of living.

CONCLUSION

The analysis of the presented data leads to the overall conclusion that na-
tional identity, as perceived by international students, is characterised by a hy-
brid nature, representing a mix of both ethnic and civic components of national
identity. In this regard, the studied population does not differ significantly from
other groups of respondents tested empirically in other projects regarding the
support for these views (Lazi¢ & Pesi¢, 2011; Veskovic¢ & Tokovié, 2014). However,
what generally distinguishes the population of international students from oth-
ers is their weaker support for national identity as a whole, indicating that they
prioritise professional advancement and the building of international networks,
while national issues are considered irrelevant. This is further supported by their
adaptation to new social norms and the specific (re)construction of personal iden-
tity, which involves changes and a sense of belonging to various communities,
both social and professional.

On the other hand, contrary to expectations, it was found that the attitudes
comprising the ethnic component received higher support than those associated
with the civic component of national identity. Nostalgia, lack of emotional and
social support, as well as potential search for a strong core of self, contribute to
the high acceptance of attitudes that emphasise the importance of parents’ na-
tionality, place of birth and religion. The most common reasons why young people
decide not to change their place of residence include their sense of belonging to
a primary community of socialisation and the uncertainties of a new society, as
shown in other research (Bobi¢, Veskovi¢ Andelkovi¢ & Kokotovi¢ Kanazir, 2016).
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Hence, we can conclude that this need is also reflected in the evaluation of the
ethnic component views.

Finally, regarding the emotional attachment of the respondents to their
national communities, we can conclude thatitis very strongly articulated among
international students. This is particularly evident from the analysis of their re-
sponses to the loyalty test. In this context, it is important to highlight that stu-
dents from Serbia and neighbouring countries where Serbs are the indigenous
population, demonstrated a higher level of patriotism compared to others. Given
that other studies have shown a more pronounced national orientation among
our nationals (Lazi¢ & PeSi¢, 2011; Petrovi¢, 2014; Veskovi¢ & Tokovié, 2014), this
result was expected. In addition, the results show a moderate tendency to por-
tray our country in a better light than it actually is, which confirms the persistence
of pride in their origin despite all the events that have occurred and the image
Serbia has built over the past decades. This result can be interpreted as a subtle
indication of these young people’s openness to cooperation and investing the
capital they have gained into the development of the country, which, combined
with favourable state policies, could constitute our key potential.
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SOCIO-CULTURAL CONNECTEDNESS:
EXPERIENCES OF FOREIGN STUDENTS IN SERBIA
AND SERBIAN STUDENTS ABROAD

This paper aims to contribute to understanding the challenges and opportunities
of socio-cultural connectedness with the environments of origin and destination
through the experience of international students, that is, Serbian students who
have studied abroad and international students who study in Serbia. This paper’s
qualitative analysis relies on broader empirical research results. The results show
that the respondents were faced with numerous challenges and attained different
levels of socio-cultural connectedness in the process of intercultural adaptation in
a transnational context, depending on their positioning in the new environment.
The respondents who developed positive strategies regarding their positioning
relative to other people in the discourse have demonstrated a greater determina-
tion to learn about other cultures while also considering the possibility of staying
in the destination country when asked about their future. Some respondents have
developed only partial socio-cultural connectedness with the new environment
and/or limited competences for accepting multicultural connectedness and,
from their perspective, a different way of life. Insufficient knowledge of the local
language has significantly limited their opportunities for interactive positioning,
stressing the need for social support in the process.

Keywords: international students, socio-cultural connectedness, host country’s
language, Serbia

INTRODUCTION

For the past several decades, international migration and mobility in Europe
have witnessed a markedly increased number of migrants and diversity in their
typology. This is mainly due to global educational processes and the ever-diverse
population of international students. However, research analyses have shown
thatinternational student mobility flows are becoming increasingly disparate and
centralised and that the role of institutions, that is, so-called migration industry,
further exacerbates that disparity within the complex power dynamics of the pro-
cess of globalisation of education (Shields, 2013).


https://doi.org/10.56461/ZR_2025.ISMI.11

230 | International student migration and identities

On the other hand, international students’ agency (Mpenojesnh-Aecnuh,
2009), commonly defined as “the agentic power of youths to make choices and
take actions in forming and pursuing their educational aspirations” (DeJaeghere,
McCleari, & Josi¢, 2016:2) within educational discourse, should not be overlooked
either. In this context, international students should be seen as a cultural asset
with the potential to act as a link between the complex population of interna-
tional and domestic students, as well as a link between the societies of origin and
destination (Baxter, 2019; Urban & Palmer, 2014). However, Lehto and associates
(Lehto, Cai, Fu, & Chen, 2014) deduce that it is precisely between these two pri-
mary groups — domestic and foreign students — responsible for building where
the relationship of disconnectedness is forged, owing to linguistic and cultural
barriers, parallel social lives, and the relationship based on a low-risk approach to
accepting diversity. Gargano (2008) notes that existing research is mainly focused
on how global flows affect student mobility trends and only seldomly considers
the complex transnational movements and processes, their effect on students and
the way they navigate their time and studies abroad (Gargano, 2008). This is es-
pecially true for students who are enrolled in non-English-taught study programs.

The aim of the paper is to contribute to a better understanding of the chal-
lenges and opportunities brought on by socio-cultural connectedness with the
environments of origin and destination through the experiences of two groups
of international students: Serbian students who have studied abroad and foreign
students studying in Serbia.

CONCEPTUAL FRAMEWORK

In this paper, the concept of connectedness is understood as per the defini-
tion offered by Tran and Gomes (Tran & Gomes, 2017), who have shown that cul-
tural (dis)connectedness plays an essential role in shaping and building identities,
as well as international students’ academic performance and aspirations during
the time spent living and studying abroad (Tran & Gomes, 2017). In the introduc-
tion of their study on the identity and connectedness of international students,
the authors (Tran & Gomes, 2017:7) define connectedness as a relational concept
referring to both physical and virtual relationships international students hold with
people, places, communities, and organisations. The research stresses that stu-
dents’ international connectedness is closely related to the sense of belonging to
both the host and home countries. According to Tran and Gomes (Tran & Gomes,
2017:7), socio-cultural disconnectedness, both within and outside the academic
context (Dang & Tran, 2017), is an equally important category; in other words, the
partial or complete lack of sense of belonging to a community or value, whether
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in host or home country (Tran & Gomes, 2017). In this regard, the language of the
host country plays a vital role (Kennedy & Furlong, 2014).

Through their analysis of the experiences of international students in Aus-
tralia and how they develop and establish connectedness during their studies
abroad, Hasnain and Hajek (Hasnain & Hajek, 2022) stress the multi-faceted na-
ture of connectedness, including social aspects, with emphasis on their network
of contacts in the host country; cultural aspects, or the way international students
develop their sense of belonging to cultural and social values; political and me-
dia landscape of the host country; spatial aspect, or the way they experience the
environment in which they live and study; and trans-local aspect, consisting of
networks and contacts allowing students to maintain the relationship between
the home and host country (Hasnain & Hajek, 2022: 33).

International students’ experiences of should be analysed from the perspec-
tive of transnationalism, that is, translocality and transnational social fields, which,
according to Gargano (2009), focus on individuals as members of networks and
communities involved in intercultural exchange, in spaces (fields) intended for ex-
change, organisation, and transformation of ideas and practices (Gargano, 2009).
Translocality is also described as belonging to different locations simultaneously
(Hasnain & Hajek, 2022) and the ways in which the origin and host communities
expand through spatial mobility and interactions between the contexts of origin
and destination (Conradson & McKay, 2007). Also, various papers show that be-
ing transnationally established in multiple cultures allows young talents, people
with higher education, and experts to better understand the differences between
the societies of origin and destination and develop innovative approaches to ap-
plying improved communication and/or transfer knowledge and skills between
two environments (Predojevi¢-Despi¢, 2022; Erkmen, 2018). Furthermore, such
an approach may reveal the limitations and power relations in a broader context
and contribute to a better understanding of how social, cultural, and academic
networks of support on transnational and transcultural levels contribute to stu-
dents’ experience-building and self-presentation (Gargano, 2009).

In considering sociocultural connectedness, the assumptions of position-
ing theory are also relevant, as they examine how individuals perceive and de-
scribe themselves (reflexively) and others with regard to rights and responsibil-
ities emerging from and through interaction (Harré et al., 2009; Davies & Harré,
1990). At the same time, the framework of positioning theory makes room for the
interpretation of fluid, dynamic, and contextually dependent development over
a certain period, which may lead to repositioning (Kayi-Aydar, 2014). Introducing
the positioning theory into an examination of intercultural (dis)connectedness of
diverse groups of international students, as is the case with this paper, is essential
because it may reveal how our target groups position themselves over time and
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in the context of the country of origin, country of destination, and the so-called
“space of possibles” (Marginson, 2014; Dang & Tran, 2017). The results interpret-
ed here are part of a broader research involving international students. The basis
of the research is a thematic analysis of data collected from three focus groups
and 19 semi-structured in-depth interviews.’

SOCIO-CULTURAL CONNECTEDNESS OF INTERNATIONAL
STUDENTS - RESULTS ANALYSIS AND DISCUSSION

Cultural (dis)connectedness

In their statements, the respondents considered their connectedness with
cultures of origin and destination, and the relationship towards the language of
the host environment, positioning themselves reflexively with regard to their
current identities.

A participant in a focus group described her one-year specialist training
abroad as a great success that profoundly influenced her identity and positioning
even after she returned to Serbia, her home country.

“I had a chance not only to spend time in that University, to study with those
people, spend time in a different manner than here, and | had a chance to travel
around that country, to meet the culture of many people... It was certainly a
fenomenal success for me and an experience that shaped me and brought me
much more confidence” (F, 37, USA)

A medical training student from Syria spent a year in Serbia. She says she is
proud to have joined the Serbian government’s “World in Serbia” scholarship pro-
gram. According to her, Syria sends only its best students to Serbia. She describes
Serbia as culturally close to Syria, noting that even before her visit, she felt a great
sense of belonging. The main reason for this was her being familiar with Serbia
and Yugoslavia since primary school when she learned about the Non-Alligned
Movement and the relations among developing countries.

“I have like | know like a new style of life that I just know for years and go with
them. I loved to listen about Serbia. It’s like, | think it’s the center of the world
packing in coming back in time when it was like Yugoslavia, | was interested in
Yugoslav culture and history. | learned a lot of about Tito, on the culture of Non-
Aligned Movement. It was in base grade. Yeah. It was like the leaders from the

" Detailed methodological explanations and respondents’ socio-demographic characteristics
can be found in Chapter 1 of this publication.
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Arab world, from many developing countries that they were together. Yeah...
So, it was like something in the center of the world. It is the same tradition. So,
I am here, you know, in person.” (F, 23, Serbia)

However, a respondent who spent a year in Hungary and had little touch
with the host culture felt largely isolated from the new cultural environment. In
adjusting to the new environment, she relied largely on a good friend from her
home country, who was also her classmate and roommate, the fact that made
her feel less lonely, as previously noted in a study by Sawir and associates (Sawir,
Marginson, Deumert, Nyland & Ramia, 2008). From the perspective of her current
identity and the future she imagines for herself, she doesn’'t see herself as part
of the culture of her host country.

“The only thing | miss is the warmth... Individualist culture, every man for him-
self, that’s how [ see it. Friends are not too eager to help you, they don’t so-
cialise here as much as we do... We are used to sitting for a coffee for two or
three hours. Here it’s not like that. | live with my best friend, so we still do it,
but not with Hungarians. This stuff may not seem that important at first, but
it certainly may be a decisive factor for everyday life. You'd simply be happier
somewhere else other than here specifically” (F, 23, Hungary)

Conversely, a respondent from Argentina, who is in her third year of doctor-
al studies, has developed mechanisms for navigating the new environment that
would lead her to positive adaptation (Hasnain & Hajek, 2022; Zhou, Jindal-Snape,
Topping, & Todman, 2008). She sees connecting with a new environment as a
process. She believes in gradually introducing the elements and values of a new
culture and getting used to ever-weaker connectedness with elements of the
culture of origin. Whenever she goes through a rough period due to missing her
old lifestyle, family, and friends in her home country, she tries to deal with them
as transient crises; otherwise, she would have had a very hard time connecting
with the new environment, especially during the initial phase of her stay in Ser-
bia. She believes that positive strategies of adaptation and connection are cru-
cial, especially during the initial phases of one's stay in the destination country.
However, the research into these aspects of international student migrations is
scarce (Smith & Khawaja, 2011)

“...I think for migrating you have to focus more on the things that you will dis-
cover in your country and not the things that you leave behind because if not,
it’s terrible. So maybe instead of thinking of the food that you miss, like think-
ing, okay, | will discover here that | have a new favorite food that | didn’t try
yet and that type of things... and maybe that you have friends that you didn’t
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meet yet ... because if you really start thinking about all the things back home
you get depressed and it’s terrible” (F, 30, Serbia)

One may, however, develop connectedness with the destination culture in
some segments while remaining disconnected from it in others, resulting in the
sense of not belonging to the host country (Dang & Tran, 2017), both in terms
of reflexive and interactive positioning. A doctoral student from Pakistan thinks
of herself as highly successful. She has high educational expectations and wishes
to position herself as a young researcher with a developed academic portfolio as
soon as possible. In this regard, she wishes she could make more and faster pro-
gress. However, despite expressing the need to improve her competences to her
mentors, she is left with a frustrated ambition. Therefore, she sees her future in
a more economically developed country. Her example proves that unmet educa-
tional expectations add to the stress of adjusting to a new environment (Smith &
Khawaja, 2011). However, not meeting her needs has led the respondent to devel-
op a partial socio-cultural connectedness by accepting the insufficient academic
stimulus as an immediate inevitability and recognising that it’s important to slow
down and do self-care instead of burying herself in work and focusing solely on
a career. This shows that the process of building connectedness and retaining
the sense of not belonging may coexist and develop simultaneously, in line with
the findings by Dang and Tran (Dang & Tran, 2017). Phinney's research (Phinney,
1990) into the bi-dimensional concept of cultural identity, which allows individu-
als to identify with both their original and destination countries independently,
also contributes to explaining this aspect of socio-cultural (dis)connectedness.

“It changed my way of thinking towards people after coming here. That you
have to be peaceful. | mean, you cannot force things on them. They will do the
things on their own whenever they feel like doing it. So, | cannot force them.
... No matter how much pressure you give them on them, like, | have these
deadlines, they will do their things when they have their perfect mood or
whatever, and they want. What I learned from here is self-care. The priorities
for yourself (...) You can see, people good lifestyle | have observed here which
has impacted me.” (F, 29, Serbia)

Social (dis)connectedness

Relationship-building among international students, as well as between for-
eign and domestic students, and between foreign students and other categories of
domestic population, contribute to social connectedness in the destination coun-
try (Hasnain & Hajek, 2022; Tran & Gomes, 2017; Sawir et al., 2008). However, the
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results of multiple research papers (Tran & Gomes, 2017; Lehto et al.,, 2014; Smith
& Khawaja, 2011; Zhou et al., 2008; Sawir et al., 2008) show that international stu-
dents face various challenges and barriers when making friends and acquaintances,
especially with the local population. One reason for this is the differences between
individualist and collectivist cultures (Lehto et al., 2014; Smith & Khawaja, 2011;
Zhou et al,, 2008), the western and eastern hemispheres, that is, the global north
and south. Given that collectivist cultures boast strong relationships with family
members and friends, their absence in the country of origin may present itself as
a burden or a barrier to the process of adaptation to individualist cultures of the
global north, where they usually emigrate for studies (Smith & Khawaja, 2011).

A focus group participant, who returned to Serbia following a three-year
master’'s degree study program in England, describes the impact that the shiftin
communication and his relationship with friends and family in his home country
had on his decision to return and his positioning in building (dic)connectedness
with the host country. The findings of research into highly educated returnees to
Serbia (Predojevi¢-Despi¢, 2022) are similar, showing that, in their strategies of
social positioning, the respondents defined the extent to which some elements
of host countries’ cultures have impacted their decision to return to their home
countries.

“In northern Montenegro, we are pretty close to our families, | have a wider
circle of friends and while you are away you intensively maintain those connec-
tions and often wish you could come here (...) There (in London, A/N) you feel
like a stranger, as much as it’s international, you still feel like a stranger. Not
a single English friend, they're cold. Especially regarding career advancement,
there are limits” (M, 37, England)

A student who spent ten years in Graz, Austria, where she completed her
master's degree studies, failed to develop a sense of belonging to the destina-
tion country despite having built a strong connection with the environment and
the city. She chose Graz because she liked the city, and over time, she managed
to feel safe, a feeling that should serve as a critical factor in developing a sense
of belonging to the destination country (Hasnain & Hajek, 2022). Also, she want-
ed to experience living and studying abroad. She said she was ready to renounce
her citizenship during the application process. However, it wasn't until she spent
some time abroad before she realised she wasn't ready to take that step.

“I've always been open, like | was interested in different things, but only after
going abroad did | realise how closed off | was for certain things (...) When you
start to receive or identify yourself with another culture, that’s when you start
noticing whether and how fast you can become estranged (...) what you really
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had at home (...) what’s important to you. And then, at a lightning speed, pri-
orities start to sort out.” (F, 33, Austria)

These two examples show that during the process of academicinternation-
alisation, international students are not always ready to accept multiculturalism,
that is, to transform their attachment to the cultural values of their home country.
This is corroborated by a finding that many international students tend to accept
what they perceive as similar to their previous lifestyle (Beech, 2019).

Still, a doctoral student from Argentina believes certain similarities between
the cultures of her home and host countries, such as being open and cordial, out-
weigh considerable differences between those cultures. Apart from time, building
connectedness with the local population and Serbian socio-cultural values required
a positive attitude in the process of interactive positioning in and through the dis-
course. It was only after her interactions with colleagues from different Europe-
an countries that she realised she was better equipped to develop interpersonal
relationships in the Balkans and Serbia than in Western Europe, that is, how close
she was to the host country’s culture. Being determined in her endeavour was of
great help, which according to Hasnain and Hajek, is an important prerequisite
to getting to know a new culture better (Yang, Zhang & Sheldon, 2018; Hasnain
& Hajek, 2022). Consequently, or rather causally, in imagining the future, she can
see herself staying in Serbia upon completing her studies.

“We also like to talk randomly with people. You are there in the bus station and
people are talking to you literally out of the blue. That happens also a lot, like
both in Argentina and here (in Serbia, A/N), but are very sociable in that sense,
which for example | didn’t find in western Europe... They don’t talk among each
other unless it’s strictly necessary, which was a shock, | really felt it personally
and | was offended ... The only people that | made small talk it was either the
Latino migrants or the Balkan migrants, so they are the same.” (F, 30, Serbia)

Social support is essential for stimulating adaptation to a new environment.
Various research papers have shown that limiting socialisation to fellow nation-
alsis important for the adaptation process but not enough to prevent loneliness,
a feeling many international students get (Sawir et al., 2008). On the other hand,
introducing other international students into one’s network of acquaintances
and having support from the host environment is crucial (Smith & Khawaja, 2011;
Berry, 2005).

Before coming to Serbia for her master’s studies, a respondent from Capo
Verde completed her undergraduate studies in China. Although she had excellent
accommodation in a student dormitory in China, she had virtually no contact with
domestic students. She says she doesn’t mind far poorer student accommodation
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in Serbia. On the contrary, she is happy to live with domestic students in the same
dormitory and share the same space, challenges, and experiences. She shares
a room with a girl of a different faith and culture. At first, she says she had diffi-
culty adapting to the new circumstances, even though they were both fluent in
English. Over time, however, they established a close friendship, which served as
much-needed social support for both.

“I have a roommate from Iran. And imagine, I'm African and she’s from the
Middle East. So, we have so much culture differences. She’s Muslim, I'm Chris-
tian. And her routine is different from mine, but | never found someone that
fits with me so well” (F, 27, Serbia)

The example above shows how the respondent’s determination to accept
diversity — to share a room and experience everyday life with a girl of a different
religion and considerably different cultural habits — has improved her adaption
process and influenced a positive attitude towards the host environment. It's worth
mentioning that her determination was influenced by several factors, such as
trans-local connectedness of experience from her origin country and the coun-
tries where she previously studied (Hasnain & Hajek, 2022), as well as her decision
to pursue studying abroad again, a factor that Yang and associates’ research has
found to be of great importance for coping with culture shock among students
going through the process of adapting to a new environment (Yang et al., 2018).
Namely, she has become aware of the need for closer contact with students from
other cultures because she hadn’t had much opportunity for closer contact in her
previous experiences. Her decision to emigrate once again in pursuit of interna-
tional master’s degree, following her undergraduate studies in China and a brief
work experience upon returning to her home country, was according to her ad-
ditionally strongly motivated by far more favourable professional posititioning in
business circles of her home country.

The role of language of the host country in socio-cultural (dis)connectedness

The example of the student from Capo Verde shows that being fluent in
English is an important resource for smoother adaptation and establishing social
connectedness, especially with other international students. However, learning
the language of the host country offers far greater opportunities for adaptation
in both socio-cultural and educational sense (Smith & Khawaja, 2011).

The results of the research conducted by Poyrazli and Kavanaugh (Poyrazli
& Kavanaugh, 2006) show that lower levels of English proficiency are associat-
ed not only with poorer academic performance among foreign students in the
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US but also with the overall outcomes of socio-cultural integration. At the same
time, this is one of the main challenges for international students (Trice, 2003),
especially if they don’t know the language of the new environment very well or
if they never learned it before their studies abroad, as is the case with foreign
students of the World in Serbia program, who attend Serbian-taught classes. Fur-
thermore, Kayi-Aydar (Kayi-Aydar, 2014) shows that students’ positioning strat-
egies may either stimulate or make host language learning opportunities and
experiences more difficult.

However, there is little research into the challenges posed by international
academic mobility in non-English-speaking environments, studying in a language
thatisn’'t considered a world language, or interactive positioning and coping strat-
egies foreign students adopt when adapting to new environments.

The story of a doctoral student in Germany shows that reflexive position-
ing, that is, the decision to master the German language on his own even before
he emigrated, greatly facilitated his adaptation. It also allowed him to apply for
and join a scientific project that fit his ambitions and professional orientation.

“It was very helpful that | have for purely recreational reasons studied German
before. | studied it a lot. In 2015, | passed the C1 level exam at the Goethe In-
stitute without a particular need. | just wanted to learn that language. This was
very helpful because the Germans prefer to speak German. In the Netherlands
everybody speaks English. From a child who's 7 to a granny who's 85. Here is
a different story, people like to speak in their own language, and it was very
helpful that I learned it before, it helped with emigration.” (M, 30, Germany)

On the other hand, a student who had undergone undergraduate studies
and later earned a master’s degree in Germany didn't speak German upon arrival.
Therefore, numerous administrative procedures were an additional source of stress
and negatively impacted the student’s intercultural interaction. Being faced with
administrative and linguistic barriers, however, shows that social and academic
structures where foreign students’ intercultural relations occur may very well act
as obstacles to their active engagement and shape their intercultural relations
and connectedness (Tran & Pham, 2015).

“They have institutions where foreigners come, where they have a first en-
counter with Germany, and they are forbidden by law to speak English... | ask
do you speak English. He says: | do, but I'm not allowed to. | said but this is an
institution and an office for foreigners who came here from who knows where,
how do you imagine this. They shrug (...) It’s a big problem that when you
need something, there is no translator. Gestures, waving hands (...) There were
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situations when someone would say okay, let’s speak in English. In some crucial
situations the anwer was — no.” (M, 34, Germany)

Insufficient knowledge of the host country’s language limits the opportu-
nities for interactive positioning and engaging in everyday communication with
the local population, adding to the feeling of loneliness in the new environment.
Arespondent cited an example of Serbian students in Austria who hung out most-
ly among themselves. As a result, their mastering of the German language was
greatly hindered, creating additional sources of stress (Smith & Khawaja, 2011)
and interfering with the adaptation process and the possibility of connecting with
the host environment.

“First and foremost is to learn the language. To get rid of our people. | ran from
them like a bat out of hell until | started speaking properly, because | knew, it's
something I noticed and thought it was devastating for every student, the fear
of leaving your comfort zone (...) It’s a new environment for you, new society,
everything is new, a new system and what inevitably happens are cliques, but
those are not popularity cliques but nationality cliques.” (F, 33, Austria)

A focus group participant hailing from Suriname is a holder of the World in
Serbia scholarship program. He believes that in order to better integrate into his
Serbian-taught medical studies, he should considerably improve his knowledge
of the Serbian language. The reason for this has less to do with staying on top
of classes and more with the need to have more lively and complex interactions
with the domestic population and during regular practical sessions. An additional
motivation is the need to understand his fellow Serbian colleagues better. As high-
lighted by Kennedy and Furlong (Kennedy & Furlong, 2014), this is precisely the
positioning that contributes to acquiring better intercultural competences and
connecting with the culture and people in the host country — through an attempt
to understand the semantics of the Serbian language.

“I was able to learn from the culture and that is the reason why | can under-
stand Serbian a little bit better than before ... There’s a lot of sarcasm within
the Serbian language which is hard to understand. So sometimes they say A, but
might mean B. So | had to, | wanted to know why, and | wanted to really try to
live and understand from the perspective of a Serbian. And that also allowed
me to actually talk not only with Serbians from my faculty, also with Serbians
on the street” (M, 26, Serbia)
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CONCLUSION

Thanks to the globalisation of academic education, the ever-increasing pop-
ulation of international students has the opportunity not only to improve their
human capital and competences but also to exchange ideas, enrich their social
capital, and build connectedness with other cultures through cross-cultural com-
munication in transnational social fields.

This research confirms these claims through a qualitative analysis of the
experience of international students — whether Serbian students who have stud-
ied abroad or foreign students who are studying in Serbia. However, the results
also point to considerable challenges foreign students face in the process of in-
tercultural adaptation and socio-cultural connectedness, especially if they take
up studies in non-English speaking countries or if their study programs are not
taught in English.

In that sense, our respondents’ narratives show that intercultural adaptation
and connecting are continuous processes influenced by various factors, including
but not limited to individual factors (socio-demographic features, expectations
and communication skills, including linguistic competences, social resources, and
others), the role of family, the length of their stay in the host country, their pre-
vious migration and academic experiences, and opportunities for making contact
with the local population (Hasnain & Hajek, 2022). In this regard, the respondents’
ability to establish social and cultural connectedness with the new environment
also varied, as suggested by the findings of other research papers (Hasnain & Ha-
jek, 2022; Tran & Pham, 2015; Kayi-Aydar, 2014; Gu, Schweisfurth & Day, 2009).

Furthermore, the findings of this research suggest a considerable interde-
pendence between linguistic competences and individuals’ identities, that is, how
they position themselves and others in interpersonal relations and the process
of adaptation, as well as the multidimensional connecting with the host environ-
ment (Shi, 2023; Lendak-Kabdk et al., 2020; Anderson, 2009). For instance, some
of our respondents positioned themselves at the periphery of the host society,
leaving them feeling disconnected from the host culture. This is especially true
for foreign students in Serbia and Serbian students enrolled in non-English-taught
study programs. At the same time, their self-positioning has prevented them from
proactively engaging in reciprocal cross-cultural interactions, as shown by the re-
sults of other research papers dealing with international students (Tran & Pham,
2015; Berry, 2005).

The results of the research lead us to conclude that facilitating cross-cultural
communication in the host country is vital for international students and their learn-
ing process, their adaptation, and establishing connectedness with the new environ-
ment (Tran & Pham, 2015). In this regard, our findings point to recommendations
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from other research papers, which emphasise that the availability of social support
and favourable conditions for establishing contacts and connectedness among in-
ternational students are closely associated with the prospect of a positive change
(Gu, Schweisfurth & Day, 2009) and that the better understanding of the influence
international academic mobility has on students — especially if their study programs
are taught in languages they weren't familiar with before migration — should be
key to improving the academic internationalisation policy (Gargano, 2008).
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INTERNATIONAL STUDENTS BETWEEN TWO
LABOUR MARKETS: PROFESSIONAL IDENTITY,
WORK CONDITIONS AND CAREER PLANNING

Market-orientation of universities and implementation of the concept of work-in-
tegrated learning have led to increased participation of the meso-level econom-
ic actors in the functioning of higher education. Companies, small and mid-size
enterprises become partners of scientific-research organisations, primarily in
implementing work practice for students, and also in securing specific addition-
al jobs and long-term professional engagements after the studies. For interna-
tional students, such circumstances in a great number of cases lead to contacts
with actors coming from more than one labour market. Such a situation may
result in acquiring specific dual work experience for these students, and accord-
ingly, spark comparison and consideration of the conditions for and position of
their own profession in different work environments. The topic of this paper are
these very work experiences by international students abroad and effects of
such experiences on their professional identity, perception of work conditions
and planning of their career after finishing their studies. The presented findings
have been based on the integrated quantitative and qualitative results acquired
by means of focus group interviews, surveys and in-depth qualitative interviews
with foreign students in Serbia, Serbian students studying abroad and student
returnees from both these categories.

Keywords: professional identity, international students, labour market, work con-
ditions, career planning

INTRODUCTORY REMARKS

Development of the theory on migrant industry (Castles & Miller, 2003;
Herndndez-Ledn, 2013; Cranston & Spaan, 2017) and its application in explaining
the mobility of international students (Li, 2019; Liu-Farrer & Tran, 2019; Brother-
hood, 2020) contributed to the attention being increasingly dedicated in literature
to various, previously neglected actors that mediate between the country of des-
tination and the migrants themselves. It is a “string of intermediate institutions”
(Salt & Stain, 1997) that enable and support the process of (academic) migrations,
such as state institutions and agencies, non-governmental sector, associations, en-
terprises, unions, etc. (Salt, 2011). From the meso level, the aforementioned actors
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directly or indirectly influence (re)shaping of the process, character and effects
of international migrations and, together with national and transnational macro
structural actors and micro-actors such as migrants’ networks and social capital,
they need to be considered in order to comprehensively explain the phenomenon.

If one bears in mind the fact that economic reasons are among the most
important when it comes to migration decisions (OECD, 2023), economic actors
from the meso level of destination country are pretty important in the context
of migrant industry. Accordingly, within the migrant education industry, the ac-
tors who provide opportunities for realisation of work practice of students, ad-
ditional jobs, temporary employment, or long-term professional engagement,
play an important role in shaping international student migrations. These include
scientific-research organisations, state institutions, companies, small and mid-size
enterprises and other labour organisations that provide the framework for func-
tioning of the work integrated learning model (Cooper, Orrell & Bowden, 2010).
Such orientation of universities have gained momentum in recent decades, on
the wave of academic capitalism (Slaughter & Rhoades, 2004).

According to certain sources (Baas, 2019), it is this very migrant education
industry that serves as an intermediary in the concept known as two-step migra-
tion which often characterises international student migrations. In this context,
academic migrations represent “the first step” in which the students may perform
allocation of the resources necessary for “the second step”, i.e. further migration
towards the final destination. Practice, additional jobs, or long-term employment
in a foreign country (as a part of the studies, or on the side) may offer interna-
tional students knowledge on different modes of labour, work with different
instruments and tools, as well as working skills in different (inter)cultural work
environments (see, e.g. Di Pietro, 2022; Benati, Lindsay, O'Toole, Fischer, 2023).
In addition to this human capital, professional experience abroad offers different
forms of cultural capital, such as adopting a different professional culture, work
standards, etc. (see e.g. Lee, 2019; Bbtas & Huisman, 2013).

The literature which deals with experiences of international students has
been growing in the last dozen of years. Research projects have been realised with
employers, i.e. their attitude towards international students has been analysed
(Hawthorne & To, 2014), as well as their valuing of the experience of practice or
education abroad (Van Mol, 2016). To a certain extent, the experience of work
practice of students during their studies abroad has also been analysed (Ruha-
nen, Robinson & Breakey, 2013; Khalil, 2015), as well as their position on the la-
bour market (Nyland, Forbes-Mewett, Marginson, Ramia, Sawir & Smith, 2009)."

' According to some sources (Nyland et al., 2009), along with members of marginalized social
groups, international students belong to the vulnerable category of work force, which accepts
unfavourable employment conditions, yet which is often neglected in discussing this problem.
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What researchers have dedicated the most of their attention to, however, are the
effects of international student migrations for the working and professional life
of such students (Kratz & Netz, 2016), inequalities in career opportunities after
they finish their studies (Moskal, 2016), their experiences on the labour market
and problems with employment (Hawthorne, 2010; Gribble, Rahimi & Blackmore,
2017), the impact of experience on foreign labour market on one's decision to
return to the country of origin (Bijwaard & Wang, 2016), as well as the experience
of working after the studies abroad by the students who returned in their country
of origin (Tran et al,, 2020).

This paper’s topic deals exactly with the work experiences of international
students during their studies abroad. The main research question which serves
as the point of departure is: In what way does facing two distinct labour markets
shape the attitudes of international students towards their own profession, i.e.
their own professional identity? Furthermore, the following additional research
questions are also asked — In what way do students think about their profession,
how do they compare labour conditions in the two countries, and what are their
career plans after the migration?

Responses to the aforementioned research questions are in this paper ob-
tained based on the data collected with a mixed methods approach, which has
already been explained in detail in the first chapter of this study, which deals with
the research methodology. Without delving deeper into details of the method-
ological approach, we here only need to note that the analysis has integrated
the data acquired by all three data collection methods used - focus groups, poll
questionnaire and in-depth qualitative interviews with all the investigated cate-
gories of students.

RESULTS

The main results of this research deal with different aspects of international
students’ subjective experience pertaining to the profession for which they are
currently educating themselves, i.e., in the case of returnees, the profession for
which they educated themselves or they are currently practicing. Thoughts on
one's own profession were initially investigated through focus group interviews
with international students, on which occasion it was found that the effects of
this type of migration occurred among the respondents in three groups of top-
ics: (1) perception of valuing of the profession for which students were educating
themselves in certain society, as well as (re)shaping of professional identity, closely
related to the aforementioned valuing; (2) perception of the working conditions
for performing certain profession and its position in a wider system; as well as
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(3) recognition of the importance of academic mobility for the performance of
professional activity and its impact on the planning and possibilities for future
work experience. All the topics that have been identified in the students’ narra-
tives have a certain dual character, i.e. they were considered through comparisons
between two social contexts, or two labour markets — that of the country of origin
and that of the country of studying.

Before considering the aforementioned topics, the working experience of
the international students needs to be highlighted. Based on the quantitative
part of the research, it may be concluded that, out of the total number of the
respondents, more than a half (58.91%) had some kind of working experience
during their studies abroad. Most of them were formally employed (26.34%),
a somewhat smaller number were engaged in paid or unpaid practice (18.30%),
while the smallest portion of them volunteered (14.27%). Employment, paid or
unpaid practice, or volunteering abroad were most frequently experienced by the
respondents from the group of returnees, followed by Serbian students studying
abroad, while the least likely to be engaged in such practices were foreign stu-
dents studying in Serbia. Also, male students were somewhat more likely to have
had this type of work experience, than female students.

Professional Identities

A significant number of classical research pieces on organisational behav-
jour highlight the link between professional identity and valuing of a profession
in certain social environment (e.g. Ashforth & Mael, 1989; Ibarra, 1999; Stryker &
Burke, 2000). For this reason, before analysing professional identity, it isimportant
to point to the perception of valuing the profession by international students in
two social contexts — country of origin and country of studying.

The results on the Likert scale which measured valuing of the profession
in different social contexts, indicated that more than a half of the participating
international students believed that their profession was valued more abroad
(58.59%) than in their country of origin. Observed from the perspective of the
total number of male and female respondents separately, the share of male re-
spondents that support this opinion is somewhat higher (62.61%) than that of
the female respondents (53.97%). When we talk about the differences identified
depending of different groups of international students, the most adamant in pro-
fessing this attitude are student returnees (61.53%), which is particularly indicative
as they had finished their studies abroad and then once again faced (the lack of)
valuing of their profession in their country of origin after their return. After this
group, the opinion is the strongest among the Serbian students studying abroad
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(58.67%), followed by foreign students studying in Serbia (55.56%). These results
may be explained by the very socio-economic circumstances and the character
of international migration. Students from Serbia studying abroad educate them-
selves in western countries that are at a highest level of economic development
and, accordingly, the professions that they educate themselves for are predomi-
nantly more valued in these societies than they are in Serbia. On the other hand,
as foreign students perceive Serbia as foreign country and Serbian standard is
lower than that of some other destinations that they perceived as desirable, they
perceive their professions to be somewhat less valued abroad, though still quite
a bit more valued than in their countries of origin. In addition to economic stand-
ard, here we should also take into account the trend that Serbian students abroad
mainly consider staying in the country in which they study (or a similar country),
while foreign students in Serbia perceive their stay as temporary — they are ei-
ther oriented on returning to their country of origin, or they perceive Serbia as
a country of transit, i.e. “the first step” in migrating to their desired destination.

When it comes to the professional identity of international students, it was
measured primarily via the groups of statements in the Likert scale that referred
to one’s individual attitude to the profession, as well as the attitude of relevant
others towards the profession of the respondent. Here, the statement that had
the highest average was: “I like to talk about my (Future) profession” (M=3.62).
It was immediately followed by the following statements: “I cannot imagine hav-
ing another profession in my life” (M=3.15) and “l am upset when someone talks
unfavourably about my (future) profession” (M=3.01). Except from the results for
the first statement that incline towards the affirmative attitude, the results of
the second two statements show that there are no entirely clear attitudes among
international students that concern professional identity. This may be explained
by the fact that in the majority of the cases (except for the returnees) these were
students whose professional education was still ongoing, so they possibly did
not have their professional identity entirely developed. These findings are in line
with some of the classical theoretical explanations that claim that it is necessary
for an individual to complete his/her education and to internalise the values and
norms in order to be able to define or identify him/herself with certain profession
(Barker Caza & Creary, 2016).

Poor identification with the profession is also clear when it comes to the
data that indicate a relatively small number of the participating international stu-
dents (29.01%) believing that they would remain in their own profession even in
the case of being offered a better position in some other field, as well as a large
number of the students stating that family was more important to them than
their professional career (61.6%). In addition to the fact that international stu-
dents, due to the education process which is still underway, mostly do not have
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developed values and norms still that lead to identification with the profession,
one should take into account the change that happens to professions and pro-
fessional identity in the postmodern society.” Namely, individuals are less and
less tied to certain organisations and professions, due to short-term labour con-
tracts, projects and additional jobs (Sennett, 1998). In such a system, careers are
increasingly perceived as series of different professional experiences and roles,
susceptible to frequent changes during one’s lifetime (Arthur & Rousseau, 1996).

Position of the Profession and Work Conditions

Position of a profession in a society is usually perceived through the amount
of respect, power and wealth that may be accumulated by the individuals be-
longing to the same professional group (see e.g. Treiman, 1977). The aforemen-
tioned valuing of a profession by a concrete society has impact on its position in
said society and therefore different societies may position the same profession
in entirely different ways. Even the same society may value a profession entirely
differently in different historical eras. Therefore the social context is highly im-
portant for the position of a profession, which was also clearly confirmed by the
research with international students.

International students assess the position of their own profession mainly
by comparing the conditions for engaging in the profession in their country of
origin and the country of studying. Thus, for example, a foreign student in Serbia
notes the circumstances in which she performs her scientific-research work as a
part of the doctoral studies, and compares them with what she believes would
be the conditions in her country of origin:

“I think if I would have studied in Iran, | think | would maybe have a higher po-
sition than I am having now here. I'm just one student here, but for a PhD can-
didate | should be more than this ... | don’t have any career. | don’t have any
academic engagement and job. Like | don’t have any chair. | don’t have any ta-
ble. | don’t have any office, nothing. | have nothing. I'm just one student among
other students like bachelor students. If | would be in my country, | would have
my own office and at this level | could already be a professor.” (F, 31, Serbia)

2 The loss of importance of profession in the contemporary society has been discussed by dif-
ferent social science theoreticians. For example, in his papers on liquid modernity, Bauman
claims that identity, including the professional, is increasingly unstable, i.e. that traditional
roles lose their importance more and more (Bauman, 2000). Additionally, Bourdieu states
that professional limits become more and more flexible and are susceptible to changes,
depending on a wider social context (Bourdieu, 1984).
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From the quoted part of the interview, it can clearly be discerned that the
student makes conclusions about her professional position based on the atti-
tude of the institution and relevant individuals towards her work and working
needs. Similarly, a student from Serbia, makes conclusions about the position
of the entire profession based on the state of equipment of the institution in
which she is currently studying abroad: “/ would return there, because journalism
is the profession which is specific that way, | think | would fit in better there... They
perceive the profession of journalist differently.” (F, 21, Belgium) A wider percep-
tion of the relationship of a society towards the profession, and accordingly its
position as well, is identified by students in the impressions on the values that
are narrowly linked with the profession in a concrete society. An example is an
explanation by a foreign student in Serbia about the reasons that engineering
is insufficiently developed or valued in Serbian society: “/’m from electronics and
I would be very much interested in technology, but here ... if they have old technol-
ogy, they are okay to use with that. | mean their attitude towards the moderniza-
tion... I do not see they have that interest. The interest towards the modernization
or adaptation.” (F, 29, Serbia) Together with the impression of what is valued in
the host country, students sometimes assess what is valued in their country of
origin, and frequently these are entirely different aspects that are emphasised.
This is noticeable with a student from Serbia who went to study painting abroad:
"Art is a glorified craft. They value it there. Whether someone knows how to doit...
While here [they value the following] — Right, you studied in Firenze!" (M, 32, Italy)

Conditions of work have been considered in the research as yet another
indicator of the profession’s position in the country of origin and country of stud-
ying of international students. Different research projects have suggested that
better work conditions including better payment equipment, promotion oppor-
tunities, protection at work, different benefits, etc., while also implying better
status of a profession in certain society.® Vice versa is also true — poorer work
conditions usually indicate a lower status of the profession. Table 1 presents
the results which evidence the way that students perceive work conditions, i.e.
whether they believe that certain elements thereof are better in their country
of origin (1) or abroad (5).

* A classical piece of research in the field of sociology of work and profession was the one by
Everett Hughes (Hughes, 1958) which dealt with the very problem of how the social status
and work conditions may influence the reputation and valuing of a profession in a society.
In addition to this classical effort, sociology has an entire field of research that deals with
the link between the work condition and position of the profession in a society (see e.g.
Goldthorpe & Hope, 1974; Abbott, 1988).
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Table 1. Mean values of subjective assessment of working conditions in home country and abroad

Work conditions Total Gender CIECE
M F 1 2 3

Equipment 3.66 3.83 3.55 413 415 3.03
Earnings 3.75 3.98 3.53 4.41 4.29 2.91
Promotion 3.72 3.89 3.54 4.09 3.86 3.37
Flexibility 3.52 3.59 3.45 3.81 3.44 3.37
Annual leave 3.28 3.37 3.15 3.49 3.30 3.18
Free days 3.15 3.23 3.03 3.31 3.04 3.11
Awards and bonuses 3.71 3.81 3.57 4.05 4.11 3.18
Protection at work 3.68 3.80 3.56 4.08 3.96 3.20
Teamwork 2.98 3.06 2.92 3.11 2.90 2.97

Note: The lowest value on the scale referred to better conditions in one’s homeland, while the highest referred
to better conditions abroad; Group 1 in the table are Serbian students abroad, Group 2 are returnees while
Group 3 are foreign students in Serbia.

Due to the scope of the qualitative data, it is not possible to illustrate every
obtained piece of quantitative data in the table. However, three categories of
work conditions are particularly emphasised in the following analysis — earnings
as the highest score in the table, teamwork as the lowest, and work equipment
as something that students talked about particularly extensively during the inter-
views. In addition to these three categories, in the follow-up interviews another
category that had not been incorporated in the scale was singled out — that of
work practice, i.e. its quality and contents.

It has already been mentioned that the highest total value of the arith-
metic mean on the scale that investigated the work conditions in one’s home-
land and abroad referred to the height of earnings. International students be-
lieve that earnings are better abroad than in their countries of origin and this
very circumstance is often linked in interviews with consideration of some fur-
ther, (re)emigration in the future. This is characteristic for the Serbian students
studying abroad, as well as for the foreign students in Serbia, it is just that the
latter state that earnings are better in other foreign countries, especially the
western ones.

“Truth be told, | always wanted to study abroad and stay there, because the
salary they get for the identical job, if | working here as an intern earn more
than a software engineer in Serbia as a senior, then it didn’t make sense stay-
ing in Serbia. | can work here for ten years, get retired at 30 and never ever
work again.” (F, 22, USA)
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“So the first thing definitely, obviously, the wages in Serbia are quite different,
are low compared to England. For example, some jobs in England, they pay
some low-level, low-skilled jobs, they pay more than, like, you know, as a doc-
tor, starting doctor salary. So one of those, but obviously it’s not easy to sort
that out.” (M, 27, Serbia)

The lowest average score at the scale refers to teamwork, meaning that
students on average believe that team oriented work environment is somewhat
more presentin their countries of origin. These findings may be a result of a higher
degree of social and cultural closeness that students feel with their colleaguesin
the country of origin, i.e. easier communication based on common cultural norms.*
In the interviews with Serbian student returnees, the cultural framework of pro-
fessional communication abroad and its comparison with the communication in
the country of origin are particularly pronounced:

“In the academic context, | needed time to learn this particular code that they
had. When someone says something to you, what does that actually mean...
Everything’s pretty much enveloped in this context of courtesy, when you really
need to learn to read the final message.” (F, 32, United Kingdom)

“Everyone works for themselves and you can’t blame no one because you work
for your own sake only. Strictly business. People are much closer in our country,

"

they see themselves close..." (F, 29, Austria)

International students from Serbia who are currently in study exchange pro-
grammes, as well as those who returned to Serbia after their studies, also put par-
ticular emphasis on better work equipment abroad. Their impression is that work
environments in Serbia frequently either do not possess the equipment necessary
for the performance of work, or this equipment is obsolete and cannot secure
performance of the work in a modern way. Such situation in the workplace nec-
essarily influences the quality of work and slows down performances, or causes
additional difficulties. Good examples of this are provided by Serbian students of
communicology and chemistry: “There we had lots of equipment for media things,
unlike here, a studio, teleprompter, and all the rest...” (F, 21, Belgium); “There | was
able to wash my dishes in a dishwasher, while here | need to wash everything by hand
and then | repeat for a million times if | were there now, | would wash it in 15 min-
utes, while here | need to wash for two hours.” (F, 29, Austria)

* Knowledge of the social environment’s language was also singled out as an important fac-
tor. Even those students who stated that their English was very good, had the impression
that they were unable to express their personality fully abroad, in a way they could on the
“home ground”.
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In addition to work equipment, the category that was particularly highlight-
ed in the interviews was that of work practice, especially with Serbian students
abroad and those who returned to Serbia having finished their studies. Students
testify that practice is very much present as a part of study programmes abroad.
Furthermore — the practice provided within study programmes is indeed profes-
sional practice in the study field. One psychology student testifies that at a for-
eign faculty where she studied there is a private clinic and that clients admitted
there are forwarded to students as a part of the practice: “The entire part is much
better organised, much more opportunities for learning and acquiring knowledge
and skills are within the faculty.” (F, 27, Cyprus) Practical knowledge and skills in
foreign faculties are not narrowly linked to private practice only, but are rather
integrated in learning about modern tools and programs necessary in performing
professional tasks. This is confirmed by a sociology student who is currently in
a student exchange programme: — " This stream is oriented to statistics and learn-
ing the programs that would later on become your advantage on the labour market.
I mean Python, R, etc. and | liked this very much... you can learn something practical
here and then you go the labour market and say, here’s what | know, you need me."
(M, 34, Germany)

Career Planning

Being in aninternational exchange programme doubtlessly leads to certain
changes in the lives and future planning of students, which has been evidenced
by a great number of research pieces (Potts, 2015; Waibel et al., 2017; Roy et al.,
2019). That topic is treated separately in the final paper in this collection. Here,
the focus is put on the changes that concern one’s career, i.e. perception of career
opportunities and planning after finishing one’s studies abroad.

When it comes to the responses to the general question of what to the
greatest degree changed for the students from the time when they went abroad
to the moment of this research, right after the perspective on the way of life that
they wished to be leading (M=2.34) comes this very attitude towards the career
they wished to pursue (M=2.48).° This change is somewhat more pronouncedly
recognised among the male respondents (M=2.38) as opposed to female ones
(M=2.67). When we talk about different groups, the change has been recognised
the most among the returnees (M=2.23), then among Serbian students abroad
(M=2.48) and finally, among the foreign students in Serbia (M=2.63).

® Mark 1 in the scale referred to the response “It changed me completely”, while mark 5
meant “It did not change me at all”.
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International experience has brought certain benefits to the students, es-
pecially in terms of acquiring intercultural competences that may be used as their
advantage in their future careers in any labour market. A direct advantage in the
process of employment was acquired by a student who stated that due to her
academic migration she got the opportunity to work in Serbia: “/ think that the
studying abroad was crucial in getting the job... Not only that the PhD was a con-
dition for me to get this job, but my employment then also depended on, as far as
I remember, the call for employment of a thousand of young PhD students, returnees
from abroad, in Serbian institutions, so my studying abroad was absolutely among the
conditions for me to get this job.” (F, 35, United Kingdom) Other student returnees
testify that experiences in intercultural working environment have helped them in
performing their jobs easier after they completed their studies: “The studies have
already helped me, as | work in an international environment.” (M, 31, Czech Repub-
lic); “I have concrete things that I learned during this stay, | know my skills, | know
what to do with them and if | don’t find a job, | know where I'll go.” (M, 30, Germany)

In addition to intercultural competences, students got to improve their Eng-
lish due to international student migration, i.e. the language which is particularly
significant for working in different markets: — “/ learned a lot, | experienced a lot
for sure. Even the language skills are great. Maybe | could not catch it in my country
if I studied in my native language.” (M, 31, Serbia) Social capital, networks and con-
tacts are also listed as significant for post-university careers. Some of the student
returnees have found their jobs after the studies due to the very connections
that they made during their stay abroad, while some of them even established
business contacts with individuals from their earlier foreign environment: “/n any
way, the fact that | was abroad means to me, because today | cooperate with these
people.” (F, 32, Italy)

For the students, thinking about their future careers largely involved also
thinking about the return, stay or further migration. It has already been men-
tioned in the study that more than one third of the students quote as their main
motive for the return to the country of origin a secured and well-paid job in their
profession, while the remaining respondents mentioned family reasons, state
support and favourable conditions for staring one’s own independent business,
i.e. entrepreneurship, change of government in their homeland, cheap housing
loans, better living standard, wish to return to their native country, existence of
romantic partner relationships, etc.

International students on average express their wish, upon their potential
return, to help their homeland with the knowledge and skills they acquired during
their stay in another country (M=3.81). This wish is much stronger among wom-
en (M=4.15), than among men (3.67), and it is also more prominent among the
foreign students in Serbia (M=4.01) and student returnees (M=3.91), while it is



256 | International student migration and identities

significantly lower (yet still has a positive tendency) among the Serbian students
abroad (M=3.48). Also, international students believe on average that everyone
who returns to their own country needs to contribute to the development of his/
her homeland with his/her work (M=3.99). Similar to the previous question, this
position is stronger among the women (M=4.20) than men (M=3.89), however,
there is a certain difference when it comes different groups — such opinion is the
stronger among the foreign students in Serbia (M=4.19), then among the returnees
(M=4.04), while it is the weakest when it comes to Serbian students abroad (M=3.77).

However, regardless of the wish to help their country after the return, a cer-
tain number of international students believe that they would face, or they have
indeed faced in the case of the returnees, certain limitations at the domestic la-
bour market. Asked whether they expected the same treatment on the labour
market as other workers after their return to their country of origin, Serbian stu-
dents abroad are particularly hesitant to agree (M=2.93). Such a result may be
additionally supported by excerpts from the interviews, while a good example is
a student who testified on the lack of harmonisation between international study
programmes and the demands of domestic employers: “The fact is that | know they
wouldn’t gladly let me work here in my profession, because | have missed many of
these courses that they have in our study programmes.” (F, 33, Austria) Unlike Serbian
students studying abroad, the returnees have somewhat more positive attitude
concerning the equality with other workers on the labour market (M=3.25), while
the opinion on the subject is the most positive in the group of foreign studentsin
Serbia (M=3.48). When it comes to the respondents’ gender, no major differences
in answers have been identified.

International students on average believe that there are better opportuni-
ties for finding a job abroad (M=3.82). This attitude has been somewhat stronger
among the male (M=3.89), than among female respondents (M=3.76). In terms of
different groups, such attitude is the strongest among the returnees (M=4.15),
followed by Serbian students abroad (M=4.01), while the agreement with the
statement is the weakest, though still positive, among the foreign students in
Serbia (M=3.42). An example of an exchange student clearly points to the prob-
lem of personal employability in Serbia after the studies: “/ love coming to Serbia.
The thing is | don’t know what | would do here. | don’t know who would employ me
here, since | work on something for which there’s no context in Serbia.” (F, 32, Ger-
many) In addition to the problems that concern inexistence of concrete profiles
of certain profession in their homeland, the students also quote problems with
employment that are connected to the loss of contacts and links within the pro-
fessional community which can often be rather closed: “It’s hard anyway because
this, even as a professional, this feels like urbanism and architecture are a bit more
elitistic, so there’s not like a lot of openings going on all the time.” (F, 32, Serbia)
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Serbian students abroad and returnees to Serbia do not express a clear
attitude pertaining to the statement that experts who studied abroad are not
respected in their homeland after their return, however foreign students in Ser-
bia on average do not agree with this statement (M=2.39). Such a result may be
interpreted in terms of characteristics of the very group of foreign students stud-
ying in Serbia —i.e. the fact that these are mainly students from the Third World
countries, who come to Serbia due to intergovernmental agreements, meaning
that a degree obtained in a Serbian university is pretty much esteemed in their
country of origin. In all three groups, the position that experts are not sufficiently
valued in their homelands is on average more disapproved by women (M=2.69),
while men are undecided (M=2.98).

CONCLUSION

Based on the presented research data, it can be concluded that the three
main problems analysed in this paper — professional identity, work conditions and
career planning — are always considered by international students in the context
of at least two labour markets. With the students from Serbia abroad, as well as
with the returnees, the aforementioned consideration has a dual character and
assumes the state of origin and the state of studying. When it comes to the foreign
studentsin Serbia, it assumes a multi-focal character, as in addition to the country
of origin and country of studying, when considering their profession, this cate-
gory also takes into account the situation in the labour market in a third country,
i.e. the country that the student wishes to emigrate to after finishing the studies.

Generally, the data show that professional identity is not fully formed in in-
ternational students whose schooling is underway. This category of students did
not show clear attitudes in the research pertaining to their professional identity,
which may indicate that the process of adopting professional norms was not fin-
ished and that this type of identity was still emerging. Additionally, current situa-
tion on the labour market characterised by uncertainty and frequent changes of
jobs, limited duration employments and short-term projects, contributes to the
general “crisis of professions” (Leicht & Fennell, 2023) which is evident in the data
from each group of the respondents.

As far as work conditions are concerned, the qualitative part of the anal-
ysis has shown that the most important problems from this category that inter-
national students are likely to discuss include amount of earnings, interpersonal
relations at work, and the contents and quality of the work practice abroad. The
quantitative results have shown that students believe that salaries are higher
abroad, while the teamwork in the context of interpersonal relations at work and
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the quality of these relations are to a degree better in their country of origin. Fur-
thermore, the overall analysis has shown that consideration of the conditions at
work almost always also leads to considering further (re)emigration and planning
their lives in certain society.

Finally, for international students, career planning is inseparable from the
previous two topics and it mostly deals with the potentials of certain professions,
i.e. employability in a concrete society, problems concerning certain professional
profiles’ overlapping with the needs of the labour market and assessment of the
respect for international experience in the country of origin. For many internation-
al students, academic migration plays the role of the “first” step in the process of
“two-step migration”, and this has been especially prominently evidenced by the
data concerning the foreign students in Serbia.
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CHANGE OF SPATIAL IDENTITY THROUGH
INTERNATIONAL STUDENT MIGRATION

Exploring the role and significance of space (city, university campus, student ac-
commodation) as the new local or micro surroundings of international students
gives a unique perspective on the (re)construction of their identity. This paper
presents the most significant results regarding emotional attachment to the place
of origin and the city of studying, as well as international students’ evaluation
of the differences between the functional attributes of the place of origin and
place of studying in respect of the type of housing, the organization of public
transportation, public spaces and green areas, the availability of provision ser-
vices, healthcare, and the sense of safety in public space. The discussion offers
a parallel of research findings on the subject analysis between two groups of in-
ternational students: Serbian students attending or having attended university
abroad (mostly in Global North countries) and foreign students in Serbia (from
the countries of Global South). In this way, the changeability of spatial identity is
observed from a twofold perspective, involving our students with the experience
of studying abroad as well as foreign students in Serbia, and additionally address-
ing the prospects of attracting foreign students in the future, which would have
positive effects on our state.

Keywords: spatial identity, migration, international students, Serbia

INTRODUCTORY REMARKS

Space is an influential factor in shaping the identity of the population which
permanently or temporarily inhabits it, and it has been recognized as such for a
long time in both geographical science and the somewhat newer discipline of spa-
tial planning. In social sciences and humanities space also appears as a heuristic
framework for determining the knowledge and discoveries of the way in which
people interact with their surroundings (Salazar, 2023). At the same time, the ex-
perience of duration when residing in a certain place gives cause for researching
the opposite of this concept, i.e., the migrations or mobility of the population
moving from place to place. Population mobility is a crucial component of under-
standing space, and it contributes to people becoming more conscious of the role
that (different) spaces have in forming their identity (Seamon, 2018; Salazar, 2018).
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The starting point which provides a framework for this research is interna-
tional student migrations and the (re)construction of identity in this segment of
the population, as influenced by the migratory experience in the foreign country
of studying. Student mobility with international academic experience has been on
a significant increase in the 21st century, but the dynamics of academic mobility
shows some unevenness and centralization strengthening for certain migration
destinations, especially those in the so-called Global North countries." Contextu-
alizing discourse on international student migrations within Serbia and the devel-
opment of its intellectual potential (Sokotowicz, 2019) clearly reveals a research
niche regarding the (re)construction of spatial identity in the primary population
of international students, which are further observed as either students from
Serbia studying or having studied abroad (usually in Global North countries), or
foreign students currently studying in Serbia, i.e., those who studied in Serbia and
returned to their home countries upon the completion of their studies (these are
usually Global South countries).

The theoretical overview which follows will present the role and significance
of space (city, university campus, student accommodation, etc.) as the new local or
micro surroundings for identity (re)construction of international students, using
the same spatial level in international students’ country of origin as the compar-
ison reference point. To this effect the constancy and changes of international
students’ spatial identity are explored, which is related to the intensity of their
belonging to different spatial frameworks — the place of origin and the place of
studying. The methodology applied to researching international students’ spatial
identity is based on two modes of place bonding: 1) emotional attachment, which
contains the answer to the question “Where is your home?” and 2) pragmatic at-
tachment, which is based on the statement: “This place offers everything that
a student needs as regards accommodation, transportation, service availability,
sense of safety, etc.”

In operationalizing research goals set through the theoretical-methodo-
logical framework, the empirical part will focus on the analyses of international
students’ emotional attachment to the place of origin and the city of studying,
as well as their subjective evaluation of the advantages and disadvantages of
functional attributes of the place of origin and place of studying in respect of
the type of housing, the organization of public transportation, public spaces and
green areas, the availability of provision services, healthcare, and the sense of
safety in public space.

" Global North countries are identified as developed countries. The concept of Global North
usually refers to Anglo-America, Europe, Japan, Australia, and New Zealand. The rest of
the world is Global South (hoposuh, 2006).
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Discussion relies on establishing a parallelin the findings on elements of fix-
edness and changeability of spatial identity between Serbian students with inter-
national experience and foreign students attending or having attended university
in Serbia. Finally, although no recommendations will be outlined for improving
the political response towards a more efficient use of the international academic
mobility potential for the development of Serbia, this research will contribute to
a more complete understanding of how international students’ spatial identity is
shaped and changed, from the perspective of actors in the changes themselves.

SPATIAL IDENTITY FROM THE PERSPECTIVE OF INTERNATIONAL
STUDENT MOBILITY

The concept of identity entails “some way of describing or conceptualiz-
ing the self, which may incorporate personal roles and attributes, membership in
social groups or categories, and connections to geographical locations” (Devine-
Wright & Clayton, 2010, gtd. in Qingjiu & Maliki, 2013: 633). Identity is formed
“through an amalgamation of experiences, memories, perceptions, and actions”
(Marginson, 2014, gtd. in Wee, 2019: 386). The characteristics based on which in-
dividuals, categories, or groups of people are individualised and recognised are
their identity determinants.

The way in which space influences international students’ identity refers to
the part of their individual identity which is shaped by and depends on the locali-
ty? (place identity), i.e., to international students’ attachment to the space (place)
from which they come or their bond with the place in which they study. Starting
from the premise that “identity is always in the process of becoming” and “is nev-
er complete” (Veskovi¢ Andelkovi¢, 2024: 464), this fluidity, which exists in spa-
tial identity as well, can be put in parallel with international student migrations.

What is it, then, that forms or reconstructs spatial identity or identification
with place, according to our research subjects —international students? Part of the
answer to this question is certainly feelings (emotions) as regards the space with
which an individual identifies. According to Relph, identity with place depends on
whether an individual feels as an “insider” or not, that is, whether they feel comfort-
able, safe, and cozy in a given space (Relph, 1976: 49). The category of “emotions”
is often elusive even in everyday life, and any discussion about new surroundings,
life circumstances, and points of reference related to international student mobility

2 Focusing on spatial, that is, place-based identity points out its capability of being multiple
based on the hierarchy of belonging to different territorial levels — local, regional, national,
and global, which does not imply that people have them all equally developed (Baukosuh
& Cnacnh, 2014: 179).
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can additionally claim with certainty that their emotions are also “mobile” (Lero,
2023). However, in including this important mode of place bonding, i.e., spatial
identity, into our research, we apply the already known concept of ‘emotional at-
tachment." Emotional attachment to a space, which merges the “empathic” with
the “existential” experience of a place from the inside (Spasi¢ & Backovié¢, 2017:
128), isinfluenced by factors such as age, sex, the duration of one’s stay in a place,
and interpersonal contacts one has made (Talen, 2001). In our view it is primarily
the answer to the question about feelings for the place considered home, which
indicates the existence of emotional attachment to the place of origin (primary
difference) of individuals — here, group representatives of international students.
Considering that this research is framed within an analysis of international students’
change of spatial identity, it is also important to establish their emotional attach-
ment to the place (city) of studying. Bearing in mind that our student respondents
already migrated abroad and spent at least a year there, our hypothesis is that they
developed the foundation of emotional attachment to the place/city of studying.

The second part of the answer to the question about spatial identity factors
forinternational students lies in their pragmatic attachment to the place. Namely,
in addition to emotional reasoning, the international academic population also
resorts — perhaps to an even greater extent — to the pragmatic evaluation of rel-
ative advantages and disadvantages of the functional attributes of their place of
origin and place of studying. This kind of evaluation gains importance through a
comparison of these two places as regards student housing space, the amenities
of private accommodation or collective residence halls; the appearance of uni-
versity campus; organisation and reliability of public transportation; appearance,
functionality, and hygiene of urban public spaces; service availability, especially
access to healthcare; last but not least, the question of safety in public spaces.

From the point of view of international students’ migratory experience and
their belonging to a space/place, what transpires is the dialectical unity and simul-
taneity of these processes. Emigrating abroad (and to another city), internation-
al students develop a polyvalent belonging, adapting to new cultural and value
norms and experiencing their own transformations through interaction with the
new (micro) surroundings and new people (Petri¢, Marici¢ & Basari¢, 2012; Petri¢
& Luki¢, 2023).

ANALYSIS OF THE RESULTS

The analysis of research results shown in the following paragraphs indicates
a tendency towards mapping both modes of place bonding: emotional and prag-
matic attachment of international students.
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Emotional attachment

The first stage of data gathering (see Chapter 1 of the Monograph, on Meth-
odological Characteristics) already yielded qualitative findings about the “sense
of home” as well as the emotional attachment to the city in which the students
with international academic experience have studied.

“My home is where my parents are. That is my house to this day. Now that | live,
sometimes | am in Pali¢ at my boyfriend’s, or in Belgrade for business, or... | nev-
er say that | go home, | go to my apartment. My home is where my parents are,
and where | currently live is in Palié, in an apartment.” (F, 29, Hungary, Austria)

The same respondent goes on to discuss her emotional attachment to the
city abroad where she studies.

“In Vienna l fit in, in the sense that | left my heart there, and | return there every
year for my studies.” (F, 29, Hungary, Austria)

In the second stage of data gathering, the emotional attachment to the
place of origin and place of studying was additionally researched through an elec-
tronic questionnaire and interpreted through quantitative findings regarding the
question: “Where is your home?”

120 Mean = 2.26
Std. Dev. =.934
N=222

100

80
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40
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V047. Where is your home?

Graph 1. The place considered home
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Columns numbered from 1 to 4 in graph 1 represent the following state-
ments related to the “sense of home”: 1 = “Where my parents live,” 2 = “Where
my family is,” 3 = “Where | currently dwell,” 4 = “Other.”?

These findings (Graph 1) lead towards the conclusion that the largest per-
centage of respondents, observed as the total of international student popula-
tion covered by research, consider that Home is where their family is, and that the
percentage of the respondents thinking that Home is where their parents are is
almost the same as of those who believe that Home is where they currently dwell.

Considering the hypothesis on fluctuating spatial identity in relation to the
migrations of international student population, emotional attachment to the city
of studying was researched through the Index of emotional attachment to the
city. This Index was formed based on previous research on bonding with the city
(Spasi¢ & Backovi¢, 2017), from which a set of questions was taken for the elec-
tronic questionnaire. The set included the following statements:

* When | am away from this city (hereinafter refers to the city of studying
—authors’ note), | can’t wait to come back.

e |wouldn't find it hard if | had to move away from this city.

* | would like my children to live in this city too.

The following three statements were added to the set:

e | trust the people who live in this city.
» | feel close to the people from this city.
» | feel safe in this city.

The Emotional Attachment Index formed in this research consists of the
6 above-given statements, where necessary consistency regarding all the state-
ments is not entailed, and the degree of attachment to the city is summated. The
Index sums up the respondents’ scores regarding the 6 mentioned statements.
The electronic questionnaire uses five-level Likert scale, which measures results
in the following way: 1 = “completely unattached,” 2 = “unattached,” 3 = “unde-
cided,” 4 = "attached,” and 5 = “completely attached.”

Table 1 shows the values of emotional attachment to the place of studying,
in total and in the four groups of international students.

* The most common answers listed as "Other” included: a) Where | grew up; b) Where | feel
best and most loved, where | am at my ease, where | feel safe, and where | most authenti-
cally and to a largest extent feel like MYSELF; c) | feel I have many homes — all the answers
offered by the questionnaire apply; d) | am not attached to any option.
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Table 1. Emotional Attachment Index

1 2 3 4 5 Total
Total 10(4.6) 26(11.9) 86(39.3) 80(36.5 17(7.8) 219(100)

Students from Serbia
studying abroad

4(5.3) 10(13.3) 28(37.3) 27(36.0) 6(8.0) 75(100)

Serbian citizens who
had studied abroad and 2(3.9) 8(15.7) 20(39.2) 21(41.2) 0(0) 51(100)
returned to Serbia

Foreign citizens studying

. . 3(3.4) 8(9.2) 36(41.4) 30(34.5) 10(11.5) 87 (100)
in Serbia

Foreign citizens who had
completed their studies
in Serbia and returned
to their home country

1(16.7) 0(0) 2(333) 2(333) 1(16.7) 6 (100)

Summarily, the results presented in Table 1 might lead to the conclusion
that about 45% of respondents are partly or entirely emotionally attached to the
city abroad in which they study or studied. There is a smaller percentage of those
emotionally unattached to the city of studying abroad, spanning from 13% of
foreign citizens studying in Serbia to about 20% of Serbian citizens who studied
abroad and returned to Serbia.

Pragmatic attachment

Pragmatic attachment to space on a micro and local level was analysed based
on the evaluation given by foreign students as they compared the following differ-
ences in the way of life at home and at the place of studying abroad (Tables 2-10).

Table 2. Type of housing (accommodation)

Much better Better No Better Much Total
in home in home difference abroad better
country country abroad
Students with
international 20(9.1) 36(16.4) 59(26.9) 64(29.2) 40 (18.3) 219 (100)

experience

Serbian students

abroad 9(7.1) 21(16.7) 30(23.8) 38(30.2) 28(22.2) 126(100)

Foreign students

i Serbia 11(11.8) 15(16.1) 29(31.2) 26(28.0) 12(12.9) 93 (100)
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Table 3. The appearance of university campus

Much better Better No Better Much Total
in home inhome difference abroad better
country country abroad
Students with
international 15(6.8) 19(8.7) 30(13.7) 55(25.1) 100(45.7) 219 (100)
experience
Serbian student
ervlan stugents 432) 2016 1187 32254 77(61.1) 126(100)
abroad
Foreign students
in Serbia 11(11.8) 17(18.3) 19(20.4) 23 (24.7) 23 (24.7) 93 (100)
Table 4. Residence hall amenities
Much better Better No Better Much Total
in home in home difference abroad better
country country abroad
Students with
international 15(6.8) 23(10.5) 55(25.1) 65(29.7) 61(27.9) 219 (100)
experience
Serbian students
4) 13 (10. 29 (2 2 41 (32. 126 (1
abroad 5 (4) 3(10.3) (23) 38(30.2) (32.5) 6 (100)
Foreign students
'gn st 10(10.8) 10(10.8)  26(28) 27(29) 20(21.5)  93(100)

in Serbia

Examples of the respondents’ opinions given in the qualitative interview
are complementary to the previous analysis.

“Yeah, so I live in a private property near the centre basically. Boulevard Oslo-
bodenje. (...) So last year I lived with a friend but this year I live alone.” (M, 27,
Serbia) — Within the campus they usually placed us international students to-
gether within these smaller units, apartments, and each of these units had
a shared bathroom and kitchen, and each of us students had their own little
room where we could work, a desk, a single bed, perhaps also a washbasin
and a closet. We met in these shared rooms. What was interesting was that
they mostly placed the British to stay together in those units, apartments,
there were 6-7 students per apartment. And my experience most often was
that, say, Chinese, Indian, Greek women and | were, say, together in this Hall
in Newcastle." (F, 35, United Kingdom)
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Much better Better No Better Much Total
in home inhome difference abroad better
country country abroad
Students with
international 16 (7.3) 16 (7.3) 30 (13.7) 44(20.1) 113(51.6) 219(100)
experience
Serbian students 3(2.4)  10(7.9) 7(5.6) 27(14) 79(62.7) 126(100)
abroad ' ’ ’ ’ '
Forel
oreign students 13(14)  6(65 23(247) 17(183) 34(36.6) 93 (100)

in Serbia

The following statements substantiate the illustration of international stu-
dents’ evaluation of public transportation in the city of studying as compared to
the place of origin.

“So where | live in Bournemouth, it’s quite, it’s not hard but it’s not easy without
a car to travel different areas. But | like in Novi Sad that you can cycle every-
where. And maybe the downside also is the transport can be a bit of an issue
because sometimes the buses are late.” (M, 27, Serbia) — It is very good here
that the public transportation system is extremely good, the whole city is ex-
tremely well interconnected, so we didn’t have any bigger problems although
the city is bigger than Novi Sad, we didn’t have any bigger problems when it
comes to crossing long distances.” (M, 34, Germany)

Table 6. Urban public spaces (squares, green areas...)

Much better Better No Better Much Total

in home inhome difference abroad better

country country abroad
Students with
international 17 (7.8) 25(11.4) 42(19.2) 63(28.8) 72(32.9) 219(100)
experience
Serbian students

7 (5.6 11 (8.7 21(16.7 41 (32.5 46 (36.5 126 (100
e (5.6) 87) 21(167) 41(325) 46(365) 126(100)
Forel
oreign students o 10 ey  14(154)  21(22.6) 22(23.7) 26(28) 93 (100)

in Serbia
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The following example testifies to the importance and symbolism of urban
public spaces for the life of an international student:

“Vukov spomenik (...) it's become a microcosmos for me. Like | come to the Fac-
ulty here, but then when | need to go out and rest, | go to this park, and then
when | come back from the tram, | go under Vukov spomenik to come to Fac-
ulty. So yeah, it’s like just a landmark.” (F, 30, Serbia)

Table 7. Service availability (self-service markets, pharmacies, etc.)

Much better Better No Better Much Total
in home in home difference abroad better
country country abroad
Students with
international 19 (8.7) 37(16.9) 74 (33.8) 41(18.7) 48(21.9) 219(100)

experience

Serbian students

abroad 8(6.3) 27(21.4) 45(35.7) 21(16.7) 25(19.8) 126 (100)

Foreign students

in Serbia 11(11.8) 10(10.8) 29(31.2) 20(21.5) 23(24.7) 93 (100)

Table 8. Access to healthcare

Much better Better No Better Much Total
in home inhome difference abroad better
country country abroad
Students with
international 32 (14.6) 32 (14.6) 63 (28.8) 51(23.3) 41(18.7) 219(100)

experience

Serbian students

17 (13.5) 16(12.7) 42 (33.3) 26(20.6) 25(19.8) 126(100)
abroad

Foreign students

- Serbia 15(16.1) 16(17.2)  21(22.6) 25(26.9) 16(17.2)  93(100)

Among various services which the city provides to foreign students, the im-
portance of healthcare accessibility is especially emphasised. This is sustained by
the following research findings from the qualitative interview:

“Healthcare services are very important to me. | had the opportunity to use
them twice. Among other things in front of my place there is a health centre,
and in this health centre there are specialized fields on each floor, they even
have a surgeon in the health centre. That caught my attention because | had a
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minor intervention so we headed for the health centre, and over there in five
minutes we get to the surgeon and he takes care of everything. So, there is no
process which takes so much time in our country, making an appointment and
waiting for three months.” (F, 23, Hungary)

The question of the hygiene of urban public spaces was raised by interna-
tional students during the first stage of data gathering, as can be illustrated by
the following qualitative opinion of a respondent:

“So about the negative, | think I'm sorry, but Serbian is a little bit dirty com-
pared to another European country. | don’t know. | compared it. (...) Yeah, the
garbage. Sorry. Yeah, the garbage. | mean, sorry. But | don’t know, in Serbia
and in velvet, maybe it’s good. But when [ travel to another city, why it’s very
dirty? And then why it’s like that? Because they said that we already clean it.
But again, some people make it.” (M, 29, Serbia)

Table 9. Hygiene of public spaces

Much better Better No Better Much Total
in home inhome difference abroad better
country country abroad
Students with
international 20(9.1) 13 (5.9) 53(24.2) 63(28.8) 70(32) 219 (100)

experience

Serbian students

abroad 4(32) 6(48) 28(22.2) 36(28.6) 52(41.3) 126(100)

Foreign students

in Serbia 16(17.2) 7(7.5) 25(26.9) 27(29) 18(19.4) 93 (100)

Table 10. Sense of safety in public space

Much better Better No Better Much Total
in home inhome difference abroad better
country country abroad
Students with
international 20(9.1) 33(15.1)  64(29.2) 46 (21) 56(25.6) 219 (100)

experience

Serbian students

abroad 10(7.9) 24(19)  47(37.3) 17(13.5) 28(22.2) 126(100)

Foreign students

. . 10(10.8) 9(9.7) 17 (18.3) 29(31.2) 28(30.1) 93 (100)
in Serbia
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As regards the sense of safety in urban public spaces, the opinions of fe-
male students are particularly important (gender perspective), and an illustrative
example is given by a respondent from Argentina, where women's safety is on a
far lower level than in Serbia.

“Something that | think we most, at least the people from the program, we val-
ued and it was something that we comment a lot is the safe, especially for ladies,
you know. The fact of being able to walk like out at night and don’t be worried
if they’re gonna be, | don’t know, assaulted, robbed, killed, etc.” (F, 30, Serbia)

DISCUSSION

In respect of the (re)construction of their spatial identity, the following
common denominators can be observed from the comparative analysis of the
results obtained from the electronic questionnaire filled out by Serbian students
with international experience (mostly residence in Global North countries) and
foreign students studying or having studied in Serbia (most often coming from
Global South countries):

* The greatest percentage on the scale of emotional attachment to the
city of studying is occupied by undecided international students — those
whose total score shows neither attachment nor non-attachment. Addi-
tionally, both Serbian and foreign students express more positive than
negative feelings for the place of studying, which forms the basis for
the conclusion that, staying abroad, the international academic popula-
tion still largely develops the emotional side of identification with the
place/city of studying.

» Asregards the elements of pragmatic attachment, the greatest degree
of overlapping is present in both groups of students when comparing
healthcare accessibility in the country of origin and the country of stud-
ying. It should be mentioned here that in both groups the greater num-
ber of students consider this factor of rational attachment to the place
of dwelling is better in the foreign country of studying.

Nevertheless, there seems to be more solidity in the findings related to the
differences and departures in opinions regarding certain elements of pragmatic
attachment, which can also be observed in the comparative perspective of Serbian
students residing or having resided in Global North countries and foreign students
from Global South countries studying or having studied in Serbia.
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The type of housing for foreign students is better evaluated by Serbian
students with international experience (about 22% of the respondents
from Serbia believe that student accommodation is much better abroad
than in their home country). As regards foreign students in Serbiga, the
respective percentage of those who estimate that their accommoda-
tion is much better in Serbia than in their home country amounts to
about 13%.

The difference in evaluating the appearance of university campus is even
more drastic because the results given in the previous segment clearly
indicate that as much as 61% of Serbian students who studied abroad
consider that campus looks much better there than in Serbia whereas
the respective percentage of foreign students in Serbia is about 25%.
When it comes to international students’ evaluation of public transpor-
tation in the place of studying, the greatest percentage of both Serbs
and foreigners consider that this element of pragmatic attachment is
much better abroad than in the home country, whereby the percentage
of Serbian international students who believe so is as much as 63% and
that of foreign students in Serbia is 37%.

Asimilar trend can be observed in both groups of international students
as regards public spaces (squares, green areas, etc.), which are evaluated
as much better abroad than in the home country by 36.5% of Serbian
students and 28% of foreign students in Serbia.

Some commentary can be given on the difference in evaluating service
availability (self-service markets, pharmacies, etc.) abroad, which is con-
sidered better or much better than in the home country by some 46% of
foreigners studying or having studied in Serbia, as compared to 36.5%
of Serbian students with the experience of studying abroad.

The difference between the two observed groups of international stu-
dents is striking as regards their evaluation of the hygiene of public
spaces in the place of studying. Whereas as much as 41% of Serbian
students who study or studied abroad evaluate the hygiene of public
spaces as much better abroad than in Serbia, only 19% of foreign stu-
dents in Serbia evaluate the hygiene of public spaces as much betterin
Serbia than in their home country.

Serbia scores better than foreign countries in foreign students’ evaluation
of the sense of safety they have in our cities’ public spaces. Statistics has
shown that as much as 61% of foreign students in Serbia feel safer or
much safer in public space in Serbia than in their home country whereas
the respective percentage of Serbian students abroad amounts to 36%.
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CONCLUSIONS

Referring to the subjective aspect of changing spatial identity through inter-
national student migrations, the findings of our research confirm the postulation
that, generally speaking, international students’ emotional attachment to the plac-
es where their families live is more deeply rooted. Migrations of the international
student population might cause ambivalent feelings and undecidedness, measured
through the Index of emotional attachment to the city of studying. Our research re-
sults have shown that on average the greatest percentage (about 39%) of interna-
tional studentsis undecided in this respect. However, an explanation for such a score
might also be found in certain deficiencies of the instrument used in the quantitative
research. Namely, the methodological background did not stipulate prerequisite con-
sistency in respect of all 6 statements forming the Index of emotional attachment
to the city of studying, mostly to avoid leading the respondents to the same kind of
answers throughout the questionnaire. As compared with foreign students in Serbia,
the results for Serbian citizens who studied abroad show, in as much as 41% of cases,
the presence of emotional attachment to the city in which they studied abroad prior
to returning to their home country. This can be argued with the greater possibility
of choosing the place of studying for Serbian students abroad than for foreign stu-
dents in Serbia. The fact should not be neglected that the possibility of obtaining a
scholarship might give cause for compromise in accepting the city of studying, with
emotional detachment from that city as a merely temporary dwelling place.

As might have been assumed, the results of analyses presented in this paper
indicate that international students’ pragmatic attachment to local and micro sur-
roundings is greater in Global North countries than is the case with international
students in Serbia coming from Global South countries. This mode of spatial iden-
tity is more prone to reconstruction in the case of our students abroad. However,
this does not imply a one-sided conclusion that international students studying or
having studied in Serbia cannot achieve a reconstruction of their spatial identity
under the influence of staying abroad. Moreover, comparing evaluations of the
elements of pragmatic attachment to the place of origin and the place of stud-
ying, it transpires that both analysed groups of international students are more
critical of their homeland, which might be sublimated through the view that “the
grass is always greener on the other side of the fence.”

The new approach this paper offers is the comparison of (re)shaping spatial
identity between international students from Serbia who study or studied in Global
North countries and foreign students in Serbia coming from Global South countries.
There also lies a guidepost for a better understanding of how Serbia could improve
the integration of international students, to whom our country at this point might
represent a stop on their way to the more developed Global North countries.
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“YOU ARE NOT THE SAME"
— EXPERIENCES OF SOCIO-CULTURAL
ADAPTATION OF INTERNATIONAL STUDENTS

International students face numerous socio-cultural and academic challenges in
their country of studying. The paper deals with the impact of the international
studying experience on changing different aspects of international students’ lives.
It relies on the results obtained within the IS-MIGalIN project, both via quantitative
and qualitative methods. The aim of the research is to investigate the attitudes
and experiences by international students in terms of whether and to what ex-
tent the migration experience has influenced the (re)construction of their per-
sonal and socio-cultural identity, in their own subjective perception. For the data
analysis, descriptive statistical analysis, as well as thematic analysis via the MAX-
QDA 2024 program have been used. The experiences of change during studying
abroad have been presented from the perspective of international students in
Serbia and students from Serbia who either studied or are still studying abroad.
The results indicate that there are complex and versatile experiences of trans-
formation in different aspects of personality and life of international students,
during the process of adaptation to the academic and socio-cultural framework
of the society and state in which they study. A conclusion may be drawn that in-
ternational students do recognise how much and in what way they have changed
through interaction with new environment, and they mainly accept these changes
and assess them as positive and useful.

Keywords: adaptation, identity, international students, migration, changes

According to previous research international students belong to the group
of sojourners — persons who temporarily (For a limited period of time) reside
abroad with a specific purpose (Ward & Kenedi, 1993; Schwartz, Unger, Zamboan-
ga & Szapocznik, 2010). Sojourning, as a phenomenon of an individual’'s tempo-
rary residence in a society which, in terms of culture (common values, beliefs and
norms), differs from their country of origin, has been becoming more and more
pronounced in recent decades (Gu, Schweisfurth & Day, 2010).

International students, as one of the categories of sojourners, undergo pro-
cesses of adjustment and intercultural adaptation to their new social environment.
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Intercultural adaptation assumes changes in feelings, attitudes and behaviour
(Yang, Noels & Saumure, 2006). Having analysed the relevant literature, Bierwi-
aczonek and Waldzus concluded that the terms of adjustment and adaptation were
usually used interchangeably, especially in papers dealing with the population
of international students (Bierwiaczonek & Waldzus, 2016). However, there are
authors who believe that adaptation is the process of facing intercultural transi-
tion, while adjustment is the result thereof, or vice versa; as well as authors who
use adjustment to refer to minor changes, and adaptation for major ones (Ibid.).
According to Barry’s acculturation model, acculturation® implies the process of
psychological and cultural changes that occur upon an intercultural contact, while
adaptation is a result of the complex process of creating new and maintaining
old links in terms of the cultures of the societies of origin and destination (Berry,
1997). However, some authors in their papers equal acculturation and adaptation,
or acculturation and transformation of identity (Chirkov, 2009).

It is believed that migrants’ adaptation is the first step in their integration
and as such, it is usually taken to be a one-way process, unlike integration which
operates in two ways (Jlykuh, 2018; Cormos, 2022). According to Berry (2006),
integration is one of the four acculturation strategies? (assimilation, integration,
separation and marginalisation), whereby four categories of migrants involved in
the process are also distinguished: voluntary migrants, refugees, asylum seekers
and sojourners (Berry, 2006; Berry, Phinney, Sam & Vedder, 2006). Unlike the ini-
tial interpretations of the term of acculturation, since the second half of the 20th
Century acculturation has been perceived in a wider sense, i.e. as a process of in-
teraction between cultures (Akhtariyeva, Ibragimova & Tarasova, 2019). Namely,
acculturation is usually defined as an interaction between the maintenance of
cultures: sojourner’s wish to maintain their cultural identity formed in the soci-
ety of their country of origin, and the wish to initiate contact with members of
the destination society and actively participate in the new society on the oth-
er hand (Hofhuis, Hanke & Rutten, 2019). Considering the two main dimensions
of acculturation: relation to the culture of country of origin and relation to the
culture of country of destination (contact), Ward and Rana-Deuba distinguish,
during the intercultural transition, between psychological (emotional) and so-
cio-cultural (behavioural) adaptation, with a positive correlation between them
(Ward & Rana-Deuba, 1999). Several studies, especially those dealing with the
population of international students, indicate that exposure to different culture
may have positive as well as negative aspects, depending on the degree of adap-
tation to new cultural and social environment (Berry, Kim, Minde & Mok, 1987;

" Perceived through the attitudes, beliefs, values and identities of migrants.
2 They concern conceptualisation of the identities of country of origin and host country.



V. Luki¢ | 281

Zhou, Jindal-Snape & Topping, 2008). A specific trait of international students,
when compared to other population groups in the process of adaptation, is the
existence of academic adaptation which is especially highlighted, in addition to
the two aforementioned perspectives on adaptation, by some authors (Zhou &
Todman, 2009; Jindal-Snape & Ingram, 2013). Therefore, it is stated for interna-
tional PhD students that they undergo a triple transition in their lives, including
relocation to another country, and transfer to a new education system with differ-
ent expectations, as well as a different level of academic studies (Jindal-Snape &
Ingram, 2013). In addition to these changes, there is a certain period of personal
development and adaptation to the host society. During the process of adapta-
tion to the new value system and cultural norms, international students leave the
established norms and expectations, and thus also their comfort zone, experienc-
ing their own changes in the new environment (Petri¢ & Luki¢, 2023). This is par-
ticularly challenging during the first year of their studies and living abroad, when
new relationships with other students, teachers and members of the society in
the country of studying are being built.

Ignjatovi¢ and Stanojevic¢ (2022) highlight the relevance of the life course
perspective on studying demographic phenomena, including migration as one of
the three main demographic components (Ignjatovi¢ & Stanojevi¢, 2022). In re-
lation to this, students may be perceived as young people, in the phase of life
which involves transition between childhood and adulthood, when after leaving
their parents’ homes they face new situations and experiences. However, the life
course of students also has its phases, including the periods before enrolling a
faculty, during the studies and post-graduation. For those studying abroad, the
processes of adjustment and adaptation into the new social environment occur
in the second phase of the course.

Numerous researchers emphasise that different phases and changes which
accompany the migration process and the inevitably related process of adaptation
of international students to a new and different education environment, culture
and society, lead towards development and changes of the identity of individu-
als, within the social environment (Zhou, et al., 2008; Gu et al., 2010; Markov &
Periklieva, 2023). It is just this development of a coherent sense of selfhood and
identity that is one of the crucial developmental goals in adolescence and young
adulthood (Erikson, 1968). Various research findings from the previous decade
have enriched our knowledge not only when it comes to the manner and degree
to which the experience of studying abroad impacts the development of one’s
identity, but also the types and manner of functioning of the facilitators of iden-
tity change, which help the students to overcome obstacles during the process of
adjusting to the new academic and socio-cultural environment (Severino, Messina
& Liorent; 2014; Ng, Haslam, A., Haslam, C. & Cruwys, 2018).
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According to the foundational conceptions of the social-cognitive theo-
ry, originally named the theory of social learning, which deals with the learning
processes within a concrete social environment, what is crucial is the interaction
between personal, behavioural and social factors, i.e. persons, behaviour and en-
vironment (Bandura, 2002; Schunk & DiBenedetto, 2023). The main conception
is that within a concrete social context, individuals initiate interaction with their
surroundings and among themselves, where learning through perception is con-
sidered the main manner of cognition and social shaping of the individuals.

Bearing in mind all of the above, and inspired by the concept of intercultural
adaptation which implies changes in feelings, attitudes and behaviours, this arti-
cle uses socio-cultural perspective to investigate the impact of the experience of
studying abroad on changes in different aspects of personal life of international
students, through their subjective perception. The posed research questions are
the following:

 Whether the dynamic and complex experience of studying abroad in-
fluences changes in the lives of international students, and if yes, what
dimensions of different identities these changes refer to? and

» What the experiences of international students reveal to us about the
changes in their lives that they identified during their studying abroad,
and what their attitude towards these changes is?

The paper has been prepared based on the results of the IS-MIGaIN pro-
ject, which involved application of both quantitative and qualitative methods,
explained in detail in the chapter containing methodological remarks. This paper
is oriented on the data obtained via an e-questionnaire, but also the data from
the focus groups and qualitative interviews, with the aim to examine whether
the experiences acquired while studying outside one’s native country have im-
pact on the changes in perception of self and others, and what kind of impact
that might be.

Under the influence of different environments, international students are
subject to changes, while due to the transformative potential of international
higher education, also being the agents of these changes, both in their own lives
and in the society. They thereby contribute to the creation of transnational social
spaces (Schroer & Schweppe, 2011; Clifford & Montgomery, 2015; Wang, Hanley,
Kwak et al., 2024). However, the authors emphasise that, in spite of the signifi-
cance they have due to their numbers, international students remain an under-re-
searched subcategory of mobile population (Findlay, 2011). We would also like to
add that this population group is also under-researched in the context of Serbia,
in spite of its social significance.
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Analysis of responses to the question which points to the link between
studying abroad and personal changes: “Which of the provided answers best de-
scribes you?” shows that the majority of the respondents (81.3%) believes that
studying abroad changed them. Almost half of the respondents (49.5%) says that
studying abroad changed them very much, while the smallest number of them
believes that studying abroad changed them very little (graph 1.)
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Graph 1. "Which of the provided answers best describes you?” — Subjective assessment of the im-
pact of studying abroad on personal changes (%)

Considered in terms of one’s country of origin, there is no difference in
either group of the respondents, and in almost one half the opinion prevails
that studying abroad changed them very much. However, a greater share of in-
ternational students studying in Serbia than Serbian students studying abroad
believe that studying abroad changed them very little, or just partially changed
them (Graph 1).

Starting from the process of adjustment and intercultural adaptation, in-
ternational students’ attitudes concerning studying abroad have been examined,
in terms of changes in nutrition habits and clothing style, their relation to other
cultures, changes in the opinion on one’s country of origin, attitude towards the
career they wish to pursue, relation to family and friends, but also the manner of
spending leisure and the lifestyle they wish to lead. These components are relat-
ed to the behavioural and cognitive items in the acculturation index according to
Ward and Rana-Deuba (1999).
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If we analyse what components of identity these changes concern, we can
see that the greatest share of the respondents stated that in their lives, the atti-
tude to other cultures, career and the lifestyle they wished to lead changed en-
tirely. These changes are more visible when it comes to the students originating
from Serbia (Graph 2).
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Graph 2. “What and to what extent, in your opinion, has changed in your life since you went abroad
up until today?” (%)

In order to understand these results better, after analysing students’ re-
sponses, the experiences of change during the studies have been presented in
international students’ words. In the analysis operated through the MAXQDA
2024 program, within the category of “migration experience”, the subcategory
of “changes caused by the migration perceived” has been recorded 40 times. Out
of this number, it has been recorded 13 times in the focus group interviews and
27 times in the qualitative interviews.

Similar to findings by other authors, such as Gu et al. (2010) or Cormos (2022),
among the perceived changes, the respondents list those that concern their own
identity: changes in mentality, living principles, lifestyle, or changed perception of
self. The respondents primarily highlight development of their personality: “(...)
I kind of started to build my personality” (F, 28, Serbia); and gaining greater inde-
pendence: “I started living the adulthood life” (F, 28, Serbia), “(...) so | somehow
needed to manage it all on my own, and | always thought that | wasn’t that inde-
pendent” (F, 29, Austria); confidence: “(...) “I feel like I've gained more confidence
living abroad because (...) you face different challenges, different experiences and
it brings you out of your comfort zone” (M, 26, Serbia), “| feel much better in the
sense that | also have more confidence” (F, 29, Austria); greater communicative-
ness and openness: “Prior to going to study abroad, | was a shy person, | was not
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that communicative (...) So, this idea of freedom, when | stepped foot outside of
my country, it was a new world for me” (F, 28, Serbia), “I realized that | became
way more direct (...) | mean, | think it really changed that side of my character (...)
So | learned to cut 90% of the intro and trying to be more direct and also | learned
regarding that to watch a little bit less my mouth. But | know that | won't be judged
as a person, that I'm not going to be judged as being evil or stupid just because
| said something that is evil or stupid” (F, 30, Serbia); but also putting up borders
with respect to others: “(...) it’s putting up borders where in our country (...) you
feel awkward, you keep making all sorts of excuses (...) That kind of a less refined
openness, which | find quite OK.” (F, 33, Austria) Though these have also been re-
ported by some of the male respondents, the changes in terms of greater inde-
pendence have mostly been noted by the female respondents.

New and different academic environment and lifestyle also caused better
organisation: “(...) I think I became much better organised because there, for them,
organisation is the priority, it's all kind of programmed (...) So my organisation
somehow become a bit better when | came back (...) I think | had been quite dis-
organised before. This was the main change for me.” (F, 29, Austria); as well as
becoming more qualified in different aspects of professional life: “I've become
more sure of my own skills, what | know, and what | don’t, which is important
(...) You get this personal integrity (...) When | look back, | get this impression
that as a person, | have become qualified for different aspects of professional
life and there's not much doubt there. This difference is the greatest benefit.”
(M, 30, Germany) Internalising new learning styles has also been reported: “(...)
| see how much this kind of learning changed me, and | approach things that
way even now, which is hard to change. Professional to personal identity. That's
what changed for me there” (F, 31, France), which is consistent with the findings
of Gu et al. (2010).

Studying abroad has also influenced the lifestyle that the respondents want
to lead:

.16 has also made me reflect on who I am as a person and what | want to do if
I truly want to do what | said that | wanted to do." (M, 26, Serbia);

“... what I learned from here is self-care. The priorities for yourself, which one
person needs (...)" (F, 29, Serbia),

as well as better understanding of other cultures and acceptance of difference:
“I'm getting to know the world. I'm getting to know new cultures.” (F, 20, Serbia);

“First | was having a very good time as | told you like a culture shock (...) | think
it changed me a lot (...)" (F, 30, Serbia);
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“It’s nice to experience a new system, a culture (...) get more understanding of
the orthodox faith. And it’s quite interesting because I like to learn about faiths
and, you know, like how people are like (...)" (M, 26, Serbia);

“The greatest change for me is that it became normal to be surrounded by peo-
ple from different countries.” (M, 34, Germany)

The changes in the characteristics of their own personality perceived during
and after studying abroad are assessed by the respondents as positive, meaning
that they please them:

“(...) it all makes me richer as person. I still cannot define it, but I feel | am
changing... in a positive way” (F, 22, Serbia);

“I'm really enjoying like | feel that I'm changing’ (F, 20, Serbia);
“(...) this changed me forever and | am happy’ (F, 33, Austria);

“So it kind of (...) is making me know myself more in a way, which is great!”
(F 30, Serbia).

However, studying abroad creates difficulties in maintaining connection
with friends in the country of origin (Ng, Haslam A & Haslam C, 2018). This is
also highlighted by a respondent who has been studying abroad for a long time:
“Some of my friendships are weaker than they used to be. Because with the number
of people | meet here and those that | have at home, it’s quite hard to communicate
with all of them all the time, so | guess that some of them get crossed when | don’t
respond.” (F, 22, Canada)

Among the highly educated returnees to Serbia, in addition to the mainte-
nance of the identity foundation created in the primary community and society
of origin, some new forms of understanding of one’s own personality have also
been perceived (Veskovi¢ Andelkovi¢ & Vasojevi¢, 2023). A returnee from stud-
ies abroad highlights the change in the attitude towards the country of origin:
“For me, the greatest change in my perception is that | value my place of origin much
more. | see Serbia from a different perspective. We travelled, we saw and in the end
we returned to the place in which we realised. For the first time | see the values, ad-
vantages compared to the places where I lived. Serbia is great” (M, 32, Italy), while
such a change has not occurred in a female respondent living abroad: “(...) / hav-
en’t noticed that anyone(...) tells me | changed in this sense (...) | never felt that much
this national spirit in relation to Serbia. It’s never that important to me, so | don’t feel
| distanced myself from my homeland or from Serbia. This is the place where | live,
Jjust as Serbia was the place where | lived, and | feel more attached to the people I love
in Serbia and people | love here than to some national context.” (F, 29, Germany)
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Also, studying abroad influences the newly emerging need to highlight one’s origin,
both among our students abroad and international students studying in Serbia.
The respondents who highlight this believe that this is something that is impor-
tant to emphasise when being introduced to others in their country of studying:
“While | was at home, this was well-known, so no need to talk about that. (...) | am
here an absolute stranger so what makes me different from others is my origin, where
| come from and my identity is linked to that, of course. It is particularly important
to me for people to know where I'm from, that I'm proud of that, because there’s no
need for this to be otherwise, and simultaneously a little more is known about me,
when my origin is known” (F, 23, Hungary). “(...) first of all, I'm very much proud in
representing my country. So the very first thing, which | mean, | will use is my country
name, okay, that | am from this, country, this part of the world (...) Because people
forget the names. So the country is the thing for which most of the people know that.
So they will remember about me, the country (...)." (M, 29, Serbia)

The respondents perceive different lived experiences as transformative,
which is evident not only to them, but also to their friends and family:

“The time being in Serbia has changed me a lot, really. It changed me to an-
other person. Maybe when | came back to visit my family, they so they will see
another return.” (F, 20, Serbia);

“(...) one of my friends told me, Césaria you're not the same. What happened
to you?” (F, 28, Serbia)?

As Howe et al. have shown, international students recognise the transfor-
mation as one of the three dimensions of internationalisation, and they describe
it as "adaptation to different cultures”, “acceptance of different norms”, or “de-
parture from one’s own identity and entering another one” (Howe, Ramirez &
Walton, 2023:120). Positive transformative experiences of adaptation to new
environment, due to studying abroad, are described by one of the respondents

in the following way:

“(...) it gives you an opportunity to experience new things and how to adjust to,
you know, different challenges (...) If you don’t come out of your comfort zone,
you won't ever, you know, you will always be used to one way of, you know,
one way of living or being (...) you're not going to build your character yourself
(...).” (M, 26, Serbia)

The students are aware of the dynamics of changes, but it is hard to discern
the causes of some of the perceived changes, i.e. to fully ascribe them to the ex-
perience of studying abroad, having in mind — “that we simply change as we mature

3 |t is this quote that has served as a part of the title of this paper.
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and grow old". (F, 32, Germany) However, as a consequence of studying abroad,
one respondent perceives a change in other people’s attitude towards him: “(...)
what | perceive is that there’s a difference when it comes to other people towards me.
The fact that | study abroad is something wonderful, something huge, though | don’t
see it like that at all, nor do I feel it, but | see people’s attitude towards me (...) the
people changed somehow. This was surprising’. (M, 34, Germany)

In addition to the changes that international students experience over time,
there are social changes occurring in both the country of studying and country
of origin that also require adjustment. Thereby a respondent, who had studied
abroad and now attends an MA program in Serbia, says: “"And for me, (...), for ex-
ample, who study abroad, when | come back, | have to (...) it’s like, you know, knowing
your country, (...) | mean coming back after six years, everything changes. So, when
I came, it’s like I'm trying to know my country back again and trying to know things
that six years before | didn’t know and | believe that same situation will happen once
| go back - because two years in Serbia - a lot has changed in my country and dur-
ing this two year’s period | didn’t go back to my home, not even once, so after this it
will be like, again, a full explosion of emotions and a new set of learning (...)". (F, 28,
Serbia) Sharing her experience of the change that has occurred, one respondent
highlights that she is aware that the behavioural patterns that she has adopted
during her studying in Serbia would perhaps not be appropriate in some other
environment: “(...) I don’t know if someday | migrate how I’'m gonna cope again with
that blindness | mean how to unlearn again and to be like more subtle and more but
yeah it’s very good really | got rid also of that fear (...) of being able to speak my mind
and that’s wonderful". (F, 30, Serbia)

DISCUSSION AND CONCLUSIONS

We witness increasing internationalisation not only of higher education, but
also of the social relations in contemporary world. In the modern knowledge-based
society, highly educated population with the skills of cultural sensitivity and in-
creased tolerance to others is significant from the perspective of the exchange
of knowledge and experiences as well as social cohesion.

Though they cannot be generalised, the results of this research show that,
due to facing different socio-cultural and academic challenges of functioning in
new environment and adaptation, international students experience pronounced
and various changes of aspects of their personality. It is noted that studying abroad
contributes to one’s personal development, lifestyle, as well as openness to new
cultures and practices in the society in which they live and study. The aforemen-
tioned changes that concern better understanding of other cultures and acceptance
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of diversity are more present in the descriptions of experiences of adaptation of
the students studying in Serbia, since the cultural differences between country of
origin (Pakistan, Nigeria, Argentina, Suriname, Syria, etc.) and country of studying,
are greater. The respondents from Serbia predominantly study in European coun-
tries and what they perceive is a higher degree of multiculturalism in these envi-
ronments, compared to Serbia and its relatively low rate of immigration. Changes
after studying abroad are realised through transformation and building of their
place and role in the new society, as a result of interaction between international
students and population of the country in which they study, as well as a wider so-
cial environment that shapes the processes of adaptation and acculturation. The
analysis of students’ stories and life reveals different experiences, though major-
ity of the changes are assessed as positive and useful by international students,
except for weakening of certain friendly relations.

According to the theory of intercultural adaptation, be they immigrants or
temporary migrants, individuals change over time in new and unfamiliar socio-cul-
tural environment, by adjusting themselves to it. In this process, they are stimulated
to “conform to ways of thinking and acting that are consistent or compatible with
the prevailing cultural practices of the environment” learning to change their old
habits (Kim, 2001: 51). The results confirm the fundamental theses of socio-cogni-
tive theory in explaining the process of socio-cultural adaptation of international
students who come in interaction with the environment in which they currently
reside, learning through perception. Namely, “whereas explicit cultural norms
can be learnt from books, implicit norms can only be acquired from members of
a given culture”, through interaction (Bierwiaczonek & Waldzus, 2016:769). This is
supported by the detailed qualitative data from the qualitative interviews led with
students studying in Serbia: “From the people I learn every time I learn something
new from them (...) I learn their things also and how to approach them. It changed
my way of thinking towards people (...) | have observed here which has impacted me
also(...)" (F, 29, Serbia); “That’s where | learnt, that’s how | grew up to be the woman
I'am. And every day is a learning section (...)". (F, 28, Serbia)

Speaking of her experience of migration and studying, a respondent says:
“(...) it probably made me more resilient’. (F, 30, Serbia) This confirms findings of
other authors, who emphasise the resilience and capability to adapt of interna-
tional students through changes and development of their personality, so as to
overcome difficulties and achieve success through using one’s own strengths (Gu
et al.,, 2010; Lilyman & Benneth, 2014).

In addition to international students’ active impact on their own migration
experiences, as they make independent decisions, their choices and possibilities
are certainly influenced by the dynamic social context which shapes the process-
es of adaptation and acculturation (Gu et al., 2010; Schwartz et al., 2010). The



290 | International student migration and identities

results of a research project implemented with international students in Canada
(Tavares, 2021) about the ways in which their multiple and diverse experiences
influenced their identity construction, by using three different theoretical per-
spectives on identity, indicate the importance of the socio-cultural context in all
three perspectives. “Without paying critical attention to context(s), identity is
seen as static and as a choice of the individual completely (...)" (Tavares, 2021:93).
Talking about upgrading her personality as an outcome of interactions with dif-
ferent socio-cultural environments, a respondent who studied in China, and now
attends an MA program in Serbia, says: ,when | came here to Serbia, Belgrade, | also
had some more packages put into this person, this character that it’s what | am, it’s
me (laugh)’. (F, 28, Serbia) Starting from the postulates of the social learning
theory, it can be said that the process of adaptation of international students
is determined by interconnection of different impact factors. Identity change is
operated in a social context different than that in their country of origin, so the
previously formed identity is now reshaped in the new socio-cultural environment,
through an interaction of personal, behavioural and social factors. In the end, we
may say that the results of this research clearly confirm the findings of previous
research (Gu et al., 2010; Gu & Schweisfurth, 2015; Liu & Rathbone, 2021) that
the experience of studying abroad is transformative and it assumes a certain
degree of identity change.
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